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ECSP7002- Curriculum Development and Enhancement
Does a feedback intervention on evaluating skills improve students’ examination performance? 
Submission date: 14/05/2018

Introduction
During a students’ educational journey, what they learn can be unpredictable. Students do not always absorb what they are taught, no matter how well a teacher designs a lesson (Wiliam, 2011).  To combat this, teachers are enforcing students to become more active in their learning by implementing assessment for learning techniques into their practice. According to Wiliam (2008), assessment for learning is a fundamental technique that ensures effective learning is being undertaken by all students and should be incorporated by all teachers. The main aim of assessment is to increase pupil progress and achievement and if done well, can be a crucial aspect for teachers to support student learning (Brown, 2005). Throughout this research, I aim to investigate the extent a feedback intervention has on improving students’ evaluative writing skills. This will be done by conducting a research project focusing on assessment for learning and its impact areas within a year twelve business studies class. This class contains seventeen students of mixed ability as eleven students are targeted a ‘C’ grade, with the rest targeting a ‘B’ grade. Currently one student is receiving free school meals with two students being classified as special needs ranging from dyslexia to speech and language difficulties.  
School X is located in Carmarthenshire and currently has five hundred and twenty pupils in attendance, with a free school meals proportion of fifteen percent (My Local School, 2016). In relation to the research being conducted, school X has an attendance rate of ninety three percent, indicating that it is unlikely for students participating in the study to be absent during testing. Professional and academic literature along with the data collection and methodology will be critically analysed to come to a conclusion on how effective the research was. Furthermore, the discussion of the role of ethics in educational research will be outlined to validate the research. 
Literature Review
According to Wiliam (2014, pg.14), assessment for learning is defined as “any assessment for which the first priority in its design and practice is to serve the purpose of promoting students’ learning”. There is a wealth of information discussing this approach and the following section will compare and contrast numerous academics in order to critically assess the effectiveness of assessment for learning in modern day education. 
Before analysing the features of assessment for learning, it is important to understand the relationship it has with formative and summative assessment. Summative assessment targets the evaluation of student progression after the learning has taken place and is focused on outcome (Black, 1993). However, formative assessment aims to monitor student progress throughout the learning process and is closely associated with assessment for learning (Black, 1993). This demonstrates that implementing an intervention to improve students evaluative writing skills is a method of formative assessment, that in the future will hypothetically improve students’ outcomes in summative assessments.   
Donaldson (2015) believes that all educational activities should be observed to outline the extent of learning that has occurred. Stiggins (2002) agrees with Donaldson and states that the absence of assessment for learning is harmful to students as they fail to maximise their potential. However, Stiggins (2002) identifies that this is a complex procedure to implement as many teachers are unable or unwilling to change their teaching style. Dweck (2000) believes that teachers should adopt a growth mindset and develop their skills and abilities beyond their current attainment. Donaldson (2015) also agrees that teachers will be required to use a range of assessment techniques if assessment for learning is to be introduced throughout the curriculum. Furthermore, it is crucial that teachers are given the opportunity to learn how to incorporate assessment for learning to reduce the complexity of its implementation (Stiggins, 2002). Research conducted by Black et.al. (1998) discovered that assessment for learning had a positive effect on learners academic results and has the potential to improve performances in General Certificate of Secondary Education (GCSE) students by one and two grades. This demonstrates that assessment for learning techniques are effective in raising students’ attainment in exams, but Black et.al. (1998) also highlighted that improvements should be made to increase effective learning and teaching. Furthermore, Cowan (2005) highlights the importance of having a well-designed assessment process that is delivered in an innovative and engaging manner.  
However according to Gipps and Stobart (2003), teaching and learning can suffer consequences if assessment is misused or over used. Marshall and Drummond (2006) have described the implementation of assessment for learning as superficial in many cases as teachers appear to apply strategies, without understanding the cognitive principles. This validates the importance of Stiggins (2002) statement that all teachers must have the opportunity to learn the fundamentals of assessment for learning. Harlen (2005) reports that the interpretation of reading formative assessment results can differ between individuals resulting in misleading information. Hattie (2015) explores the theory that teachers, students and parents are now overwhelmed with data resulting in a lack of motivation and understanding of the results. Furthermore, when assessment for learning is either peer or self-assessed, there is the potential of bias causing inaccuracies in the results (Hattie, 2015). Finally, Harlen (2005) recommends that due to the questionable reliability of formative assessment, formative and summative assessment should be conducted in tandem.        
In regards to thinking skills, Blooms revised taxonomy objectives is a structure that allows expectations to be set by providing statements of what students will intend to learn as a result of instruction (Krathwohl, 2001). This allows learners to access lower and higher order thinking skills which can increase student attainment, regardless of the learners’ prior ability (Zohar et.al, 2003). This can then be used as an assessment for learning technique ensuring students have understood the content involved in the lesson.  Blooms revised taxonomy follows a logical process for learners, from lower order thinking to higher order thinking skills. The structure consists of; remember, understand, apply, analyse, evaluate and create as seen in Fig.1.1 (Appendix) (Krathwohl, 2001). As this process gradually increases towards higher order thinking skills less students will be able to access the content, however dependant on the task, thinking skills will always be useful for students (Davidson et.al, 1992). Research by Durden (2008) concluded that business studies courses are weakly aligned to Blooms taxonomy and assessment objectives. This has caused confusion for teachers and students as there is a lack of clarity around the subject (Durden, 2008). Wiliam (2011) believes that realignment would provide a secure framework, guaranteeing that understanding is the core of the learning process. In relation to the research project, the aim is to develop students’ evaluative writing skills, nevertheless it is crucial to firstly cover lower order thinking skills to form a strong basis for an exam question answer. 
Dweck (2000) believes that there is always a need to formatively assess a learners’ progress, as by continuously developing learning, a students’ capacity for learning is increased. An assessment for learning technique that could be used to achieve this is feedback. According to Griffiths and Burns (2014, pg.112) effective feedback contains three key ingredients; “feedback is timely, learning adapts as a result of feedback and reflecting on feedback is a habit”. Lemov, Woolway and Yezzi (2018) describe the speed of feedback as the most crucial aspect in achieving success as learners can continue to work effectively while remaining engaged. If feedback is not timely, damaging scenarios can occur where learning time is wasted such as students becoming off task as they wait for feedback therefore causing behavioural issues. Furthermore learners may continue to work while waiting for feedback, however continuing to make the same mistakes and inevitably developing bad habits. To reduce the dependence on the teacher, Hattie and Timperley (2007) suggest that teachers should invest time in training students to become more dependent in identifying their own mistakes. Furthermore, the implementation of peer and self-assessment would reduce teacher workload which will be discussed later in this section.   
Ronayne (1999) describes effective feedback as the ability to make calculated decisions about a students’ next steps in their learning process. This demonstrates the need for feedback to be meaningful and adapt learning. Additionally, it is an opportunity for teachers to establish professional relationships and express that they value a students’ efforts (Ronayne, 1999). Hattie and Timperley (2007) suggest that feedback should always be kind, specific and helpful. Although some teachers don’t see the point of feedback, in particular marking as they believe it is a process to keep inspectors and head teachers happy (Careless, 2006).  Griffiths and Burns (2014) dismiss this notion and see feedback as a technique that can be used to review the effectiveness of a teacher and when done well, sets out targets, praise and personal feedback for future improvement.    
Research by Wiliam’s (2011) discovered that the majority of teachers confess to working harder providing feedback than their learners do acting on it. Wiliam (2011) also found that when feedback was accompanied by a grade, students focus their attention on the grade and ignore the teacher comments. A study by Kahneman (2011) explored the relationship between active and reflective learning, concluding that learning without reflection is counterproductive. Griffiths and Burns (2014) agree with Kahneman (2011) as they believe feedback should become a habit for all learners to continue to develop growth minded students. However Hattie and Timperley (2007) reveal that this is challenging for teachers due to time restraints as modern day schools are run at a frantic pace. Despite the current trend Wiliam’s (2011) believes it is possible to implement reflection if staff and governors collaborate extensively to promote students becoming reflective practitioners. 
Berger (2003) writes that every student has their own standards of what is acceptable in terms of assessment and believes by influencing their internal criteria, a learners quality of work will improve. Griffiths and Burns (2014) state that the first step to achieving this is to have a clear representation of what acceptable work is through a success criteria. The implementation of a success criteria provides students with clarity of what success looks like which drastically improves a learners autonomy (Hattie and Timperley, 2007). Therefore this allows teachers more time to focus on addressing specific needs of individual students. Furthermore this increases the quality of conversations in the classroom as students are asking more appropriate questions as they are aware of their next steps towards success. However, it could be argued that teachers are not prepared to take initiative and let their students become independent learners in fear of behavioural problems caused by the increase of independence (Read and Hurford, 2010). Although this may be true for some classes, motivation is closely linked with success criteria’s as research by Griffiths and Burns (2014) shows that motivation drops when students are unsure of assessment expectations.  Therefore, when a learner is working towards clear and relevant goals their motivation is increased thus minimising off task behaviour. Read and Hurford (2010) also mention that an effective success criteria must be created by students to increase the impact on learning. This theory was utilised in the research project allowing students to take notes on how to improve their efforts by studying a greater quality piece of work. Additionally, Griffiths and Burns (2014) state that it is crucial that teachers become experts in understanding the assessment requirements of examinations to ensure students are aware of how assessors mark pieces of work. In conclusion, when students have the clarity of a success criteria they are able to ask better questions, plan in advance and give accurate feedback to themselves and others (Berger et.al. 2014).     
If students desire a qualification they are required to participate in the assessment process, consequently resulting in assessment becoming a vital aspect of teaching (Brown, 2005). With assessment comes marking and with teachers workload already at a high, it is essential to establish techniques that don’t unnecessarily increase their capacity. According to Donaldson (2015) all students should engage with both self-assessment and peer assessment as it can foster multiple skills such as critical thinking, reflection and self-awareness. Therefore this form of assessment helps students become reflective practitioners as they are responsible for reflecting on their performance and understanding in regards to a clear success criteria. According to Orsmond et.al. (2000) it is essential to establish clear procedures before introducing peer and self-assessment to ensure students know what is expected of them and to control the accuracy of the task. Donaldson (2015) argues that issues such as plagiarism and bias have the potential to occur if proper instructions are not implemented. In addition, he also states that if there is a need for particular assessment results to be reliable, peer and self-assessment should not be applied. This statement demonstrates that this assessment for learning technique should be used for formative assessment rather than summative. Despite these potential issues, assessing a peer’s work not only gives a student an insight into the assessment process but allows the individual to have a deeper understanding of the assessment by analysing other responses (Harrison, 2011). In addition, research shows that the individual undertaking the assessing learns more than the student completing the assessment as they become more familiar with the subject language used and develop key evaluating skills (Harrison, 2011). After evaluating this research, it was clear peer and self-assessment should be introduced in the research project as assessment for learning techniques.   
According to the Welsh Assembly Government (2013), literacy skills are crucial in ensuring students reach their potential and proceed successfully to higher education or employment. Therefore, the literacy and numeracy framework was introduced to increase literacy and numeracy standards in Wales. In regards to literacy, the framework aims to ensure that all subject teachers are responsible for developing literacy and evaluative skills using methods that are suitable to each course (Welsh Assembly Government, 2013). Ofsted (2012) agrees with this initiative declaring that increasing literacy skills will ultimately raise a students’ attainment in all subjects. Dean-Rumsey (1998) has identified that students who struggle with written assessments predominately need to focus on spelling, grammar, structure and full evaluation of the question. Research by Street (2003) discovered that a lack of intensive practice and experience in writing is causing secondary students to struggle with literacy. However, Dean-Rumsey (1998) reveals that by increasing writing time alone, improvements in students writing is not always guaranteed. Zemelman and Daniels (1988) reported that to improve a students’ writing performance, educators must provide guidelines of writing strategies, exposure to models of exemplary work, substantial feedback and regular practice. 
Although marking is an essential aspect of developing students writing skills, Zemelman and Daniels (1988) discuss that frustration and low confidence can occur if teachers mark every error on a paper. To minimise this factor, teachers should analyse one or two problems per activity (Graham and Harris, 2002). To implement developments in literacy, Griffin (1997) believes that a workshop or intervention approach is best suited to support students in applying, analysing and evaluating information. Following the review of the aforementioned academic research, it is evident that with the implementation of assessment for learning techniques such as feedback, success criteria and peer and self-assessment, learning can be increased. Furthermore, this research has heavily influenced the design and approach of this study to hypothetically discover the improvements an intervention has own students evaluative writing skills.    
School Policy and Practice
School X has established a marking and assessment policy that not merely measures standards, but aims to improve them. Multiple assessment for learning techniques that have been analysed in the previous section of this report have been implemented by school X. At the end of a topic of work teachers must ensure that summative assessment occurs, usually once a term. This ensures that assessment is not over used consequently agreeing with Gipps and Stobart’s (1993) previous statement. Teachers are required to implement formative assessments lesson by lesson which must be marked once every half term. This policy is in line with Donaldson’s (2015) view that all learning activities should be evaluated to outline the extent of learning that has occurred.  It is also an expectation that peer and self-assessment occurs once every half term with a success criteria being referred to ensure effectiveness and accuracy. This illustrates that school X is promoting students to become more independent towards their learning while also reducing the marking workload for teachers.   
Written and verbal feedback provided by teachers should be direct and constructive and revolve around a clear success criteria. This policy agrees with Hattie and Timperley’s (2007) view that feedback should always be specific and helpful. Furthermore, teachers are encouraged to use the assessment feedback template shown in Fig.1.2 (Appendix) that analyses how students achieved their objectives, what they can do to improve and identifies any literacy errors. This is in accordance with the Literacy and Numeracy Framework which identifies that all subject teachers are responsible for developing literacy skills of their students (Welsh Assembly Government, 2013). Additionally, each student has access to the marking codes shown in Fig.1.3 (Appendix) and is constantly referred to in peer, self and teacher assessment. 
As previously mentioned, Griffiths and Burns (2014, pg.112) believe that effective feedback contains three key ingredients; “feedback is timely, learning adapts as a result of feedback and reflecting on feedback is a habit”. In relation to school X’s assessment policies, it is evident that there is no guidelines that enforce feedback to be timely. It is vital that school X look to introduce this policy as Lemov, Woolway and Yezzi (2018) describe the speed of feedback as the most crucial aspect in achieving success. In the business department of school X, a development plan was introduced to outline what will be done to ensure that the department meets the schools assessment policies. To guarantee formative assessment is occurring, the business department is aiming to include an extended exam paper question at least twice a week. Furthermore, using exemplar material provided by the exam board to show pupils what exactly is expected in each area of the tasks will be used as success criteria. In relation to the research project, the business department  aims to target literacy issues identified through item level data for ‘discuss’ and ‘evaluate’ questions. This objective has underpinned the development of this project. 
Methodology and Ethics 
Drew (1980) describes research as a systematic collection of results that is used to solve problems and to expand knowledge. According to Bell (2014) there is no one way to conduct research as different approaches of research utilise diverse methods of data collection. Furthermore, educational research is currently viewed as a crucial concept in the ongoing development of both training and established teachers (Cohen et.al, 2013). The most common form used is action research as it is the combination of action and research with the intention of reforming practice (McAteer, 2013). This is a straightforward process which requires identification of a problem, implementation of an intervention and the evaluation of the outcome. As established in this reports ethics form, methods of research will include quantitative data results of exam questions completed before and after an evaluative writing intervention. The results can then be evaluated to form a conclusion concerning the intervention’s success. 
An academic intervention can be defined as a strategy designed to teach new skills that learners can apply to current and new situations (McMillan and Schumacher, 2010). In this scenario the sample being tested is a year 12 business class consisting of seventeen students. It is essential for standardisation purposes that the same experimental group is involved in the pre and post-test as well as the intervention.  School X currently has an attendance rate of ninety three percent, indicating that it is unlikely for participating students to be absent during testing. However, the duration of the experiment spread across three lesson can still cause limitations and inaccuracies in the data as there is a risk that not all of the sample will complete the full experimental process. Research by McMillan and Schumacher (2010) has uncovered that when interventions are executed well, there is high success rate of development. Although, they also state that interventions can go wrong when there is no problem to be developed or when participants are unwilling to recognise their problems. To combat this issue, the research project was designed in conjunction with school X’s business department which had identified that current students struggle with evaluative writing. Additionally, results from the pre-test should motivate students to achieve higher marks in the post test. Furthermore, in the event that full marks are achieved by multiple students, it could indicate that that the question was set at an inappropriate level.         
The purpose of the tests and intervention is to improve students evaluative writing skills in examinations, therefore the tests will be constructed using past paper questions. When devising a pre and post-test Cohen et.al. (2013) recommends that questions must differ in form and wording with both tests being the same level of difficulty. In light of this, the content of the questions will revolve around prior learning on topics that have been covered in previous weeks. Cohen et.al. (2013) regards the timing of a test to be integral in the validity of the findings as different times of the week or day may influence how motivated and alert a student is. With regard to the latter, the timing of the tests will be similar but it is important to note that this may not be possible with a busy school environment and a varying timetable. Furthermore, time restrictions to complete the tests will be implemented to allow standardisation to occur for comparison. Additionally, observations will occur during the tests to uncover any common behavioural patterns demonstrated by students. Following completion of each test, a mark scheme will be used to grade each individual student. There are several benefits of using a mark scheme as it enables moderation and reliability to occur while the weightings of scores can be made clear to students (Hopkins, 2014). 
In educational investigations, quantitative research is a commonly used tool that collects and analyses statistical and numerical data (Muijs, 2010). This approach was chosen as to identify improvements in students evaluative writing, numerical data of the pre and post-tests must be analysed. A limitation in using this research form is that the sample of people researched must be a large population to ensure statistically accurate results (Arthur, 2012). Due to a small sample size in this scenario, this limitation will form recommendations for future developments. 
To ensure the accuracy and integrity of the results, ethical practices will be implemented throughout testing to ensure no students have an unfair advantage. Students have previously undergone past paper questions apart from the questions given in this experiment, agreeing with Cunningham’s (1998) approach that encourages teachers not to teach directly to the test. In addition, marking of the tests will be conducted by myself but will also be monitored by a qualified teacher, guaranteeing the accuracy and transparency of the results. Furthermore, this experiment will benefit the participants but all students have the ability to withdraw from the study when informed, without giving any reason. Also, each student is required to sign a consent form agreeing to participate in the study, confirming that they have read and understood the information provided. In conclusion, all results will be kept anonymous and confidential to ensure the privacy off all participating students.  
Evaluation 
The following section will explore the sequences of lessons involved in the experiment while identifying clear links between academic research and the study’s findings. The pre-test involved the topic of ‘changes in working practices’ which had been taught in the previous lesson. As well as being the pre-test for this experiment, the exam question acted as a formative assessment for this topic as it aims to monitor student progress throughout the learning process (Black, 1993). The pre-test was conducted in the final lesson on a Friday afternoon which wasn’t ideal as Cohen et.al. (2013) discovered that alertness and motivation decreased towards the end of the day and week. However, students need to learn to perform in all school hours as their final exams could be set amongst this time frame. The question as seen in Fig.1.4 (Appendix) is worth ten marks and students were allocated fifteen minutes to provide their best answer. Exam conditions were replicated with students being spread out across the classroom, remaining silent and only having exam materials on their desk. Additionally, phones where collected and placed in a phone box to ensure that the test abided by ethical practices. It was noted that some students had finished early or were looking around the classroom for ideas indicating that they struggled to cover lower order thinking skills such as remembering and understanding resulting in a poor basis for an exam question answer (Krathwohl, 2001). Observations also uncovered that a majority of students were still writing once the allocated time had run out indicating that time management skills would need to be covered in the intervention.  
Upon completion of the exam, all fifteen papers were collected for marking, subsequently two students remained absent and did not take part in the pre-test resulting in the sample size being reduced to fifteen. The questions were marked using a mark scheme which allowed weightings of scores to be made clear to students (Hopkins, 2014) and were returned the following lesson to guarantee that feedback was timely (Hattie and Timperley, 2007). After analysing the results, the average test score was five out of ten and the range of scores spanned from two- eight out of ten. Additionally, thirty eight percent of students received a score of six and over. These results confirmed the need for an intervention and uncovered common errors such as students not evaluating both sides of the argument while failing to link their knowledge to the case study. These issues would form the basis of the intervention in improving students’ evaluative writing skills. 
The intervention occurred in the following lesson with the learning objectives consisting of being able to understanding key words in a question, identifying a suitable and appropriate structure for an answer and fully evaluating both sides of the argument while linking knowledge to the case study. Once the learning objectives had been discussed, students were given back their answers and allocated five minutes to review their feedback thoroughly. This time allowed students to reflect on the teachers comments agreeing with Kahneman’s (2011) statement that learning without reflection is counterproductive. Additionally, in the initial five minutes of reflection, students were not given their grades therefore complying with Wiliam’s (2011) research that found that students focus their attention on the grade, inevitably ignoring and failing to act on the teacher’s comments. Furthermore, a deeper reflection would have occurred within a greater time frame but due to the fast paced demands of school X, this time had to be capped.   
Upon reflection, all students received the mark scheme which demonstrated how their answers were marked and produced concepts that could have been mentioned in their answers. The mark scheme shown in Fig.1.5 (Appendix) provides students with clarity of what success looks like and demonstrates how many marks are given for each assessment objective. Additionally, the worksheet shown in Fig.1.6 (Appendix) was utilised to demonstrate the differences between assessment objectives A01, A02, A03, A04 and assisted students in the identification of key words. While engaging with these resources students were able to relate command words with appropriate assessment objectives therefore enabling learners to understand what is required of them for specific questions. This aspect was important to discuss as a common theme emerged throughout the responses of students neglecting to evaluate the benefits and drawbacks of their content. 
The next step in the intervention involved exhibiting a high standard of work completed by a member in the class as seen in Fig1.7 (Appendix). This process agrees with Read and Hurford’s (2010) statement that an effective success criteria must be created by students to increase the impact on learning. For this to occur, it was crucial to gain consent from student X to ensure that no ethical standards were breached. After agreeing, fellow students were able to analyse this answer and physically see what a high quality response looked like. This response received the highest mark of the class, eight out of ten and although not perfect students were able to identify the excellent structure that was used, links to the case study, use of a conclusion and appropriate analysis of the benefits and drawbacks of each point made. To ensure that this task was still relevant for student X, opinions from fellow members of the class and appropriate guidance from myself allowed student X to identify how they could receive ten out of ten marks next time.             
As mentioned by Griffiths and Burns (2014), it is crucial that teachers become experts in understanding the assessment requirements of examinations to ensure students are aware of how assessors mark pieces of work. This being true, it is also important for students to gain the opportunity to mark pieces of work to fully understand the structure and process of a mark scheme. During the intervention, students completed another evaluative exam question and were then given opportunity to mark other students work through peer assessment. To ensure accuracy, clear procedures and expectations were established which agrees with Orsmond’s et.al. (2000) research. Each student analysed a peers’ work by providing comments of what went well and what can be improved for next time. Students then used the mark scheme to give a score for their peers answer to the best of their ability. As Donaldson (2015) states, peer assessment is not an accurate form of recording results but it is important to note that the purpose of this task was to get students familiar with the mark scheme. Furthermore, during this assessment individuals gained a deeper understanding of the question by analysing other students’ responses (Harrison, 2011).
After completion of the initial intervention, students are provided with a post test in their next lesson to determine individual progress and the overall effectiveness of the intervention. The next lesson falls on a Tuesday morning which differs from the original Friday afternoon pre-test. Although this may cause inaccuracies in the data, this aspect cannot be changed due to the fast paced school environment. Additionally, the post-test question contains a different business topic which may also cause inaccuracies in the data but has been implemented to ensure students are getting exposure and experience of answering different questions. A part from these aspects, the post-test involved the exact same standards as the pre-test such as the questions being worth ten marks, time allocation of fifteen minutes and exam conditions being replicated. During the post-test it was clear that students had more direction, confidence and time awareness as all students showed high levels of productivity. Although some students were still writing once time had expired, it was clear after analysing the responses that students were either adding extra points or finishing off conclusions as they had completed the main structure of their answer. This demonstrates an improvement in time management skills as the pre-test answers showed multiple unfinished responses. Upon completion of the post test, thirteen papers were collected for marking, subsequently a further two students remained absent resulting in the sample size being reduced to thirteen. Before beginning the research school X had an attendance rate of ninety three percent, indicating that it is unlikely for students participating in the study to be absent during testing. However, the absence of participants during the research showed an attendance rate of seventy six percent which may have affected the results. 
As in the pre-test, questions were marked using a mark scheme which allowed weightings of scores to be made clear to students. After analysing the results, the average test score was seven and a half out of ten and the range of scores spanned from five- ten out of ten (Fig.1.7, Appendix). This data shows a two and a half mark increase from pre to post-test demonstrating that students had significantly benefited from the intervention which therefore relates with Griffin’s (1997) research stating that to implement developments in literacy, an intervention approach is best suited to support students. However, it is impossible to agree that this approach is best suited without first testing and applying other strategies. The increase in the range of scores from two- eight out of ten to five-ten out of ten demonstrates that all learners of different ability were able to access the intervention lesson concluding that the differentiation approaches were suitable. Additionally, ninety two percent of students received a score of six and over compared to thirty eight percent in the pre-test demonstrating that learners can now access higher order thinking skills which can increase student attainment (Zohar et.al, 2003). Originally this class had eleven students targeted at a ‘C’ grade, with the rest targeting a ‘B’ grade. After seeing the development of the samples scores and the high frequency of evaluative questions in exams, it is promising to predict that these students are now able to improve their targeted grade. This finding agrees with Black’s et.al. (1998) theory that assessment for learning has the potential to improve performances in students by one and two grades. I was also evident that students had learnt and acted upon their individual feedback as there was a decrease in common errors such as not evaluating both sides of the argument, not providing a conclusion while failing to link their knowledge to the case study. This therefore demonstrates the importance of providing feedback without an initial grade allowing students to focus on the teacher’s comments rather than the grade (Wiliam, 2011).     
A significant factor that appeared from the results was that all individuals improved their score in the post test, except one. This student, known previously as student X received the highest mark in the pre-test but received the exact same score in the post test. Student X also had their answer shown to the whole class as it was used to demonstrate what a high quality response looks like. Griffiths and Burns (2014) mention in their research that motivation is closely linked with assessment expectations which may uncover the reasons behind this result. After displaying student X’s model answer, the student may have lost motivation and not taken on board feedback as they were comfortable with their eight out of ten result. This theory agrees with Berger’s (2003) research outlining that every student has their own standards of what is acceptable in terms of assessment. This demonstrates the importance of creating a growth mindset within learners to develop their skills and abilities (Dweck, 2000). Furthermore, it is crucial for teachers to have high expectations and continuously challenge students to ensure development of all individuals. However, it is important to note that student X may have not been as familiar with the business topic in the post test, resulting in the student not being as efficient in firstly covering lower order thinking skills to form a strong basis for their answer.
There is evidence in the academic research and test results that validate the importance of an evaluative writing intervention to maximise a students’ potential attainment. It also shows the effectiveness of assessment for learning strategies to promote thinking and encourage continuous development. The implementation of this research has provided intriguing results which are closely linked to academic research, however to improve this study for the future it is essential to identify limitations and recommendations for further development.       
Conclusions 
This research aimed to investigate the extent a feedback intervention has on improving students’ evaluative writing skills. This was done by conducting a research project focusing on assessment for learning and its impact areas within a year twelve business studies class. This class contains seventeen students of mixed ability but only thirteen were in the sample due to lack of attendance. After analysing relevant academic research it was clear that assessment for learning strategies have the potential to promote continuous development in learners. The main aspects utilised in this research project consisted of feedback, peer assessment and success criteria’s. Academic research from these aspects formed the basis of the methodology conducted to ensure a high quality research project was produced.  Furthermore, the discussion of the role of ethics in educational research has been outlined to ensure that all students have the ability to withdraw from the study when informed and all results will be kept anonymous and confidential to ensure the privacy off all participating students. Upon evaluation of the results, it was evident that there is clear links between academic research and the results demonstrating the importance of an evaluative writing intervention to maximise a students’ potential attainment. The results showed that after the intervention the average test score was seven and a half out of ten and the range of scores spanned from five- ten out of ten. This was a significant improvement as the pre-test data showed an average test score of five out of ten and the range of scores spanned from two- eight out of ten. Additionally in the post test, ninety two percent of students received a score of six and over compared to thirty six percent in the pre-test. These results confirm Wiliam’s (2008) theory that assessment for learning is a fundamental technique that ensures effective learning is being undertaken by all students and should be incorporated by all teachers. However, this is a case study approach and findings should be used with caution as the answer to the research question only analyses a small sample of students during a short period of time. As previously stated, the main aim of assessment is to increase pupil progress and achievement and if done well, can be a crucial aspect for teachers to support student learning (Brown, 2005). It is evident that this assessment technique has been done well as it has supported student learning by offering them structure, guidance and feedback allowing learners to improve their academic performance. In conclusion, the above results and academic research has answered the proposed research question that by providing a feedback intervention, students evaluative writing skills can improve. 
Limitations and Future Development 
It is important to acknowledge that all studies have limitations which therefore create an opportunity to make suggestions for future development. This demonstrates the need for teachers and researchers to become reflective practitioners, therefore adopting a growth mindset (Dweck, 2000). After completion of the research, a few issues emerged in terms of reliability. The first discussion point involves the change of business topic from the pre to post test. The pre-test revolved around flexible working patterns where as the post-test focused on business location, which may have been a more favourable topic for students. As previously mentioned, the average test score was improved by two and a half points but this may have been a reflection of students’ being more capable with the post-test topic. The change in business topic was originally implemented to increase students’ exposure and experience in answering different evaluative questions. Additionally, due to the face paced environment of school X it was seen as counterproductive to allocate too much time on one topic. However, to improve the reliability of results in the future, researchers should look to incorporate the same business question across both tests to provide a true representation of the development of evaluative writing skills. When conducting this new practice, Cohen et.al. (2013) recommends that questions must differ in form and wording with both tests being the same level of difficulty. Furthermore, when the same topic is covered, the questions should still contain the same amount of marks to assist the collection of data. 
The marking of questions was conducted by myself but was also monitored by a qualified teacher, guaranteeing the accuracy and transparency of the results. Although the qualified teacher was able to inspect some answers, they could not monitor the whole sample. The answers where all marked by a current Post Graduate Certificate of Education student (PGCE) who is inexperienced in marking assessments. Although marking to the best of my ability, some minor errors may have occurred. In the future, the marking could be conducted by a fully qualified teacher or all final marks could be monitored for each individual answer.
Another issue consisted of the pre and post-test taking place during different times and different days of the week. The pre-test was conducted on a Friday afternoon, potentially affecting a students’ motivation and effort after a full week of classes. The post-test was conducted on a Tuesday morning, potentially when students were feeling more energised and dedicated compared to a Friday afternoon lesson. However, students need to learn to perform in all school hours as their final exams could be set amongst this time frame. To ensure the reliability of the results for future studies, researchers should aim to complete both tests during the same day and time to eliminate this problematic factor. The duration of the research project is another aspect that could be altered in the future to better determine the effectiveness of an intervention in improving a students’ evaluative writing skills. This project spanned across three lessons with only one intervention session. In the future, researchers could look to increase the usage of interventions before testing the sample again. This then has the potential to create a deeper understanding for learners. However, this may see a reduction in the sample size as more students may be absent across the longer span of interventions.        
[bookmark: _GoBack]Before implementation of the tests, seventeen students were expected to be in the study with the likeliness of minimal absenteeism as the school maintained an attendance rate of ninety three percent. However, after completing the testing the sample size was reduced to thirteen as four students were absent across the sequence of lessons. This reduction can affect the validity of the conclusions drawn from the findings as the research only represented a small population of students. Although, having a large sample was a difficult proposition at school X as the majority of class sizes are below twenty students. To improve this research for the future, a larger sample size should be analysed, potentially across the whole business advanced level course rather than one specific class. This would then create a more diverse sample enabling accurate conclusions to be drawn. Specifically, researchers could then look into how beneficial an intervention is for improving male, female, more able and talented and additional learning needs students’ evaluative writing skills. These aspects would have not been appropriate enough to analyse in this study due to the size of the sample and the lack of   diversification.   
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People working in London were urged to rethink their travel plans during the 2012 Olympics
to help avoid overcrowding on the transport network.

The Transport Secretary advised people to make alternative arrangements. He said people
should consider working from home. working flexible hours or changing travel times. This
made employers take a closer look at their current working patterns and to consider changing
them on a permanent basis.

Source: www.bbe.co.uk

Discuss the view that changing working patterns could benefit both employers and
employees. [10]
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1. 5 Discuss the view that changing working patterns benefit
both employers and employees. 10 AO11
Up to 10 marks available AO21
Level 1 — Relevant benefits to either employers or employees AO3 3
are identified. No or little evaluation. 1-3 AOC4 5

The candidate organises information and presents simple ideas
in a clear manner using some appropriate terminology
suggesting weakness in these areas.

Level 2 — Candidate explains benefits for both employers and 4-6
employees and may attempt some evaluation.

The candidate can organise relevant information and express
moderately complex ideas clearly in a coherent manner. There is
good use of specialist terminology.

Level 3 — Candidate fully evaluates the view that the expansion 7-10
of flexible working practices brings benefits to employers and
employees.

The candidate can organise effectively relevant information and
express complex ideas extremely clearly and fluently. There is
very good use of specialist terminology

Indicative content:

Flexi-time
Shift work

Home working A o A
Par-ime work O IR
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Inicauve content: .
«  Flexitime
« Shiftwork
« Home working
« Part-time working
« Job sharing

«  Temporary working
Answers should refer to:

Benefits to employers:

« Multi-skilled workers enable cover for holidays/sickness
« Better morale & motivation if empowered to choose
working pattem
Respond quickly to market conditions
Reduce costs  part time working e g. accountant
Employers can have cover for busy periods of the day
Can cover busy times of the year
Less office space needed if using home workers
Less absenteeism for such things as dentist visits etc
Less late arrival because of rush hour traffic
Simplifies accommodating changing circumstances e.g.
maternity cover

« Wider pool of skills/experience

« Any other valid suggestion
Benefits to employees:

Feel good factor because in control of working day
‘Temporary work allows short term effort for special
things like holidays or Christmas

Becoming multi-skilled enhances job prospects
Home working reduces transport costsstress
Increases self-esteem of the individual

Any other valid suggestion

Disadvantages to employers
« Can involve them with employing more staff
«  Difficult to communicate /organise things like training
« Home working can cost more in the provision of
equipment
« Staff tunover can be high if using temporary staff
« Some workers may take advantage and choose to work
in quiet times
« Less loyalty from peripheral employees
« Reduction in quality of work/less qualified employees
Disadvantages to employees:

Can feel isolated from other workers
Greater insecurity

Wages can decrease

Have to be more adaptable and retrain

Messaaes can be misconstrued without the non-verbal
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Discuss the view that changing working patterns could benefit both employers and
employees. [10]
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Marking Codes
$in the margin Spelling error
P in the margin Punctuation
Tin the margin Tense
G in the margin Grammar
Rin the margin Repetition
$8 in the margin Sentence Structure
WW in the margin Wrong word
MW in margin Missing word
C in the margin Capital Letter
NP in the margin New paragraph needed
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