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Introduction 

The following essay will be addressing the relationship between teacher (pedagogical) content knowledge and effective learning in a primary school through a critical analysis. Firstly, a review of the current literature will explore and analyse, highlighting key points of teacher content knowledge to give an insight on the views of what authors have published on this relationship already. Based on what the current literature is stating, I will use this to inform on and reflect upon my own teaching practice and experiences with how I think content knowledge has affected me and the learning of pupils I have had the privilege to teach. I will base this evaluation on professional teaching practice (PTE) within my placement school. The school’s identity along with staff members and students will all remain confidential and anonymous for protection reasons. The school will therefore be referred to as school A.  
	School A is based in South Wales in an area that is neither prosperous nor economically disadvantaged. The school is acting as a pioneer school to pilot for the new curriculum suggested by Donaldson., (2015) due to be implemented in the near future. School A currently has 342 pupils on the school roll aged between 3 and 11 years old, including 47 part-time nursery children. 8.5% of those pupils are entitled to receive free school meals. A further 93% of pupils come from English-speaking homes, the remaining pupils are from minority ethnic groups. Around 10% of pupils have additional learning needs (ALN) and a very few have statements for special educational needs. School A has an average attendance of 95.7% and scored yellow according to their last Estyn inspection.

Literature Review

	There is a forever growing and compelling amount of research about the central importance of effective teaching that can attain effective learning. What lies at the heart to be a ‘good teacher’ is being clear on the understanding about the overall purposes of the curriculum (Donaldson., 2015). In contemporary times, with our National Curriculum redeveloping in Wales, it has never been so important for present and future teachers to be adaptable and focused on the new style the curriculum in Wales is striving to achieve. The forth coming, four curriculum purposes reinforces a holistic, cross-curriculum approach to widen skills in each area of learning, therefore, pedagogy and content knowledge is more than just the act of ‘teaching’ within a classroom (Donaldson., 2015). The new structure requires a wide repertoire of teaching methods and learning approaches in light of the purposes of the curriculum to develop the needs of the children (Donaldson., 2015). The intention is to release the creativity and energy of teachers, combining theoretical and practical knowledge to provide rich effective learning for children (Donaldson., 2015). There are multiple elements that can make up a ‘good teacher’, such as management skills, understanding social and psychological factors that can influence learning, the ability to excite and inspire children to want to learn and teacher subject knowledge (Donaldson., 2015). The relationship between teacher subject knowledge and its effect on learning will be explored and analysed throughout this essay. 
	Numerous studies have established and believe that a relationship of these components exist. Kleickmann et al., (2012) suggests that teachers pedagogical and content knowledge are key components that can have a direct impact on student’s progress and achievements in school. Coe et al., (2014) states the most effective teachers have a depth in knowledge of the subjects they teach, but if that knowledge is below a certain level, then it will impede upon children’s learning. Teacher’s must also understand how the student thinks, so that they can evaluate their methods of learning, to identify any common misconceptions (Coe et al., 2014). Shulman., (1987) study agrees and states the teacher requires (pedagogy) content knowledge and knowledge of their students. Shulman., (1987) states that pedagogical knowledge is the most important aspect, however, a base knowledge for teaching is necessary and without it this cannot be achieved. Shulman., (1987) believes that the teacher has a special responsibility in relation to content knowledge, acting as a primary facilitator for student understanding of subject matter. The attitude, personality and enthusiasm a teacher communicates with students as well as being flexible by finding alternative explanations of the same principles influences student understanding (Shulman., 1987). These many responsibilities place high demands on teachers own depth of content knowledge and understanding, and are said to be central to the knowledge base of teaching. Additionally, Holmes et al., (1986) further supports this, claiming that the knowledge base is growing and is essential to teaching, therefore, argues that it should directly inform teaching practice. 
	A case study within Shulmans., (1987) article is a demonstration of this relationship between content knowledge and effective learning in action. A trainee teacher Colleen was observed whilst on her internship (Shulman., 1987). During her first observations Colleen expressed confidence, enthusiasm, a highly interactive and engaging energy when teaching her subject of English (Shulman., 1987). The implications of this drew out the ideas from the students and a will to learn. Subsequently, when Colleen was observed again weeks later with a lack of preparation for a specific subject being taught, anxiety was visible in the lesson and Colleen was said to look like a completely different teacher (Shulman., 1987). Her usual highly engaging energy had disappeared. It was clear to see her insufficient knowledge of the subject and as a result, children’s learning was suppressed. Consequently, students were not offered opportunities for questions to be asked or even to contribute to any class discussions on the subject, therefore, any misconceptions or understandings of the topic were not addressed and would remain uncorrected (Shulman., 1987). Additionally, a lack of content knowledge comes hand in hand with no effective pedagogy being applied to the lesson, meaning any opportunity for assessment for learning (AFL) was missed, thus impacting the effectiveness of the lesson and the learning to be had from the children. A constructivist style of teaching states that children’s contributions to lessons are invaluable and to ignore them is ‘wrong’ (Rowland, Huckstep & Thwaits., 2003). This case study of Colleen illustrates that when content knowledge and the ability to apply pedagogy is missing, you can clearly see the direct effect it has on students learning, thus proving a relationship between teacher content knowledge and effecting a student’s learning. 
	A further case study founded in Shulmans., (1987) article was a very experienced teacher called Nancy. Nancy commanded her classroom by using the power of her voice and during her observations displayed excellence in her content knowledge and pedagogy when working on ‘Moby Dick’ (Shulman., 1987). Nancy was highly interactive with her students, providing the opportunity for open-ended discussion and questions to be asked (Shulman., 1987). Subsequently, when Nancy was observed again she was ill, however, her excellent content knowledge and flexible style of applying pedagogy meant she was able to adapt her usual way of teaching completely, but was still able to deliver a productive lesson that attended to all the learner’s characteristics allowing for an effective lesson to take place (Shulman., 1987). When analysing this report of Nancy it is clear to see that this was only able to happen due to the depth of knowledge portrayed by Nancy. Otherwise, many other teachers may not have been able to perform at such a high skill level, thus valuable teaching and learning time would have been lost to the students. 
	On the other hand, when considering (pedagogy) content knowledge, to what depth and level should a teacher’s knowledge be? It is not specified or has not been specified anywhere exactly what teachers should and need to know (Shulman., 1987). 
	Alternatively, Sadler et al., (2013) performed tests on a group of science teachers, testing for their understanding of the content they were delivering and on the kinds of misconceptions they expected students to show. Overall, teachers answered 83% correctly, compared with 38% by their students, which highlighted a positive relationship between teacher subject knowledge and student progress (Sadler et al., 2013). However, the teacher’s ability to identify common misconceptions was just above chance, and so the analysis of a relationship between teacher’s and student’s understanding of specific content showed a considerably more positive relationship (Sadler et al., 2013). This implies that a target could be to support teachers in specific areas where their content knowledge is lacking, which will act as a strategy to directly address any student misconceptions (Timperley et al., 2007). Ultimately, this will have a positive influence on teaching practice and have a significant effect on student learning.
	Moreover, Hill et al., (2005) studied teacher’s content knowledge in Maths. The article reported that teacher’s depth of knowledge in Maths was related to how effectively students learn (Hill et al., 2005). Furthermore, a relationship between high and low scoring teacher’s on content knowledge was associated with a month’s extra learning time for students (Hill et al., 2005). This may not seem like much, however, a month additional learning to such young children who are developing so quickly can be a huge difference. The progress that can be achieved in that time can move ones learning on tremendously.  
	Contrastingly, even though a direct relationship between teacher content knowledge and effective learning is continuing to be proven throughout these case studies, the relationship is only being identified in one particular topic at a time, more popularly the key components such as Maths, English or science, therefore, it is difficult to distinguish how it can relate to other areas of the curriculum (Ball and Hill, 2009). This is an important point to consider especially in current times in Wales as previously mentioned with the new redeveloped curriculum to take place in the near future (Donaldson, 2015). ‘Successful Futures’ is going to reshape the curriculum to create a more holistic cross-curriculum approach to learning, so that multiple key skills and subjects can take place at one time (Donaldson, 2015). However, this leads back to Ball and Hill., (2009) point, reinforcing their question of ‘why has only one subject been explored at one time?’
	Additionally, there is a need to take a broader view, as there are far more key components and characteristics to be considered that can make up a ‘good teacher’, other than just focusing on teacher content knowledge and its influence on children’s learning. Coe et al., (2014) suggests that school’s currently use the ‘six components of great teaching’ to assess a teacher. Besides (pedagogical) content knowledge you have; quality of instruction, classroom climate, classroom management, teacher beliefs and professional behaviours. All of these elements interacting together, combined with (pedagogical) content knowledge can make up a ‘good teacher’, and have the greatest positive impact upon children’s learning. 

Analysis and evaluation of my own experience
	When reflecting upon my own teaching practice from my first ever teaching experience, there are many incidents that particularly stand out to me for individual reasons. Firstly, from my own thoughts and now experience, I truly believe that a teacher must have a great depth of knowledge to support oneself. Personally, I am an introvert, someone who has always struggled with self-confidence and self-belief, and when you stand up in front of a group of people that are all focused on you, having that depth of content knowledge I found significantly impacted my confidence either positively by overcoming adversities or negatively depending on the subject being taught. Firstly, upon arrival to my placement school, I arrived at the beginning of a unit focused on discussion text on World War 2 (WW2). Before even going into teaching, I knew that literacy was my greatest weakness, an area need for vast improvement. I quickly noticed my insufficient knowledge and pedagogy regarding discussion text, which immediately put me under pressure. During my placement, there were many discussion lessons. The greatest struggle I faced throughout the time of teaching discussion text was the scaffolding of it (see appendix 1 for lesson plan). How was I going to build the children to be able to write a full discussion text? I knew how to write a discussion text myself, but I had no idea how I was going to deliver it to the children. I desperately researched to try enhance my base knowledge, but felt like I wasn’t getting anywhere. Whenever it was time to deliver a lesson on the discussion text I would dread it, my anxiety would go through the roof and my confidence plummet. Brown and Wragg., (1993) support these emotions felt surrounding a person’s uncertainty of content knowledge, suggesting anxiety may well be experienced. When I reflect on this, I now see a strong indication as a teacher that you must have a base knowledge (Shulman., 1987). Ensuring you have that sufficient (pedagogical) content knowledge is so important to support you and the children’s learning as it can improve my teaching. Shulman., (1987) case study on Colleen links very closely to myself, interactive and engaging with the children when you are comfortable with what you know, but as soon as I teach a subject that my depth of knowledge is insufficient, I change completely as a teacher. Similar actions from Colleens case study can be seen in my teaching; anxiety was visible in the lessons as you can hear it in my voice and I would often lose my trail of thought, the interactive style disappeared and I would pick up the pace to try and get through the lesson quicker and by doing so would avoid questions and eye contact with those that would usually ask questions (Shulman., 1987). Consequently, I felt hugely frustrated by this as I always like to give my best, I don’t like to settle for anything less because no matter how much I thought it was effecting me, the children were being deprived of learning, and suffering far more. As stated by Rowland, Huckstep & Thwaits., (2003), a constructivist style of teaching shares the opinion that children’s contributions to lessons are invaluable and to ignore them is ‘wrong’. Unfortunately, I had done this and deprived the children of opportunities to ask questions or even to contribute to class discussions on the subject, therefore, any misconceptions or understandings of the topic were not addressed and would remain uncorrected (Shulman., 1987). Additionally, the pedagogy applied to the lessons were not as effective, (see appendix 2 & 3 for lesson plan) as certain criteria was included that I feel was not necessary or essential to a discussion text and only ended up confusing the children more. All of which was due to a deficiency in (pedagogical) content knowledge of discussion text. In my opinion the task was appropriate but my explanation of the task was not always clear. This was reflected in the end product produced by the children where obvious confusion was demonstrated. The children had tried to include everything that was taught to them which ended up making even the most basic sentences from excelling children not make sense. The most success achieved in the class were that of the lower ability children as they had kept their work simple. After marking and regrouping, children corrected their work to a standard where myself and other members of staff were satisfied. I overcame this by utilising the support I had, I persistently confided with the class teacher as well as the HLTA who specializes in literacy. I was supplied with an ‘instruction manual’ containing frameworks to act as a tool for all literacy texts taught at school.  For next time, I will have already progressed from this valuable experience and learned from my mistakes. I now know exactly what needs to be included for a discussion text and will be far more confident and clear on my delivery. Additionally, a dedicated period of time will be allocated to focus on the discussion text, and will therefore, not be extended over a prolonged period of time as it only placed a negative impact upon children’s achievements.
	Furthermore, the class were in the middle of their autumn term topic on WW2. Even though WW2 is a massive topic and had a significant effect on the world, I can honestly say that my content knowledge is not sufficient. What made it even harder, I arrived in the middle of the topic and was always playing catchup. Immediately, I noticed children had a greater depth of knowledge than myself from what had been previously taught to them. Once again I found myself feeling uneasy with a need to research to gain a base knowledge. This specific lesson (see appendix 4 for lesson plan) can be reflected in the contingency section of ‘The Knowledge Quartet’ (Rowland, Huckstep & Thwaits., 2003). A pupil had started a discussion with fellow class members and asked me a question about sides that countries were on during WW2, as he was building on existing knowledge. Even though this was a really great question to ask, demonstrating an interest for the topic. It was a question that I had not even considered as it was not relevant to the lesson currently being taught. Whilst on placement, one thing I was taught by my mentor was to address any misconceptions of the pupil immediately. I was facing a dilemma between staying on track with the lesson objective and addressing the issue with the pupil. However, the pupil’s question was beyond my own content knowledge. I felt useless and embarrassed but had to remain calm. To address the situation, I ensured the rest of the class was occupied so that I could confront the question. I had to think on my feet and be honest saying that ‘I wasn’t entirely sure, shall we check it together?’ Afterwards, I felt I had dealt with the situation appropriately, the question had been answered and myself and the pupil had learnt something new. Again, this illustrates and reinforces Shulmans., (1987) point that a teacher requires (pedagogical) content knowledge and knowledge of their students, but this can only be achieved with a base knowledge.
	Finally, I planned for a lesson focused on measures in Maths (see appendix 5 for lesson plan). I really wanted to create a lesson that would take a step forward into the future of the new curriculum of Donaldson., (2015). As an individual working towards a profession, I made a conscious effort to be aware of the new curriculum so that I am adapting, embracing and practicing ready. I therefore, wanted to create an environment accessible to all, so that a fun lesson which was positively challenging and student led could take place. I ensured the lesson reinforced what the new curriculum was striving to achieve of a holistic cross-curricular approach by including a variety of topics and skills. 

Conclusion

[bookmark: _GoBack]In conclusion, from reviewing the current literature available, I believe a relationship between effective learning and teacher (pedagogical) content knowledge combined with an awareness of the new redeveloped curriculum suggested by Donaldson., (2015) exists. Coe et al., (2014) defines great teaching as that which leads to improved student progress. This is our aim. Our profession as a teacher is to educate. We are there to provide opportunities for children to learn effectively and this cannot take place if the educator does not have a base depth of content knowledge across the range of the curriculum (Shulman., 1987). Yes, there are other characteristics of a teacher that must be considered collectively and research has only been conducted on one specific subject at a time, however, after analysing the literature with a clear relationship established in Shulman., (1987), Hill et al., (2005) and Sadler et al., (2013) articles in particular subjects, there is no reason why this cannot be applied and transferred across other areas of the curriculum provided the educator has a base knowledge. With regards to evaluating my own teaching practice on PTE, it has been interesting to identify my own gaps of (pedagogical) content knowledge to learn the potential effects it has had.        
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	Session Plan – Key Stage 2

	Name of trainee:
	           Robert Booth
	Session ref:
	27/11/18 

	Personal target(s) in relation to QTS: 
	Effective use of appropriate assessment for learning strategies, with awareness of the need to involve the pupils in their own progress. Effective use of incidental Welsh to encourage pupil’s awareness and use of appropriate words, phrases and sentence structures. Ability to guide and support additional adults effectively.

	Year group:
	5
	No. of learners:
	26
	ALN: 
	3

	Additional Adults: 
	1

	Learning objective(s):
To box up final points for discussion text 
	Success criteria:
To have 2 point for intro, 4 points for, 4 points against and a conclusion 

	Links to previous learning:
APK to discussion text 

	Curriculum coverage (range, skills)
Listen to others, asking questions and responding to both the content and the speaker’s viewpoints 
Contribute to group discussion
Express opinions about topics and written texts and include some supporting reasons
Build on and develop the ideas of others in group discussions, e.g. by asking questions to explore further, offering more ideas
Use techniques in planning writing
Proofread their own work and that of others, assessing it and making appropriate recommendations for improvement; edit/redraft work to show progression
Write an introduction that establishes context, a series of appropriately ordered points and a suitable conclusion 
Use paragraphs, which have a main idea and related details 

	Literacy(LNF)
Express opinions about topics and written texts and include some supporting reasons
Proofread their own work and that of others, assessing it and making appropriate recommendations for improvement; edit/redraft work to show progression
Choose and use a wide range of adventurous and imaginative vocabulary with increasing precision
Craft their writing by using the standard forms of English e.g. e.g. nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses
	Numeracy (LNF)


	DCF

	Thinking
Is there any points you can add in the for and against paragraphs 
	ESDGC
	YCC
Greetings
Basic words/phrases

	Key vocabulary(English/Welsh):
Introduction, conclusion, for, against, trauma, billeting 



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	5/10 mins
	Introduction
	

	
	· Give out WALT
· Read it to understand what is going to be expected of you
· Highlight that today’s lesson will be focusing on boxing up final ideas for discussion text
· Provide children with handout for discussion, containing summarised points for was evacuation a good thing and points against
· Read each point with the class and discuss



	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	30 mins
	Main activities
· Children to pair up, go through each point, check understanding, anything don’t understand? Words? E.g. trauma? Billeting?
· Ask children to think if any points are missing from either for or against paragraphs 
· Bring class back together 
· Go round each pair for the children’s opinion, and to add any points if necessary 
· Don’t base discussion text on just these points provided use it as a framework, guidance 
· Children to gather all scaffolded work in front of them to help
· Scrap piece of paper for children to roughly box up points for an introduction, points for, points against and conclusion for whether evacuation was a good thing?
· Once marked, copy into books 
	Are there any key points you feel are missing that we could add either to the for points or against points?

Pair share 

	
	
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	5/10 mins
	
Plenary
	

	
	· Children to read their points for introduction, for points, against points and conclusion 
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	Session Plan – Key Stage 2

	Name of trainee:
	           Robert Booth
	Session ref:
	13/11/18 (5)

	Personal target(s) in relation to QTS: 
	Evidence of integration of LNF. Effective approach to teaching and learning based on appropriate use of resources (including ICT). Clear awareness of individual needs and targets.

	Year group:
	5
	No. of learners:
	26
	ALN: 
	3

	Additional Adults: 
	2

	Learning objective(s):
To use Shrewd Simon as a good example of alliteration
	Success criteria:
To use Shrewd Simon as an understanding to create their own alliteration 

	Links to previous learning:
New Topic, APK

	Curriculum coverage (range, skills)
Use the characteristic features of continuous and non-continuous texts in their own writing, using imagination where appropriate and adapting their style to suit the audience and purpose 
Proofread their own work and that of others, assessing it and making appropriate recommendations for improvement; edit/redraft work to show progression
Choose and use a wide range of adventurous and imaginative vocabulary with increasing precision

	Literacy(LNF)
Use the characteristic features of continuous and non-continuous texts in their own writing, using imagination where appropriate and adapting their style to suit the audience and purpose 
Proofread their own work and that of others, assessing it and making appropriate recommendations for improvement; edit/redraft work to show progression
Choose and use a wide range of adventurous and imaginative vocabulary with increasing precision
	Numeracy (LNF)


	DCF
	Thinking
Think about creating your own slogan using alliteration to capture the reader
	ESDGC
	YCC
Greetings


	Key vocabulary(English/Welsh):
Slogan, alliteration, Shrewd Simon 



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	5/10 mins
	Introduction
	

	
	· Give out WALT
· Highlight we are going to be discussing slogans and the use of alliteration using Shrewd Simon
	What is a slogan?

	
	· 
	

	
	· 
	What is alliteration?

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	30 mins
	Main activities
	

	
	· Read out to the class Shrewd Simon text
· Use lollipop sticks to select children to help read along 
· Look through text and select words they don’t understand 
· Look up meaning in dictionary 
· Make link between alliteration and real life (advertisement)
· Scrap piece of paper, come up with your own alliteration using a different letter to S from the alphabet
· Alliteration should describe your favourite shop and what the shop might sell
· Use dictionary and thesaurus to enhance vocab used
	Lollipop sticks for questioning and AFL

	
	· 
	Where is alliteration used? 

	
	· 
	Where can it be seen?

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	5/10 mins
	Plenary
	

	
	· Do you know what a slogan and alliteration is?
· Can you identify where they are used in real life?
· Can you come up with your own alliteration sentence to describe something?
	Thumbs up, middle and down for checking understanding 
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	Session Plan – Key Stage 2

	Name of trainee:
	           Robert Booth
	Session ref:
	23/11/18 (1)

	Personal target(s) in relation to QTS: 
	Awareness of setting high expectations for pupils whilst planning learning activities. Good ability to plan activities to secure pupil engagement and enjoyment. Good awareness of the need for pupils to progress. Ability to identify next steps with minimal mentor guidance. 

	Year group:
	5
	No. of learners:
	26
	ALN: 
	3

	Additional Adults: 
	1

	Learning objective(s):
Use descriptive language (emotive) to formulate complex sentences 
	Success criteria:
To have formulated a descriptive sentence using a noun, adjective and verb 

	Links to previous learning:
APK of complex sentences  

	Curriculum coverage (range, skills)
Listen to others, asking questions and responding to both the content and the speaker’s viewpoints
Build on and develop the ideas of others in group discussions e.g. by asking questions to explore further, offering more ideas
Identify how punctuation relates to sentence structure and how meaning is constructed in complex sentences 
Use different sentence structures, including complex sentences showing relationships of time, or cause
Craft their writing by using standard forms of English, e.g. nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses 

	Literacy(LNF)
Proofread their own work and that of others, assessing it and making appropriate recommendations for improvement; edit/redraft work to show progression
Choose and use a wide range of adventurous and imaginative vocabulary with increasing precision
Craft their writing by using the standard forms of English e.g. e.g. nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses
	Numeracy (LNF)


	DCF

	Thinking
Think about the different emotions and how you can add a noun, adjective and verb into a sentence for the emotion
	ESDGC
	YCC
Greetings
Basic words/phrases

	Key vocabulary(English/Welsh):
Complex sentence, main clause, subordinate clause, emotive language, noun, verb, adjective 



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	5/10 mins
	Introduction
	

	
	· Give out WALT
· Read it to understand what is going to be expected of you
· Highlight that today’s lesson will be focusing on descriptive language (emotive) to formulate complex sentences
· Check children understanding (noun, verb, adjective)
· Put examples on whiteboard 







	Complex sentence = main clause + subordinate clause

	
	· 
	A main clause will make sense on its own
A subordinate clause will not make sense on its own 

	
	· 
	

	
	· 
	What is a verb, adjective and noun?

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	30 mins
	Main activities
· Give out first handout with emotive language on. 
· First emotive happiness
· Talk about it with children, working through handout
· Go through, verbs, nouns and adjectives that link with happiness 
· Go through example sentences 
· Ask children to use what has been provided to come up with 2 example sentences for the emotion happiness, write at the bottom of worksheet 
· Bring class back together, put example sentences on the board 
· Give out second handout with emotive language on.
· Second emotive sadness
· Talk about it with children, working through handout
· Go through, verbs, nouns, and adjectives that link with sadness 
· No example sentences provided this time 
· Ask children to use what has been provided to come up with 2 example sentences for the emotion sadness, write at the bottom of worksheet
· Bring class back together, put example sentences on the board 
· Give out third and final handout with emotive language on
· Third emotive fear 
· Talk about it with children, working through handout
· Go through verbs, nouns and adjectives that link with fear 
· No example sentence provided this time 
· Ask children to use what has been provided to come up with 2 example sentences for the emotion fear, write at the bottom of the worksheet
· Bring class back together, put example sentences on the board 
	

	
	
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	5/10 mins
	
Plenary
	

	
	· ask children to read out examples of their own descriptive language (emotive) used in a complex sentence 
	Thumbs up, Thumbs middle, Thumbs down for understanding 

	
	
	

	
	
	What Is a complex sentence?

	
	
	What is a main clause?

	
	
	What Is a subordinate clause?
What is a noun? Verb? adjective?
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	Session Plan – Key Stage 2

	Name of trainee:
	           Robert Booth
	Session ref:
	22/11/18 

	Personal target(s) in relation to QTS: 
	Awareness of setting high expectations for pupils whilst planning learning activities. Good ability to plan activities to secure pupil engagement and enjoyment. Good awareness of the need for pupils to progress. Ability to identify next steps with minimal mentor guidance. 

	Year group:
	5
	No. of learners:
	26
	ALN: 
	3

	Additional Adults: 
	1

	Learning objective(s):
Infer ideas which are not explicitly stated e.g. writers viewpoints or attitudes
	Success criteria:
To have written a short paragraph describing the message the image is trying to portray 

	Links to previous learning:
APK to WW2

	Curriculum coverage (range, skills)
Listen to others, asking questions and responding to both the content and the speaker’s viewpoints 
Contribute to group discussion, taking some responsibility for completing the task well and introducing relevant ideas
Express opinions about topics and written texts and include some supporting reasons 
Build on and develop the ideas of others in group discussions, e.g. by asking questions to explore further, offering more ideas 
 

	Literacy(LNF)
Express opinions about topics and written texts and include some supporting reasons 
Consider what they view, responding orally and in writing to the ideas
Craft their writing by using the standard forms of English, e.g. nouns and adjectives 
	Numeracy (LNF)


	DCF

	Thinking
Think about what the underlying message of the image is 
What message are they trying to portray 
	ESDGC
	YCC
Greetings
Basic words/phrases



	Key vocabulary(English/Welsh):
Allies, enemies, portray, underlying, 



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	5/10 mins
	Introduction
· Give out WALT
· Ask children to read WALT so they understand what is expected of them
	

	
	· Highlight that today’s focus will be to listen attentively, ask questions and share ideas in class discussion, to analyse and describe in detail what message the image is trying to portray













	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	30/40 mins
	Main activities
· There are 5 images to work through
· Give 1 image at a time to each group 
· Discuss the image in detail allowing for children to express their thoughts/ideas
· Do the same for the remaining 4 images 
· Give children 10 minutes max to write a couple sentences explaining the underlying messages of the images
· Whilst children are coming up with their sentences, stick each image on class whiteboard
· Bring class back together, focus on 1 image at a time, go around each group asking for their ideas/sentences to put on class whiteboard 
· Children to then stick each image in their book and write a short paragraph explaining points that we have discussed, inferring the underlying message of the image 
	Try to avoid describing exactly what you see in the image, focus in the message of the image 

	
	
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	
	· 
	

	5/10 mins
	
Plenary
	

	
	· Ask children to read out examples of their work 
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	Session Plan – Key Stage 2

	Name of trainee:
	 Robert Booth                   
	Session ref:
	10/12/18 (1)

	Personal target(s) in relation to QTS: 
	An ability to nurture individuals in a holistic way. Good awareness for the need for pupils to progress. Effective delivery of learning environment 

	Year group:
	5
	No. of learners:
	26
	ALN: 
	3

	Additional Adults: 
	1

	Learning objective(s):
To familiarise oneself with measurements practically, (volume, length and weight) 
	Success criteria:
Successfully completed the 4 challenges 

	Links to previous learning: 
APK of Measurements – Volume, length, weight 

	Curriculum Skills:
Adapt talk, showing understanding of the differences between informal talk with friends and more extended talk with a wider group 
Listen to others, asking questions and responding to both the content and the speaker’s viewpoints 
Contribute to group discussion, taking some responsibility for completing the task well, e.g. introducing relevant ideas 
Express opinions about topics and include some supporting reasons 
Build on and develop the ideas of others in group discussions, e.g. by asking questions to explore further, offering more ideas
Use doubling and halving strategies when working with simple proportions


	Literacy(LNF)
Express opinions about topics

	Numeracy (LNF)
Measure and calculate area and perimeter 
Recognise the appropriateness of units in different contexts 
Recognise perimeter is distance around the shape 
Use weighing scales to weigh objects 
Select and use appropriate units 
Measure volumes 
Record using decimal notation 


	DCF
Interactive whiteboard

	Thinking
Think what you are going to measure to workout area and perimeter, Think how you can find out what the extra items are in Mr. Booth’s mystery bag, Think how you can get to 1 litre using 4 different juices 
	ESDGC
	YCC
Greetings
Numbers 
Basic Phrases 
Dewch I eistedd, oflaen, yr bwyrdd gwynn 
Grandewch 

	Key vocabulary(English/Welsh):
Weight, length, height, width, area, perimeter, volume, capacity, measurements, units, kg, g, ml, l, cm, m, cm2



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	5/10 mins
	Introduction
	

	
	· Dewch I eistedd, oflaen, yr bwyrdd gwynn 
· Grandewch
· Highlight today’s lesson focus is on measurement (length, weight, volume)
· Work through PowerPoint
 
	

	
	
	What measurements do you know?

	
	
	Use Lollipop sticks for questioning

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	30/40 mins
	Main activities
	

	
	· Highlight working in groups (4 groups)
· Working as a carousel (4 activities)
· Timer, 10 minutes on each activity
· Activity 1 – Christmas Punch, use the 4 fruit juices to make your own recipe for a Christmas punch
· Activity 2 – Scavenger Hunt, measure the length, height and width of objects on your worksheet, use these measurements to calculate area and perimeter 
· Activity 3 – Flying Lessons, everyone in the group must design and build their own paper plane, take it in turns to throw and measure the distance 
· Activity 4 – Mr. Booth’s Mystery Bag, workout how many of each item are in Mr. Booth’s mystery bag  


	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	5/10 mins
	Plenary
	

	
	· Ask children what units of measurement go with length, volume and weight 
	Lollipop Sticks 
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