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According to the Foundation Years (No Date), quality provision in the early years is secured through a workforce of practitioners, working together whilst engaging with parents and families of the children they work with, ensuring high expectations for children’s best outcomes, whilst understating the knowledge and skills of early childhood pedagogy. Quality improvement is ensuring all settings and professionals working within the setting, consider best how to maintain and improve provision, in order to offer the highest quality learning and developing experiences for all children and their families. This is because, children who experience high quality provision are more likely to achieve higher outcomes in school and for life-long learning (Foundation Years, No Date).Good quality is central for early years settings, and some settings are more effective than others when supporting child development, this is due to staff abilities to understand and respond to children’s individual developmental needs, also the ability of combined programmes to develop partnerships with parents. The concept of quality can be difficult to underpin. However, there are Ofsted (2015) tools that practitioners can use to scale practice, for example, the Early Childhood Ratings Scales (ECERS) and research-based studies such as the EPPE programme. Parents may also have their own view on quality such as the relationships between practitioners and their children and the quality of the environment of the setting their child attends (Bulter, N.D). Environmental Rating Scales are used to assess the quality in early childhood settings, such as schools and day care nurseries. The process of quality consists of various interactions that happen in a setting between practitioners and children, and their families. Additionally, the environment at the setting, including materials, activities, space, routines that support children’s interactions. The assessment of quality in the settings are largely through observations (Whitebook, Howes & Phillips, 1995). In order for children to experience high quality of life, quality programmes must provide basic needs for all children this includes, protecting their health and safety, building positive relationships, and opportunities for stimulation and to learn from experience (Graham, N.D)
The sustained shared thinking and emotional well being (SSTEW) scale is designed to reflect some off the intended and interactive pedagogical strategies that are associated with child outcomes (Siraj et al, 2015). The SSTEW scale is an environment rating scale (ERS) which is used as a tool to assess to quality in early childhood education and care. The SSTEW scale, considers professional practice that supports children aged between 2 and 5 years of age in developing skills in sustained shared thinking and emotional well-being, as well as developing strong relationships, effective communication and aspects of self-regulation. It is designed to be used for research, self-evaluation and improvement, audit and regulation (Siraj et al 2015). Sustained shared thinking has been identified in the teaching standards as a contribution to better progress and outcomes by children and is considered child-initiated interaction which encourages a deep level of thinking and learning in children (Purdon, 2014). When two or more individuals work together in an intellectual way, this is when sustained shared thinking occurs. It can be used to solve problems, extend thinking into a deeper level of learning, clarify concepts and more. In order for sustained shared thinking to occur effectively both individuals must contribute to the thinking also developing and extend understanding (EPPE, 2004). According to Barblett and Maloney (2010), supporting emotional wellbeing in early childhood is dependant on how well the practitioners know the child and, if they are skilled enough to gain meaningful information on children’s emotional skills and knowledge. Emotional wellbeing is important to gain positive relationships and inclusion, also children learn through these positive relationships. Research by Raver and Knitze (2002) and Raver and Zigler (2004), suggests that positive relationships between children and adults are vital for successful schools and settings (Barblett and Maloney, 2010). Furthermore, SSTEW’s aim is to use the tool to determine the quality in early childhood education and care, and aims to assess the quality of the support from adults when promoting children’s sustained shared thinking and emotional wellbeing (NDNA, 2019) 
Research by Harwood et al (2018), acknowledges that high quality interactions are important as it supports and extends children’s intellectual thinking. However, insufficient measurement tools currently exist, to capture this specific aspect of process quality (Harwood et al, 2018). Additionally, the National Day Nurseries Association (NDNA, 2019), agrees and states that settings work hard to develop their provision and practice, but sometimes it is difficult to define exactly what to focus on that will make a significant difference. Therefore, the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale was developed to measure interactional quality in early childhood education and care settings and includes proportions of process quality based on developmental theories and practice in effective settings (Harwood et al, 2018). There is no requirement for settings to use SSTEW, however it is certainly being seen as a valuable addition in this field, alongside other frameworks. The SSTEW scale can offer a clear guide to moving to the next level. Previous quality rating scales focus on aspects of the environment and routines, however only include rather rapid non-in-depth overview at the quality of relationships and interactions (NDNA, 2019).
The SSTEW scales go much further in defining what the adults essentially do to support children's both emotional well-being, also the characteristics of effective learning.  Adults play a huge role in helping children to be emotionally and intellectually ready to think and learn, and the SSTEW scales set out the skills and approaches that settings are able to focus on in developing in their practice (NDNA, 2019). There are 5 Subscales and 14 items which are: One, Building trust, confidence and independence, self-regulation and social development, encouraging choices and independent play, planning for small group and individual interactions/adult deployment, Two Social and emotional well-being, supporting socio-emotional wellbeing, Three, Supporting and extending language and communication, encouraging children to interact with others, staff actively listen to children and encourage children to listen, staff support children’s language use, sensitive responsiveness, Four, Supporting learning and critical thinking, supporting curiosity and problem solving, encouraging sustained, shared thinking during story time, encouraging sustained, shared thinking in investigation and exploration, supporting concept development and higher order thinking, finally the fifth, Assessing learning and language using assessment to support and extend learning and critical thinking, assessing language development (Siraj, et al, 2015). Additionally, SSTEW needs to be used by a practitioner with knowledge of child development and appropriate practice. However, some staff or settings may not be ready for all of the subscales; especially those relating to critical thinking, assessment for learning and supporting and extending language and communication (Siraj et al, 2015). This can be linked to Siraj-Blatchford’s (2009), statement that settings need practitioners who are attained to children’s learning and development skills who can support a child through play and sustained shared thinking. Also, Vygotsky’s more knowledgeable other theory, where collaboration is essential for learning (Ciconni, 2014). Furthermore, Nutbrown (2012) stated in her review good quality continuing professional development (CPD) enables existing practitioners to build on their knowledge and skills, and to keep up to date with relevant research, practices and initiatives. In order for SSTEW to be used it needs to be used by a practitioner with knowledge about childcare, however, Nutbrown (Welsh Government, 2012) believes that practitioners with basic child care qualifications are not equipped with the necessary knowledge needed such as level 2 qualification. Additionally, practitioners with level 3 qualifications also need to be strengthened and include additional child development and play according to Nutbrown (Welsh Government, 2012). Nutbrown (Welsh Government, 2012) also believes that settings should ensure and support all practitioners to have access to continuous professional development (CPD).For the reason that, practitioners who regularly take part in CPD are able to show respect for the families and children they work with and also take professional pride in their work whilst demonstrating and understanding to continuously improve their practice for the children they work with (Welsh Government, 2012). Thus, CPD may benefit practitioners to be able to have the knowledge and skills in order to use the SSTEW scale.
The SSTEW scale builds on the Early Childhood Environment Rating Scale – Revised (ECERS-R) and ECERS-E/ITERS-R, they focus on the pedagogy within the settings, the adult’s role in supporting learning and development, and considering high quality interactions with and between adult and the children (Siraj et al, 2015). The Environment Rating Scales (ERS) are a set of tools for measuring and improving the quality of early years provision which offer a controlled approach to quality improvement. The Early Childhood Environmental Rating Scale (ECERS) 3 is a revised version of the ECERS, which is designed to assess the overall quality of childhood settings. The scoresheet in the ECERS-3, provides both indicator and item scores. It can be used as both a worksheet and a scoresheet. There are also spaces available for additional questions to help keep track of specific information gathered during the observation. The scoresheets are a way of being able to compare strengths and weaknesses in certain areas, thus, being able to target these areas for improvement (Harms et al, 2015). The Early Childhood Environment Scale- 3 (ECERS-3) is one of seven scales that is available for evaluating quality in early years settings, schools and childminding provisions. The environment rating scales were developed with assistance and feedback from researchers and also practitioners around the world and are used in a range of countries for research purposes, assessments and also quality improvement (ECERS UK, N.D). the ECERS-S is known for its use in the EPPE (2004) Project as its reinforced research between quality provision in the early years and later in development. The EPPE team also has a UK extension to the ECERS-R, in order to provide a more in-depth assessment in some more educational aspects (ECERS UK, N.D) Research shows that the ECERS-R tool is a valid and reliable measure to examine the learning environment. Some studies show that higher ECERS-R scores are associated with increased student outcomes (Department of Education, N.D). The Six ECERS-R Subscales are, one, space and furnishings such as indoor space, displays around the classroom, and the room arrangement for children’s play. Two, Personal care and routine such as welcoming, meal and snack times. Three, Language and reasoning, for encouraging children to communicate such as pictures and books. Four, Activities, different types of activities children can engage in, such as, natural play, role play and so on. Five, Interaction of adult and child and also child to child interactions, and six, Program structure, such as circle time, and free based play (Department of Education, N.D). The ECERS-R consists of 43 items, which assess 7 aspects of centre-based care and education for children aged 2 to 5. These areas are measured by the subscales previously mentioned. Detailed descriptions are provided for each item; item scores are 1 which is inadequate, through to 7 which is excellent. The ratings are based on a minimum of a 2-hour observation in one classroom or with one group and a limited number of interview questions (Sylva et al, 2006). In recent years the use of observation has increased as governmental agencies such as the Office for Standards in Education (Ofsted, 2015) and colleges and schools, in particular, have come to rely on it as an important means of collecting evidence about what goes on in classrooms (O’Leary, 2014). However, O’Leary (2014) believes classroom observation is not easy as it crossed over into several disciplines including management professional development, teacher assessment and more. Thus, this multi-disciplinary nature of classroom observation means that it can be difficult to rely on one single theory or conceptual framework in order to make sense of it (O’Leary, 2014). Furthermore, the Family and Childcare Trust recently explored the relationship between staff pay and setting quality (OECD, 2012). It was found that practitioners are under paid in a setting had lower Ofsted grades than those with in higher paid settings. This may be due to higher paid practitioners may lead to practitioners more likely to engage in consistent growth and continuing professional development (CPD) (Butler, N.D). Furthermore, the quality in settings and staff are not limited to pay. Staff in settings such as schools benefit by having a certain amount of time dedicated supporting professional development through the use of training, with inset says and using time outside term-time. Though, staff at private setting may not be able to have the same support as they are limited to the resources and days off to complete training days without the possibility of affecting adult to child ratios (NDNA, 2016; PACEY, 2015).
[bookmark: _GoBack]Overall, the Environmental Rating Scales, are there to assess to quality in settings, quality improvement, according to the Foundation Years (N.D), is ensuring all settings and professionals working within the setting. A high-quality setting must ensure they have the space, personal care and routine, activities and so on, to ensure quality within their setting. Additionally, to ensure quality within the setting the practitioners must be of high quality also. As Barblett and Maloney (2010), believe positive relationships between children and adults are vital for successful schools and settings. Furthermore, Nutbrown (Welsh Government, 2012) states high-quality practitioners should be at least level 3 or engage in continuous professional development (CPD) as a practitioner with a lower level qualification, for example, level 2 qualification, are not fully equipped with the necessary knowledge to be an effective practitioner. Additionally, practitioners that engage in continuous professional development, show more respect for their profession as a practitioner (Welsh Government, 2012). There are many ways to assess the quality in settings, however, the SSTEW scale measures the interactional quality in settings and includes proportions of process quality based on developmental theories and practice in effective settings (Harwood et al, 2018). The SSTEW scale seems to go more in-depth when assessing the quality of a setting, there is no requirement for settings to use SSTEW, however it is certainly being seen as a valuable addition in this field (NDNA, 2019). The Early childhood educational rating scale (ECERS) is also an environmental rating scale (ERS) to assess the quality of a setting. When using the ECERS as a tool to process the quality a scoresheet is used, including many subscales, also rating of 1 which is inadequate to 7 which is excellent, the ECERS scale is based on observation over a minimum of a 2-hour period. However, O’Leary (2014) stated that observation is not easy, therefore it could be difficult to rely on as a single theory. Additionally, 2 hours may not be enough time to effectively observe the quality of a setting as there may be many factors that could contribute to an unsuccessful observation, this may include, weather, the children not being available during the time of the observation and so on. Nevertheless, both scales focus o the pedagogy within the setting and the adult’s role in what they do to ensure learning and development in the children (Siraj et al, 2015). Even though they do their own measurements on assessing quality, both are environmental rating scales for measuring and improving the quality of early years provision.
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