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	Target 1
	Exploit every opportunity to show understanding by making and justifying links. 
	I have strived to ensure that I have made and justified all links between literature and the findings of the research project. 

	Target 2
	Be as specific as possible in what you suggest, considering limitations.
	I have included more detail in my conclusion to highlight the way in which the findings have influenced my practice, considering the limitations. 

	Target 3
	Take care with repetition and try not to use the same research twice.
	I have ensured that I have not used the same piece of research twice, as I have sourced new research to support points and at times, referred back to research where appropriate. 

	Target 4
	An improved engagement with literature-based argument - unpack the reference for clarity and context, offer an example when possible to do so
	I have strived to include relevant information into the context of sources and the implications it has on the quality of the research. 
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Chapter 1: Introduction 
This paper aims to explore the ways in which positive well-being is promoted in schools to support both practitioners and learners. The purpose of the research is to enhance the author’s own professional practice in the future, an idea supported by Tarrant (2013) who champions reflective practice for professional development. The relationship between professional development and research within the classroom is developing in Wales as the Professional Standards for Teaching and Leadership (Welsh Government, 2019) indicate the positive impact research can have on professional development. 
Low levels of well-being are a primary concern for the education system within Wales as identified by UNICEF (2011) and The Children’s Society (2019) who recognize the low levels of children’s well-being in the UK compared with other countries. The importance of raising these levels has become a priority for schools in Wales and the UK as highlighted in the Welsh Government’s (2015) Well-being for Future Generations Act and the recent publication of the Curriculum for Wales by the Welsh Government (2020) highlights Health and Well-being as a focal point of the curriculum which suggests schools need to tailor their curriculum to support and improve learners’ well-being. 
In addition, the well-being of staff within the school environment is becoming a fundamental aspect to the improvement of learners’ well-being. It has been noted during a survey of 800 teacher within Wales by NASUWT (2017) that 61% of teachers suggested that their job has an adverse effect on their mental health which may indicate that teachers are not fully supported by the school to achieve positive well-being levels. 
During the study a variation of research methods will be used to gather data which can be triangulated to ensure the data shows a holistic view of the opinions of all those involved including, practitioners and learners. In line with the British Educational Research Association (BERA) (2018) and University of Wales Trinity Saint David (2017) ethical guidelines policies primary data will be gathered through a variety of interviews, observations and learning walks. 
This project stemmed from personal interest as academics have argued that the well-being needs of learners should be met before they can be expected to participate in academic learning (Maslow, 1943, as cited in McLeod, 2018). In addition, one concern before entering the teaching profession is the societal view of a poor work-life balance and an increased risk of poor mental health in practitioners which has prompted the need for further research into good practice carried out by schools across Wales to support practitioners (NASUWT, 2017; Education Support Partnership, 2018). Prior to engagement in research, the author is of the opinion that learners’ well-being is a growing priority for schools which suggests the well-being of staff is not a focal point for Senior Leadership Teams (SLT).  
A glossary of the following terms has been provided:
Subjective well-being – An individual’s view of well-being which includes high positive affect and life satisfaction and low negative affect (Kanksy and Diener, 2017). 


















Chapter 2: Literature Review
[bookmark: _Hlk35274655][bookmark: _Hlk36026803]2.1 Defining well-being
The broad umbrella term of well-being has caused debate amongst academics as many identify different components of positive well-being in comparison to giving a definitive definition. The New Economics Foundation (NEF) (2012, p.8) state that ‘well-being can be understood as how people feel and how they function, both on a personal and a social level, and how they evaluate their lives as a whole’. On the other hand, Dodge et al. (2012, p.230) acknowledged the challenge of defining well-being which led to research into the definitions and dimensions of well-being and they concluded that ‘well-being is the balance point between an individual’s resource pool and the challenges faced’. Yet it is important to note that this definition refers to the psychological, social and intellectual resources and challenges which contradicts the definition previously mentioned which focuses primarily on emotional and social factors. Interestingly, a study of children in the United Kingdom, Spain and Sweden by UNICEF (2011, p.24) who collected the opinions of children when defining well-being which indicated that a ‘good day included spending time with those they love; creative or sporting activities; being outdoors and having fun’. This definition highlights the subjective nature of well-being which differs between both generations and individuals. 
Health and well-being has seen a significant increase in its status within education recently as in Donaldson’s (2015, p.45) recommendations for Welsh curriculum reform he indicated that ‘children and young people need to experience social, emotional and physical well-being to thrive and engage’ which highlights the many aspects of well-being. It is important to note the exclusion of mental well-being within Donaldson’s (2015) recommendations as it is a growing concern for society as an increased number of younger children are being diagnosed with mental ill health (National Health Service, 2018). However the Organisation for Economic Co-operation and Development (OECD) identify Mental health as: 
state of wellbeing in which every individual realises his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to her or his community.							  			        (OECD, 2019, p.1)
In contrast, the Welsh Government (2012, p.7) provide a simpler definition which indicates that mental well-being is essentially ‘feeling good and functioning well’ which echoes that of the NEF (2012) as previously noted which implies that emotional well-being can be incorporated into mental well-being. Despite the exclusion of mental well-being in the recommendations by Donaldson (2015) mental well-being has been included in the final ‘what matters’ statements for the new curriculum indicating the importance of ensuring learners gain the knowledge, understanding and skills to promote positive mental health (Welsh Government, 2020). 
Although defining well-being remains challenging, for the purpose of this research well-being will be defined as promoting social, physical, mental and emotional aspects to ensure there is a balance between an individual’s knowledge and skills to cope with the challenges they may face. 
2.2 Importance of promoting learners’ well-being in schools
The rising levels of mental ill health and obesity in children need to be addressed within the curriculum, although it is important that they do not overshadow social and emotional aspects of well-being. It is crucial that all schools aim to promote and improve the mental well-being of all learners as research conducted by the National Health Service (NHS) (2018) indicates that 1 in 10 primary school aged children have an identifiable mental health condition. However, these statistics represent children and young people in England, it would be beneficial to see a comparison between the countries in the United Kingdom. Although, research suggests there is a rise in mental health problems for learners in Wales as referrals to Child and Adolescent Mental Health Service (CAMHS) nearly doubled between 2010 and 2014 (Mental Health Foundation, 2016). 
On the other hand, it is essential that all aspects of well-being are given equal emphasis in the curriculum as a survey conducted by the Children’s Commissioner for Wales (2019a) indicated that family problems, bullying and issues with friends were the most concerning influences for 7-11-year olds in Wales, indicating a lack of social well-being for Key Stage 2 learners. In addition, Barrance’s (2019) analysis of learners’ experiences and worries in Wales suggested that mental and emotional health, bullying and the effects of social media were top concerns for parents, whereas practitioners indicated that mental and emotional health, the effects of social media and family problems were the most concerning issues regarding children. This research highlights the importance of ensuring social and emotional well-being is promoted and nurtured throughout schools as it remains a priority for learners. Similarly, Donaldson (2015) indicated the importance of practitioners ensuring they promote social and emotional development and positive relationships by including it in the pedagogical principles.
To conclude, the growing importance of mental and physical well-being needs to be addressed by schools in Wales, although it is important that the social and emotional well-being are further supported by practitioners within the classroom and the curriculum as it remains an issue for learners. 
2.3 Importance of promoting practitioners’ well-being in schools
Practitioners within education face a demanding workload and increasing pressures from senior management, the Local Authority and Estyn. These pressures can be physically, emotionally and mentally draining for practitioners across Wales as supported by Paterson and Grantham (2016) who suggest teaching is a high-pressure occupation often associated with significant levels of emotional and psychological stress. In addition, a survey of teachers in the United Kingdom conducted by NASUWT (2019) highlighted that 86% felt their job had negatively impacted their well-being. As a result of the increasing demands, a survey conducted by the National Education Union (NEU) (2019a) of 8,764 practitioners across the United Kingdom indicted that 40% of the participants intended to leave the profession in the next five years which highlight the significant issue of teacher retention. Although, it is important to acknowledge the small scale of participants in the study as they represent under 2% of the teaching population across the United Kingdom which also include practitioners in primary and secondary settings which suggests they do not represent the views of the majority of practitioners across the United Kingdom (British Educational Suppliers Association, 2019). 
Alternatively senior management may be aware of staff well-being issues although they are not in the position to fully support them due to the priority learners take in schools, an idea further supported by Bradley et al. (2018) who propose that although teacher well-being is significant, it is often forgotten. Similarly, a survey conducted by National Foundation for Educational Research (NFER) (2019) found that 94% of senior leaders suggested that practitioners’ workload had increased due to the need to support and promote learners’ mental health and well-being. In contrast, Estyn (2019b) suggest that schools that effectively support pupil well-being tend to promote staff well-being which contradicts the findings of NFER (2019) which highlighted the direct impact on teachers when supporting learners’ well-being. 
Considering all of this evidence it seems that the effectiveness of teachers can be negatively impacted by the increasing demands of the workload which causes a damaging effect on the individual’s well-being. Therefore, it is essential that schools begin to implement strategies that promote practitioners’ well-being to ensure maximum staff recruitment and retention. 
2.4 The benefits of promoting well-being in schools
[image: ]Promoting well-being amongst practitioners and learners can have a positive impact on academic and work performance as Kansky and Diener (2017) suggest high levels of well-being are often associated with social relationships, physical activity, mental health, academic or work performance, creativity and citizenship. Furthermore, Maslow (1943, as cited in McLeod, 2018) indicates the needs of both adults and children that need to be met before they can achieve. The hierarchy of the needs highlights how basic needs are required before learners can progress. The levels include physiological needs, safety, love and belonging, self-esteem and self-actualisation as shown in Figure 2.1. In addition, Public Health England (2014) suggest that developing learners’ emotional and social skills can have a significant impact on their attainment. This idea is echoed by the Welsh Assembly Government (2010) who suggest that supporting emotional and mental health in schools can improve teaching and learning experiences, behaviour and attendance and staff recruitment and retention. Figure 2.1: Maslow's (1943, as cited in McLeod, 2018) hierarchy of needs.

2.5 Challenges of promoting well-being in schools
Well-being remains difficult to accurately measure in schools as well-being is measured through the subjective eye of the individual. In particular, measuring children’s well-being poses additional challenges due to the sensitivity of their emotions and their knowledge and understanding of well-being as learners over the age of seven or eight are capable of answering the questions (Public Health England, 2015). Although, by engaging in continuous monitoring of well-being paired with effective teaching and learning opportunities that empower learners with the knowledge and understanding of the indicators of positive well-being. This idea is encouraged by the Health and Attainment of Pupils in a Primary Education Network (HAPPEN) (2020) who advocate good practice where the data collected through a pupil survey can be utilised to implement curriculum changes that address common issues raised. 
In addition, schools struggle to arrange practitioners’ professional development opportunities which can have significant benefits too as there is often a cost to the course alongside covering the cost of the practitioner being out of the classroom.  This idea is supported by the Education Workforce Council’s (2017) survey of teachers in Wales which indicated that cost and time restraints were the most significant barriers to accessing professional development opportunities. 
2.6 Approaches to supporting practitioners and learners’ well-being 
The NEF (2011) introduced the five ways to well-being with the aim to improve mental health and well-being which include connect, be active, take notice, keep learning and give. The National Health Service (NHS) (2019) advocate the use of the five ways to well-being which has been adopted as one of the tools to boost mental health and well-being. The tool shows similarities to a model previously advocated by Mosley (1996) who suggests the ‘five wells of well-being’ promote positive well-being. The wells include intellectual, creative, spiritual, emotional and social, highlighting the similarities to the areas promoted by the National Health Service. 
2.6.1 Emotional and social well-being
Emotional Literacy Support Assistants (ELSA) have been introduced to schools across Wales to improve learners’ emotional literacy. Hills (2016) indicates the core themes of an effective ELSA programme include a therapeutic relationship between the ELSA and the learner, dealing with feelings and building resilience. Estyn (2018b) champion good practice where the school use ELSA to develop emotional literacy skills to improve learners’ well-being. Furthermore, Wilding and Claridge (2016) and Pickering, Lambeth and Woodcock (2019) highlight the individual nature of the ELSA programme and the way in which the programme can be adapted to suit the individual needs of learners.  In addition, Shutton and Burton (2019) and Goswami (2012) indicate the importance of building positive relationships as it encourages a sense of belonging for learners as they begin to develop trust with peers and adults in the classroom. 
On the other hand, to improve practitioners’ emotional and social well-being, schools promote the development of positive student-teacher relationships as Estyn (2018a) champion the use of regular circle time activities to nurture student-teacher relationships. Chanfrreau et al. (2013) indicated the importance of social relationships as a key factor for positive well-being in people of all ages. Furthermore, a longitudinal study conducted by Aldrup et al. (2018) suggested that building strong teacher-student relationships within the classroom would have a significant impact on improving practitioners’ well-being as they found positive relationships reduced practitioners’ emotional exhaustion. Whereas research into teacher well-being by Wigford and Higgins (2019) suggests that the work environment, appreciation, relationships and belonging are key aspects that contributed to teachers’ well-being. This study indicates that although relationships are crucial to improve levels of practitioners’ well-being there are also other contributing factors. The study consisted of teaching staff, varying between teaching assistants to teachers in leadership roles, across 10 countries working in International Schools teaching a broad range of age groups from 0-18 which gives a wide representation of the education profession. 
2.6.2 Mental well-being 
Supporting mental well-being in schools is highly beneficial as Estyn (2017) advocate good practice where the school use PASS data to tailor the curriculum to suit the needs of the learners. The school delivered teaching and learning experiences that focused on sleep, mindfulness and counselling to support learners well-being. Similar strategies have been used to improve the mental well-being of staff as Estyn (2011) recognise good practice where the senior leadership team organise a health therapist to deliver a range of relaxation techniques which have improved well-being and reduced stress levels. The school have also noted the positive impact on learners’ attainment. In a similar vein, Mentally Healthy Schools (2020) suggest that providing mindfulness and meditation for staff can be beneficial to their well-being. 
2.6.3 Physical well-being
A recent report published by the Royal College of Paediatrics and Child Health (2020) suggested that child obesity rates in Wales are increasing and as a result they recommend that schools implement daily physical activity into the school day. Estyn (2016) advocate good practice where the school engage all learners in the ‘100-mile club’ which encourages daily participation in running activities to achieve a small incentive at completion. The school suggest the implementation of this strategy has improved concentration, fitness levels and academic attainment of the learners. This idea is further supported by Biddle, Boutcher and Fox (2000) and Sahin et al. (2018) who indicate the positive impact physical activity can have on mental health and well-being. Furthermore, the Health, Social Care and Sport Committee (2019) recommend that the Welsh Government make physical education a priority by introducing a statutory requirement of 120 minutes of physical education per week. 
The evidence presented in this chapter implies that schools should be implementing a range of social, emotional, mental and physical well-being exercises to enhance practitioners and learners’ performance. The following chapter describes the procedures and methods used to gather data for this study.

Chapter 3: Methodology
[bookmark: _Hlk35274628]This chapter aims to describe and critically evaluate the method and design of the research project. To provide a valid and credible answer to the research question, a mixed method triangulation was employed including a review of literature, government policy and primary data gathered through research (McNeil and Chapman, 2005). 
The data was collected from primary school age children and practitioners from a mainstream primary school setting which also encompasses a Learning Resource Centre (LRC), using learning walks, observations and interviews. Prior to the study, ethical clearance was sought from the University of Wales Trinity Saint David (see Appendix 1) which ensures the research meets the ethical guidelines in line with British Education Research Association (BERA) (2018) and the University of Wales Trinity Saint David (2017). Prior to participation in data collection, all participants were made aware of the research aims and their ability to leave the study at any time, all learners that participated were asked to give verbal consent to take part in the research project whereas, practitioners were asked to give written consent (National Foundation for Educational Research, 2013; Cohen, Manion and Morrison, 2007). Additionally, all learners that participated in the interviews were made aware that they did not have to take part in the research and at any time they could opt to leave the research. As noted in the Welsh Government’s (2019) Professional Standards for Teaching and Leadership classroom-based research has become a key focus professional development. The expectation of action research within education also promotes pupil voice in line with the United Nations Convention for the Rights of the Child which encourages children’s opinions to be listened to and valued (UNICEF, 1990). 
During the study it was essential to gather qualitative data which provides specific examples which can be extremely beneficial for the researcher, as was the case during the current research as the aim of the study is to identify good practice in supporting well-being which will improve the author’s future professional practice (National Foundation for Educational Research, 2013). This study uses qualitative analysis to gain insight into the effective strategies and approaches adopted by schools to support and promote practitioners and learners’ well-being. Three data collection methods were employed during the data gathering for the current study including interviews, observations and learning walks. Piccoli (2019) indicates the benefits of data triangulation gathered from multiple methods which allows the researcher to draw correlations between data and therefore further validates and clarifies the results. Learning walks provided a useful insight into the approaches taken across the school, allowing the author to view any differences in approaches across the school. Dubé et al. (2014) suggests guided walks provide a unique way to gather qualitative data as it allows the participant to share relevant experiences and information in relation to the physical environment. Whereas observations are key when researching various strategies and interventions as they allow the researcher to understand first-hand the manner in which they are carried out. Although, observations can be limited within the school environment due to timetabling structures, which was particularly difficult during the research period as many classes have structured routines in the day which clashed with observation timetabling. Furthermore, the Hawthorne Effect is widely recognised as a limitation of observational research as participants may change their behaviours as they are aware that they are being observed (McCambridge, Witton and Elbourne, 2014). It could be argued that interviews were the most effective method used to gather data as they allowed the participant to further elaborate on points throughout the interview, therefore the data gathered was more detailed than any other method of data collection (Denscombe, 2014). The author had the opportunity to utilise a semi-structured interview technique for teachers, teaching assistants and learners within the school which provided a range of viewpoints. Furthermore, the NFER (2013) and Denscombe (2014) indicate the benefits of using semi-structured interview techniques as it allows greater flexibility and the opportunity for elaboration on certain points. 
Interviews with learners were conducted in small focus groups, the purpose of the interviews was to identify what they believed well-being to be and the ways in which the school could support and promote their well-being. The interview with learners consisted of three focus groups, although learners were identified from particular phases individual selection was random. The session followed a semi-structured set of questions that aimed to identify the definition of well-being, the types of activities that promote their well-being, measures they would take if they felt they had an issue in school and additional activities they would like the school to provide to promote well-being. The use of focus groups with learners can be beneficial as they provide a more informal environment for discussion, which was particularly helpful as the learners were not familiar with the researcher. However, Seal, Bogart and Ehrhardt (1988) suggest focus groups can hinder participants from giving their true opinion unless another shares the same belief. 
Alternatively, the aim of the interviews with practitioners was to gather opinions on the importance of promoting both practitioners and learners’ well-being, strategies and approaches used to promote well-being, the challenges of promoting learners’ well-being. These interviews allowed the researcher to gather a range of opinions from practitioners that work in a variety of classrooms across the school which can be used for comparative analysis. Although, it was important to ensure that interviews with practitioners did not disrupt any teaching and learning experiences alongside respecting the practitioners’ need for break times. 
Interviews were conducted with 17 learners and 6 practitioners (see Appendix 2). It is important to consider the sample size as Cohen, Manion and Morrison (2007) suggest a minimum of thirty participants is needed to provide data that can be analysed to be used to draw conclusions for future practice, which may indicate that the sample size for the current study is not sufficient in providing credible information. In addition, to improve the quality of the data collected it may have been beneficial to gather learners from a range of classes within each phase in comparison to the same class as this would allow for further comparison of data within each age range. Although, it is important to consider that the main aim of the research project is to gain a deeper understanding of effective practice to improve personal professional practice, therefore the data collected would provide the author with relevant information that can impact professional development. 













Chapter 4: Results and Discussion
[bookmark: _Hlk35274673][bookmark: _Hlk35251346]This chapter aims to analyse and interpret the responses and observations made within a primary school setting in the Pembrokeshire Local Authority (see Appendix 3). The chapter will present the findings of the current study which aims to gather evidence that identifies strategies utilised by schools to support and promote practitioners and learners’ well-being. References will be made to literature reviewed in chapter 2 to identify any similarities and contradictions to previous studies and research. 
4.1 Defining well-being
As mentioned in the literature review, defining well-being remains challenging due to the subjective view of the individual. It was noticed that the definition of well-being changed drastically across the school. Whereas Foundation Phase learners suggested that well-being meant being happy, funny, excited, caring and being treated well. Lower Key Stage 2 focused more on being fit and healthy which is further supported by Appendix 4 which indicates the emphasis of physical well-being to be healthy confident individuals (Welsh Government, 2020). It is important to note that only upper Key Stage 2 learners indicated that mental health contributed to well-being. The results indicate the relationship between key aspects of physical, emotional and mental health in promoting positive well-being. 
In correlation with the previously mentioned research by UNICEF (2011) participants in both the Foundation Phase and Key Stage 2 referred to family and friends, creative or sporting activities and being outdoors and having fun as contributing to their sense of well-being. Interestingly, Foundation Phase participants strongly indicated the importance of learning on their well-being as half the group indicated that maths and literacy made them happy which correlates with Mosley’s (1996) and the National Health Service’s (2019) aspects of strong well-being which include a focus on intellectual learning to promote positive well-being. 
4.2 The importance and benefits promoting well-being 
It was hypothesised that senior leadership teams prioritised learners’ well-being before staff well-being. However, this study contradicts that hypothesis as the findings suggests many of the measures put in place to promote well-being benefitted practitioners and learners’ equally. An interview with the headteacher suggested that teachers are the ‘weather of the classroom’ indicating that they set the tone for the whole class. Additionally, many of the interviews with staff supported this view as they often quoted ‘happy staff equals happy children’ which correlates with the view of Roffey (2012) who suggests high levels of teacher well-being can have a positive impact on improving learners’ well-being.  
In regard to promoting staff well-being, most participants alluded to the pressures of education as a whole as the biggest reason for the need to promote staff well-being. These results confirm the association between the demanding nature of the profession and the impact it can have on individual’s well-being (NASUWT, 2019).
In relation to promoting the well-being of learners, two members of staff suggested that mental well-being is an area that needs particular emphasis although their reasoning differed, one suggesting that social media had a particular impact whereas the lack of resilience in learners was commented on. In contrast, emotional well-being was an area of focus for a Key Stage 2 practitioner as they suggested learners can become quite good at hiding any issues. 
4.3 The challenges of promoting well-being in schools
As discussed in the literature review, timetabling can become a significant barrier to promoting the well-being of learners and practitioners. School X has addressed these issues by implementing an asymmetric week, which dedicates Friday afternoons to practitioners and learners’ well-being. All learners have the opportunity to go home and spend time with family members or stay in school and participate in a range of leisure activities. In contrast, for practitioners there is an equal focus on personal well-being and professional development as the school utilise this time to provide a range of Continual Professional Development opportunities. As a result of the implementation of the asymmetric week, the headteacher suggested ‘the school have managed to triple the amount of training they offer staff as a result of the introduction of the asymmetric week’. To ensure the implementation of the asymmetric week does not have a negative impact on teacher’s workload, the school have reconfigured the weekly timetable to add 10 minutes a day to teaching time to make up for the removal of a Friday afternoon. The positive impact of the asymmetric week was highlighted participants as they stated ‘the asymmetric week makes me happier as there is more time for training, family and making appointments’ and ‘the asymmetric week allows me to complete my masters degree’ which indicates the positive impact of the asymmetric week on practitioners and learners’ well-being.  
Interestingly, an interview with the ELSA lead within the school suggested that one limitation to the effectiveness of the programme was the lack of time and space within the school day. These findings highlight the difficulty of finding the time and space to promote learners’ well-being. It could be argued that learners would benefit from having a trained ELSA in each classroom, although this may be difficult for schools to fund. Interestingly, Estyn (2019b) advocate good practice where key themes such as resilience and coping strategies are promoted in the classroom which aim to improve learners’ ability to recognise the need for self-regulation of emotions.  
[image: ]4.4 Approaches to supporting practitioners and learners’ well-being
In order to answer the research question, data was collected that evidenced the use of strategies to support emotional and social, mental and spiritual and physical well-being in line with the NHS (2019) ways to wellbeing as shown in figure 4.1 which highlights the activities learners can use to develop in each area. 
4.4.1 Emotional and social well-being
The school use Emotional Literacy Support Assistant (ELSA) training to support the emotional and social well-being of learners by promoting a range of coping strategies. Currently within the school there are 7 members of staff that have undergone the ELSA training, the school further supports learners across the school by placing an ELSA trained member of staff within each wing to continuously build relationships and monitor the progress of individuals. In correlation with research mentioned in the literature review, the ELSA programme has improved individual’s emotional and social well-being. A key aspect of ELSA is relationships which highlights the value of dedicating time at the beginning of the year to build relationships with the learners by taking interest in their hobbies and talents outside of school. Furthermore, an interview with a Key Stage 2 practitioner suggested that ‘taking the time to build and nurture relationships with all pupils in the class is the most effective way to promote well-being’ as the practitioner can identify any patterns or changes of behaviour which may indicate a well-being issue. Figure 4.1: Wheel of well-being showcased in Year 5 and 6 wing at School X, adapted from the NHS (2019).

To address the increasing use of social media and the impact it has on pupils’ mental well-being, in Upper Key Stage 2 the school organised a ‘making connections fair’ which aimed to introduce learners and their families to a range of activities they can participate in after school to reduce the use of social media. The fair included Guides, Cubs, the local leisure centre, St Johns Ambulance, horse riding and canoeing, a participant from focus group 3 said ‘I go horse-riding, that helps my well-being’. 
The majority (4 out of 6) of Foundation Phase learners that were interviewed suggested they would tell a teacher if they were worried about anything in school, some participants also suggested that they would tell a friend. Lower Key Stage 2 also suggested that they would tell a trusting adult either in their class or the ‘hive’ which is a dedicated classroom for learners with behavioural and emotional issues. In addition, half of the participants suggested they would tell a friend. However, upper Key Stage 2 said ‘I would just deal with it’ or ‘hold it in’, no participant indicated telling either a friend or a teacher which supports the view previously discussed of learners being able to hide any emotional issues. 
To promote the emotional and social well-being of both practitioners, learners and the wider community the school have created a ‘Community Choir’ which encourages everyone to socialise and develop relationships through a shared passion for singing. The co-ordinator for the choir stated that the choir ‘improves well-being by promoting socialisation within the community’. A similar good practice example was shared by Estyn (2019a) where the school initially intended to encourage learners to build relationships with local care home residents. As a result of enthusiasm for the choir, it has been extended to include parents and members of the wider community which gives learners the opportunity to value relationships and develop social skills. 
4.4.2 Mental and spiritual well-being
Learners in year 5 and 6 have a ‘You are Awesome’ journal full of prompts to encourage learners to develop resilience, achieve goals and become confident individuals (Syed, 2018). The school promote use of Carol Dweck’s (2012) ‘Growth Mindset’ and James Nottingham’s (2018) ‘The Learning Pit’ across the school with the aim to further promote positive thinking to achieve goals, therefore boosting self-esteem and confidence (see Appendix 5). Both practitioners and learners indicated the importance of mental health as they stated, ‘mental health and children and teachers is a massive focus area at the moment’ and ‘mental health is important to your well-being. In addition, the whole school engage in daily yoga which promotes mental and spiritual well-being alongside developing core strength. Furthermore, the school have invested in training a mental health first aider, which is currently not a legal requirement in Wales but highlights the school’s ambition to ensure the well-being of learners is supported (NEU, 2019b). Some members of staff have had the opportunity to engage in mindfulness training which they said was very beneficial to their own well-being. The next step for the school is to complete a course that allows practitioners to deliver mindfulness training to learners.
On the other hand, practitioners’ mental well-being is promoted as staff are supported and encouraged to engage in a wide range of Continual Professional Development. In addition, staff benefit from an equal allocation of time spent engaging in professional development through a range of continual professional development opportunities including mindfulness, empathy, drama, music and sign-along training alongside the opportunity to engage in individual research projects or additional qualifications. Many of the participants suggested the implementation of the asymmetric week has improved their well-being as they have more opportunities to engage in professional learning which is now a key aspect of the teaching standards in Wales (Welsh Government, 2019). In addition, the Public Policy Institute for Wales (PPIW) (2016) undertook research into the benefits and limitations of Wales implementing the asymmetric week across all schools in Wales. The research highlighted the benefits for practitioners as it would promote more free time to engage in professional learning opportunities alongside activities that can boost staff and pupils’ well-being. 
4.4.3 Physical well-being
The school have incorporated a wide range of physical activities to boost learners’ physical well-being which include Rika Shake which is a trampolining exercise class run by an outside agency, this activity is available weekly for learners throughout Key Stage 2 and for all members of staff after school before weekly school meetings. The session aims to improve core strength and the sessions are enjoyable for all learners. Additionally, learners throughout the school are encouraged to take part in a daily kilometre and yoga sessions which aims to promote healthy behaviours for all learners. One member of staff has recently engaged in SKIP Cymru training which aims to improve motor development of pupils in the early years which is primarily taught through dedicated sessions then further supported in the classroom through a range of independent tasks. In Key Stage 2 learners are encouraged to try new activities such as free running which encourages learners to challenge themselves and take risks.
To conclude, this chapter has detailed the numerous ways in which practitioners and learners’ well-being can be promoted in school. These findings will impact on the authors’ future practice which will be discussed in more detail in the following chapter. 





Chapter 5: Conclusion
The aim of this research study was to gain a deeper understanding of the strategies and approaches used by schools to promote practitioners and learners’ well-being which will be incorporated into future practice. The findings have highlighted the vast number of strategies utilised by schools to promote emotional, social, mental and physical well-being of both practitioners and staff. Future research might examine the effectiveness of the strategies discussed in promoting practitioners and learners’ well-being. 
The findings have highlighted the importance of developing positive relationships with all learners in the classroom as it encourages learners to share any issues or worries with the practitioner. To ensure these relationships are built, the practitioner should ensure they strive to take interest in individual’s hobbies and interests both within and outside of school. It is important to note that building trusting relationships with learners takes time therefore, it would be highly beneficial for the practitioner to develop these relationships prior to the beginning of the year by getting involved in extracurricular activities and events. 
In addition, the current study has highlighted the value of developing learners’ social and emotional skills as it gives learners’ the vocabulary to express issues and worries they may have either within or outside of school. Therefore, it is crucial that some of the themes included in the ELSA programme are promoted within the classroom to further concrete the emotional and social skills for all learners. To achieve this, regular teaching and learning experiences that promote emotional recognition, coping skills and social cues would be crucial to further support learners. 
Furthermore, the importance of promoting both practitioners and learners’ mental health has become apparent throughout this study as both practitioners and learners have commented on the benefits of promoting good mental health. Promoting mental health exercises such as mindfulness and breathing techniques in the classroom can support practitioners and learners’ mental health. In addition, it is essential that practitioners promote and advocate the importance of mental health awareness amongst learners and staff by encouraging a school culture that values communication to share worries and issues regarding mental health. 
Finally, it is crucial as a practitioner that all ‘ways of well-being’ advocated by the NHS (2019) are promoted by inside and outside of the school environment to ensure all practitioners have the ability to provide the most effective teaching and learning experiences. 
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Summary
Self-actualization Expanded hierarchy of needs
desire to become the most that one can be
Self-actualization
Esteem
respect,self-esteem, status, recognition, strength, freedom
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‘What Is Maslow’s Hierarchy of Needs?

+ Maslow’s hierarchy of needs is a motivational theory in
psychology comprising a five-tier model of human needs,
often depicted as hierarchical levels within a pyramid.
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