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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.




Introduction 

The processes of self-assessment and improvement are among key factors in school effectiveness, with the primary goal of school improvement being to give learners the highest quality learning outcomes and experiences regardless of background. (Welsh Government 2021) Designed to integrate with the Curriculum for Wales, The Welsh Government has published school improvement guidance with the intention of setting out new framework to emphasize learner wellbeing and progression. Although School Development Plans (SDPs) have already seen use, albeit in the form of ‘The Education (School Development Plans) (Wales) Regulations 2014’ legislation, the school improvement guidance builds on and replaces it to be integrated with elements such as the four purposes (Welsh Government 2022). For the purposes of adhering to ethical practices relating to anonymity in research (British Educational Research Association, 2018), the school at the centre of this study will be referred to as ‘School X’. School X’s SDP includes the Mission Statement for the school. The Mission Statement is then translated into the aims of the school, which are broken down into smaller objectives and specific targets for later development. The SDP is a dynamic document, putting the learner at its heart with inclusivity of pupil and parent voice and is the blueprint for success in all aspects of the school’s life, function and responsibilities. It involves all school staff and Governors (Welsh Government 2014). In School X the SDP is reviewed and evaluated annually. The focus of this report will be how School X developed priority/target number 5 from their 2021-22 SDP: Well-being of both staff and pupils.

Literature review 

School Development Plan (SDP) is a strategic document that outlines the goals, priorities, and actions to be taken by a school to improve educational outcomes and provide quality education for its students. The SDP is developed collaboratively by the school's leadership team, staff, and stakeholders, and it reflects the school's specific context, needs, and aspirations. The purpose of the SDP is to drive school improvement by setting clear targets and strategies that align with national education policies and standards. It provides a framework for identifying areas of strength and areas for improvement within the school and establishes a roadmap for achieving desired outcomes. (Welsh Government, 2014)
The School Development Plan is a dynamic document that is regularly reviewed, updated, and refined as the school progresses towards its goals. It serves as a tool for accountability, guiding decision-making and resource allocation to support continuous improvement and the overall development of the school. 
The primary goal of school improvement is to assist schools in providing optimal learning experiences and outcomes for all learners, regardless of their background or situation. This objective aims to attain high standards and aspirations for every individual. As per the Curriculum for Wales, a crucial aspect of achieving this goal is to ensure that schools effectively support each learner in their progress, aligning with the four purposes outlined in the curriculum. (Welsh Government, 2022)
Well-being of both staff and pupils was identified as a priority target by School X due to the impact of lockdown on emotional and mental well-being of both demographics. As the COVID-19 pandemic became global and governments grappled to contain the spread, the resultant widespread lockdowns and quarantines caused closure of entire sectors of commercial and educational institutions, including schools. During this time several studies were conducted on the impacts of lockdown on wellbeing, including that of children. Findings indicated that during lockdown periods many children’s rights were being neglected and existing disparities between the disadvantaged and advantaged were disproportionately heightened. (Munir, 2021) This could serve to highlight how natural phenomena and global events may occur at any time and exert unseen effects on staff and pupils alike in both the short and long term. Though these lockdown measures may have been enacted by governments with the direct aim of preserving public health, the findings of these studies suggest that these measures were themselves responsible for a measurably detrimental impact the very vulnerable individuals it was created to protect.
Research suggests that the changes in how families and social life were during the first COVID-19 lockdown had a lasting impact on how children speak and behave emotionally. These effects were influenced by the characteristics that children have had in their families for a long time. Being the only child in a family was found to be a factor that made the effects of the lockdown on how children feel and behave even stronger. This was already known before the pandemic. So, children who would already face difficulties in normal situations might have had an even harder time during the pandemic (Lampis, et al., 2023).
The COVID-19 pandemic undoubtedly had a profound impact on teachers with schools abruptly closing, necessitating a rapid shift to remote teaching methods. This transition presented numerous challenges and disruptions to the traditional educational system. A study conducted in Germany aimed to investigate the impact of these changes on teachers’ wellbeing and job satisfaction, as these are key indicators of a teachers’ overall experiences and performance. Interestingly, the findings showed a mix of both positive and negative effects on wellbeing, with many individuals facing additional challenged based on personal circumstances. (Hilger et al., 2021) It could be argued that the study captured elements of both continuous improvement and enhanced accountability when teachers are forced to accept extreme or at least troublesome circumstances of practice. For many there was certainly an aspect of professional development, however one may also argue that the cost in terms of wellbeing and job satisfaction would be too high for individuals with already adverse personal circumstances.

Developing an action plan

To engage in self-evaluation and make improvements, schools require a comprehensive understanding of the broader expectations placed upon them. Health and Well-being in the Curriculum for Wales supports government objectives set out by the Well-being of Future Generations (Wales) Act (2015).
One of the first things that the school started was weekly yoga session for the staff, and other exercise-centred sessions, for instance in the summer months weekly yoga would be replaced by tennis club. An hour after school once a week, the staff could work on their fitness, engage in teambuilding activities and encourage staff members to socialise face-to-face.

Another example was the Appreciation station, which was ostensibly a display and a shelf underneath it, forming a dedicated place of staff and pupils celebrating each other, organise get togethers and welcome new members to the team. It also served as a form of noticeboard, allowing colleagues to share words of affirmation, solidarity or the celebration of a birthday or significant event. Building from this, a further appreciation station was set up in the KS2 corridor designed to encourage cross-communication and interaction between pupils and teachers and vice versa. Pupils enjoyed the opportunity to interact with teachers in a different and creative way than they were used to. Mindfulness sessions became a surprising example of a short brain break activity becoming a more highly requested activity and ultimately an activity all children participate in daily. As well as being a case of adaptation to demand and circumstances, it represents an example of pupils using their voice in their learning, as had it not been so highly requested it may not have become a daily practice. A further action taken as outlined in the SDP and undertaken by the school was an effort for every pupil to choose their preferred safe person, although this was not without its’ challenges, as will be discussed further. The school also underlined its’ consistent use of teaching kindness as a school value through delivered weekly assemblies. These Friday assemblies have become a vehicle for harnessing weekend excitement and channelling into kindness by spreading positivity and celebrating achievements and birthdays.			
Reflection and evaluation 

Self-evaluation is important for schools in Wales as it drives continuous improvement, enhances accountability, maintains quality standards, supports professional development, improves learner outcomes, aligns with the curriculum, and fosters stakeholder engagement. It is a vital tool for ensuring that schools provide the best possible education and meet the diverse needs of their students (Welsh Government, 2022).

Studies on successful self-evaluation highlight the significance of its focus on improvement rather than meeting external accountability requirements. When school improvement is primarily driven by external factors, schools and staff may view self-evaluation as a mere formal audit of their practices, lacking meaningful engagement for organic improvement within the school (Welsh Government, 2022).

Strategic planning was used to develop and implement long-term action plans and policies to guide the future direction and development of the school. This meant setting clear targets and priorities, followed by actions to meet these targets. To make sustained improvements and move forward these targets were shared and understood by all stakeholders of the SDP. 
The stakeholders closely collaborate to achieve the planned outcome and help move the learner school development forward.
It could be argued that a Well-being aspect of the actions taken by the school to allow opportunities for team building and encourage staff engaging with each other outside of work, during yoga/exercise class may not be sufficient to benefit staff’s communication in a working context. 

Conclusion 
As the student teacher in their PTE2, this report was particularly challenging to compose. There were numerous barriers to being able to fully access all of the documents and evidence relating to the school’s SDP, for example, the non-parent reduced SDP plan document. Despite these limitations, it formed an important facet of the bigger picture as there would not always be ideal circumstances within which to practice or learn. A good SDP is necessary for both the school and the learner to move forward. 
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