Part 1: Analyse the curriculum in which the professional teaching experience is set and critique its design.
 
Learner accomplishment and confinement continue to be a worry for higher education establishment. Ample attendance, connected with less achievement rates for non-traditional learners, emphasise the need for advanced ways of considering the learners experience to prepare policy and practice, (R.Haku, 2017).
The level three Art and Design extended diploma delivered at Pibwrwlyd campus consists of nine vocational units. As it is an Art and Design course, the majority of the modules are practical hands on units. However there are core subjects such as Welsh Baccalaureate, which are compulsory and are aimed at giving students essential skills for progression within education but also for employability. In addition to this, students who did not reach their full five GCSE’s at grade C or above at English, Maths or first language Welsh are encouraged to either re-sit or develop their numeracy and literacy skills during tutorial sessions dedicated to these skills. This course is aimed at students who have the ability to go on to A-Levels, however choose to go down a more creative route. This could be influenced by either the type of subject they enjoyed at GCSE level or because they are aware of what they would like to progress onto. Learners that go on to study A-levels are advised to choose four different subjects and if they were to progress onto an art course at higher level would be encouraged to do a foundation year before starting their degree. Learners completing a BTEC course however, would have the equivalent of four A-levels and a good body of work to progress them straight into higher education. Therefor BTEC is identified as being the preferred option for learners who know they would like to go down the creative route. 
By refusing a learner a place on the course based on the fact they do not have their English or Maths GCSE could knock the learners confidence and feel they could not progress with any other further education curse. Research has shown it is beneficial to learners to be accepted with much lower grades within their Maths and English, as when they come to resit through the college, they are fully assisted to focus on achieving their GCSE. Even though the college is fully aware that students at Grade E would not attain a Grade C pass on their first resit, learners are encouraged to make progress over time, (Higton, et al., 2017).
The college also offers courses at lower levels allowing students with less academic ability the chance to gain not only qualifications but also confidence within themselves, their work and with peers. Level two is aimed at students who received less than five GCSE’s and need extra support with their academic work. For students who only received one GCSE they would be able to enrol onto Level 1. The majority of these students came from either home education or left school early for various reasons. By putting these students into a college environment enables students to gain social skills by working and socialising with peers. Along with the practical units these students also take part in Princes’ Trust and skills challenges. 
Colleges play a significant part in building economic capacity, raising ambitions, and achievement levels, by administering leadership, significant guidance and assistance. Further education institutes are exclusively placed to supply on this matter, making it more accessible for learners to progress onto higher education, in particular, those who did not succeed at compulsory level but are conscious over the ever increasing skills and knowledge issues they may face when seeking employment, (Further Education, 2017). 
The vocational curriculum is presently under review and close concern to government employer’s and education professionals. All have focused on the crucial concern of the expanding attendance rates in post-compulsory education in the United Kingdom. Both the expanding number of adult learners and full time students continuing in education beyond sixteen are going to be content with the academic route alone, (Nasta, 2016). Learners are realising that skills are just as important as an academic education and in order for them to be more employable at the end of the course their main focus will be skills. Employability skills are not only seen as a concern at further education level but at also higher education. Current improvements at degree level have seen great attention on making graduates employable to progress professionally. The main reason behind this is the result of the number of surveys administered with industry and business regarding the competencies and overall employability of graduates, (Moore & Morton, 2017). 
BTEC courses tend to be seen as not as valuable as A-Levels and sometimes not taken as seriously. However with more and more emphasis placed on teaching students skills and getting them ready for employment, there are arguments that say vocational education is more important than academic education. 
Learners’ educational commitment is not only a vital predictor of learning accomplishment but also a crucial precautionary aspect for dropout. The highest dropout figures come from secondary education vocational paths. Evidence suggests the solution to educational disconnection remains within student-centred, compelling learning environments, (Plackle, 2017). 
The vast majority of the lessons on the course are practical, requiring learners to create their own individual piece of work. In order to complete these tasks, learners will be required to use their psychomotor skills. It is stated that in order to use psychomotor skills effectively, a demonstration and a hand out must be presented for it to work best (Reece & Walker, 2007). In order to efficiently improve the students’ memory and make full use of the psychomotor skills, the demonstration should be precise and to ensure acceptable knowledge, students should be aided to create their own notes rather than rely on hand-outs. However, even at level three, the majority of the students on the course still need a pedagogical approach to learning. This results in staff creating numerous different hand-outs for learners to ensure they have all the information necessary. 
Further education over higher education performs a fundamental part in building ambitions, creating motivation and skill levels, by offering vital advice, constructive criticism and guidance. The whole sector is created not only to deliver on this but to also broaden the access to degree level and employment. It also gives leaners a fresh approach to education for those who did not create success at school, (Further Education, 2017).
Overall, the curriculum for the BTEC Art and Design course is fundamental for students wishing to continue their education within a creative subject. By incorporating the skill set necessary for this industry and teaching essential numeracy and literacy skills, learners are equipped with valuable knowledge and skills to progress onto higher education, apprenticeships or employment. 
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Introduction to Fashion Buying
Scheme of Work

Through an exciting new curriculum aimed to expand creative, practical and business skills relevant to the fashion industry. This short course provides students with the key aspects of becoming a Fashion buyer in the fast-paced world of retail. Students will gain valuable insights in to the day to day role of a fashion buyer, as well as touch upon the similarities between buying and merchandising and the everyday challenges that will occur at all levels of the industry. 
The course will be delivered over 10 weeks at Coleg Sir Gar, Pibwrlwyd Campus. As an introduction to Fashion Buying, students should have some basic knowledge of Fashion and or retail. The course will be taught at level 3. The tasks students will be expected to complete will include some form of Mathematic formulae, therefore it is vital that students are responsive of Math's GCSE level C or equivalent. The aim of the course will be to enable students to develop employability skills in order for them to progress within the Fashion industry. 
On successful completion of the introductory course students would benefit from the skills learned in order to progress within their chosen path. Whether it be applying for similar degree courses or as an extra-curricular module alongside their degree, students would achieve valuable knowledge and skills for future employability.  

Target Audience
The target audience will be a mixture of Art and Design diploma students who are interested in a career in Fashion, first year Fashion degree students and anyone who is interested in starting out or progressing with their career within Fashion business that has some basic knowledge on the Fashion industry and/or has worked in retail. 
A short course into Fashion Buying would benefit students looking to have extra credits on their UCAS application, or first year degree students looking to gain valuable employability skills, enhancing their work experience applications and future career. It would also interest learners that are not currently in education that would profit from extra skills for future employability and also personal achievement factors. Mature students who have not been in education for a number of years would benefit from not only the social aspect but also learning new skills would increase their confidence and also their chances of being employed. 
Students will complete the course fully equipped for a future in Fashion Design, Fashion Buying and Fashion Marketing.
This module is a vast opportunity to recognise and appreciate the changing role of the Fashion Buyer, considering their day to day work load, covering stock, trends, planning and forecasting and customer profiling. The course also looks at management and legal aspects as well as identifying the correct buying plan in relation to different company needs. 


Learning Objectives
The aim of this module is to give the students an understanding of the dynamic role of Fashion buyers within retail. Looking at various aspects of the journey to becoming successful in that field, such as trend predictions, range planning and costings, identifying customer profiles, and marketing research, students will gain an appreciation of the role of Fashion buyer. 
The objective of the module is to provide students with the basic fundamental knowledge and skill set to embark upon their career within the Fashion industry. Each week students will gain insight into the different skill set needed in order to become, accomplished within their field. During the sessions, students will be presented with handouts, and expected to produce their own notes for future reference and to also be a part of their folder in which that will hand in towards the end of the course. Their folder will portray their level of understanding of the module and will contain not only handouts from the tutor but also their own independent investigations, photographic evidence of any primary research gathered, with annotations describing their findings. As this will be a fast-paced course with different topics every week, students will be required to attend each lesson, to avoid falling behind.  
On successful completion of this course students will be able to 
· Identify and evaluate emerging trends;
· Organise a successful step by step buying process;
· Understand and evaluate the different roles between a buyer and a merchandiser;
· Design their own buying calendar, incorporating key dates and establishing a correct buying procedure. 

Cross-Cutting Themes
Introduction to Fashion Buying will consist of both theory and also, creative practical work.  It is stated that in order to use psychomotor skills a demonstration and a hand out must be presented for it to work best, (Reece & Walker, 2007) 
 Alongside this will be various other cross cutting themes running simultaneously through the module. One in particular will be employability skills’. The whole module is based around students gaining valuable knowledge in order to progress with their career, therefore great emphasis is placed on developing skills. These skills will not only help them to become a buyer but will give them a head start in whatever path they choose. Skills such as costings, formulas, spreadsheets and presentation skills will become invaluable to them throughout higher education and employment.  Research has shown that specific employability skills modules have been perceived as highly valuable and beneficial to students, (Wilson, Thompson, Connell, & Scott, 2017). By incorporating relevant activities and workshops or talks from industry experts, students have gained confidence to progress within their chosen field. 
Digital literacy is essential as more and more technology arises, students will be expected to become confident when working on computers, new technology and also online. It has been argued that we practice numerous ways of conversation and that learning is not stagnant, also future employment insist on knowledge and the ability to work with different communications. (Information Resources Management Association, 2018)
Welsh is fundamental as a cross-cutting theme throughout schools and colleges in Wales. By adding bilingual resources throughout the course, encourages non-welsh speakers to learn key terms in welsh but also gives welsh speakers confidence if English is not their first language. The increase in the number of school-age speakers between 5 and 15 is one of the most encouraging developments of the last generation… However, the decline of Welsh usage that occurs among this group after leaving school is one of our major current and future challenges, (Jones, 2016). 

Teaching and Learning Strategies
The course will be a short but intense module; therefore, students must be willing to learn and attend all sessions with the right attitude and materials in order to proceed with the lesson. Each new topic will differ weekly and subsequently so will the teaching styles. To ensure effective learning, lessons will vary from lectures, group work, questions and answers to practical hands on work. Homework will be implemented as necessary as due to time restraints not everything can be covered in the classroom. These tasks will include independent field trips, reading up on certain topics before a lesson and also independent investigation. 
Teaching strategies will change dependent on the difficulty and nature of the lesson. Fashion is a very creative subject; however, Fashion Buying incorporates a lot of the business side of the industry which some students will not be familiar with. The way in which the Scheme of Work has been planned is to ensure students build up as much confidence and knowledge before getting to the more challenging topics.  
‘Peer tutoring is a powerful tool for increasing the overall effectiveness of teaching in inclusive classrooms. It can be used across subject areas, not only in reading, but also in math, science, social studies, physical education – indeed, in all curriculum areas,’ (Mitchell, 2015). 
For the most part of the module a typical lesson would start with the lecture giving a brief presentation on the particular topic, whilst also asking questions to students in order to get a formative assessment of the students' knowledge. They will then be given a worksheet or task to complete in pairs and asked to present their ideas to their class. By working in pairs or groups builds confidence with the students as they start to feel more comfortable around their peers, also as they have worked on their answers together they are more positive about revealing answers to the rest of the group. 
Vark will be used at the start of the course in order to determine learners learning styles. As learners have alternative precedence in the consumption and processing of information. Flemming (1987) devised the learning style known as VARK by introducing a questionnaire that analysis a person’s sensory modality preference in learning, (Prithishkumar & Micheal, 2014). 

Assessment Strategies
Formative assessment will consist of weekly interaction between staff and students in order to help students develop critical appraisal of their own learning experience and support them to gauge their own achievement in regards to the learning outcome set for each component of the module.
Peer assessment will also be a part of the course. This will enable students to reflect on their work by presenting and discussing work with their peers and tutors. 
Summative assessment will be more formal and used to assess students learning, at an appropriate time, relating to the learning outcomes and marking criteria. These will be done at various stages of the course. As the overall outcome will be to present a body of work and not an exam, staff will ask to see students work at various stages during their weekly interaction to ensure work is up to date and of a high standard. 
The overall summative assessment will come from the work the students hand in, this will be in the form of a folder or visual diary containing all handouts and work sheets completed in lessons, and the students' own notes taken from classroom presentations and also investigative work. 
Students may be asked to present to their tutor and peers, when presenting students are actively encouraged to embrace new technologies and media in an innovative way where appropriate. This technique will be used to asses not only students' knowledge and understanding but also presentation skills and how professionally and effectively they communicate their ideas. 
Overall marks do not echo all learning experiences. Marks give us an indication on how well a student has done in a particular assignment but on key competencies such as Critical thinking or essay writing, (Suskie, 2018), therefore assessments will be made a different stages of the course and on different components. 

Evaluation Techniques 
In order to ensure the course was highly effective to all students, there will be an anonymous questionnaire to fill out asking their thoughts about the course and to give a review and feedback. Feedback would be appreciated from students’ regarding course structure, course content and overall lesson content.  The percentage of students that pass will also be taken into account and changes would be made accordingly. There will also be a survey sometime after the course gathering information regarding students’ progression. Contact will be made will to Universities that students have progressed to, to gain feedback as to whether the course was beneficial to their ongoing learner and if changes need to be made to the course. Local retail companies will also be contacted ensuring past students are developing their new skills during their employment. 
In order to give learners a voice, learner surveys have developed over recent years, this along with teacher self-evaluation reports have been a compelling apparatus for acknowledging the planning, intended outcomes and prediction for a lesson or course, (Dockterman, 2017).
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Part 4: Demonstrate clearly the link between the teaching, learning and assessment strategies chosen and learning theories through an academic critique. 

Behaviourism, developed in the early twentieth century, was one of the first learning theories discovered in order to understand learning. However over many years, studies have taken into account other conditions such as mental activity, social interaction and prior knowledge, (Pritchard, 2015). 
As the curriculum for the short course, ‘Introduction to Fashion Buying,’ is ongoing; it would be beneficial to use a more constructivism theory throughout the teaching. This would encourage learners to actively construct their own knowledge of the course through independent study. Social constructivism will also be considered during the course, as learners will engage with each other in order to form their knowledge.  By incorporating elements of humanism theory, learners are encouraged to be self-directed and also reflect and evaluate their learning. The course is a short unit aimed at students wanting to gain valuable skills therefor humanism would be extensive throughout due to learners wanting to be there, and aspiring to improve knowledge from an optional course not just a core unit. 
In order to achieve effective academic success within adult learners, there must be motivational conditions. These conditions are developing a positive attitude, stimulate competence, establishing involvement and enhancing meaning. (Wlodkowski & Ginsberg, 2017)
During the lessons, strong emphasis will be based on practical work in order for the learners to fully comprehend each individual task. These lessons will begin with a presentation or demonstration plus a hand-out in order for students to have a step by step guide of what they are to do.  Learners will vary with age, yet they will all be adults thus interested in gaining the qualification successfully at the end of the course. This results in the learners being highly driven and not relying exclusively on the tutor for information but rather investigate them selves by doing hands on tasks. 
Humanism theory relates to this teaching strategy, as the tutor is there to merely facilitate the lesson by giving clear instructions to all at the beginning, allowing the whole group to take part by creating a student centred environment for learning. Although the learners are inspired to learn for them selves, the tutor is vital to the classroom as their presence makes the leaners feel safe in the environment, which is an important component of the humanism theory. In addition to this, the tutor can give necessary advice while circulating the room, creating confident learning. 
Many humanist psychologists including Abraham Maslow and Carl Rogers were determined to discover an alternative theory to the ones being used at the time, such as behaviourism and psychoanalysis. Rather than focus on the negative side of behaviour, the humanism theory focused on the positives. Maslow developed the theory, as he was eager to fuse elements of both behaviourism and psychoanalysis, but with a focus on the positive aspects of human beings, (Aubrey & Riley, 2017). 
One criticism, however, is that this theory is seen as very subjective. There are no right or wrong answers, only a persons’ opinion. Biesta states that the humanism theory embraces a biased view of the human that conceives a criterion for society and focuses more emphasis on socialisation than on education, (Gert.J.J.Biesta, 2016). Although this could be advantageous to some subject as not all subjects are black and white like Mathematics. Creative subjects, for example, Music, Art and Drama, have great emphasis on group, pair and collaborative work; therefore it may be essential to focus on the social aspect of teaching by incorporating the humanistic theory.
The humanistic approach to learning is very modern and as a result of this, teachers are being encouraged to use this not only for adult learners but for younger learners also. The new curriculum for Wales is stating that as technologies are constantly evolving, the way we live and work are also changing therefore learners need to be educated on how to be adaptable to change, competent to learn new skills throughout life and armed with the skill to endure new life scenarios, (Welsh Government, 2018). This emphasis is suggesting that learners should be encouraged to be ambitious, confident and more rounded students with ample amount of skills ready for employments rather than the old curriculum where the attention was focused solely on academic results. Throughout the course, Introduction to Fashion Buying, learners will not only be educated on the knowledge of the subject but also encouraged to investigate and evaluate their own work. This would be beneficial to learners as they are supported to solve challenges independently, thus gaining vital skills for employment. They will not only be adaptable but also competent within their work.
Another key teaching strategies used will be collaborative group work. Collaborativist theory delivers a structure to direct interpretation and practice of teaching in the knowledge age, (Harasim, 2017).  This will enable learners to absorb information from peers. As learners will be a mixture of students form a pedagogical education, an adrogogical education and also learners that have been out of education for some time, it would be beneficial for all to work collaboratively in group activities in order to learn skills not only taught on the course. These would include communication and social skills and be encourage to adapt to different situations as for some learners this will be a new method of education. 
Group work will also be seen as a fundamental learning theory. Learners will vary in age and background resulting in dissimilar previous knowledge and skill set. The emphasis of group work is being on the process of sharing individual perspectives, thus linking to the social constructivism theory. Nevertheless, collaborative work links effortlessly with social constructivism, yet there is no sufficient evidence to suggest that peer collaboration is adequate for cognitive development, (Zillmer & kuhn, 2018). However, results from Zillmer and Kuhn (2018) experiment presented the claim that collaboration work with peers can aid a metacognitive as well as a cognitive dimension with one partner taking charge to direct and regulate the other partners’ thoughts. 
An adragogical approach towards teaching will be prevalent during the course as all learners will be of post compulsory age, however due to some learners being out of education for some time and the nature of the course being highly based around learning new skills, some pedagogical elements will remain. Due to alterations worldwide, the requirement for skills has transferred from knowledge intelligence to an expert in skills, (Barak, 2017). Barak states that these skills are needed in order to be fully competent in the twenty-first century. Directed by social constructivism models and contemporary teaching characteristics, the whole study implies a pedagogical structure for nurturing significant practices of advanced technology by letting go of control and inspiring exploration, (Barak, 2017). The teaching strategies throughout the course have been developed in order to give the learners, firstly, an explanation into what they need to be researching and why it is important, followed by them working together socially in order to investigate and evaluate their own work with their peers. 
Assessment will be prevalent during the course, and will appear in different formats. One element will be peer assessment. Learners will be given the chance to assess each other’s work giving positive and encouraging feedback. They will also be able to take elements of their peers’ work that has been effective and build upon it within their own work. Research into peer assessment has shown mixed results. In the review, findings show some learners found peer assessment to be highly useful and beneficial to their learning whilst others found this type of assessment not useful in any way or chose not to participate in the first instance, (Meek, Blakemoore, & Marks, 2016). 
Peer assessment links with both humanism and also constructivism theory as both focus on self-directed learning, self-reflection and evaluation. By assessing their peers’ work, the learners are gaining an insight into the grading criteria and gaining a better understanding of what is expected of them in order to reach higher marks. Brownstein (2001) proposes that learners ought to be tested with tasks regarding learning and abilities just ahead of their present level of education. This will encourage motivation and inspire learners to become more confident. 
Weekly interaction between learners and tutors would have a humanistic approach in that it would be student led. Learners would be supported with any difficulties they are having regarding the tasks or overall course. They would be given positive clear instruction on how to overcome these problems and advice on their work so far. The environment would be deemed safe, free from threat and learners would feel confident in progressing further with their education. This along with interim assessment would ensure learners have constructive feedback throughout the course in order to get the most out of the module. Constructivism theory is also present here as the learner is actively seeking knowledge by asking tutors for feedback. 
Overall the main learning theories utilised throughout the short course are humanism, constructivism and social constructivism. These theories can be seen as subjective, as they have no real truths, however the course is constructed around a creative industry, which focuses on our own truths and is open to interpretation, therefore theses theories relate to the subject matter. Learners are encouraged to work collaboratively throughout, gaining valuable knowledge and skills from their peers. Since they are completing the course for different reasons such as advancing onto higher education or for employment, all learners will be highly motivated to learn and succeed within the course. Consequently, tutors will be seen as more of a facilitator rather than a teacher, by giving instructions and allowing learners to construct their own knowledge. This is a new course and teaching, learning and assessment strategies will change dependent on the group of learners, how society is changing and also how the course will evolve over time. Regardless of these changes, creative, hands on practical subjects warrant the need for lessons to be student led, with tutor acting as facilitator by guiding learners to their best possible outcomes. 
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