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ECAD6013: The learner, who am I teaching?

Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical). 
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Assignment title. 

Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical). The response should include: 

1. A written reflection. 
2. A one-page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies. 


Part 1 – The written response. 

According to UNICEF (2023) Article 3 states that when decisions are being made about an individual child, their best interests must be held at paramount importance. Similarly, the curriculum for Wales states that it aims to “set high expectations for all and promote individual and national well-being” (Welsh Government, 2021). With this in mind, when making decisions about learners it is essential that all stakeholders are ensuring that any intended support encourages better outcomes for the learner and ensures that provisions are meaningful and impactful.

Lowri Morris is a 10-year-old girl who has recently transitioned to Year 6 in her primary school located in Pembrokeshire. She has attended this primary school for her entire school career and has remained with the same group of peers throughout. Since early on in Lowri’s school years she has displayed signs of anxiety and has needed additional support with certain activities. Lowri struggled with the transition of starting school and particularly struggled with leaving her parents. This is not uncommon for children when starting school as it is considered a major transition and within a few sessions she had settled with her class peers and teacher. 
Over the last few years Lowri has been experiencing household disruption. This is due to one of her parents being an alcoholic and abusing substances. As a result of the substance abuse and subsequent household/family disruption Lowri’s parents decided to separate. This was an extremely difficult period for Lowri who already displayed symptoms of anxiety which seemed to heighten as a consequence of her household disruption. Lowri’s attendance was affected due to this transition at home and when she did attend school she would often present as having a headache or tummy ache. As time went on, Lowri’s attendance continued to drop, and her anxiety intensified. It had escalated to the point that Lowri found it too difficult to separate from her mother on some school mornings and could become so distressed that she would become ill. This continued to magnify throughout the summer term of Year 5 with her generally missing at least one school day per week. During the school days where Lowri did attend she struggled with most small-scale transitions throughout the day. She would become overwhelmed when transitioning from lesson to lesson, from class to break and from break back into class. She also struggled with unexpected changes such as changes to the daily routine, staff absences and even not being able to sit in her usual seat in class. Lowri’s low attendance and anxiety around daily transitions have led to significant gaps in Lowri’s progression and development. 


Lowri has a diagnosis of Generalised Anxiety Disorder (GAD) this can be described as “excessive worry and tension about everyday events that the child or adolescent cannot control and that is expressed on most days for an extended period of time” (Gale and Millichamp, 2016). Lowri received her diagnosis after her parents’ separation but has shown symptoms of anxiety throughout her whole school experience. Lowri displays many traits of anxiety some of which were present before her household disruption and some which have surfaced following her parents’ separation. Some of these traits include, Lowri is shy and withdrawn, she can come out of her shell with adults and peers who she feels safe and comfortable with. Lowri has low confidence, she is extremely self-critical and is often hesitant to give opinions, preferences and answers in class. Lowri has low school attendance/school avoidance and often states she has a tummy/headache. This has detrimentally affected Lowri and her experience of school. It has become clear to Lowri’s teacher, LSA and parents that her progress is being affected by her GAD and household disruption. Lowri has now transitioned into her first term of year 6. She has coped reasonably well with this transition due to her teacher and classmates remaining the same however, she is still avoiding school and making little progress both academically and in terms of her GAD being a barrier to her learning. It is clear that she will need specific support with coping with day-to-day transitions and coping strategies for her GAD. 


Lowri’s main barrier to her development and progression is her GAD which has been worsened by her recent household disruption. 
Household disruption/dysfunction can include family member incarceration, parental separation/divorce, witnessing/experiencing domestic violence and parental substance use. These are just some of the examples that are known as Adverse Childhood Experiences (ACEs). These experiences are documented to have detrimental effects on children and often cause high levels of stress (Negriff, 2020).  It can be confirmed that Lowri has at least experienced parental separation and parental substance misuse as this has been disclosed previously. 
Lowri’s GAD and ACEs are affecting her daily horizontal transitions. According to Dunlop and Fabian (2006) horizontal transitions refer to children’s daily lives, they can be transitions from educational settings to/from home or can be changes that happen in short time frames throughout the day. The horizontal changes that Lowri has been struggling with include but are not limited to, transitioning to/from school, changing lesson to lesson, transitioning from teaching to learning & play, changes to the daily routine and staff absences. 

As part of starting year 6 and transitioning back to school after the summer, Lowri and her peers created their own one-page profiles (see page 11). Article 13 of the United Nations Convention on the Rights of the Child (UNCRC) states that all children have the right to express opinions, thoughts and feelings freely (UNICEF, 2023). The one-page profiles are created to uphold this right and ensure that the children have the freedom to express themselves and their preferences and have their voices heard. The one-page profiles also give the children the opportunity to express any aspects that they struggle with and anything they find helpful to overcome these barriers. 
Due to Lowri needing extra support due to her GAD & ACEs and that Lowri is already suffering from barriers affecting her daily school experience it has been decided that Lowri would benefit from an individual support plan (see pages 12-13). It was of the highest importance that Lowri, her teacher/LSA and parents conducted a meeting to create her support plan collaboratively. According to Gray and Macblain (2015) Bronfenbrenner’s Ecological Model theory states that there are layers that surround and affect a child as they develop. These layers include individuals and stakeholders that have a direct or indirect impact on the child. It was important to include individuals from these layers when devising a support plan for Lowri. The immediate layer or system in this model includes the child and their immediate family. Moving out, the next layer describes places that the child is connected to for example their home, their school and classroom and the people present e.g., other family members and peers. If this theory is taken as correct in the matter of each system having an effect on the child’s development, then it would be illogical to have not included all individuals in the creation of her support plan. 

During the support plan meeting, Lowri’s parents and teacher highlighted some specific aspects of the school day that Lowri needs extra support with. Lowri was also able to contribute aspects that she finds difficult using her one-page profile as a scaffold to the conversation. (please see page 11- what is important to me & how to support me section) It is important to highlight that many of Lowri’s barriers are directly linked to her GAD and concern horizontal daily changes. It was concluded that Lowri needs extra support with; moving from lesson to lesson/not knowing what topics are going to be taught, being overwhelmed in lessons, particularly moving from being taught to completing activities, regulating her emotions which are usually heightened during these transition periods and dealing with frustration when she is unsure of her work. 
These barriers have been having a direct effect on Lowri’s progression and development. Due to these barriers, Lowri is not currently working at her expected progression steps holistically for her age due to her GAD and struggles surrounding transitions. It has been noted that in particular, Lowri’s health and well-being outcomes have been detrimentally affected as her GAD has a huge impact on her physical and mental health. It has been decided that in order to support Lowri to manage her GAD barriers during daily transitions the support plan will focus on health & well-being and English lessons this term. 

Before outlining the support plan, it is beneficial to understand where Lowri is currently working on in regard to progression steps and how her barriers link to this. 

Firstly, a year 6 pupil like Lowri should be working towards progression step 2 ‘I can understand how & why my thoughts, feelings & actions change in response to different experiences” (Welsh Government, 2020). Lowri is not currently working at this progression step as she becomes overwhelmed during most daily transitions and usually cannot verbalise how she is feeling or what has triggered it due to her GAD. Supporting Lowri to work towards this progression step would empower her to self-regulate during everyday scenarios. According to Shanker (2013) If Lowri could begin working at this progression step, regulating her thoughts and emotions she could begin taking on new information, retaining and recalling it, improving her outcomes and progression holistically. Similarly, Maslow’s Hierarchy of Needs theory suggests that before progress and learning can commence there is a system of basic needs that must be met first. The most basic needs including food, water and shelter and are closely followed by the need for safety and security (Research History, 2012). In Lowri’s case she is currently missing this feeling of safety and security which will inevitably prevent her from progressing and achieving. 
It has also been noted that Lowri struggles with minor transitions in English lessons. Lowri displays symptoms of her GAD which become a barrier when beginning an English lesson but also when transitioning from receiving instructional teaching to completing the work independently. It has been identified that Lowri is expected to be working at Languages, Literacy and communication progression step 2 “I can use my imagination to create my own literature” (Welsh Government, 2019). Lowri is not currently working at this progression step. Lowri’s GAD becomes a particular barrier in this context due to her lack of confidence and severe self-criticality. According to McLeod (2023) the better a child’s confidence and self-worth the more likely they are to achieve both academically and personally. This could suggest that supporting Lowri to overcome her self-criticality and low confidence could improve her outcomes holistically. 
It has also been noted that during English lessons, Lowri is often reluctant to contribute and severely struggles to transition from listening to speaking tasks. Lowri is expected to be working at progression step 2 languages, literacy and communication “I can adopt a range of roles & manage my contributions appropriately” (Welsh Government, 2019). Lowri is not currently working at this progression step, she will often avoid answering questions and becomes overwhelmed either during the transition to group discussion or immediately after which prohibits her from taking part. According to Nikolić et al. (2019) Children with anxiety fear the assumptions their peers will make about them and the subsequent judgements and consequences and as a result will avoid social situations and this could be seen as a sign of social anxiety. In contrast to this, Kleitman et al. (2012) suggest that self confidence in children develops at age 9-12 which could suggest that Lowri’s lack of confidence could be considered developmentally normal. In Lowri’s case it has been collaboratively agreed that given her GAD diagnosis and other barriers in regard to transitions it is unlikely that this could be considered normal development, and she could likely benefit from the extra support to allow her to be working at a similar level to peers of her age. 























Whilst the support plan will be focussing on health & well-being and languages, literacy and communication outcomes the benefits will be seen holistically. The strategies of support which have been outlined in the plan will ultimately give Lowri the tools that she needs to cope through various transitions in a variety of contexts ultimately creating a whole child approach to development. According to Slade and Griffith (2013) this type of approach develops future citizens and creates the opportunity for each child to thrive and succeed. This affiliates with the vision of the Curriculum for Wales which states that it aims to set high standards for all learners promoting their individual well-being. (Welsh Government, 2021b). 
When Lowri completed her one-page profile, she included details of what is important to her and how to support her. According to UNICEF (2023) It is important to include children in matters that affect them, this is why Lowri’s one-page profile was used as a starting point to develop Lowri’s support plan. 

Lowri stated that she likes to bring fidget toys to class and break time. According to Biel (2017) when fidget toys are used correctly, they can enable pupils to self-regulate and be present in their learning by focussing their anxiety to an object. Meanwhile, Kriescher (2020) theorises that fidget toys could become distracting and even a barrier to learning. Whilst this is a potential outcome to using fidget toys, in Lowri’s case she is currently unable to focus & regulate in class on some occasions so allowing her to have fidget toys could be the first step to overcoming this barrier and in time she may not need them. 

Lowri also mentioned that she benefits from having time in the cwtch which is a calm room connected to the classroom. She stated that having space away from everyone to let her feelings out helps her to cope with transitions throughout the day. According to Lantieri (2008) creating a calm space allows pupils to regulate and re balance themselves throughout the day. Similarly, Boekaerts and Corno (2005) suggest that pupils who have access to and successfully use regulation strategies are more likely to apply sustained effort to their learning and work. Broadly, research views giving pupils opportunities to self-regulate as a pivotal strategy to improving outcomes as suggested above. Lowri has found that having access to the cwtch has worked well for her previously, consequently, access to the cwtch in reasonable moderation has been added as a support strategy throughout Lowri’s action plan. A potential limitation to this strategy could be that due to Lowri’s GAD she may begin overusing the cwtch as an escape. Whilst the amount of time Lowri is spending in the cwtch will be monitored, if this becomes an issue a check in would be conducted with Lowri to understand the bigger picture of why Lowri is needing more time in the cwtch, and any new issues would be dealt with. 

Lowri mentioned the importance of knowing her routine and the lessons she will receive as being key to alleviating unnecessary anxiety. According to Herrick and Redman-White (2018) having a reliable classroom routine that pupils are aware of and involved in extends the feeling of safety and security to pupils. Masten and Barnes (2018) discuss the importance of developing resilience in children but places detrimental importance on the exposure dose to resilience building, particularly in the case of children with ACEs, a group that Lowri falls into. Careful consideration was taken when determining how to develop Lowri’s resilience due to her barriers.


 It was decided that week 1 on the support plan would have a back-to-school session which would outline a general daily routine and the overarching topics that would be covered this term. This was decided in light of the potential limitation that in school, timetables and routines are often subject to changes that can be last minute. To overcome this and limit anxiety a general overview was given. 
Lowri stated on her one-page profile that she doesn’t always understand classwork when it is explained but often doesn’t want to ask for help. Lowri stated that she finds written steps and working with a friend helpful. According to Black and Wiliam (1998) giving pupils clear instructions for their learning allows them to understand why the work is being set and how to reach the intended learning outcome. This could suggest that giving written instructions could be beneficial to not only Lowri but also her class peers. According to Cohen et al. (2019) pupils with anxiety may struggle with pair work due to the social nature of it. Lowri stated that she finds working with a friend in pair work helpful, a limitation to this strategy could be Lowri’s anxiety however, she will be paired with a friend which should alleviate some anxiety. Another potential limitation could be if Lowri’s friend is absent. To mitigate this and build resilience Lowri could use a split of independent and pair work so in the event of her friend’s absence Lowri should have the resilience to work independently. 

Lowri stated on her one-page profile that she finds spending time outdoors relaxing and regulating. This led to week 5 being a planned outdoor gardening/mindfulness session. Humberstone, Prince and Henderson (2015) suggest that when individuals spend time outdoors it allows them to connect to themselves and their peers. O’brien and Great Britain. Forestry Commission (2006) states that it is detrimental that pupils are given learning opportunities outside the classroom in order to build resilience. Moore, Morrissey and Robertson (2019) stress the important role the quality of the outdoor space plays. They state that a natural, open and spacious outdoor area promotes better outcomes whereas a poorly designed, overcrowded space can lead to learners becoming overwhelmed. Given that Lowri stated that being outdoors is beneficial to her self-regulation it was decided that week 5 would include a well-being mindful outdoors session. The outdoor area available is a spacious garden with a wild area for exploration and learning. As part of this session the class will also be planting flowers and bushes to further improve the area. If Lowri does find being outdoors with her peers overwhelming it has been planned that she can use her break card to access the cwtch if necessary. 


To conclude, Lowri was not working at the expected progression steps and would become overwhelmed during daily transitions. This was largely due to her anxiety and ACEs. Lowri created a one-page profile detailing what worked well for her last term and any improvements she could suggest. From here, Lowri, her parents, support staff and teacher met to create a support plan to help overcome the barriers she was facing. Lowri stated that fidget toys, time out/the cwtch, knowing routines, steps to success and pair work are all strategies that support her through daily transitions. These strategies were then built into a support plan. 

Throughout this essay and research, I feel as a student teacher I have gained new experience in thew QTS teaching standards strand-pedagogy-influencing and in particular I have researched and began to understand another aspect of listening to learners. I can see when creating support plans it is entirely beneficial to include the opinions and views of the child and how this can greatly improve the learning outcomes. I would like to continue improving my own practice by doing further research into Bronfenbrenner’s Ecological Model theory and more hands-on real-life contexts where the systems around the child work fluidly together to improve outcomes for all learners. 
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Lesson Intention/
curriculum links.

To create a regulation box.

- | can recognise areas of support that |
need.

- | can make/find resources to help
regulate my emotions.

Health & Well-being.

WM2 — How we process and respond to
our experiences affects our mental health
and emotional well-being.

PS2

| can understand how and why my
thoughts, feelings and actions change in
response to different experiences.

Writing a story.

- | can recall a place that is special to me.
- | am beginning to write a story.
Languages, Literacy &
Communication.

WM4 — Literature fires imagination and
inspires creativity.

PS2
| can use my imagination to create my
own literature.

Activity.

Health & Well-being — create a
regulation box.

Pupils will receive a session
based on positivity and self
support strategies. Pupils will then
be encouraged to look at their
one-page profiles to see what is
important to them and how to
support them. After reading their
one-page profiles, pupils will
make a list of items that would
help them to self-regulate. Pupils
will then make/bring in any items
they would like to add to their
regulation box and decorate it.

Languages, Literacy &
communication — Writing a
story.

During the introduction pupils will
look at their plan and start of their
writing, identifying WWW points to
their work so far and EBI points
stating what they plan to add
during this writing session.

Pupils will then continue writing
their story using their plan and
targets they created last lesson.

Specific support strategies.

The outcome of this lesson will be used as a support strategy
for Lowri.

- Lowri will firstly identify what is important to her and how to
support her encouraging self-awareness.

- Lowri will then make/bring in items for her regulation box
that she will then be able to use in school and particularly in
the cwtch when she is needing to self-regulate

- Lowri could have a writing structure to keep at her desk with
her with sentence starters or thought prompts to get her
thinking.

- Lowri may need support finding the positives in what she
has already done, to support Lowri she could use the writing
structure as a checklist to see what she has included which
would give her something to write about for what went well.

- It may be beneficial to check in with Lowri and read her
work giving praise and encouragement frequently.

- use of her ‘need a break’ card to access the cwtch at any
time during this session for a short break to regulate her
emotions/anxiety.

- Lowri could also keep her fidget toys with her during the
lesson.

Evaluation
strategies.

Verbal check in — Go over
items in the box and why
Lowri thinks they will help
her. Is there anything that
needs to be made/brought
in to complete the box?
Encourage Lowri to
remember about the
regulation box when going
to the cwtch.

Did the written structure
help? Did she need more
support/

Did the checklist help her
find a positive?

Was she responsive to the
praise/

Did she need to use the
break card & why?
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Lesson Intention/
curriculum links.

Gardening — mindfulness focus.

- | can explore new ways to regulate my
feelings.

- | can use the outdoor environment to
support my mental health & well-being.

Health & Well-being.

WM2 — How we process and respond to
our experiences affects our mental
health and emotional well-being.

PS2

| can understand how and why my
thoughts, feelings and actions change in
response to different experiences.

Debate club (Building Voice 21 skills).

- | can research a topic.
- | can form and give my opinion and
debate topics.

Languages, Literacy &
Communication.

WM3 — Expressing ourselves through
languages us key to communication.

PS2
| can adopt a range of roles and manage my
contributions appropriately.

Activity.

Health & Well-being — Gardening
(mindfulness focus).

Pupils will have the opportunity to spend the
lesson outdoors. There will be gardening
opportunities for pupils but there will also be
the opportunity to paint outdoor artwork. While
pupils are completing the activities staff will be
encouraging pupils to think about the sensory
benefits to their activities and how they can be
regulating/calming for the pupils.

Languages, Literacy & Communication -
Debate club (Building Voice 21 skills).

School is introducing Voice 21 as a
supporting structure for pupils Oracy
outcomes, to build on the pupil’s oracy/debate
skills this term they will be taking part in
debate club. The learners will be given a topic
to debate each week. The pupils will be given
10-15 minutes to research the topic and then
make some notes to build their debate. Once
this is complete, the learners will then discuss
their ideas in pairs and build up to a full group
debate.

Specific support strategies.

The aim of this lesson is to provide all learners with a
well-being session. The lesson will give the pupils the
opportunity to explore outdoor regulating activities and
how they could incorporate these outdoor activities into
their own self-regulating support strategies.

Lowri may need specific support during this session,
whilst Lowri wrote on her one-page profile that she
enjoys being outdoors and finds it calming/regulating it
may cause concern for Lowri that this session takes
place outside the ‘normal’ classroom environment -
being outdoors. This may cause some anxiety for Lowri
however she should be allowed to work with a friend and
to use her ‘need a break’ card to access the cwtch at any
time during this session.

- Lowri could also keep her fidget toys with her outside
and bring them to the cwtch if necessary. .

The aim of this lesson is to start building on pupil's
oracy/debate skills and build their confidence, the school
are introducing Voice 21 as a structure to support pupils
oracy outcomes..

This will likely be a big challenge for Lowri as she lacks
in confidence and is very self critical/self aware. Lowri is
also fearful of expressing opinion due to the fear of being
judged by her peers. To support Lowri through this
activity she will likely need access to all support
strategies mentioned so far. Lowri will need:

- Her fidget toys.

- Regulation box.

- Working with a ‘safe’ partner.

- Time out card/time in the cwtch.

- Praise & encouragement.

Evaluation
strategies.

Verbal check in — How
did Lowri find being
outdoors with the class?
How did Lowri feel
about outdoor learning?
Did Lowri need to use
the cwtch? What were
her feelings at that time
is it something we could
change for next time?

Verbal discussion —
Which support
strategies did she
use/helped her most?
Did she find working
with her safe partner
okay? Does she think
one extra friend could
be added to the
discussion next time to
extend and challenge?
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What people appreciate

about me.

When you get to know

me, | am:
- Kind.
- Funny.
- Caring.
~ -Agood listener.
- Agood friend.

>

- Fidget toys — | like to bring a fidget toy with me to class and break time, it helps me to stay in lessons.
- The Cwtch — Sometimes | need space away from everyone to let my feelings out and to have a moment to

myself.
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All about me — Lowri Morris (10yrs) Autumn term 2023.
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& p - ~ What is important to me.

- My music, | especially
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4 Harry Styles. %
- My family, especially my = S\

// dog Pippa.

_ - My friends.
- Mint chocolate ice
cream.
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What Is important to me & how to support me.
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- Knowing what lessons | have and at what time each day, | don’t like it when that changes without me

knowing.

- ) - Sometimes | don’t understand my class work the first time it gets explained but | hate asking for help, it helps
' me when the teacher repeats the task or writes steps for me to follow on the board and working with my
- | find spending time outdoors relaxing, sometimes it helps me to control my emotions.
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Lesson
Intention/curriculum
links.
Welcome back & Settling in.

- | can look back on last term.

- | can discuss my strengths and areas
needing support.

Health & Well-being.

WM2 - How we process and respond
to our experiences affects our mental
health and emotional well-being.

PS2
| can, with support, focus attention on
my perceptions and thoughts

Planning a story.

- | can recall a place that is special to
me.

- | can plan my work.

Languages, Literacy &
Communication.

WM4 — Literature fires imagination
and inspires creativity.

PS2
| can use my imagination to create my
own literature.

Activity.

Health & Well-being — Settling
in/welcome back session.

Pupils will look back on the previous term
and think of examples of what went well
(WWW) last term. Write a few bullet points.
The group will then think, pair, share their
WWW points and then discuss some even
better if (EBI) targets. The pupils can refer
to their one-page profiles to help with EBI
points. Once this is done pupils will look at
the term overview including the timetable
and discuss any questions they may have.

Languages, Literacy & communication
— Writing a story.

Pupils will be focusing on planning a story
this week. The pupils will be recounting a
place that is special to them to focus their
story on. The pupils will be required to plan
out their story (could be bullet point ideas
or a story map).

The pupils could start an introduction to
their work.

Specific support strategies.

The general aim of this session supports Lowri with her anxiety,
looking back on last term gives Lowri the opportunity to identify
support she received that worked well for her but also allows
her to identify anything that didn’t support her enough. Lowri will
have her one-page profile at the table with her so she can list
any support strategies she would like to try or any new areas
that she wants to be supported in.

- During think, pair, share Lowri will be paired with a friend that
she has worked with frequently to build her confidence and
avoid inducing any anxiety.

- Looking at the overview of the term ahead and timetable
should give her the opportunity to see the bigger picture of the
term to put any worries at ease.

This session could become overwhelming for Lowri as it will
require her to recall a place that is important to her and then
write a plan. This could prove difficult for Lowri as she often
struggles with confidence and can be very self critical and
usually thinks her ideas are not good enough.

- To support Lowri, clear steps could be written on the board
for her to follow.

- Lowri could also be encouraged to create a story map as her
plan as this may ease the pressure to start writing words and
ideas.

- Lowri could also keep her fidget toys with her during the
lesson.

- use of her ‘need a break’ card to access the cwtch at any time
during this session for a short break to regulate her
emotions/anxiety.

Evaluation
strategies.

At the end of the
lesson, LSA or
teacher will check in
with Lowri to check if
she has any
questions and if she’s
happy with her one-
page profile. Staff will
also check how Lowri
felt about think, pair
& share.

Verbal check in about
written steps, did it
work well? Could she
see the board well
enough? Dopes she
need steps written on
paper on her desk as
well?

Did the fidget toys
work in this lesson?
Were they a
distraction or did
Lowri seem more
focused? Ask Lowri
how she felt that
lesson went.





