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INTRO

In today's rapidly changing educational landscape, schools are faced with the challenge of implementing effective strategies that ensure student success and wellbeing. To achieve this, many schools have developed School Development Plans (SDPs) that outline specific goals and targets aimed at improving various aspects of school life (MacBeath and Mortimore, 2001).

In this essay, I will critically reflect on how a specific primary school has developed one aspect of its SDP, specifically looking at the actions taken, the impact achieved, and the evidence base used to support their approach. The chosen aspect of the SDP will be analysed in detail, with a focus on its effectiveness in achieving the intended outcomes. Through this critical reflection, we hope to gain a greater understanding of the factors that contribute to the success or failure of a school's SDP. By evaluating the evidence base and impact of specific actions taken, we can identify areas of strength and weakness in the approach taken, as well as potential avenues for improvement.

LIT REVIEW 

The SDP is an essential tool which allows schools to plan and implement their vision and goals. This plan is an integral part of the school’s overall strategy and provides a framework for decision-making, resource allocation, and evaluation (MacBeath and Mortimore, 2001; Hornby, Golder and Williams, 1994; Dunaway, Kim and Szad, 2012). The planning process of creating an SDP is a complex and multifaceted task that requires careful consideration of various factors. These include the school’s strengths and weaknesses, current and future educational trends, and the needs of the whole school community. This literature review examines the key considerations and best practices in the planning process of creating an SDP (MacBeath and Mortimore, 2001; Hornby, Golder and Williams, 1994; Dunaway, Kim and Szad, 2012).




Key Considerations in the Planning Process
The first step in creating an effective SDP is to understand the key considerations. These include the school’s mission and vision, the needs of the students, the resources available, and the expectations of stakeholders. According to Stoll and Fink (1996), an effective SDP should focus on the school’s strengths and weaknesses, identify priorities, and set realistic goals that are achievable within the given resources and timeframe. The plan should also be aligned with the school’s vision and mission, which should be communicated to all stakeholders to ensure that everyone is working towards the same goals (MacBeath and Mortimore, 2001; Hornby, Golder and Williams, 1994; Dunaway, Kim and Szad, 2012).


Best Practices in the Planning Process
The planning process of creating an SDP involves several steps, including data gathering, analysis, and synthesis, goal setting, action planning, monitoring and evaluation (Lezotte and Jacoby, 1990; Carpenter, 2016). To ensure the effectiveness of the process, the following best practices should be considered:

The planning process should involve all stakeholders, including students, parents, teachers, administrators, and community members. This ensures that everyone has a say in the school’s future direction and that the plan reflects the needs and aspirations of the community (Clarke, 2017; Carpenter, 2016). 

Data should be used to inform decision-making, including student achievement data, demographic data, and stakeholder feedback. This data provides a clear understanding of the school’s strengths and weaknesses and helps to identify areas for improvement.
Focusing on measurable goals. Goals should be specific, measurable, achievable, relevant, and time-bound (SMART) (Clarke, 2017; Carpenter, 2016; Earley and Greany, 2017; Burns and Kearney, 2013; Cohen-Vogul, Darling-Hammond and Montgomery, 2016). This ensures that progress towards the goals can be tracked and evaluated, and adjustments can be made if necessary.

The school’s vision and mission should be clearly communicated with all stakeholders and aligned with the SDP. This ensures that everyone understands the school’s direction and are working towards the same outcomes.

An action plan should also be included in the SDP. This should clearly outline the steps that are required to reach the goals. This plan should identify the resources required, the timelines, and the responsibilities of each stakeholder. The SDP should include a system for monitoring and evaluating progress towards the goals. This ensures that adjustments can be made if progress is not being made and that the plan remains relevant and effective over time (Clarke, 2017; Carpenter, 2016; Earley and Greany, 2017; Burns and Kearney, 2013; Cohen-Vogul, Darling-Hammond and Montgomery, 2016).

In conclusion, the planning process of creating an SDP is a complex and multifaceted task that requires careful consideration of various factors. Key considerations include the school’s mission and vision, the needs of the students, the resources available, and the expectations of stakeholders (Clarke, 2017; Carpenter, 2016; Earley and Greany, 2017; Burns and Kearney, 2013; Cohen-Vogul, Darling-Hammond and Montgomery, 2016). Best practices include involving all stakeholders, using data to inform decision-making, focusing on measurable goals, aligning the plan with the school’s vision and mission, developing an action plan, and monitoring and evaluation. By following these best practices, schools can create effective SDPs that enable them to achieve their vision and goals and provide the best possible education for their students (Clarke, 2017; Carpenter, 2016; Earley and Greany, 2017; Burns and Kearney, 2013; Cohen-Vogul, Darling-Hammond and Montgomery, 2016). 


UNDERSTANDING CHOSEN ASPECT

Improving wellbeing and attitudes to learning in a primary school is crucial to ensure that students not only excel academically but also lead fulfilling lives out of the school environment. The process of improving wellbeing and attitudes to learning involves a variety of factors such as providing a safe and supportive environment, fostering positive relationships, promoting a healthy lifestyle, and developing social and emotional skills.

One way to improve wellbeing and attitudes to learning is by creating a positive and inclusive school culture. This involves promoting respect, empathy, and kindness among students, staff, and parents. Teachers can also implement strategies such as mindfulness practices, positive reinforcement, and conflict resolution skills to enhance the social and emotional wellbeing of their students.

Another important factor is promoting a healthy lifestyle. This can include encouraging regular physical activity, healthy eating habits, and proper sleep hygiene. By promoting a healthy lifestyle, students are more likely to have the energy and focus needed to learn and excel in their studies.

Finally, developing social and emotional skills is crucial to help students regulate their emotions, communicate effectively, and build positive relationships. This can be achieved through various strategies such as role-playing, cooperative learning, and group projects.

To sum up the chosen aspect discussed, improving wellbeing and attitudes to learning in a primary school requires a holistic approach that takes into account physical, emotional, and social factors. By creating a positive and inclusive school culture, promoting a healthy lifestyle, and developing social and emotional skills, students can thrive academically and lead fulfilling lives.


DEVELOPING AN ACTION POINT

As educators, we constantly strive to improve the wellbeing and attitudes towards learning of our students. To achieve this, schools must engage in a reflective and iterative process that involves self-evaluation, data analysis, involving stakeholders, strategic planning, and measuring impact. 

The first action point is to embed Thrive in the school and monitor its impact. Thrive is a well-established approach to supporting children's emotional and social development (Cooper, 2014; Weare, Nind and Tiley, 2018). However, it is crucial to note that embedding an approach requires time, effort, and resources. To ensure the successful integration of Thrive, the school must first evaluate the needs of its students and staff. Additionally, it is crucial to involve stakeholders, such as parents and guardians, to ensure their support and involvement in the process (Cooper, 2014; Weare, Nind and Tiley, 2018). Measuring the impact of Thrive must also be a priority. This can be achieved through regular data collection and analysis to evaluate the effectiveness of the approach in improving wellbeing and attitudes towards learning (Cooper, 2014; Weare, Nind and Tiley, 2018).

In addition to Thrive, Elsain may be used. This is a software tool designed to measure and improve student wellbeing (Humphrey, 2013; Priestley and McGuinness, 2018). While Elsain may provide valuable insights into the wellbeing of students, it is crucial to consider the ethical implications of using such tools. The school must ensure that student data is appropriately handled, and student privacy is protected. 

Play Therapy may also be used to address the growing needs of pupils. Play therapy is a recognised approach to addressing emotional and behavioural challenges among children (Drewes and Ray, 2013; LeBlanc and Ritchie, 2011). As previous, the school must evaluate the need for play therapy and involve stakeholders, such as parents and guardians, in the decision-making process. 

A development of pupil voice within a school is critical. This can be done via the School Council and Eco Committee.  Student participation and involvement in decision-making processes have been found to improve student engagement and attitudes towards learning (Dierkes-Thurun and Machin, 2015; Wong and McMahon, 2017). However, it is crucial to ensure that student participation is meaningful. 

A further action point is to embed the ‘Votes for Schools’ project in the whole school. ‘Votes for Schools’ is an initiative designed to engage students in decision-making (Colley, James and Tedder, 2016; Hopkins and Reicher, 2014). While such initiatives may provide valuable learning opportunities, the school must ensure that the initiative is relevant to the needs and interests of its students. 

Another action point is to ensure that all pupils know their rights through curriculum opportunities, assemblies, and work towards achieving the United Nations Convention on the rights of the child (UNCRC) Gold Award. Understanding human rights is an essential aspect of education, as it promotes a sense of justice and respect for diversity. However, the school must ensure that human rights education is culturally sensitive and relevant to the needs of its students. 

The seventh action point is to embed a whole-school approach to emotional and mental wellbeing. Mental and emotional health is critical to student wellbeing and academic success. The school must evaluate the needs of its students and staff to develop a comprehensive and effective approach to promoting emotional and mental wellbeing.

The final action point is Dydd Gwener Gwyth. This involves all pupils to be off timetable every Friday morning. During this time, the pupils are broken down into smaller groups and allowed to take part in a variety of different activities. These groups can cover topics such as sport, wellbeing and lifestyle. The aim of this is to provide the children with an insight into different activities they may enjoy or be good at which they may not have access to outside of school. This provides greater wellbeing and focus to the pupils. 

To reiterate, the action points included within a schools SDP are crucial in meeting targets and achieving any goals set. These action points must critically evaluate the impact on the stakeholders involved, specifically the student wellbeing and attitudes towards learning.


REFLECTION & EVALUATION 

Reflecting on the action points presented by the school to improve wellbeing and attitudes towards learning, I recognise the importance of involving stakeholders, evaluating needs, and measuring impact. However, I also believe that some of the action points could be improved to ensure their effectiveness and relevance to the needs of the school and its students.

Firstly, regarding the use of Thrive and Elsain in the school, I suggest that the school should consider adopting a more holistic and integrated approach to promoting student wellbeing. While Thrive and Elsain may provide valuable insights and support, they should not be the sole approach to addressing emotional and social challenges among students (Thomaes, Bushman and Stegge, 2019; Smith, Tippett and Moore, 2018). The school should consider adopting a whole-school approach to promoting emotional and mental wellbeing, which involves creating a positive and supportive school culture, promoting student participation, and providing access to a range of support services and interventions (Thomaes, Bushman and Stegge, 2019; Smith, Tippett and Moore, 2018).

Secondly, in relation to play therapy, the school could evaluate the effectiveness of play therapy in addressing specific emotional and behavioural challenges among students. Play therapy may be effective for some students, but not all, and the school should consider providing a range of support services and interventions that cater to the diverse needs of its students. Additionally, the school should consider involving parents and guardians in the decision-making process to ensure that play therapy is culturally sensitive and relevant (Reddy, Files-Hall, Schaefer, 2015; Russ and Niec, 2014).

Furthermore, despite the development of pupil voice through the School Council and Eco Committee, the schools should consider adopting more strategies of hearing students voice in day-to-day situations. These could be at classroom level or school-wide decisions. The school should also provide training and support to students to develop their leadership and communication skills and promote their participation in school life (Thompson and Gunter, 2017; Fielding and Moss, 2012).

The ‘Votes for Schools’ project should be evaluated and ensured it is being used effectively. It should aim to promote engagement among pupils and all the stakeholders to ensure the pupil voice is heard and that decisions are made with these in mind. They should take into consideration the diverse needs and interests of the students (Saunders, Jones, 2019; Iredale and Mann, 2017).

Promotion of human rights education should be a key topic within schools. The way in which this embedded should be relevant to the school and adapted to ensure it is culturally appropriate. The school should provide opportunities for students to learn about the human rights issues that are relevant to their communities and contexts and promote their agency and participation in promoting human rights and social justice (Saunders, Jones, 2019; Iredale and Mann, 2017; UNICEF, 2017; Karaman and Varol, 2017).

Finally, in relation to Dydd Gwener Gwyth. I think that this could be enhanced by involving a wider array of activities which may not be readily available to the pupils outside of school due to circumstances out of their control. Not only does this allow them to spend time with their peers, but it also gives them a toolbox of skills which they can use in all aspects of their life. Benefiting the holistic child; Mind and body as one. 

Overall, improving wellbeing and attitudes towards learning requires a focused and reflective approach. While the action points presented by the school provide valuable insights and support, they should be critically evaluated and adapted to ensure their effectiveness and relevance to the needs of the school and its pupils. Adopting a whole-school approach to promoting emotional and mental wellbeing, involving pupils in decision-making processes, and providing culturally sensitive and relevant initiatives and activities are some of the practical suggestions that could be considered to improve wellbeing and attitudes towards learning in the school.


CONCLUSION 

In conclusion, this university assignment required me to reflect on the action points presented by a school to improve wellbeing and attitudes towards learning. Through this process, I have learned the importance of involving stakeholders, evaluating needs, and measuring impact in developing effective strategies to promote student wellbeing and learning. I have also recognised the need for a holistic and integrated approach to promoting emotional and mental wellbeing in schools, which involves creating a positive and supportive school culture, promoting student agency and participation, and providing access to a range of support services and interventions.
This assignment has further reinforced my commitment to promoting student wellbeing and learning as a professional in the field of education. I have gained valuable insights into the processes and practices that are necessary for developing effective strategies to promote student wellbeing and learning, and I am now better equipped to critically evaluate and adapt these strategies to the needs of different schools and communities. Moving forward, I will continue to apply a reflective and critical approach to my work as an educator, seeking to develop and implement initiatives that promote student agency, participation, and wellbeing in schools.
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