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According to Baker (2014), there are several important factors in raising a bilingual child. 
The first important factor is to make children’s language development a relaxing, a positive and delightful experience (Baker 2014:37). Children learners’ behavior and learning outcomes are closely related to their emotion, feelings, mood and attitude in the learning process. Stephen Krashen (1985) discussed the Affective Filter Hypothesis. Large amount of comprehensible input is not a sufficient condition for learners to acquire second language. For example, if learners are in a bad mood or under great stress, the affective filter can prevent the input from reaching the part of the brain. MacIntyre and Gregersen (2012) argued that when the language learning process is delightful, learners tend to acquire language more effectively. 
A good relationship between parents and children is essential for a successful development of bilingualism. A joyful and relaxing learning environment is of great help for children to reduce anxiety while learning a language. Teachers are advised to make lessons interesting to attract students’ attention. The same suggestion can be given to parents. Besides, the happiness and the fun that the children obtain from learning languages can be turned into a huge drive for them to keep learning especially when they encounter difficulties or setbacks. The motivation is a significant variable which affects language acquisition. 
Learners’ strong motivations can be drawn from the positive self-concept about language. Heinzmann (2013: 208) proposed that learner’ self-concept is affected by their beliefs about language learning, even though not all the beliefs assessed turned out to be important, it seems that an empowering and encouraging belief system can contribute to a positive self-concept and, thereby, indirectly to positive motivation and attitude toward language. A large amount of studies have showed that academic self-concept has a reciprocal relation with academic performance (Guay, Marsh, & Boivin, 2003). Three years ago, I tutored a seven-year-old girl English. In the first couple classes, I found her occasionally being absentminded and she was not very excited about the class. I thought the reason might be that my classes were not attractive to her. So I tried to redesign the class in order to make the class more enjoyable for her. For instance, letter blocks were used to teach vocabulary while block-building competitions were employed to help memorizing words and expressions. Her desire and motivation to learn English was then stimulated. With children’s attitude, motivation and interest being inspired through the pleasurable journey to language learning, it is easier for children to have positive perception of the language they are acquiring and to be confident in their own language abilities. 
The second important factor that parents should know mentioned by Baker (2014:37) is that children’s attitude towards their two languages (and their motivation to extend their two language) is encouraged continuously. Encouragement is crucial in family education since continuous encouragement gives children confidence, courage and motivation. Krishnan (2000) showed high correlation sores between parental encouragement, motivation and English language performance. Saying words that are encouraging when children make progress displays faith in them, which also helps them to build confidence in their own abilities. 
Encouragement is a key to keep children engaged in learning language. A survey conducted by the Department for Education’s Longitudinal Study of Young People in England supported that teachers’ encouragement give pupils long-term boost. The report (Burns 2017) showed that for students whose parents were not educated, 64% of those who were encouraged by teachers, went on with their studies after 16 years old, whereas 52% of those who had not received encouragement. The effect of encouragement is both huge and long-lasting. Teachers’ affirmative feedbacks on students’ performance are influential. As a result, teachers are offered suggestions such as giving feedbacks to students as much as they can. In a family, parents’ positive feedbacks on children’s language performance conveys to children the message that parents recognize their efforts and improvement, which increases the language self-esteem of children. In this way, children are strengthened the courage and a favorable attitude towards language learning.
The third important factor is to assure children having adequate exposure to both languages (Baker 2014:38). Baker (2014:7) suggested regardless of the type of community in which the family is living, if a child want to become fully competent in speaking two languages, he or she must be exposed to plenty of stimulating language experience (listening and speaking, reading and writing) in both languages. Adequate exposure to the language means being in contact with the language as much as possible. In school, language learners are provided with a great many of opportunities to read, listen, speak and write in target language so that they can be immersed in the language environment and acquire it. That teaching approach agrees closely with Stephen Krashen’s input hypothesis which does emphasize that learners acquire the unknown structures with the help of contextual information. 
As Grosjean (2010: 22) emphasized, the individual’s linguistic abilities need to be sustained by continuous contact with the language, both via passive exposure and via active use. My three-year-old daughter has kept the habit of listening to nursery rhymes and stories and reading books since she was ten months old. Her acquisition of language seems natural. Every now and then, we are surprised to find her using some very complicated sentence structures. She seldom watches television programs and she is too young to write letters. I think for children who are in the same age as my daughter, reading books and listening to songs are preferred ways to be exposed to languages. They can actively use languages by singing out loud the songs and retell the stories. 
Both naturalistic exposure and formal instruction are important for developing languages on the condition that they are comprehensible for learners. According to Krashen’s (1985) input hypothesis, learners are only able to acquire the input when the content is consistent with the ‘i+1’, a level that learners have not yet reached but are capable of achieving it with efforts. While parents are providing materials for children to listen to or to read, both the topics and the content should be relevant to children. For example, Wuthering Heights is not a recommended book for a two-year old child. 
The fourth important factor in raising a bilingual child is the language that surrounds language (Baker 2014:38). Children’s abilities of languages need time to develop just as trees need time to grow. Parents should not be too anxious about the language development. However, in any case, bilingualism results from efforts to communicate with others, to participate in that interpersonal, interactive process defined by the social situations in which it occurs (Kesslerk 1984:2). Parents are perfect subjects for children to communicate with because children of young ages, especially those who are under the age of three, spend most of the time at home, playing and talking to parents or other caregivers. Languages used at home, including speeches between parents and children as well as conversations between two parents, are parts of the valuable exposure for the language development. Children can observe and sometimes repeat parents’ language usages since imitating is a common and efficient approach for children to learn. Apart from the human interaction, parents can provide more conditions in which children can watch movies, listen to songs, and read books in both languages to nourish the language seed and wait with patience for its growth. 
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