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Social Inclusion in Practise.
[bookmark: _GoBack]Inclusion is a universal human right, it means that everyone is included regardless of their background, gender, race, religion, disability, etcetera.  The United Nations Convention of the Right of the Child (UNCRC) (1989) article two protects children from discrimination, as does part two of the Equality Act (2010).  “Educational Inclusion is about equal opportunities for all pupils…it pays particular attention to the provision for, and achievement of, different groups of pupils.” (Ofsted, 2001) as cited in (Walton, 2009).
Many individuals and groups of children are at risk of social exclusion, but this essay is going to focus on those affected by poverty.  Poverty is described as a state of being extremely poor, the Office for National Statistics states that “people are defined as such if they live in a household with an equivalised disposable income that falls below 60% of the national median in the current year” (Webber, 2017).  Those living in poverty are at risk from social exclusion due to lack of resources; like housing, income, and knowledge.  Social exclusion is linked to high crime environments, low incomes, family problems, and poor housing (Intreo, 2012).  Schools cannot stop poverty, but they can promote social inclusion in practise to try and prevent any long-term consequences that may arise with social exclusion and living in poverty.
The school in which the writer works in will be known as ‘School A’ throughout this essay in order to stay ethical and any pupils mentioned in this essay will be known as ‘Pupil A’, ‘Pupil B’, Pupil C’, and so forth to help keep identities confidential.  School A is known for being in a ‘deprived area’ and according to their most recent Estyn report, twenty one percent of students are eligible for free school meals, which is above the average for Wales.  The pupil examples in this essay are of different ages and are either living in poverty or at risk from poverty.
	Ireland (2017) states that poverty is now a crisis in the UK and more people are at risk now than ever before.  Some people imagine poverty as being jobless and homeless, but a high percentage of those that are at risk from poverty are from working class backgrounds with a roof over their heads.  Those that are suffering in poverty or at risk of poverty are at risk of social exclusion because they do not have the financial freedom that those that are not living in poverty may have.  So not only will they be excluded from such conversations including the latest gadget, they may also get ignored because they do not have one.  Their education may not be as good as someone else with financial freedom because they will not be able to afford extra tuition after school, music instruments or lessons, or even some sporting activities, as most sporting activities nowadays charge subs per week or an annual charge for registration and insurance purposes.
	Those living in poverty may also be living in a more deprived neighbourhood, or if no social housing is available they may have to find a private rented property, which is sometimes above what they can afford, and therefore parents are forced to find other solutions in order to make ends meet, for example, take out loan, or work more hours, which means parents get to spend less time with their children in order to make sure their basic needs of a roof over their heads and food to eat is provided.  In this situation you must wonder if a parent is working so many hours to just provide the basics, what are the children missing out on, or what are the children doing whilst the parents are out at work.  Ireland (2017) implies that children from low incomed families are more probable to become low earners when they grow up, and therefore poverty, inequality and social mobility are interlinked.
	Maslow’s hierarchy of needs (1943), also recognised the risk of how poverty could affect a child’s development, and stated that a child cannot achieve their full potential unless their basic needs are met.  He invented a five-stage model in the shape of a pyramid, which starts with physiological needs (food, water, and shelter), of which must be achieved before they can move on to the next step of the pyramid, which is safety/security needs, followed by love/belonging needs, and then esteem needs, and then finally self-actualization (the top of the pyramid), which is where the growth happens and the child can reach their full potential.
	There are many frameworks online for inclusion, one that will be focused on is digital inclusion, as that is going to be a big part of Donaldson’s (2015) new curriculum from next year.  The literacy and numeracy framework (LNF) also state the importance of digital competency and uses a cross-curricular across in order to teach children literacy and numeracy using technology.  Delivering Digital Inclusion: A Strategic Framework for Wales (2016) shares their vision: 
To ensure that everyone who wants to be online can get online, protect themselves and their friends and families online and do more online to fully benefit from the opportunities the internet and other digital technologies offer.  (WAG, p.9, 2016).
School A notices the importance of digital inclusion and over the last few years updated their interactive white boards, and purchased more tablets for the children to use doing school time, and have set up a weekly rota so that all classes have set times to use devices to enhance their learning.  Pupil A, a year five student, was excited when it came to using tablets in the classroom, but School A often found the pupil looking anxious when it came to producing ‘digital results’ and printing their work.  The teaching assistant asked pupil A in confidence if they had a computer, tablet or smart phone in the house, to which they replied that they did not and that was actually the first time they used one, so school A offered the pupil extra support and tutoring in order to get to grips with the basics, now pupil A uses a tablet with ease. 
	Pupil B was of nursery age when they first came to School A.  Pupil B and his family had fled war torn Syria, and spoke no English when they first arrived.  Pupil B was struggling to settle one morning, and with the language barrier the teacher and teaching assistants struggled to settle him.  Pupil B had previously enjoyed song time and listened to us singing a few days prior, so the teaching assistants put a few nursery rhymes on the tablet and worked with the parents and their translators in order to find a secure app that could be used in both languages.  Thankfully there was ‘twinkle, twinkle little star’, ‘the wheels on the bus’, and other well-known nursery rhymes available, which Pupil B can now sing many of them in both languages, using the cross-curricular approach, as praised by Donaldson (2015), and the LNF (2008), and using the learning through play approach, which is backed up by Piaget’s theory (2011).
	Refugees have to overcome many barriers.  Exclusionary barriers include; obtaining housing; lack of housing options; completing forms; providing documentation; lack of networks and support, (Pierson, 2010).  
“A child who is seeking refugee status or who is considered a refugee … shall, whether unaccompanied or accompanied by his or her parents or by another person, receive appropriate protection and humanitarian assistance … including help to trace the parents or other members of the family … in order to obtain information necessary for unification.” (UNCRC, Article 221, 1989).
Pupil B is also classed as having an Additional Learning Need (ALN), as they are learning English as a second language, but as the pupil is still so young, they may be able to overcome that barrier in a few short years.  
The Warnock report has changed the way the nation looks at people with ALNs and disabilities and has made education and workforce more accessible for them, stating that they have the same right to go to a mainstream school as any other child.  They went on to say that labelling someone ‘retarded’ was a life sentence, and that it was just unhelpful, the inquiry popularised the term ‘Special Education Need’ (SEN) which we have since replaced with ALN (Webster, 2018).
	School A also uses a whole school approach to good behaviour and encourages good attendance as a way to promote inclusion, this view is also stated in the Welsh Government’s document, Inclusion and Pupil Support (2016).  To increase attendance levels, school A gives out marshmallows to the pupils in the infant class, and junior class with the best attendance for that week, a behaviourism technique used by theorists like Pavlov (1897), Watson (1913), and Skinner (1953).  Afterall, it is hard to be included when a pupil is not in school.
	School A also offers emotional support for all their pupils and makes it known where to find a friend when they need one, for example, pupil C was going through a hard time at home that was impacting school life.  School A knew of the problems that pupil C was having at home and was working closely with the relevant agencies in order to support the pupil whilst their parent was having help with their substance abuse.  Pupil C was in year 6 and a few of their peers knew about the parents substance abuse, and they began making school life a little difficult for them, (the peers was later dealt with by the headmaster), but pupil C ran out of the classroom and out on to the playground and into the school woodlands in an attempt to get away from it all.  A member of staff saw them cut across the playground and informed the office, who informed some teachers that went after pupil C to investigate.  School A then made it clear if for any reason pupil C needed to get away they was to simply tell the nearest member of staff that they was going to ‘Y Cwtsh’, a dedicated safe place that teaching assistants use for Emotional Literacy Support Assistant (ELSA) support sessions (2019) and nurture support groups and wait there until a member of staff comes to them.
	School A then used ELSA sessions in order to create and paint a ‘friendship bench’, which was to be used when anyone in the playground needed someone to talk to.  The whole school was told that when someone would sit on it, it meant that they wanted someone to speak to, so they are encouraged to be vigilant, empathetic and friendly.  This was based on the ‘dedicated safe place’ idea, but in a hope to be more inclusive, and not take them away from their peers, but to encourage others to be kind, and in turn hopefully they would make more friends, so school would be a more inviting place for them.
Compassion (2019) argues that “unless the cycle is broken, poverty can be passed down from generation to generation.”  School A’s recent Estyn report states that the school is, “making suitable progress in addressing national priorities such as reducing the impact of poverty on educational attainment.”  Which is great news as over a fifth of the pupils in the school are entitled to free school meals, which is sometimes how the ‘deprivation level’ of a school is measured.
	Compassion (2019) describes the reasons that a family is kept trapped in poverty as; little or no education; working hard, and earning little; little food and unsafe water; increased vulnerability and sickness; poor medical care; more dependants, granted they base these factors on a third world country, but the advice on how to help someone break the chain and get off the poverty ladder are the same.  They advise that; education; health; nutrition; skills; training; and encouragement, is the best way forward, and Cardiff Council (2013) seems to share the same values in their document: The Impact of Poverty on Educational Attainment in Cardiff.
	School A is working hard on breaking the chain of poverty by working with the pupils, and parents in order to build stronger relationships.  For pupil B they are not only teaching the child English as a second language, they are working alongside outside agencies in order for the parents learn English too.  Pupil C’s case is a little more difficult as the parent does not work closely with the school, but School A is working with pupil C and ensuring they have the necessary information about Personal, Social, and Health Education (PSHE), including, substance abuse, and their emotional well-being. 
	There are a few programmes in Wales that have been set up to tackle poverty.  One of which is breakfast club, which is a government funded scheme that enables students to go to school earlier and have breakfast before the school day starts.  This has proven to be a big hit and more and more schools are taking part every year, Welsh Government (2015). Another is Free School Meals (FSM) which is for children who come from low income families, whose parents claim certain benefits, and entitles the child to a healthy cooked meal every weekday, Welsh Government (2018).  The Pupil Deprivation Grant (PDG) which provides the school three hundred pound per child that is entitled to FSM in order to help overcome the barriers that disadvantaged learners may have, Welsh Government (2015).  Any child that is on FSM is also entitled to the Pupil Development Grant which is between one hundred and twenty five pounds and two hundred pounds to help the parent pay for uniform and school supplies, and is available at reception age and year three in primary school and year seven and ten in secondary school, Welsh Government (2019).
	The Welsh government states that the most successful way to enhance inclusion is with parental involvement and building strong relationships with families and communities.  They also stress that there is evidence between good family relationships, and children’s good behaviour, Welsh Government (2016).  This view
To conclude, all pupil examples in this essay are at risk from social exclusion because of poverty, but not everyone in poverty are socially excluded.  There are many individuals and groups of individuals at risk of social exclusion, and it is of the most importance that schools promote social inclusion where ever they can.  Where ALN students are involved, it must be states that, not everyone is suited for mainstream education, but whilst they choose to be there, they should be given all the help and resources that they need in order to be included, and their peers should understand not to discriminate and to be patient with others if they are struggling to adapt in mainstream education.
	After critically analysing school A, and the Welsh government documents, the writer believes that School A could take some notes from the ‘Inclusion and Pupil Support’ document and increase the opportunities of more parental involvement around the school.  It is understandable that not everyone can participate in the day due to work commitments, but it would be nice if there was something working parents, their children and school A could do to not only boost their bond with the school, but take part in the activities available in the school at day time, like Christmas dinner day, where the parents are invited to have Christmas dinner in school with their children at lunchtime.
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