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Critically evaluate the role of storytelling in terms of children`s language, literacy and digital literacy development
During the early years, children’s brains are highly receptive to language input, making this period crucial for language acquisition. Research has shown that the brain’s ability to absorb and process language is at its peak during these formative years, which is why early exposure to rich linguistic input is so important. Storytelling provides an invaluable resource for language development, offering children opportunities to encounter and internalize new vocabulary, sentence structures, and linguistic concepts. As children listen to stories, they are exposed to a wide range of words and expressions that they may not encounter in their day-to-day interactions. These words often include more complex or specialized vocabulary, such as terms for emotions, actions, or abstract ideas, which children can incorporate into their own speech. (Snow, 2010).
The significance of storytelling in terms of oracy, reading, writing and digital literacy is that Storytelling is a fundamental aspect of human communication and has been recognized as a powerful tool for fostering language development, cultivating literacy skills, and promoting overall learning and growth in early childhood education. It serves as a foundation for providing children with rich and engaging learning experiences that support the development of oracy, reading, writing, and digital literacy skills. Through storytelling, children are exposed to a wide range of vocabulary, complex sentence structures, and diverse narrative styles, which can significantly enhance their language acquisition and communication abilities. Furthermore, storytelling encourages active engagement, imagination, and critical thinking, as children are invited to make connections, predict outcomes, and share their own perspectives. By integrating storytelling into the curriculum, Practitioners can create a nurturing environment that fosters a love of learning and empowers children to become confident, articulate, and multifaceted communicators. (Rahiem, 2021a)
Maureen, Meij and Jong, 2020 states much, like Rahiem (2021b) that the significance of storytelling in early literacy development has been well-documented in the literature. Storytelling provides a social context for literacy, bridging the gap between the narrative styles of culturally diverse children and the expectations of the setting. It enables children to observe and practice the subtle nuances of language, such as changes in tone and facial expressions, which are essential for effective communication. Moreover, the act of storytelling can reshape existing memory structures and schema, leading to profound impacts on children's linguistic, cognitive, social, and emotional development. Storytelling has the power to transport children into imaginative worlds, fostering their creativity, problem-solving skills, and emotional intelligence. By engaging with stories, children can develop a deeper understanding of diverse perspectives, empathy, and cultural awareness. Additionally, storytelling can serve as a powerful tool for promoting language acquisition, as it exposes children to a rich vocabulary and complex sentence structures in a meaningful and engaging context. Ultimately, the integration of storytelling into early childhood education can significantly contribute to the holistic development of children, preparing them to become confident, articulate, and well-rounded communicators.
While the benefits of storytelling in early literacy development are well-documented, some practitioners and researchers have raised concerns about its potential limitations. Bowman (2018a) argues that an overemphasis on storytelling may neglect other essential aspects of language and literacy development, such as explicit instruction in phonics, grammar, and writing mechanics. These critics contend that a balanced approach, incorporating both storytelling and direct instruction, may be more effective in preparing children for the academic demands of later education. Bowman (2018b) posits that, although storytelling serves as an effective tool for enhancing creativity and emotional intelligence, it may not consistently converge with the language and literacy competencies deemed necessary for achieving success in standardized testing and various educational assessments. Moreover, it is important to exercise caution regarding a potential over-reliance on storytelling as a pedagogical tool. Such dependence may inadvertently reinforce cultural biases and inadequately respond to the varied needs and learning styles of all students. The role of storytelling in early childhood education continues to be a subject of considerable debate among practitioners. It is posited that a comprehensive approach, which integrates diverse pedagogical methods and a range of learning experiences, is essential for fostering the holistic development of literacy and communication skills in children. Although storytelling offers numerous advantages, it is essential to maintain a balanced approach by integrating a diverse array of instructional methodologies. This multifaceted strategy is crucial for fostering the holistic development of children's language and literacy competencies. This balanced approach has the potential to equip children for the academic challenges they will encounter in the future, while simultaneously nurturing their creativity, emotional intelligence, and cultural awareness through the medium of storytelling.
Storytelling can be a powerful tool for supporting children who speak English as an additional language (EAL) by promoting their language, literacy, and digital literacy development. Through the use of storytelling activities, these children can engage in extended language use, which in turn can lead to significant improvements in their language development. Additionally, the collaborative and interactive nature of storytelling can foster social and academic growth, ultimately supporting their overall educational progress. (Kurniawan, 2021).
While integrating storytelling into the language arts curriculum can provide benefits for English language learners, it is not a panacea for supporting their language, literacy, and digital literacy development. Storytelling alone may not be sufficient to address the diverse needs and learning styles of this student population. Some researchers have argued that a more comprehensive and multifaceted approach, incorporating a variety of instructional strategies and resources, may be more effective in promoting the educational success of English language learners. Additionally, the implementation of storytelling activities requires careful planning and facilitation to ensure they are aligned with the specific learning objectives and language proficiency levels of the learners. Without such intentional design, the potential benefits of storytelling may not be fully realized. It is important to recognize that storytelling is just one component of a broader instructional framework that should be tailored to the unique needs and strengths of English language learners. Practitioners must thoughtfully incorporate a range of pedagogical approaches, including explicit language instruction, content-based learning, and opportunities for meaningful interaction and collaboration, to support the holistic development of the children`s language, literacy, and digital literacy skills. (Doan and Quyen, 2023)
Cummins (2000) emphasizes that skills learned in one language can enhance the acquisition of another, suggesting that bilingual storytelling supports the cognitive and linguistic development of EAL learners. For example, children could narrate a story in their native language and translate it into English, deepening their understanding of both languages.
Storytelling has long been recognized as a powerful and versatile tool for engaging and supporting children with additional learning needs (ALN). Through the use of captivating and age-appropriate narratives, children can develop a wide range of crucial language, literacy, and digital literacy skills that are essential for their education and personal growth. Specifically, storytelling provides children with opportunities to enhance their vocabulary, practice oral communication, and strengthen their comprehension and storytelling abilities. Additionally, the interactive nature of storytelling can foster a love of reading and writing, while also addressing the specific learning needs and preferences of children with diverse backgrounds and abilities. By providing a flexible and inclusive environment, storytelling can cater to the unique strengths, challenges, and learning styles of children with additional needs, empowering them to thrive academically and socially. (Marsh et al., 2023)
Storytelling can also be a powerful tool for addressing the literacy needs of diverse learners, including those with additional learning needs (ALN). By allowing children to actively engage in the storytelling process, whether through reading, writing, or creating their own narratives, storytelling can help to bridge the gap between their varied literacy experiences and abilities. Furthermore, the integration of digital technologies into the storytelling process can further enhance children's engagement and literacy development, as they learn to seamlessly combine text, images, and sound to create dynamic and compelling digital stories. This interactive approach to storytelling not only promotes core literacy skills such as reading comprehension, writing, and information synthesis, but also fosters a sense of creativity, self-expression, and confidence in children with diverse learning needs. By providing a multisensory and personalized learning environment, storytelling empowers these children to actively participate in the learning process, discover their unique strengths, and develop a love for literature and digital media that will serve them throughout their academic and personal lives. Storytelling offers a flexible and inclusive platform for children with additional learning needs to engage with text, visuals, and audio in meaningful ways, allowing them to build essential literacy skills while also tapping into their individual interests, abilities, and learning preferences. This holistic approach to literacy development through storytelling can significantly enhance the educational and social outcomes for children with diverse learning needs, empowering them to become confident and self-directed learners. (Andrian and Faudi, 2020)

Practitioners should consider the individual needs and learning modalities of the children, along with the overarching educational context, when establishing the most effective strategies for the integration of storytelling within the curriculum. The implementation of a balanced pedagogical approach that integrates storytelling alongside other instructional strategies can facilitate the preparation of children for the educational challenges they are likely to encounter in the forthcoming years. This methodology enables practitioners to cultivate children's creativity, emotional intelligence, and cultural awareness through the utilization of storytelling. Simultaneously, it ensures the development of a comprehensive array of language and literacy skills. In the integration of storytelling within educational curricula, it is imperative for practitioners to meticulously assess the distinct needs and learning modalities of their children, alongside the overarching educational framework. This comprehensive evaluation will facilitate the identification of the most effective methodologies for incorporating this engaging and impactful pedagogical strategy. By establishing an appropriate equilibrium, practitioners can cultivate a learning environment that fosters the holistic development of children and adequately prepares them for success in their educational pursuits. 
Welsh government (2022a) mention the educational frameworks such as the Curriculum for Wales 2022 emphasize storytelling as part of a holistic approach to developing language and literacy skills, aligning with modern pedagogical priorities. The curriculum prioritizes three interconnected strands reading, writing, and oracy while also integrating digital literacy as a vital competency for the 21st century.
Wells (1986, as cited in Cousins & Minns, 2024a, p. 19) argues that stories hold an important place in education that goes beyond their ability to aid in learning to read and write. Cousins and Minns (2024, p.20) assert that children develop an affinity for rhythmic structures, auditory elements, and recurring patterns inherent in both repeated rhythms and narratives. Furthermore, they highlight that the emotional nuances and suspense characteristic of oral folk tales contribute significantly to the foundational enjoyment that children derive from rhymes and stories during their formative years. Cousins and Minns (2024b, p. 20) highlight the significance of the musicality inherent in chants and songs, as well as the importance of circulating repeated phrases found within traditional narratives. They further investigate the social bonds that are established when children collectively engage in storytelling, particularly in contexts that promote sharing personal narratives within a supportive and stimulating atmosphere. Paley (1990, as cited in Cousin and Minns, 2024c, p. 20) states that by the age of four, most children can identify and engage in discussions about multiple themes present in traditional tales.
Vygotsky’s Sociocultural Theory underscores the significance of social interaction in the development of language and literacy skills, particularly emphasizing the potential of storytelling as a mechanism to facilitate and enhance the learning process. Likewise, Bruner's Constructivist Theory posits that the utilization of narratives is instrumental in facilitating cognitive and linguistic development.
Bruner’s (1986) theory of narrative thinking suggests that humans make sense of the world through stories. He argued that storytelling is essential for organizing experiences into coherent sequences, which aids comprehension and memory. Children exposed to storytelling internalize narrative structures beginning, middle, and end that underpin both reading comprehension and writing skills.
The Curriculum for Wales 2022 reflects Bruner’s ideas by integrating storytelling across the Languages, Literacy, and Communication Area of Learning and Experience (AoLE). For instance, activities like retelling familiar stories allows children to practice sequencing events and understanding causality, which are foundational for literacy (Welsh Government, 2020b).
One keyway in which storytelling supports oracy is by creating a rich social context for language learning and development. (Atta-Alla,2012). Craig et al., (2001) mentions that when children engage in the collaborative act of storytelling, they are not merely passive recipients of information, but active participants in the co-construction of narrative meaning. This interactive process of creating and sharing stories provides children with valuable opportunities to develop their understanding of the social aspects of language, such as the ability to observe and dynamically adjust their communication based on the needs, responses, and cues of their audience. By navigating the interactive dynamics of storytelling, children learn to attune to their listeners, modify their language and delivery accordingly, and engage in meaningful, reciprocal dialogue. In this way, storytelling helps bridge the distance between the diverse narrative styles and communicative norms of different learners, exposing them to a broader range of perspectives and ways of expressing themselves. However, Chau (2023) mentions while storytelling can create a rich social context for language learning and development, it may not be the most effective approach for supporting oracy in all children. The interactive nature of storytelling could potentially be overwhelming or confusing for some learners, particularly those with specific communication challenges or disabilities. Some studies have found that direct instruction in oracy skills, such as active listening, speaking fluency, and turn-taking, may be more beneficial for certain students than relying solely on storytelling. Additionally, the diverse narrative styles and communicative norms that storytelling exposes children could hinder language development rather than support it, as some learners may have difficulty navigating these differences.
However, Nejatian & Miri, (2023) states that storytelling can be a valuable tool, it should be used in conjunction with other evidence-based strategies and interventions to ensure that all children, regardless of their individual needs and learning styles, have the opportunity to develop strong oracy skills. A one-size-fits-all approach to language development through storytelling may not be the most effective way to support the diverse needs of all learners. 
Book trust (2023) mentions that engaging in reading and sharing stories has been shown to provide considerable advantages. Children enjoy a wide range of benefits that can greatly impact their health, overall well-being, school achievements, and imaginative abilities. Shared reading offers significant immediate advantages for families as well. It facilitates the development of bonding between children and their parents, caregivers, or other familial figures, enhances parental positivity, and contributes to the improvement of children's sleep patterns. The first five years of a child's life are characterized by substantial growth and development in the brain. In the formative years of development, engagement with books, alongside the utilization of stories and rhymes as focal points for play, conversation, and musical activities, significantly contributes to the cognitive, physical, social, and emotional growth of children. This enhancement of development is observed to extend well into later stages of life, transcending the confines of early childhood.
However, Birth to five matter (2021) states much like Book trust (2023), engaging infants and young children in reading books and narratives plays a crucial role in fostering their language acquisition and literacy development. Skinner (1957) suggested that the way children learn language involves a process that merges stimulus-response mechanisms with imitation and reinforcement techniques. When children receive encouragement for pronouncing certain words, they are more likely to incorporate those words into their future speech. Shared book reading serves as an exemplary platform for fostering knowledge about the world, cultivating empathy, and promoting shared understanding among individuals. The cultivation of warm and shared meaningful experiences with literature from a young age is of significant importance. Infants, even at the earliest stages of development, can participate joyfully and intentionally in shared reading activities, both within the home environment and in early childhood care and education settings. Both fictional and non-fictional literature, as well as other textual forms, may be subjected to analysis and exploration. 
Writing requires children to organize their thoughts, structure narratives, and express ideas creatively. Storytelling plays a significant role in equipping children with these skills by providing models of narrative construction, stimulating imagination, and scaffolding the development of written expression. 
Storytelling serves as a fundamental educational tool that introduces children to essential narrative structures, encompassing elements such as characters, settings, conflicts, and resolutions. These components provide a framework that children can adopt and replicate in their own writing aim. Sweller's Cognitive Load Theory (1988) posits that storytelling mitigates cognitive demands by providing mental frameworks that facilitate the organization of thoughts and ideas. For instance, children who are exposed to narratives characterized by predictable patterns internalize these structural elements, thereby facilitating a greater emphasis on creative expression rather than grappling with the complexities of narrative organization. Nicolopoulou (2018a) emphasizes that regular engagement with storytelling significantly improves children's capacity to organize events in a logical sequence within their writing, ultimately resulting in the production of coherent narratives.
An effective pedagogical strategy involves engaging children in the written retelling of stories. The process of retelling necessitates that individuals retrieve relevant events, organize them in a coherent sequence, and articulate them using their own vocabulary. This practice enhances both narrative comprehension and writing skills. This practice is consistent with Bruner’s Constructivist Theory (1983), which emphasizes the significance of children actively engaging in the reconstruction of knowledge. Nicolopoulou (2018b) indicates that children participating in storytelling and retelling activities exhibit notable enhancements in their written narrative abilities.
Storytelling can be combined with digital tools to enhance literacy development. Digital storytelling platforms allow children to create and share their stories using multimedia, combining text, images, audio, and video. This fosters creativity and digital literacy skills. In addition to oracy, storytelling can also leverage digital technologies to enhance children's language development. Digital storytelling, for instance, allows children to combine visual, auditory, and textual elements to create and share their narratives. This approach not only engages children but also enables them to develop their digital literacy skills, such as organizing their thoughts, asking questions, expressing opinions, and constructing narratives while interacting with technology. (Rahiem, 2021c). 
Bandura’s Social Learning Theory (1977) emphasizes the importance of learning through interaction, and digital storytelling provides opportunities for children to co-create narratives using multimedia tools.
Props, such as puppets, costumes, visual aids, or tangible objects, enrich the storytelling experience by adding a sensory and interactive dimension. Wright et al. (2015) highlights that visual and tactile stimulus, like props, enhance children's ability to comprehend and recall stories. By representing abstract ideas through concrete objects, props help scaffold children’s understanding of narratives. Bruner’s (1991) theory of scaffolding which emphasizes that children make sense of the world through stories, with props acting as tangible anchors for abstract ideas. Ganea et al. (2011) further argue that physical objects used during storytelling help young children bridge the gap between symbolic and real-world understanding. Props also integrate multimodal learning—visual, auditory, and kinaesthetic—which is crucial for young learners. This aligns with the Curriculum for Wales (Welsh Government, 2022c), which promotes a holistic and inclusive approach to teaching that accommodates various learning styles.
Crystal (2006) highlighted the role of storytelling in bridging spoken and written language and storytelling fosters phonological awareness, vocabulary development, and grammatical understanding, which are essential for literacy. He also emphasized the importance of repetition and rhyming in reinforcing language learning.
Repetition in storytelling enhances memory by allowing children to internalize information through repeated exposure to familiar phrases and patterns. In such as The Three Little Pigs, repetitive lines like “I’ll huff, and I’ll puff, and I’ll blow your house down” serve not only to anchor the narrative but also to create opportunities for children to predict and anticipate outcomes. These predictable elements encourage active participation, as children begin to recite lines or predict the story’s progression. This process aligns with findings from developmental psychology, which emphasize the role of pattern recognition in cognitive development (Goswami, 2015). 
Repetition also supports language acquisition by reinforcing phonological awareness and syntactic structures. Familiar phrases in stories provide children with models for sentence construction, word usage, and intonation. This aligns with Bruner’s (1983) theory of language development, which underscores the importance of repetitive language exposure in scaffolding children’s linguistic abilities. Through repeated storytelling, children gradually internalize these patterns, laying the foundation for literacy skills. Moreover, Vygotsky (1978) Zone of Proximal Development argues that children learn best when supported by structured yet flexible frameworks, and repetition within storytelling exemplifies this principle by offering a consistent yet engaging medium for language learning.
The interactive nature of repetitive storytelling fosters active participation, which is critical for comprehension and retention. When children predict or recite repeated phrases, they transition from passive listeners to active participants. This engagement reinforces their understanding of the story’s structure and themes. Studies in educational psychology have shown that this type of participatory learning strengthens neural connections related to memory and comprehension (Meltzoff et al., 2009).
According to Goswami (2001a), rhyme plays a crucial role in children's storytelling, offering significant benefits for enhancing language, literacy, and digital literacy abilities. The use of consistent and stimulating rhyme structures plays a key role in developing phonological awareness, building vocabulary, and encouraging creative expression. In addition, the integration of rhyming in digital platforms makes them more suitable for current educational contexts, which in turn supports the enhancement of multimodal literacy competencies.
Rhyming serves a crucial function in the development of phonological awareness, a foundational component for the enhancement of early language skills. Phonological awareness is characterized as the ability to recognize and manipulate the sound structures that are intrinsic to spoken language, particularly within the context of words. Goswami (2001b) posits that exposure to rhyming patterns facilitates children's identification of phonemes, which are the fundamental units of sound, thereby enhancing their decoding skills in language. For instance, nursery rhymes such as "Humpty Dumpty" facilitate children's recognition of recurring phonological patterns, exemplified by the term’s "wall" and "fall. " This exposure enhances their capacity to differentiate between various sounds.
In addition to phonological awareness, rhyming enhances vocabulary acquisition. By introducing children to new words within a familiar and repetitive framework, rhymes provide context that aids comprehension and retention. According to Neuman and Roskos (1997), rhymes are particularly effective in expanding children’s vocabulary because they pair less common or unfamiliar words with familiar phonological patterns. For example, rhyming stories and songs often use whimsical or imaginative words in predictable contexts, making it easier for children to infer meanings and remember them.
In conclusion, storytelling acts as a cornerstone of children's development, enriching their language, literacy, and digital literacy skills. Traditional tales, like "The Three Little Pigs" with its repetitive phrase "I'll huff, and I'll puff, and I'll blow your house down," reinforce language patterns and vocabulary as described by Bruner's theory of language development (1961). This repetition, as highlighted by Vygotsky's Zone of Proximal Development (1978), provides a structured framework for language acquisition, fostering active participation and enhancing comprehension. Furthermore, rhyming, as discussed by Goswami (2001,2015), strengthens phonological awareness, a crucial element in early literacy development, while also expanding vocabulary as noted by Neuman and Roskos (1997). Crystal's (2006) work emphasizes the bridge between spoken and written language facilitated by storytelling, laying the groundwork for literacy skills. Digital storytelling tools further enhance these benefits, enabling children to create and interact with narratives in multimodal ways, fostering digital literacy and aligning with Bandura's Social Learning Theory (1977). The use of props, as explored by Wright et al., (2015) adds a tangible dimension, supporting comprehension and aligning with Bruner's theory (1983) of scaffolding and the holistic approach of the Curriculum for Wales (2022). In essence, storytelling, in its diverse forms, empowers children with the cognitive, communicative, and creative skills essential for thriving in a technologically rich world.
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