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 INTRODUCTION 
This assignment will include a critical evaluation of a case study identified over a two-day observation period in a Primary school setting. It will take into consideration the setting, the area, the numbers of pupils and Estyn school report. It will focus on one critical incident that had been observed during the observation time. The assignment will be outlining the incident making sure all persons, information and school identity is kept strictly anonymous in accordance with the (BERA, 2018) guidelines for educational research. The assignment will identify key areas of research that had been triggered by reflecting on the critical incident observed. A critical incident is a pedagogical theory that was developed by David Tripp (1933) Tripp developed such an approach to allow teachers to reflect on situations in the classroom. Situations that may be perceived as good or bad. The ability to reflect on a critical incident allows teachers to develop their practice and aid their professional judgment on situations. This assignment will consider a range of different perspectives, pros and cons all backed up by theorists in education. It will then reflect and evaluate on the critical incident and map out the next steps in accordance to the (Donaldson, 2022) ‘New curriculum for Wales 2022’. It will delve into the importance of being a reflective practitioner today and the impact it can have on teaching practice and the education of pupils.

1. The role of critical reflection  
(Tripp, 2012) Refers to Critical reflection as enriching your professional practice. Tripp believed it gave a greater understanding of what you are teaching and why you are teaching it. Critical reflection gives a teacher an opportunity to look back on what they have taught, a space to reflect on their teaching methods and see what can be changed or improved in the future.
 According to (Dewy, 1933) “we do not learn from experience; we learn by reflecting on experience”.  When teachers are able to self-reflect and self-evaluate, teachers are able to improve their methods and provide an effective learning experience for their pupils. By reflecting critically, teachers are in a strong position to manage change, new or unexpected situations in a professional manner. 
Theorist (Schon) outlined several models of reflection.  One that stands out the most is ‘ reflection in action’ this is the type of self-reflection that happens during practice. This is often referred to as “thinking on your feet”.  Schon Identified the importance of being a reflective practitioner, Schon defined reflective practice as ‘a dialogue of thinking and doing through which I become more skilful’ (Schon, 1987)
Literature tells us that Schon and Dewey’s theories shared links however, some of their underlying beliefs clashed, “For Dewey, reflection supports the practitioner in the development of democratic principles, whereas, for Schon, the reflection has a far more practical purpose, helping the practitioner to learn from and address complex problems experienced in the workplace.” (Aubrey & Riley, 2016)
Author (Moon, 1999) acknowledged Schon’s work as a catalyst for encouraging practitioners to observe their practice more critically, and by doing so gave them the opportunity to build on good practice and a space to share their experience. 

There has been a reform in education over the last four years, the Welsh government has set new ambitions expectations of all learners and teachers across Wales in primary and secondary schools. The attainment gap has been reduced and more support has been given to pupils from  disadvantaged backgrounds to enable them to fulfil their potential. The role of a teacher is ever evolving, this is evident now with the roll out of the ‘New curriculum for Wales 2022’ (Donaldson, 2022). Teachers are in charge of designing their own curriculum and following progression steps, the four purposes and focusing on new areas of learning and cross curricular responsibilities never seen before in Wales. Education is forever evolving, the way we assess is changing and reflection will play a big part of this moving forward. (Donaldson, 2022) In a teaching role it is important to take a step back when things go right and equally when things go wrong. Reflection helps the teacher to move forward, adapt and adjust. 




2. OBSERVATION 
The school where my observation took place was a large mainstream English medium primary school located in a small town which I will keep anonymous in accordance with the BERA (2018) guidelines for anonymity. When referring to a pupil I will use pupil X .The school is made up of sixteen single year classes along with two nursery classes. The school has one hundred and twenty-five pupils on the additional learning needs register. The year group I observed over a two-day period was a year five class where the pupil ages were between eight and nine. The class had twenty-four pupils, two part time teachers and one floating learning support assistant shared out over several classes. The school was last inspected in 2018. According to the most up to date Estyn inspection (Estyn, 2018) reported that “Around 21% of pupils are eligible for free school meals. This is slightly above the average for Wales of 19%. The school identifies 34% of pupils as having additional learning needs, which is higher than the national average of 21%. Very few pupils have a statement of special educational needs, and few are in the care of the local authority. Most pupils are of white British ethnicity and a very few pupils have English as an additional language and very few pupils speak Welsh at home.” The school is a pioneer school that works with Welsh government along with other schools and had been piloting the new curriculum for a number of years prior to the official roll out date of September 2022. (Estyn, 2018)

3. Critical incident linked to Donaldson’s Four Purposes 
The critical incident I observed took place on a Monday morning before lunch break. A Welsh lesson was being conducted by the class teacher and pupils were put into pairs to go through basic conversations in Welsh. After ten minutes pupils were encouraged to come to the front of the class in their pairs to demonstrate what they had done so far. This involved them speaking Welsh to each other in front of the rest of the class. After a couple of pupils volunteered to share, the teacher proceeded to ask one of the most anxious male pupils in the class if he would come up to the front and share. Immediately he sunk into his chair and placed his head in his hands, the pupil visibly did not want to partake in the activity. The teacher went over to him, got down on his level and spoke gently to him. The teacher then got back up in front of the class and called out the same boy and his partner again. He again shook his head and refused. The teacher then began to say out loud, “Pupil X, I know this is hard for you and you really don’t like coming up to the front, you’re in a learning pit right now, but you will feel so much better once you have been up with your partner and done it.”  With that, Pupil X slowly got up from his chair and went to the front of the class, holding his teachers hand he was able to get through the Welsh conversation. This drew me straight to one of (Donaldson, 2022) four purposes of ‘The curriculum for Wales’. One of the four purposes I am linking this critical incident to are, ‘Healthy confident individuals who: have confidence to participate in performance, who face and overcome challenges and form positive relationships based on upon trust and mutual respect.’ (Donaldson, 2022)The pupil’s confidence was built, he was guided out of his comfort zone and was able to participate. Pupil X faced and overcame the challenge of public speaking and getting up in front of their peers. Pupil X also implicitly trusted his teacher and had a positive relationship with them.  After they had shared Pupil X sat back down at his table, everyone cheered, and the teacher rewarded him with a pinecone for the pinecone chart. This for me was when the incident became a critical incident. The pinecone chart is a reward chart/system that is used throughout the school in every classroom and phase. The pupils work hard throughout the day and in turn to the teacher’s discretion reward them with a pinecone sticker that they place next to their name on the chart. Once they reach fifty pinecones, they get the opportunity to visit the Headteachers office and receive a certificate and prize.  This made me reflect on another one of Donaldson’s four purposes where he states that “All children and young people will be supported to be developed as; Ambitious capable learners who set themselves high standards and seek and enjoy challenge.” (Donaldson, 2022)The pinecone chart exhibits pupils seeking to reach high standards and enjoy achieving in the process.

4. LITERATURE REVIEW  
One of the areas I have chosen to focus on is behaviour and reward charts in the classroom. I will also be looking into the behaviourist and humanistic approach. Over the years an enormous amount of research has been conducted in the behaviourist approach to learning.  Behaviourism is a theory of learning that believes learning transpires through teachers’ rewards and punishments. Behaviourists believe that when we use reward and punishments, a change in behaviour occurs. Behaviourism argues that our behaviour is learnt from the environment we are in. According to (Aubrey & Riley, 2016) B F Skinner's theory related to the science of behaviourism. Skinner introduced the term ‘operant conditioning’ which was birthed following research into Skinners box that was undertaken by pigeons and rats.  Through this research  Skinner observed that a behaviour which is reinforced tends to be repeated, which then leads to the behaviour being strengthened.
 One of Skinners biggest criticisms was the generalisations he made between humans and animals. Criticisms were raised when regarding Skinner’s theory as cognitively and physiologically humans have differing moral values and social norms. These values and norms conciliate the effects of the environment therefore as human beings we might behave differently to animals, so the principles that evolved from these experiments would apply more to animals than to human beings. (Nye, 1979) 
Another opposing argument to Skinner's Theory on behaviourism was Carl Rogers. Rodgers ‘debated with Skinner on issues of freedom and control in human behaviour an action.’ (Smith, 1994: 7) Carl supported the notion that behaviourism provides a limited account of human behaviour. Significant factors like emotions, motivation and expectations are not considered in Skinner’s theory. He believed that by accepting a behaviourist explanation could go on to prevent further research from other perspectives and could neglect other important factors. (Aubrey & Riley, 2016)
James Watson argued that “all human behaviour is governed by conditioned responses and as such can be controlled and modified to suit any given purpose.” (Watson, 1928). Thorndike viewed this differently, he concluded that a learner would repeat a response that lead to a positive result and therefore behaviour could be modified through a process of trial and error. This idea was named the reinforcement approach that went on to be developed further by Skinner. 
Other theorists believed behaviourism provided only a limited way of looking at the process of learning, which others argued that it does not take into consideration the   individual and does not allow for differences in individuals.
By contrast to the behaviourist approach, humanist thinkers such as Maslow and Rogers approached their studies from a very opposing perspective and looked at humanity and behaviour as a positive, as opposed to in a pessimistic manner.
When we investigate ‘Maslow’s hierarchy of needs theory’, Maslow recognised the importance of the child’s physiological needs. As opposed to believing behaviour was a condition choice by all. Maslow stressed the importance of having basic needs met to manage other situations.  Maslow’s way of thinking was as follows; If a child is hungry, they may present as behaving badly, distracting, or breaking rules, because in their eyes at that time, their educational needs are not a priority, but being hungry is. A child might fall asleep in class instead of completing work because they did not have enough sleep the night before. In this example, the child would naturally be prioritizing sleep and feeling tired over their education during that time. Similarly, a child who may have experienced trauma or neglect, have a poor attachment have no desire to please. Therefore rewards would be not to a priority to that child as there are other needs to be met.  (Maslow, 1953)
Taking a more holistic approach to behaviour management we are able to link to Donaldsons four purposes that “all our children and young people will be Healthy, confident individuals. who have secure values and are establishing their spiritual and ethical beliefs – are building their mental and emotional well-being by developing confidence, resilience, and empathy” (Donaldson, 2015)
Parenting expert and author Alfie Kohn argues that rewards and punishments induce compliance. “If your objective is to get people to obey an order, to show up on time and do what they are told, then bribing or threatening them may be sensible strategies. But if your objective is to get a long term quality workplace, to help students become careful thinkers and self-directed learners, off to support children in developing good values, then rewards like punishments are absolutely useless. In fact, as we are beginning to see, they are worse than useless they are counterproductive.” (Kohn, 1993)
Kohn considered the long-term effects of punishments and rewards. He argued that, “The more we want our children to do something, the more counterproductive it will be to reward them for doing it.  Rewarding desirable behaviour can ultimately make the child less likely to do the specific task unless they are given a reward. Rewards do not really change motivation at all, the child is just complying for the sticker.” (Kohn, 1993)

In a school setting we often observe staff giving rewards but also threatening to take away rewards if behaviour is not complied. At times, break time or golden time is also compromised due to bad behaviour or reward withdrawal. 
According to (Colin , et al., n.d.) “Practises such as writing the offending child's name on the classroom board for the day or withholding playtime from children or taking rewards away do not get to the bottom of the problem. It is not helpful to come from a position that sees poor behaviour as intentional or under the child's control, bear in mind that usually it is not try and see the whole child behind the behaviour instead of focusing on the negatives focus on positive characteristics” (Ware,2015, p11) incidentally (Colin , et al., n.d.), states “play is a right under Article 31 of the united nations convention on the rights of the child” (Nations, 1989)
This linking to (Donaldson, 2015) Successful futures where children will be “ethical informed citizens who understand and exercise their human and democratic responsibilities and rights”
(Brooks, 2020)  Explains that reward charts and similar displays rely on the assumption that the child both knows how to behave and is capable of achieving the desired behaviour. 

Paul Dix (2017, P21) describes behaviour and reward charts as techniques that are “left over from an age where children being shamed in public was thought to be edifying. If we were to display such reward charts on the walls of our staff room, how would it affect our approach to our jobs as an adult, seeing our names at the bottom of the list might motivate us to some extent. A securely attached and confident person might be able to manage, incidentally it could cause embarrassment and shame to others. If adults were faced with such a shaming public display they might hideaway, become defensive, or become angry and resentful. What if someone's work and suffered that term because of circumstances beyond their control?”
According to specialist teacher and accredited author Louise Bomber “ if we recognise behaviour as communication, we see the behaviour as  indicate if of the trauma an attachment in adequacies and failures they have experienced. But so often they are distressed behaviours are not interpreted in this way. All too often we react and make quick assumptions and judgements about the badly behaving pupil based on our own history, understanding and our value systems.” (Bomber, 2020)
(Brooks, 2020) backs this idea  and believes that If a child is unable for whatever reason, is unable to do what we are expecting of them ,then our best efforts to motivate them will have the opposite effect. For children whose views of themselves have been coloured by early trauma, these strategies of rewards and punishments can fail in surprising ways. Louise Bomber  looks at behaviour as simply communication, “If a pupil is distressed and is communicating through their behaviour, then surely it would be more ethical to attempt to attune to and translate what they might be trying to say? After all, behaviour is communicating; giving it a sanction or punishment doesn't do anything about the underlying issue. It would be like suppressing a cough rather than trying to find out if the symptom was because of a simple infection or something far more worrying. It also seems a very unfair and unethical approach to merely increase sanctions and rewards without really knowing who and what we are dealing with.” (Bomber, 2020)
Children who are experiencing complex trauma are often in fight, flight or freeze mode. It is too difficult to remember and think about their past, and too scary to look to the future.  Pupils who have experienced trauma need a classroom to be a ‘safe’ place where they can be themselves, build positive relationships feel confident to engage in tasks. It is vital that the teacher knows the student and is aware of what his or her triggers are and, most importantly, what the student’s needs and abilities are. Teachers need to understand that traumatised children have a very difficult time with regulating emotions and can experience toxic shame. (O'neil, et al., 2010)
5. REFLECTION / EVALUATION & NEXT STEPS  
The role of critical reflection gives us responsibility and ownership of our work. By being a reflective practitioner, we are making sure that we are open minded and that we take responsibility for ourselves and actions. Making sure that we are willing to open and engage with new strategies. Being a reflective practitioner means having a willingness to try, being open to change and making sure that we are teaching to the highest possible standards. Kolb’s’ model of reflective practise made me reflect in a holistic way and not just in isolation. This is what I have found I do naturally in my practice, when I have the time to step back and reflect. I see the importance in thinking about the event, working out  what happened and what can be done in future to improve. 
The other reflective model that as teacher we adopt every day is reflecting in action meaning . Schon recognised the importance of reflection in action. The teacher will reflect as the incident is happening, thinking on your feet, thinking fast being able to change direction if needed happens every day in the life of a teacher. As I have reflected over the last couple of months and through my observations I have gained a deeper insight into the inner working models of a teacher and how fast-paced the day is. I have witnessed how teachers constantly have to adapt, move, and change. Some days go to plan another days can be upside down and inside out and that is just a part of the teaching life. Through this observation I've reflected and come to two the thought that sometimes we can think and wonder what we could have done differently but the majority of the time things in the school environment are out of our control. For example a last minute assembly, somebody may be using the hall while you're scheduled for PE session and it's pouring with rain outside, inspections, school visits that to completely throw off staff, the curveballs the teachers experience along the way are astonishing and they do fantastically well in managing what comes their way.
The focus of my critical incident was the use of behaviour and reward charts, where they stem from, looking at the reasoning behind them and arguments against them.  Based on my research from the critical incident I think this will inform my practise and my behaviour management styles and techniques. I believe the use of reward charts can be effective to a certain extent. For a securely attached child from an average background, this system can work well. However, we know that is not the case for all pupils. This made me reflect further on how inclusive and ethical reward and behaviour charts really are in our classrooms. It also led me to reflect on differentiation, as teacher we are constantly differentiating work according to ability groups, but we are not differentiating rewards. As not all pupils are able to achieve the highest levels of work, we do not punish them or take rewards away for that purpose.  equally for children whose internal view of themselves is affected by trauma, neglect and abuse, praise and rewards can be extremely difficult to handle. The success of the reward chart as motivation relies on the child having a secure cause an effect thinking unrecognising how their choices have directly resulted in that reward not all children are able to behave in the way we want them to. So a system such as a reward or behaviour chart might be unrealistic to some pupils. A child who believes himself to be bad, worthless or a failure will only have this reinforced if they see other children constantly receiving rewards.. This could be due to Adverse childhood experience, childhood trauma or additional learning needs.  Seeing the pupil as a whole person and not just their behaviour will be key in my pedagogical approach.. What stood out to me in my research was the approach of looking behind the behaviour of a child, looking deeper and not assuming. I would use a reward chart in my classroom if my school was using it as a whole school approach but as for my practice being a teacher inclusive for all children from every background,  I would be using it in an ethical way.  Making sure everyone was included and I would never take away a reward I had previously given out as punishment. Research show there are other ways in which we can manage behaviour in the classroom other than taking away rewards and privileges.  My next steps in developing would be moving towards a system that is more trauma and attachment aware and focuses on supporting children towards acceptable behaviour within the context of trusting relationships. This does not mean abandoning boundaries but making boundaries safe and secure. Focusing on ways I can be compassionate to all and building on strategies designed to build pupils up and not shame them. Following the four purposes, ‘forming positive relationships based upon trust and mutual respect’ and ‘building their mental and emotional well-being by developing confidence, resilience and empathy.’ (Donaldson, 2015)
6.CONCLUSION 
To conclude, this assignment has given me a deeper understanding into critical incidents and the importance of critically reflecting to improve practice. Through this work I have gathered information and research referring to a behaviourist and humanistic approach and how that may be observed in the classroom through exercises such a reward and behaviour charts. I have dug deeper through this assignment and begun to look at reasoning behind behaviours and how certain pupils struggle to attain rewards in the classroom setting. While keeping in line with (Donaldson, 2022) I also recognise the importance of building ‘Ambitious capable learners who; set themselves high standards and seek and enjoy challenge’. Making rewards and expectations attainable for all pupils so all can reach the high standards set. 
Under the new Professional standards for teaching and leadership, as educators we need to develop our research “On cognitive, social, emotional and physical development” and how this has a positive impact upon pedagogy. According to the standards the teacher must demonstrate how “professional discernment and critical analysis are brought to bear in shaping developing practice”. (Government, 2019) The standards also state as teachers we must be able to demonstrate professional attitudes and behaviours, developing positive relationships with learners. 
 As educators if we know our pupils and have a level of understanding of their physiological and emotional needs, we are able to begin to understand their behaviour better. Thus, being said as teachers we can help them overcome their personal educational obstacles, allowing each student to reach their educational potential. 
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