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Storytelling from infancy to early childhood fosters crucial literacy skills and cognitive development. Justice (2004) indicates that it enhances language acquisition, vocabulary, and comprehension. Listening to stories stimulates imagination, creativity, and emotional intelligence, promoting empathy and understanding. Furthermore, it establishes a strong foundation for future reading and writing abilities, enhancing overall cognitive and socio-emotional development. 
Storytelling significantly boosts children's literacy development. Fisch (2004) mentions it enhances vocabulary, comprehension, and phonemic awareness. Engaging narratives captivate young minds, encouraging a love for books and reading. The interactive nature of storytelling also strengthens communication skills, enriching both verbal and written expression. 

Whilst, Burnett (2010) implies digital storytelling platforms offer interactive, multimedia experiences. By engaging with digital stories, children develop essential digital literacy skills, including navigating digital interfaces, multimedia comprehension, and critical thinking about online content. Digital storytelling bridges the gap between traditional and digital literacy, preparing children for the complexities of the digital age.
Analysing the practices observed during children's reading activities, whether in traditional or digital contexts, is crucial for understanding their learning experiences and tailoring educational approaches effectively.

The behavioural differences in children's traditional reading and digital reading have been a topic of extensive research by theorists, highlighting the distinct ways in which children engage with content across these mediums.
One significant difference explored by theorists is cognitive processing. Mangen, et al (2013) explores traditional reading often involves linear and sequential processing, encouraging deep comprehension and analytical thinking. While in contrast, Leu et al (2013) believes digital reading presents a multimedia environment where children navigate through non-linear structures, requiring different cognitive strategies for comprehension (Leu et al., 2013).
Accoridng to Ackerman & Lauterman (2012) text comprehension and retention also vary between traditional and digital reading. Studies suggest that children tend to comprehend and remember information better from printed material compared to digital texts, which may be attributed to the distractions and interruptions associated with digital platforms.
Biancarosa & Griffiths (2012) explore the difference of reading motivation and engagement. While digital platforms often incorporate gamified elements and interactive features that enhance motivation.
Hoffman et al (2010) suggests traditional reading may foster a sense of comfort and emotional connection to the story, influencing a child's overall engagement.
Social interaction according to Evans, et al (2000) is another area of exploration. Digital reading can facilitate online discussions and collaborative learning (Leu et al., 2013), while traditional reading, especially when done in groups or with caregivers, encourages face-to-face social interactions and discussions about the content.
Furthermore, theorists such as Wasik & Bond (2001) have investigated parental involvement in reading activities. Parents often engage in shared reading experiences with physical books, fostering bonding and literacy skills.

In the digital realm, parents need to guide children's online activities and ensure meaningful digital interactions (Chaudron et al., 2015).
Understanding these behavioural differences is crucial for educators and parents to provide appropriate support and guidance, ensuring that children develop strong literacy skills in both traditional and digital reading contexts.

 Theorists have extensively explored skill differences between children's traditional reading and digital reading experiences, recognizing the unique cognitive and literacy skills required for each medium. Traditional reading involves physical books, while digital reading occurs on electronic devices, such as computers, tablets, and smartphones. Several key skill differences have been examined.
One significant skill Livingstone et al ( 2017) explores is that digital reading demands information literacy skills, including the ability to evaluate online sources, discern credible information from misinformation, and navigate complex digital environments. Traditional reading, while fostering critical thinking, does not involve the same level of digital information evaluation.
Walsh (2013) considers multimodal literacy is another essential skill in digital reading. Digital reading often incorporates multimedia elements, such as videos and hyperlinks, requiring children to navigate and interpret various modes of information simultaneously. Traditional reading primarily involves textual information, making multimodal literacy a distinctive skill in the digital context.
Digital navigation and online search skills are crucial in the digital reading environment. National Research Council (2012) mentions that these Children need to navigate digital interfaces, use search engines effectively, and comprehend non-linear structures like hyperlinks in digital reading. These navigation skills are not as prominent in traditional reading, which follows a linear, sequential pattern.
Coiro, et al, (2008) implies digital communication skills are increasingly important in the digital age Engaging in digital reading often involves online discussions, collaborative projects, and digital communication skills, including the ability to convey ideas effectively in a digital format Traditional reading typically lacks these interactive communication components.

Lastly, digital annotation and organization skills have gained prominence. As Biancarosa & Griffiths (2012) suggests digital reading allows children to annotate, highlight, and organize digital texts electronically, developing digital annotation and organizational skills. Traditional reading methods often involve physical annotation, which differs significantly from the digital counterparts.
Theorists have identified these skill differences between traditional and digital reading, highlighting the evolving nature of literacy in the digital age. Understanding these skill differences is crucial for educators to design effective literacy instruction that encompasses both traditional and digital reading contexts, ensuring that children acquire a comprehensive set of skills for the modern information landscape.

Storytelling plays a significant role in promoting a child's oral language development.
Storytelling exposes children to diverse sentence structures and grammatical forms. Sulzby, 1985) mentions that through exposure to well-constructed sentences, children learn about grammar rules and sentence patterns, which they later apply in their own communication. 
Whereas, Larson & Marsh (2005) suggests that digital storytelling often incorporates rich and diverse vocabulary, exposing children to new words and phrases in context. Interactive features, such as clickable objects with audio descriptions, help children’s associate words with their meanings.	
Stories often involve imaginative elements and creative language use. Paley (1990) believes engaging with imaginative narratives encourages children to explore their own creativity, leading to expanded vocabulary and more complex sentence structures in their storytelling.
Digital stories also, follows a narrative structure, exposing children to storytelling elements such as characters, settings, problems, and resolutions. Engaging with these narratives helps children understand the sequential nature of stories and encourages them to create their own narratives (Segal-Drori, et al , 2017).

Digital storytelling can significantly promote a child's writing skills by providing a dynamic and interactive platform for creative expression. 
Ohler, (2008) proposes that digital stories can be shared online, allowing children to showcase their work to a broader audience. Knowing that others will read their stories encourages careful writing, editing, and revision, leading to improved writing skills. 
Traditional storytelling plays a significant role in promoting a child's writing skills by providing them with exposure to rich language.
Boudreau (2008) coveys that traditional stories follow specific structures like beginnings, middles, and ends. Exposure to these structures helps children grasp the concept of story organization, aiding them in organizing their own narratives coherently.

Traditional storytelling plays a fundamental role in promoting a child's reading skills by fostering a love for stories, enhancing language development, and encouraging cognitive and emotional engagement.
Nikolajeva & Scott (2006) argues that traditional stories often convey moral lessons and explore emotions, helping children develop empathy and emotional intelligence. Engaging with characters' emotions enhances a child's understanding of human feelings and behaviours.
Several theorists have explored the impact of digital reading on children's literacy skills and overall reading experiences, providing valuable insights into how digital reading can promote a child's reading development.
Mackey (2019) research explores children's digital reading practices and their impact on literacy development. She emphasizes the importance of considering children's digital reading experiences as valid forms of literacy, highlighting the unique skills and strategies they develop through digital interactions. 

Theorists have explored various behavioural and skills similarities and contrasts between children's traditional reading and digital reading experiences, highlighting commonalities and differences in their interactions with content and the cognitive abilities involved.
Both in traditional and digital reading, according to Kucer (2008) children engage in critical thinking by evaluating the content, analysing arguments, and making connections between the text and their prior knowledge. Critical thinking skills are fundamental for meaningful engagement with the material. 
In contrast, Kuiper et al (2005) demonstrates critical thinking and evaluation are heightened in digital reading, where children need to assess the reliability of online content and navigate diverse perspectives (Kuiper et al , 2005). Traditional reading materials often undergo rigorous editorial processes, ensuring a certain level of credibility.
Bus (2001) indicates reading, whether in print or digital form, exposes children to diverse vocabulary and language structures, enhancing their language development Both traditional and digital reading contribute to expanding their vocabulary and language skills. 
Contrary to, Leu et al (2013) literacy skills play a vital role in digital reading, encompassing the ability to evaluate online sources, discern credible information, and navigate complex digital environments. These skills are less prominent in traditional reading, which relies on established print materials and sources.
Social interactions can support children’s literacy development in both traditional and digital reading contexts. Neuman(1993) believes children engage in social interactions around reading, discussing books, sharing stories, and collaborating with peers, parents, or teachers, fostering social connections, and enhancing their understanding of the material. However, collaboration and Social Interaction can be prevalent in digital reading environments, where children can engage in online discussions, share annotations, and collaborate with peers, enhancing their social learning experiences (Coiro, et al, 2008). Traditional reading often lacks these interactive and collaborative elements.
In the digital age, children acquire digital literacy skills such as online navigation, information evaluation, and digital communication, which are essential for effective digital reading (Leu et al., 2013). These skills complement traditional literacy skills and are crucial for navigating the digital information landscape. 
However, Leu et al., (2013) believes it also involving the ability to navigate websites, use search engines effectively, and comprehend non-linear structures like hyperlinks. These skills are specific to the digital realm and are not a significant focus in traditional reading.
Understanding these contrast and similarities is crucial for educators and parents, as they shape the development of distinct sets of literacy skills required in both traditional and digital reading contexts.

Overall, it may be said fostering a child's literacy skills, encompassing oral, writing, and reading abilities, is essential in both traditional and digital reading environments. Traditional reading encourages tactile engagement, enhancing fine motor skills, while digital platforms promote interactive learning, stimulating cognitive development. Oral communication skills are honed through discussions in both contexts, fostering language proficiency and social interaction. Writing skills are nurtured through creative expression in traditional contexts and digital platforms, allowing children to explore their creativity. Reading behaviours, including comprehension strategies and critical thinking, are vital in both traditional and digital spaces, shaping a child's overall literacy proficiency.
Furthermore, behavioural similarities, such as comprehension strategies, critical thinking, and social interaction, exist between traditional and digital reading experiences. These commonalities emphasize the enduring value of reading activities in various forms, encouraging a love for literature and promoting cognitive development. Digital reading, with its multimedia elements and interactive features, enhances engagement and motivation, enriching the overall reading experience for children.
In essence, a balanced approach that combines the strengths of traditional and digital reading practices is essential. This approach ensures children develop a wide array of skills, from tactile engagement to digital literacy, promoting well-rounded literacy competencies. By embracing the diversity of reading experiences, educators and parents can nurture children's love for reading, enhance their language skills, and prepare them for the multifaceted demands of the modern world.

Future practices for children's reading should focus on integration, balancing traditional and digital methods. Encouraging interactive storytelling in traditional settings enhances engagement, while digital platforms can offer personalized reading experiences tailored to individual needs. Educators should emphasize critical thinking and information literacy skills in digital reading contexts. Additionally, promoting collaborative reading activities, both in print and online, fosters social interaction and enhances comprehension. Monitoring children's screen time and ensuring access to high-quality digital content are also essential considerations for future reading practices.
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