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Project proposal form
Project title:
Teachers’, students’ and parents’ post-COVID perceptions of the importance of graded music (singing exams)
The context
As a singing teacher in the United Kingdom, I have encountered live face-to-face music exams and recorded exams over the years. Majority of my students partake in music exams, making it a very large role within my job. I have observed adaptation to music syllabus’ and an ever-rising cost of exams. Music exams through various exam boards such as ABRSM, Trinity and LCM have greatly changed over recent years. COVID-19 has greatly impacted music exams, bringing us a new field of recorded online music exams. Digital exams were mainly introduced during the COVID-19 pandemic but are still a popular option post-covid. Some forms of digital exams did exist before COVID-19 but they were not widespread with all exam boards or popular. 
Music exams attract students in the UK for benefits such as UCAS points for university entries and to experience achievement with a credited certificate (Salaman, 2008) and are widely used by majority of music teachers.
Research over the years has shown music exams to be beneficial as a guidance of achievement, improvement to the voice and confidence (McPherson et al., 2000; Asmus, 1994). Literature is available discussing the adaptation to music lessons during/post covid lockdown (Biasutti, 2022; Beirnes, 2023) discussing digital adapting, emotional change of students and challenges faced, however, there is a lack in research for the benefits of the updated modern music exams since COVID, considering live and recorded exams. Literature reviews have been conducted on the impact of singing since COVID (Vance, 2023; Helding, 2020), but not specifically the difference within music exams.
The aim of this study is to assess the difference in the new updated exams, using professional opinions of teachers and examiners. To understand the students’ and parents’ opinions and perspectives about exams and whether they feel that the accreditation if still relevant and worthwhile. To determine whether music examinations have enough benefits to justify students taking part in them, and whether students are getting the same experience between live and recorded exams. It will also be informative to discover if exam boards are accessible and inclusive looking into possible exam adaptations for students who need it. Neurodiversity has been estimated worldwide in a 2020 paper at 15-20% (Doyle, 2020), this includes dyslexia, ADHD, autism and dyspraxia, which may all have implications on a student’s exam. General disabilities such as hearing impairment, blindness and physical disabilities must also be accounted for and if they are adapted for both recorded and live exams. 
The justification
Music exams are popular in the United Kingdom with a range of exam boards that are recognised by Ofqual; the Qualification and examination regulators (Dunn, 2021). Exams are worldwide such as The Associated Board of the Royal school of Music, which conducts exams in 93 countries a year (Taylor, 2005). 
Music exams for years have opened the questions of validation over the years, going as far back as 1937 with Mursell questioning within a paper ‘’Does it really measure what it purports to measure’’ (P.16, Mursell, 1937). There is a lack in recent papers, and no researcher is yet to address the changes that were made to adapt after COVID-19, the perceptions and importance of exams students or the importance of exams to a modern-day teacher. 
Past papers have explored the correlation of interactions of students, teachers and parents before, during and after a music exam (1999, Davidson), the question if grades reflect development excellence (2014, Wolf) and the roles of examinations within music (1994, Salaman). They key findings included that exams are a constructive learning experience, dependent on teachers input and positive family environments.  However, this is all outdated data. There is no recent, correct up to date data or papers. 
A previous paper I wrote (2023, Brooks) explored the emotions teenage students experience whilst preparing for a music exam, conducted the conclusion that there is a physiological impact on selected students that experience Music Performance Anxiety (MPA), low self-esteem and perfectionism. This further research centres around the changes that have happened during and since the Covid-19 pandemic to music exams.  
The intended impact
I wish to benefit my own teaching skills for my own music school, in gaining understanding in the positives of music exams and the understanding of what role music examinations now hold. I intend to recognise the differences between recorded and live exams which has occurred in recent years since COVID-19.
The paper will also give greater understanding to other music teachers that query the benefits of exams. It may help exam boards see different perspective from students, parents, examiners and teachers for future adjustments. 
The study will increase general awareness around music exams and may assist me in developing later strategies in ‘what is best’ for my students. Understanding if exams fit all students, situations and personalities. My students will benefit from having a voice teacher who has increased knowledge of music exams. 
It is expected that after the research paper has been conducted, there may be wider ramifications of the project to further research. This may include showing my research to exam boards, to help guide them if certain components of exams are showing a negativity. It may be able to help guide my students to what suits them best between live and recorded exams. The paper will also be intended for other music teachers to gain knowledge from.  
The outlined intention
The beginning literature review will help me gain a deeper understanding and various statistics about music exams and how they have adapted with time, this will include a search of peer-reviewed journals on a wide search using academic databases, to learn about the following; the history of music exams, access and inclusion offered to students within exams, covid interference that might have impact and students emotions and the difference between live and recorded exams. It will be important to gather and analyse exam regulation documents, such as the cost of music exams to see if they are accessible still with an increase in fees.
I will be following a mixed methods approach. Mixed method can work within any paradigm (Tashakkori, 2003) and is beneficial for varied data (Creswell, 2009).
Students and parents will be recruited via paper forms from my studio to participate in the study, further students, parents and teachers will be recruited via various online forums (such as social media; Facebook) and sent digital open-ended questionnaires to complete online. Students recruited must have taken previous vocal music exams in digital and live exams. 
I intend to have at least the following for my questionnaires, although appreciate this may not be possible due to lack of interest to participate:
· 10 Students 
· 10 Parents of students 
· 10 Music teachers
This is a realistic amount that is achievable. Students, parents and music teachers will be asked to fill out an anonymous questionnaire. Some questions may include a Likert scale-based question, but data will also be taken from sentence formed questions for descriptive statistics. 
Following the analysis of the questionnaires data, structured interviews may be held per the same individuals querying their opinions of Music exams from past to previous years. Questionnaires hold excellent value in collecting quantitative data, interviews can hold valuable comments and opinions. Both will work together to hold and create valuable research from all angles.
A focus group will be used to gather data from students into their opinions of Music exams. As the moderator I will ensure that no one will dominate the group, as it will be used an open discussion to compare views. The participants for the interviews and focus’ group, will be those that wish to be further contacted and questioned after the questionnaires. 
Data will be then analysed using inductive thematic coding to view my findings using data-driven themes, concluding with a final report written to overall summarise all information gathered. 
Ethical considerations and insider research
A main benefit to being an insider researcher is that it may directly benefit my students by investing in a topic that has immediate relevance to them (Saidin et al, 2016), and future students. Being the teacher at my own music school students are accessible to use for the research paper and the results and conclusion will benefit them and future students. Limitations include already having pre-existing knowledge of the subject which may risk bias and lack of objectivity due to personal experiences. I must ensure to maintain a neutral perspective.
No significant risk to any participants is anticipated, to avoid an over-familiarity with the participants, music examiners and teachers that I will use within the subject will have no prior relationship to myself. I am also aware that participants may feel compelled to answer how they think I would like, rather than their own experiences and emotions. Keeping all questionnaires anonymous will be bring honesty (Denscombe, 2003). If any emotional stress was to arise, as an educational duty of care and safeguarding towards my student participants, the participant will be given immediate attention.
The research has been approved by the ethics board of UWTSD for ethical research which includes obtaining informed consent from all adults and parents of students that are partaking, I have also undertaken a recent DBS check within the UK system. All information through paper questionnaires and recorded interviews will be destroyed once the data has been gathered and coded (Scott,2023), with digital files being stored in a password protected laptop and being destroyed once the research project is over.
Personal learning outcomes
· To evaluate music exams via a work-based approach
· To give myself guidance and understanding of others’ opinions and views. To listen, learn and appreciate others’ views of industry professionals and students.
· To increase my mixed method skills and academic writing skills
· To increase my proficiency as a teacher to decide what suits a student with a deeper understanding of current music exams
· To determine future directions this research could take
Timescale
To prepare efficiently, I am going to follow a GANTT chart I have created, promoting simplicity and ease of my timescale (Wilson, 2003). Realistically, weekly I will be following my own personal calendar of work to set aside time for my project as weeks differ in my job role. I have not been too specific with the time scale as I appreciate over nine months, situations may change and diverge.
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Project Report 
The perception for teachers, students and parents of the importance of music exams since COVID, specifically in singing exams.
Introduction 
Date shows 23% of people across the general population amongst adults and children have taken a music exam (Cobb, 2025). The COIVD-19 pandemic had extensive effects on aspects of everyday life globally, from work and education to social life and human interaction (Luong, el al, 2023).  This included music exam boards adapting to the no close contact ruling, to introduce a new wave of music exams online. 
As a voice music teacher in the UK for the past ten years, I have seen an adaptation to students and music exams, mainly due to the COVID-19 pandemic. I am keen to develop a deep understanding of music exams, there perceptions and importance to students, parents and music teachers since COVID. Over the years, I have seen a mixture of emotions regarding music exams from proud and successful, to disappointment, anxiety and worry.
Within my MA journey, I wrote a paper on the emotions students face within partaking music exams (Brooks, 2023), this led me to a wider question of what is the importance of music exams since Covid and does the fact exams can now be digital changes students, parents and teachers’ perceptions? COVID-19 was a worldwide pandemic that restricted vocal lessons and singing exams for a limited period as it included close unnecessary contact, the adaptations are still in place and students now have more freedom of exams. Digital exams are now ever growing in popularity instead of the classic ‘live’ in person exams. Are these exams just as beneficial? 
Music exams have for years opened the questions of ‘Does it really measure what it purports to measure?’ (P. 16, Mursell, 1937), followed by questions of its validation. I will be delving deeper into exams, since COVID the wide changes that have been made to be more adaptable and digital. There is the burning question if exams boards are still sustainable and worthwhile for teachers and students. This includes the access and inclusion to both exams, the cost ability and the emotions. Music exams have attracted students and teachers for many years, with the benefits of achievement (Salaman, 2008), broadened knowledge and skills (Aribiter, 2021). Cobb (2025) claimed in his survey with ABRSM, that nine out of every ten music teacher uses graded music exams to set targets for learning, increase challenges and obtain feedback. There are common disadvantages such as pressure, poor preparation and stress (Aurora, 2011). I believe now there are more advantages and disadvantages with the ongoing changes that have not been addressed from all angles. Music exams are not compulsory in private music lessons and education, nevertheless they have been common practice amongst students and teachers. They set goals and evaluate students’ progress and it a vital part of the learning progress (Shiao, 2024).
No study in the role of graded examinations and the importance they hold, has been conducted in recent years. Salaman oversaw the question in 2008, and I believe it is time to ask the question again; What is the role of music exams, with their current adaptations and the effects of COVID?. Papers have been created more recently over specific exam boards (Drummond, 2024), discussing the exams and the social justice they hold. I will be looking at music exams from all boards with no biases, creating a fair paper. To ensure that I bring no bias to the project I will be using students and music teachers that use a mixture of exam boards, with none of my own opinions.
This research paper collects experiences based on opinions of students, music teachers and parents in the United Kingdom in the perceptions of music exams since Covid.
Literature review 
For my literature review I created an inclusion and exclusion criteria table, to ensure the search process is served correctly and logically (Meline, 2006). 
	Inclusion criteria 
	Exclusion criteria 

	· Publications within the last 5 years
· Publications regarding COVID effect
· Include articles and research about any age group of students
· Publications generalising music exams, not just the voice
	· Do not include broad subjects of exams such as, school educational exams
· Outdated papers, such as pre 2000.
· Papers based on education pre-Covid 19



Exam boards
Music exams have attracted and musically influenced students and teachers for nearly 150 years in various countries. The first music exams for students were offered in 1877 from the Trinity college of Music (Trinity, n.d) to give music students the opportunity for accreditation. Music exam boards followed, such as London college of Music (LCM) in 1877 and Royal academy of Music (known widely as ABRSM) in 1889. Initially exams were only available for a few instruments, but this quickly expanded to include voice singing exams. Newer exam boards within the United Kingdom include Music teachers board (MTB) and Rockschool (RSL) (Gupta, 2020). 
There are serval exam boards, that offer the same accredited certification, that will be discussed throughout the paper. All have been opinionated throughout the years on ‘which is best’, however this paper is not based on which is best, it is to find out overall if music exams are still efficient and important. They hold high similarities; however, syllabuses might slightly change.  
· Associated board of the royal school of music (ABRSM) is worldwide known, maintains its strict standards giving high weightage to technical skills (Gupta, 2020). It is known as a ‘traditional’ practical music exam (Millers, 2024). They offer digital and live exams, although digital exams are limited.
· Music Teachers’ board (MTB) is a recent growing online-only exam board and first launched in 2019. The exam board states they provide flexibility, ease of operations and reduced stress for teachers and students (Gupta, 2020).
· Rockschool (RSL) was created in 1991, to provide education to contemporary arts (Gupta, 2020), reaching international status. Live and digital exams are available. 
· London college of Music (LCM) is known to provide a high standard of performance as well as the practical applications. They are currently the only exam board to be part of a leading university, the university of West London (Millers, 2024). All exams can be taken live or digitally. 
· Trinity college London (TCL), the oldest exam board offering the first music exams in 1876 (Salaman, 2008). They offer the Rock & pop genre for vocal exams, basing more of a contemporary style to singing voices, offering what other exam boards don’t. Live and digital exams are available. 
All the above exams boards are accredited with Ofqual. Ofqual is a non-ministerial government department regulating exams in England. This regulates validity of qualifications and assessments (BDJ, 2023).
Exam boards (in the UK) tend to follow the same structure of having grades from 1-8 within vocal singing exams. Grade 1 is considered an entry level, with a Grade 8 being considered a high standard. Trinity (2017) claimed the increasing levels of difficulty represent a system of progressive mastery. Grades 6-8 will receive university points (UCAS). This is a translation of qualifications into numerical value used to admission into universities. Universities give advice that participating in music exams is a one-way brilliant way for students to obtain extra points (Oxford Royal, 2022). This can be deemed as attractive to students and parents adding to their applications (Salaman, 2008).
Exam boards do often offer level diplomas after grade 8. The awarded marks differ for exam boards, but all have the same awards: Distinction, Merit, Pass, below pass (fail) (TCL; ABRSM; LCM; MTB, RSL). The same accreditation and markings apply the same as digital exams. Diplomas in singing are available, equivalent to a first-year undergraduate within the UK marking system. This is considered a significant achievement and commitment to vocal studies (ABRSM, 2025). Diplomas can be seen as an asset to those who would like a career in music performance, teaching or music therapy, although the cost can be expensive and doesn’t supply a guarantee for success within the students’ voice pathway (Britannia, 2025).
COVID-19 effect
In the beginning of 2020, a worldwide health emergency caused by the coronavirus disease began. COVID-19 spread through the United Kingdom and all other countries worldwide with government restricting free movements (Ciotti et al., 2020). This was a global health emergency, and caught countries unprepared (Omur, 2021). The pandemic had a positive impact on music making, with over a third of parents say their child had taken up a musical instrument in lockdown (Cobb, 2021). As of statistics shown in a 2021 survey, almost one in 12 (8%) said they currently sing online in some way. 
Work, leisure and education were no longer safe environments as they were considered close contact; meaning music lessons live, ceased for a period. This included universities, conservatories of music and private teaching which were all obliged to switch to online teaching suddenly, with no preparation or training (Daubney et al., 2020). Face to face teaching was transferred to digital online lessons, which teachers, pupils and parents had no experience with up to this point (Sirotova, 2023). The trend of online lessons was used through digital tools such as YouTube, smartphones and online courses (Cobb, 2021). 
The following figure shows research findings from Omur (2021), declaring computers where most used from music teachers in Covid to provide lessons. 
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Figure 1 – Electronic devices used for Music lessons in covid (Omur, 2021)
Computers are the most technological device in terms of size and features, and where the first of the electronic devices to be used dating back to 1960 (Omur, 2021). Which would coincide with why teachers felt most confident to use computers in online lessons. Experimenting with various technical platforms can also be time consuming in experimentation for the right software and settings for the teachers (Kruse et al., 2013). The institute for Fiscal students (IFS) found that three quarters of children from wealthy households were using digital technology to support the musical learning during lockdown compared to 54% of low-income families (IFS, 2020; Cobb, 2021).
Academic papers show digital lessons with mixed reviews. Sirotovas’ (2023) found the negative aspects of lack of contact and social interaction, whilst Sugianto (2020) concluded the extra effort for teachers to design tasks, poor network connections and lack of operating technology was a struggle. Students may struggle from poorer backgrounds or living in remote places where internet access and tools are not always available. However, even pre-pandemic, socio-economic status has always been a barrier to accessing music lessons causing a significant barrier with the cost of tuition and exam fees (Cobb, 2021). Positives of digital teaching is harder to find research, however, can include advantages for students and teachers such as more flexibility, choice of teachers and less effort to attend. Several studies had already shown that is possible to develop musical performance skills within virtual environments throughout all levels (Bowman, 2014; Cayari, 2011; Kruse et al., 2013). 
Since COVID- 19, studies express concern over the pandemics psyhco-social consequences that have been formed from self-isolation and quarantine. Loneliness caused by lack of activities and routines, has led to anxiety and depression (Kumar et al, 2021). This could significantly impact music lessons for students on returning from the Covid-19 isolations, with lack of social skills after much digital socialization and mental health impact. 
Musicians were negatively impacted in COVID, with lost work through the shut down of live music, being many main sources of income for artists (Browning, 2023). Mental health was also impacted through loss of identity and financial strain. Long term the industry faced a slow and difficult recovery (MU, 2021), this led to many finding work within different sectors.
Recorded digital exams and Live exams
Live exams commenced from the beginning of music exams. An exam is usually conducted by one examiner, with no other person allowed in the room expect for an accompanist (Rae, 2004). Exam boards had a swift response in 2020 to the COVID-19 pandemic, introducing digital exams. Digital exams (also known as recorded exams) have reflected three social justice aims; widened accessibility, inclusivity and diversity (Drummond, 2024). The significant difference is digital exams require no interaction with the examiner (Drummond, 2024). Candidates can also record there singing exam in multiple takes within an examiner being aware, selecting the best version for the exam. Students in recorded exams could repeat the performance 100 times until they have reached their personal satisfactory level (Ciotti et al., 2020). 
Exam boards vary for vocal exams but can consist of set pieces, singing at sight, technical exercises, viva voice, aural tests whilst holding a performance value. As exams have adapted within time, exams such as pop singing requires microphone techniques (LCM, 2025).
Exams hold a ray of positivity including a healthy degree of competition, broadening their knowledge and skills, and to reflect on their own understanding (Aribiter, 2021). Disadvantages include pressure, poor preparation, anxiety and stress (Aurora, 2011).
Studies comparing live lessons to digital zoom lessons show a negative response to their experiences ‘’as experiences, surveys and studies have shown, effective art education is based on personal presence’’ (Varadi et al., 2024, p.8). Although within the study, participants found online more flexible in scheduling and time saving, it lacked efficiency. It also found online had a higher participation of students with disabilities. 
Cost
Data from the Musicians Union (MU) showed that the UK is going through a cost-of-living crisis, with lower income family’s half as likely to learn an instrument than a family income of £48,000 or more (Awbi, 2018). The average UK wage as of 2025 is estimated to be £37,000 (Rush, 2025), suggesting that music lessons are a luxury. Pre-pandemic this was still considered a luxury, with the UK average wage in 2019 was £30,420 (Gov, 2019). In 2023, figures revealed that South Africa and Sri Lanka pay on average approximately 30% less than the UK fees (Drummond, 2024). The variation is most probably explained through the local cost of living factors. A 2021 showed that children and adults from the wealthiest households were 1.4 times more likely to play a musical instrument than those from the poorest households (Cobb, 2021), with 29% of non-music learners in a 2025 survey claiming it is because cost was the main barrier (Cobb, 2025).
All the following costs discussed are correct as of the exam boards in Spring 2025. Intriguingly, upon finding LCM and Trinity exam boards, there costs differ prices depending on if you take it digital or in person (see appendix F). For instance, a Grade 8 LCM digitally recorded is £109, with in person being £10 more expensive at £119. Digital exams are costing less due to not needing room hire, examiner travel and time flexibility (Barton, 2025).
MTB claims on their website they are cheaper than traditional music exam boards and offer lower exam costs, whilst also providing free downloadable exercises. Whilst claiming to be a cheaper exam board MTB is the cheaper option with a grade 8 at £89. With ABRSM becoming the highest offering a grade 8 at £137 (see appendix E).
The average cost of a grade 8 exam (using the live in-person price) discovered by working out the mean number, is £121. Notably, exam prices increase yearly. LCM Grade 8 fee of 2024 was £103.00 (see appendix J), with an increase of 6% to £109.00 in 2025 (see appendix F). Please see below (fig. 2) for a table of price comparison between years and exam boards. 
	
	2024 prices
	2025 prices
	Inflation 

	MTB
	
	89.00
	

	ABRSM
	130.00
	137.00
	5.3%

	LCM
	103.00
	109.00
	5.8%

	Trinity
	111.00
	118.00
	6.3%

	RSL
	121.00
	130.00
	7.1%


Figure 2, price comparison (Prices taken from live exams)
The UKs inflation rate for 2024, went up 2.5% according to the Office of National statistics (2025). The figures that I have calculated above have shown that inflation in exam prices have gone as high as 7.1%. Even the lowest at 5.3% inflation with ABRSM does not match the UK inflation price of 2024.
An additional cost that can occur regarding music exams is the certification, however this is only selected exam boards. Trinity (2025) claims that this is to ‘’improve speed of secure electronic delivery’’ and ‘’positive impact on our environment’’. ABRSM (2025) being one of the exam boards that charge, charge £3 extra for a printed certificate. 
ABRSM for many years required a live accompanist for live exams, however as the new wave of recorded exams was allowed to use a recorded accompaniment, it speared live exams to use pre-recorded accompaniments also.  A live accompanist in the UK can vary in prices dependant on area and grade. The Musicians union suggests a fee of £103, for a grade 8 singing student to be accompanied by a piano (MU, 2024).
Access and inclusion
41% of music teachers within a survey said they teach students who experience disabling barriers (Cobb,2025). Accessibility has become a policy within the United Kingdom’s government aims of achieving greater inclusion and social justice (Farrington, 2005). It refers to all individuals having the opportunity to participate fully and equally, regardless of wether they are disabled or non-disabled. Kelly (2008) discusses the changing role in education over the last hundred years and how music education has failed to keep pace with, and teachers need to be more prepared and comfortable. 
Upon searching exam boards websites and policies, to read their guidance on access and inclusion they all have their own system to notify the exam board. The equality act 2010 defines disability as ‘’a physical or mental impairment which has a substantial, long term, adverse effect on a person’s ability to carry out normal day to day activities’’ (Gov, 2013).
ABRSM covers physical, sensory, cognitive, impairment, health condition or difficulty. This is followed by a menu where you may only apply one specific learning consideration. They claim to make reasonable adjustments such as the presence of a chaperone in an exam or a rest break.  A document of supporting evidence of the candidate’s entitlement is required (ABRSM, 2025). The LCM website offers that if you book a digital exam there is an option to add additional information and proof of disability. It is not clear on any adaptations for live exams (LCM, 2025). Trinity has a clear application system for reasonable adjustments in live or digital exams defining the equality act 2010, this is the same for RSL offering a prompter or extra time. MTB claims because all exams are recorded by their teacher in usual environments with no unprepared elements to exams, SEN candidates can be supported within their own time using their own learning methods. For a reasonable adjustment you can request through application with supporting documentation. 
ABRSM offers an exam discount scheme designed to help families facing financial barriers, priding it as a key element of their diversity and inclusion plan (ABRSM, 2025). Trinity also offers a fund, providing small grants for candidates that may have special educational needs, live in a rural isolation area and socio/economic deprivation (Trinity, 2025). Recorded exams only need a smart phone for the required minimum recording equipment, this is owned by 89% of the world’s population (Laricchia, 2023), making it very accessible worldwide. 
Methodology
The research paradigm follows a pragmatic paradigm, which focus’ on the ‘what’ and the ‘how’ of the problem, giving the researcher the ‘’best of both worlds attitude’’ (Creswell, 2003, p.11). The best of both worlds attitude allows me to adjust and accept all different findings throughout my research project. This study is empirical research, which is a scientific approach that relies on observation and experiences gathering evidence to make new discoveries and opinions, without being influenced by existing research or theories (Silvana et al, 2019). This will enhance my credibility of my research findings and make it reliable. 
I reviewed a large amount of literature within my review, which Randolf (2009) suggests works well alongside a pragmatic paradigm. I have always used this within previous research papers, as I have viewed the research professionally and personally. I intend to acknowledge previous research yet hope to explore further findings. I do not seek the truth within my research, as results and findings will be subjective to the person on their lived experience. Success will be defined correlating their answers and opinions. Dixon-Woods et al, (2006) and Onwuegbuzie (2018) recognize the importance of a literature review stating its capacity to inform and narrow a topic, whilst providing a new lens to the audience. I will not assume the audience has any wide knowledge of the topic.
This paradigm provides the underlying philosophical framework of a mixed method approach (Tashakkori, 2003). The research will follow a mixed method study, allowing quantitative data with graphs and number statistics, and qualitative data expressing people’s emotions and opinions in discussion. This will be following a convergent mixed method design, collecting and analysing both equally at the same time. This will furthermore, work well triangulating back to the literature review for increased validity. The mixed method approach examines the participants experiences and opinions whilst have a personal insight on the ‘why’ (Olive, 2018). This project has accumulated a higher amount of qualitive data in basing the project on peoples’ opinions and emotions, which includes more discussions through interviews. To critically evaluate my research, it is necessary to ask multiple individuals about their experiences and opinions to discover true similarities and differences (Rowley, 2003).
Action research has been an attractive option for teachers over the years, as it simply improves the quality of teaching within the educational situation (McTaggart, 1997). It seeks to query and improve situations for everyday life, for everyday people (Hine, 2013). This is relevant to myself and my teaching practice because my research question comes from genuine problems and queries I have faced as a teacher and become interested in conducting research to benefit myself as a teacher and my students with the possibility of presenting my findings to other teachers and exam boards to benefit more people overall. I have resonated well with Reason’ (2001) ‘look, think, act’ process of action research. I feel in previous modules I have ‘looked’ at the problem of students regarding exams and emotions and now I am ‘acting’ in creating my research paper based around the impact and changes of music exams overall, thus completing the action research cycle. To critically evaluate my findings, it is necessary to ask individuals about their experiences to discover similarities of differences. Action research is perfect for an individual like myself, who can create their own topic to suit their daily profession and practice. 
The study is viewed as insider research, as it took part within the workplace and amongst known participants. I do acknowledge, whilst interviewing examiners, students and teachers that I am not a trained therapist of any sort and will remain in my area of expertise (IVA, 2015). I am there to listen and conclude my findings, not to give advice or opinions. Practice led research, will allow me to create knowledge and make an impact on my practice (Candy, 2016).
Over the eight-month period, I followed my GANNT chart (see above, p5) which will ensured I was accountable for my time period and use the time I have wisely and effectively. This creates a systematic approach with disciplined organisation. I do appreciate the time scale may change, and I intend to be adaptable if necessary.
Whilst organising the vast amount of information I occur, I will file and organise this using Mendeley, a computer filing system. Information will be sourced through using the online library of UWTSD and google scholar to find journals, articles and reports. Using these sources, I can filter out non-academic and old articles with ease. Finding statistics and prices of music exams will be used by grey literature. I am open to using grey literature for my research, providing that the information is from credible sources, which will be fully scrutinised by its validity in my academic research.
The intended audience for this paper is to be academic and read by professionals, in which I must keep high academic standards and expectations (Cooper, 1985). I do have the learning difficulty of dyslexia, which has always given problems through sentence structure and spelling. To mitigate this problem, I give myself longer to proofread that others may do. Using programmes such as Word to read my work aloud to me, which can be time consuming but beneficial. 
Methods
The starting process will conduct with a literature review examining the importance of music exams, and if opinions have changed through recent years. On the initial look, there is little research into music exams since COVID, deeper literature will need to be found of statistics of number of students taking exams and students taking live exams to digital exams. There is no accessible research that I have found specifically in Singing exams. The narrative literature review will follow the framework of Ferrari (2015), discussing and evaluating key concepts related to the research question. This will summarize what has previously been published while seeking areas that have not been addressed. 
Analysis will be found on cost increase, whilst looking into access and inclusion. The importance of what COVID has shaped for music students and their personalities will be assessed. Grey literature will be used as the statistics may come from external sources and channels that are non-academic. I will ensure I exam the details of bias and critique any of the model where necessary, using credible sources. Other resources will be found using sources such as the online library of UWTSD, google scholar and exam board websites. 
Questionnaires were developed and devised for all participants, some using a ‘two stage research design’ (Gray, 2004). Devising the initial questionnaire, had the intention to then be expanded with more structured interview questions developed from the information found within the answers that can be used within interviews. Questions were originally devised from articles and themes used within the literature review. 
Following analysis of the questionnaires, the interviews were devised after finding specific problematic areas. These were conducted by myself on zoom, allowing it to flow as a normal conversation. Although the interview questions were semi-structured (appendix K), participants were given the freedom to express themselves as a conversation. Participants who took part in the interviews, were music teachers who had participated in the questionnaire and were open for further questioning. 
Lastly, students were then invited to join a focus group discussing the findings of the questionnaire data and views. These were music students that had offered themselves for further research after the questionnaire. Focus groups have shown to generate information of collective views, providing valuable insight (Gill et al, 2008). They have been deemed highly appropriate for an action research plan as participants feel an active part of the process (Kitzinger, 1995). Students that have been selected for the project were asked to join a focus group chat based on Zoom. Views were expressed, in a free-flowing conversation where students may feel they share the same opinions and more outlook on comparing singing exam experiences over the years. Conversation starters were formed from the outcome of the students’ questionnaires. 
In vivo coding, a qualitative data analysis technique was used throughout the focus groups, interviews and open questions, to use participants exact words to create codes and generate findings. Colour coding was used as a method to represent different categories, to make it basic and clear for myself (Smallman, 1993). Thematic analysis was then used to focus on the common patterns and looking and key descriptive words to discuss key themes (Saldana, 2016). The coded data took whatever form it was and used pattern detection and categorization to capture the content (Saldana, 2016). The coded data can be viewed in the appendix (appendix L and M).
‘’Coding is not just labelling, it is linking’’ (Saldana, 2017, p8). I find myself being drawn towards this quote to use triangulation within my results, after my coding to draw together my findings. Triangulation was used to create a reliability within my findings (Gray, 2009). This was used throughout using my literature review, questionnaires, interviews and focus group. This will ensure I have multiple observations to conclude with, adding a breadth to the phenomenon of interest (Denzin, 1978). This method supports and achieves action research by studying the educational setting, within the situation and critically evaluating the topic by asking individuals within my profession.  
Whilst concluding my findings, inductive reasoning will be followed (see below), this will take a broad view of the data gathered and searching for patterns within the research. Finally, this will conclude by making general conclusions and theories (Scribbr, 2022).

Figure number 3: Inductive reasoning pattern

I have chosen certain individual methods because I believe collecting data with anonymity, there will be accurate answers. Participants that responded to voluntarily semi-structured interviews were aware data would be still collected anonymously. These methods together great depth in triangulation findings.
The intended audience for this paper is to be academic, in which high standards and expectations will be held (Cooper, 1985).
Participants	
All participants were issued online a consent form (appendix D and N), including parental consent from under 18 students created on google forms. This includes information of all methods being used, the commitment needed the subject matter and support helpline details should they need to be used. Verbal consent was also asked in any zoom interview and focus group. Ethical practice was used with under 18-year-old students, with signed parental consent forms. I hold a DBS certificate to work with children in the United Kingdom. The option to leave the research project at any point is clearly be made on the consent form. To ensure no bias throughout the process (Saiden, 2016) or fear of sharing from the participants all questionnaires will be anonymous. It was made clear that any information shared within the paper will remain confidential and anonymous. All files were stored on a secure personal laptop, with a password protected folder. Information needed only needs to be relevant for the research project. This is grounded by the university ethics polices and guidelines.
Students for interviews and the focus group were recruited to sample of a variety of ages, gender and grade, ensuring students have taken both live and recorded exams, gives a fairer result when comparing findings. I first asked my own students, later expanding to other vocal students from other teachers to ensure a mixture of exam boards was used. 
Parents of students and music teachers were recruited via a post on a forum on social media, asking for volunteers (Appendix N). The social media forum was not bias to any exam board. The exam boards being considered within the study will only be exam boards that are accredited with Ofqual, to ensure the validity of the exam board and qualifications they offer. 
All questionnaires were anonymous, to encourage participants to be truthful and comfortable in sharing personal experiences and opinions, this created a non-bias thought process (Saiden, 2016). The reasons for using students, parents, teachers and examiners, allows a case study of understanding from all angles and opinions.

Findings
Below (figure 4) is the categories and codes found from the analysis of the findings within the questionnaires to parents, teachers and students. Categorising the research helped to conclude the findings clearly. 
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Figure 4: Categories and codes

Twenty-eight teacher participants took the questionnaire for music teachers, with over 53% being music teachers for over Eleven years, therefore over seeing changes since COVID-19.  All participants teach live (in person), with some also teaching digitally (such as zoom, Microsoft teams) additionally. Teachers taught syllabus work on a range of exam boards, with majority entering on LCM board, and a minority teaching on MTB board (see figure 5 below). Majority (82.1%), enter students for both digital and live exams. 10.7% of teachers only enter for live exams and 7.1% of teachers only enter for digital. This could potentially be teachers that only enter exams into boards such as MTB, which is fully digital. [image: Forms response chart. Question title: What exam board do you teach exam syllabus work to enter students? (tick more than one if appropriate) . Number of responses: 28 responses.]Figure 5 – Exam board entries
Emotions
Eleven student participants responded to the questionnaire, majority of participants (63.9%) had taken over six music exams. The majority preference for a singing exam was digitally recorded (63.6%).  Whilst coding the data, emotions varied. I uncovered serval key themes throughout the questionnaires, leading me to summarise them into categories. A word cloud was created (see below figure 6), incorporating the ‘positive’ and ‘negative’ descriptive words. A word cloud is good for visual representation of word frequency (Atenstaedt, 2012) This was used as an entry key point to un-cover words and themes. 
Figure 6: Descriptive words – Live exams

[image: A close-up of words
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Descriptive words – Recorded exams

[image: A close-up of words
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 The word ‘nervous’ was used by 81.1% of students for live exams. This word was used by only 18% whilst describing emotion in digital exams. The most used word for digital exams was ‘comfortable’, used by 36.6% of participants. There is a clear pattern here of positive to negative words, comparing the two exams. Whilst both cover positive and negative wording, digital exams show a clear display of positive words such as ‘excited, prepared and relaxed’ being some of the most used words. Compared to the live exam where favourite used words were ‘scared, pressure and nervous’. The words are then corresponded and matched with the statistics in preference to how the exam is entered, with 90.9% choosing that they feel live exams add more stress and pressure. Majority voted that they feel they score higher marks within a digital exam compared to a live exam, which aligns with why they feel less stressed and pressured with digital exams. These statistics shows us that a large majority of the emotions are related and agreed with other students in experience.  Previous research has shown that a relaxed student tends to achieve better results, as they have enhanced focus and motivation (Iqra, 2024). Whilst a teacher may suit the student with letting them sit their preferred method (live or digital exams) techniques can be used to create a less anxious student such as, breathing exercises (Harris, 1986; Bernstein, 1973), mindfulness (Germer, 2004; Elliot, 2010) and Cognitive behavioural therapy developed by Beck (1964).
A common theme I uncovered whilst coding the emotions, was the mixture of emotional words within their positive and negative word choices. Such as ‘‘excited and nervous’’, ‘‘scary and exciting’’ and ‘’nervous and enjoyment’’. Mixed emotions can represent opposite dimensions on a bipolar scale (Green, 1993). Taking the good with the bad’ may have a healthy outcome benefit to the student, as it creates a positive realistic outlook by not suppressing the negative emotions. This is supported by literature from Rozin (et al, 2001), who supports the theory that the ability to provide nuance is a fundamental part of effective communication. 
Interestingly, one student described live vocal exams as ‘high adrenaline’, compared to digital exams which are ‘flat’. This was supported within the focus group, claiming the nervous emotion within live exams is excitement that they channel, which makes them perform better.  ‘’I don’t mind feeling nervous, it gives me more of an adrenaline boost, which helps me perform better’’. Nerves is a natural stress response to the sympathetic nervous system, that can sharpen your senses to lead to better performance due to endorphins and dopamine’s (Erwin, 2018), this may benefit some students taking live exams. Specifically in singing, live singing in front of an audience is considered better as it creates dynamic exchange of energy and emotion between the audience and the performer (Phelan, 1993), that is not created on recorded digital exams.
Whilst holding the focus group with voice music students, they were all aged eighteen and under. When a participant stated their opinion, many agreed and there was lack of other opinions. This could be bias answers from themselves, to not disappoint me as a music teacher with their honest answers (Saiden, 2016). It could also be taken into account that that as the students were teenagers, it is more likely they would not want to be overly open with their feelings, avoiding certain opinions and subjects (Larson, 2023). The majority of opinions were all in agreement regarding music exams.
Questionnaire responses from parents
Seven responding parents stated they had no preference in the way their child enters their vocal music exam (digital or live). These were all parents of children.  An inductive analysis uncovered similar phrases or themes. Both exams showed positive emotions and negative, very similar to the students’ opinions. All seven parents described live vocal exams with more emotional words such as ‘nerves’ ‘nerve racking’ and ‘anxiety’. Whilst describing digital exams, more words were used such as ‘relived, relaxed, happier’. Whilst parents do not take the exams, students are obviously very open with their feelings towards them and discuss with their parents.
Overall, parents declared the leave the decision of live or recorded exams up to the teacher and student. This supports literature that parents trust and respect their music teachers’ decisions (Ang, 2020), if learning outcomes are shared amongst all three parties (student, teacher and parent).
Emotional responses from teachers
A mixture of results was found on what teachers believe creates a more anxious student. Whilst they believe live exams creates the most anxiety, live and both exams were considered. 
[image: Forms response chart. Question title: Which exam, do you feel as a teacher, creates more anxious students:. Number of responses: 28 responses.]
Figure 7 : What creates more anxious students

A variety of comments allowing students preference, stating they allow students to choose the exam they prefer and feel most comfortable with.
‘’ It depends on the individual to which pathway suits them best’’
‘’I’m grateful to have both options available’’
‘’Student preference’’
Adaptable teachers that consider students preferences individually has been found it previous research to have positive effects for students, with diverse needs and learning styles considering their attitudes, objections and personal characteristics (Concina, 2023). This is considered to be indications of teaching effectiveness, and teachers should contemplate being an open opinion to both types of exams. 
Many responses expressed teachers’ opinions that live exams are more beneficial due to the experience and realism.
‘’it’s an important skill to be able to perform in front of an examiner and learn to manage nerves/overcome mistakes in the moment’’
‘’it being more like an actual live performance for an audience (examiner)’’
Digital is ‘’not ideal as comes away from the resilience and key skills of face to face performing and pressure’’
‘I steer towards face to face wherever I can, the experience really is the most important thing for them’’
‘’I steer students towards live exams as I think they are a truer reflection of performance conditions’
Research has shown things such as eye contact and body language is essential to the neurons in our brains, to process human communication quality (Laurell, unknown). This is not possible in digital exams, offering less emotional contact. Live performing has been found to indicate eudaimonic motivation (which seeks purpose through experiences personal achievement) and releases dopamine’s which is a chemical messenger in the brains reward system (Gold et al., 2019; Maxfield, 2023). This research supports music teachers’ opinions. 
Interestingly, according to teachers that have large experience of music exams, the feel of live exams now seems to be more relaxed since before Covid-19. One teacher talking of their own experience of music exams when they were a student, was that they are much more relaxed and humanised. According to ABRSM, over 60,000 candidates take exams each year, over 90 countries. The remote digital performance choices have taken over 500,000 exams since its launch, these statistics are of 2023 (ABRSM, 2023). Due the influx of recorded digital exams, examiners may have less time socially talking to candidates and may enjoy the concept of socialising more.
Interestingly, teachers found that students are less prepared on exam day (or time of recording), with digital exams (see below fig 8).  This may suggest, that as students are not as anxious regarding digital teachers’ that they are more laid back and relaxed, causing not as strong preparation.
[image: Forms response chart. Question title: In which exam situation do you see students less prepared on exam day (or time of recording)? . Number of responses: 27 responses.]
Figure 8: Less prepared students

It would seem that whilst research and exam boards promote digital exams for its accessibility to all, students feel too relaxed, thus not taking the qualification and grading seriously. Numerous takes of the exam could happen, which relaxes the student more.
‘’Various takes if the exam goes wrong. This causes more stress and time’’ said one teacher. This was echoed by a student saying ‘’I would much rather the recording, knowing I can always re-record’’.
People now seem to strive for perfection more than ever and has received increasing attention in recent years (Curran, 2019; Flett et al., 2016). Live exams may have the decreasing popularity through students due to this, with the confidence that they can strive for my perfection with unlimited recordings. This is supported with the previous literature surrounding perfectionism (Students should be recommended by teachers, that they need to deviate from the idea of perfect performances, that is not the only measurement in the success of music (Jeong., et al, 2021). 
Perfectionism
Research has shown that music examinations may cause low self-esteem (Gonalez, et al., 2017) and perfectionism (Patson, 2016), with Osbourne (2015) finding a high correlation between music perfectionism with the school ages of 10 -17. Perfectionism is related to a student’s performance where competition and results plays a major role (Stoeber, 2012), this can be highly common in teenager children whilst they are becoming more self-aware. A student may strive for flawlessness and exceedingly high standards within what they are trying to achieve (Hewitt, 2002). Numerous studies find that there are positive and negative aspects to this, however, is a completely normal emotion (Stober, 2012; Hewitt, 2002). Students that are seeking advice are likely to be with their teacher, and it should be a music teachers’ obligation to help address this issue with students (William, et al, 2006).
Whilst perfectionism is normal in any exam situation, digital exams seem to be become more problematic for teachers and students for students that struggle with perfectionism. Students and teachers can take as many videos as they would like until they perform the ‘perfect’ take to send to the exam board. Whilst students enjoy the luxury of being able to record until ‘perfect’; ‘’I can always re-record it’, this also releases a stressed emotion to get it ‘’perfect’’. ‘Keep recording and going over it and making myself more stressed’’. Teachers echoed this by stating ‘the digital is time consuming with various takes if the exam goes wrong. This causes much more stress for the student’’. 
Although exam boards encourage students to take in ‘’one continuous take’’ (ABRSM, 2025), it is a problem they simply cannot mitigate to mirror live exams. This is an advantage to pupils that take recorded digital exams to perform ‘perfect’, compared to live exams where they have one true take. 
Costs
85.7% of teachers, declared they feel the current cost of music exams in overpriced, with teachers saying their preference on digital exams is due to various reasons, including the additional costs. ‘Distance my students have to travel to take the exam and costs associated with that’’ and ‘’no additional travel exam itself is cheaper’’. This is supported in previous research, Varadi (et al, 2024) found students having the advantage to online lessons as economically saving by avoiding travel. Parents agreed, at 71% that they feel music exam prices are expensive. Parents are prioritizing where to spend their limited money, and as music lessons can already be deemed a luxury, music exams may be not an additional option for some families (Vardi, 2024). One teacher did agree that ‘’they have always been this way and have aligned with inflation’’. Stating that although overpriced, this has always been deemed as a luxury and not unusual. 
The pupil premium funding service in the United Kingdon, can be used by schools to provide music lessons for eligible pupils. Particularly for those who might be unable to afford them (Oxfordshire CC, 2025) (Gov, 2025). One teacher expressed how it is a great way for low income families to have access to music lessons however ‘’there is zero help or support to enable these children from low income families to sit exams when they are quite pricey’’. The teacher later spoke of her ‘’biggest gripe’’, with exam boards, explaining that there is zero help or support to support students from low-income families to sit exams because they are expensive. Following the literature review, ABRSM and Trinity offer schemes for students that may need financial help in taking music exams. If music teachers are not aware of this, the schemes are not being used by students that may benefit from this leading to missed opportunities.
Teachers worry of exams high prices ‘’particularly considered in the higher grades’’, with one teacher stating two diploma entries this year ‘’was just a lot of money’’. With an average cost of diploma at £220 (LCM, 2025). 
The cost difference between live and digital which was compared previously (p10.) was noted within the findings with one teacher stating ‘’due to the cost difference some parents prefer to go for recorded due to it sometimes being £10 cheaper’’ and ‘’cheaper to record’’. However, one teacher questions this and stated:
‘’the price difference is not much at all, I do wonder if that is fair, if it is right. I do believe the digital exams you are not paying for the examiners expenses such as potential overnight fees. I just feel there more convenient, and I don’t feel there is a big enough discount in the exam fees to reflect the less effort for the examiners. Querying this I asked the LCM and ABRSM exam board why the price difference in exams, to no answer. A teacher spoke of the benefits of digital exams, whilst talking of the additional costs that are necessary for live singing exams were noted as ‘no extra fees for accompanying’’. 
Teachers are querying what is the need for price increases on exams yearly ‘’what exactly more are they getting for it’’.
Technology 
There are positives to the digital exams, with exam boards claiming they are more convenient as students can enter at any time (LCM, 2025). This is still new to option to teachers with a teacher declaring, ‘’I didn’t realise digital exams were an option until recently’’.
Teachers are finding digital exams much more time consuming on exam day for them, with 92% teachers stating they record their students’ exams. 
[image: Forms response chart. Question title: As a music teacher, which is more time consuming for you on the exam day (or time of recording)? . Number of responses: 28 responses.]
Music teachers spoke of the work/life balance, arguing that recorded exams are very time consuming to teach, edit and enter. Time management has been identified as an area that would benefit music teachers from workover load and stress (Heston, 2006.) Researchers suggest that time management training could provide an effective coping mechanism for music teachers with large workloads (Abebe, et al, 2011; Hasty 2007). Teachers should consider this if they have large entries of digital exams that is time consuming and added stress to prove a healthy work/life professional balance. 
Only 14% of teachers felt that they had enough knowledge and equipment before Covid-19 to record students with good recording equipment, lighting equipment and knowledge of good sound quality. Teachers have shown technical concerns whilst uploading, ‘’Digital is time consuming with uploading’’, ‘I find recording an entire exam in one take to difficult, especially worrying of file size’’. The younger millennial generation are known to be more technical through use of their technology for education and socialising (Oh, et al,. 2013). Whilst discussing with students that were all 18 and under, if it would be easier for them to record themselves there was a mixture of answers. 
‘’I am used to doing self-tapes for auditions and stuff its actually no drama and pretty straight forward’’
‘’I’m already concentrating on actually singing let along setting up the camera and making sure it runs smoothly’’.
This leaves it a teacher’s professional opinion on whom may be best to record the students’ exam. MTB (2025), offer a solution to digital uploading problems providing its own app. ‘The MTB app allows you to record and submit your exam using only a phone, significantly reducing the hassle of transferring files and worrying about file sizes. Other exam boards may be take note to follow suit in this, to help teachers with technical downloads, although there is no indication planned to do this, so teachers may find themselves suited to MTB for this reason.
Lyrics
‘’ I have been able to read the lyrics that are behind the camera which is probably cheating but it totally helps me ‘’.
Students within the focus group discussed the pleasure of not learning lyrics for digital exams and reading them in the background. Whilst this is not allowed within any vocal music syllabus’, this is something that cannot be validated and checked. Students may not be benefiting from learning lyrics which is not only an unfair advantage to students taking live exams, but also not preparing students with training and experience for live audiences in future. Memorising lyrics shows benefits such as enhancing the cognitive functions within our brain and strengthening our memories (Napadow, 2024). Teachers should highly encourage students to be ready for the exam the same as they would a live exam, and music boards should be made aware of the disadvantage to live students. 
COVID-19
Upon coding and comparing the COVID-19 research and findings until last within the paper, it became very apparent that this correlates with much of the findings already discussed within the paper. COVID-19 has much to answer for on teachers, parents and students concerns of music exams. 
The discussed exam fees increasing, follows the cost-of-living crisis caused and escalated since COVID was due to global demands on consumer goods, following the consequences of the pandemic and lockdowns (Francis-Devine., et al, 2024).
One voice music teacher said; ’After Covid we have had lots of anxiety with students and they certainly have a lot less resilience as well’’. Anxiety and depression increased by 25% during the global pandemic according to a scientific brief released by the World Health Organization (WHO, 2022). Perfectionism is an associated distress in the form of anxiety which has caused a psychological impact since COVID, triggered by distress during the pandemic (Pereria et al., 2022). Perfectionism within the music room whilst singing, includes setting excessively high standards for performance, striving for flawlessness and overly critical evaluation. Teachers that are noticing students with higher anxiety levels through perfectionism should be encouraged to remind students that anxiety is a normal emotional involvement, and students shouldn’t deem this as a negative (Hanley, 1984). Encouraging better practising habits and time management before the exam may help improve this (Rachman, 1976). Students suffering with emotions such as perfectionism and anxiety should seek advice from their teacher, to find it a safe place (William et al, 2006). As a teacher, we must be offering advice personal to the student. Himle (1981, p27) said ‘’its not the lack of anxiety that produces better performances, but better coping strategies’’ Teachers can also take mindfulness courses to benefit students with better coping strategies; however, these courses can be time consuming and expensive (Shaw, 2020). Offering advice and solutions should be personal to the student and their individual needs. Jeong (2021) suggests that a teacher should communicate with the student about different values of music education and performance that deviates from the viewing of success as synonymous to eliminating mistakes. A study by Gunindi (2022) concluded that the pandemic process affected Children social skills caused by the restrictions during. Students don’t enjoy the social aspect of live exams with one declaring ‘’its horrible being with someone you don’t know’’. Teachers echo students’ opinions although state that this is in all aspects of exams, ‘It definitely feels harder to get the extra performance value of pupils who started after COVID; they feel a lot less comfortable opening up in all aspects of exams’’. Suggesting students just may be affected by socialisation of the COVID lockdowns more than suspected. Not all teachers agree though with one stating:
‘’In COVID, when I had to do it in 2020 a lot of the performing kids, the confident ones hated it, they all said they just thrive off the feedback and the look of the examiner in there, entertaining him or her’’ 
For students that have performed live exams in the past, they may realise the benefits of a live performance that enhances endorphins, serotonin, dopamine and adrenaline levels of the body and not enjoy the non-benefits whilst partaking in recorded exams. Whilst these can be seen as positives, other students may find the negative in this which the chemicals can influence a distorted clavicular breathing which can affect vibrato and change phonation (Paige, 2015). 
Whilst teachers are clearly struggling with the technology side of digital exams which has been implicated since COVID, this has largely improved many lives overall. Teachers will eventually adapt, as it is a fundamental aspect of human resilience and non-biological adaptation (Sen, 2024).
Alternativity, COVID has also graced students, parents and teachers’ opinions with positive feedback towards voice music exams. The effect of COVID pushed for digital exams to become more accessible and inclusive whilst, not much difference but still offering a less expensive alternative. 
Since Covid, one teacher found exam boards much more approachable. Whilst having problems of human errors uploading digital exams, they seem to be more understanding at assisting. ‘’I feel like before COVID they would have been like, oh well you uploaded it wrong, your fault’’ ‘’Whereas now there is much better communication’’. ‘’So much more human and approachable’’.  Becoming more digital has been driven by factors such as the pandemic, which has evolved customers’ needs and possibly created a more effective service (Wren, unknown). 
One teacher found a difference in marks, ‘’Before COVID, I had much more close passes than I do now, it is pretty much merits and distinctions’. Is this because students are more at ease in digital exams, which reflects on the marks? Or is this because exam boards are adapting with current times and becoming more approachable. ‘Marks come back better’’ agreed another teacher. Students also echo this thought with ‘54% believing digital exams score higher than live exams. No exam boards publish statistics of results, therefore the lack of data available it is impossible to provide an up-to-date statistical breakdown. ABRSM was the last to publish in 2009, however as these are over a decade old, they would not reflect current results.
Limitations of examinations
Overall, all exam boards through student, parent and teachers’ opinions were that examiners and exam boards adapted well to students with disabilities and/or specific learning differences, within exam circumstances and marks were well reflected. 
‘’The exam board accommodated well’’
‘’I’ve not had any negative experiences’’
‘’I think they are kinder towards special adjustments and kids with special needs’’
‘’Actually have nothing but positive feedback to give regarding that but I think there really inclusive, really supportive’’
A teacher explained that digital exams can be easier and less pressure regarding children with SEN issues (special education needs). ‘’More calming for students that have circumstances that can not cope with the unusual and unknown’. Research supports this statement, suggesting that consistency is crucial for students with selected SEN issues such as autism, as it reduces anxiety and provides a sense of security with structure and predictability (Iseminger, 2009). This leads to the conclusion that digital exams make me a great form for SEN students that struggle to participate in out of the ordinary activities.  As of January 2025, government data shows there were approximately 1.7 million pupils identified in the education system with SEN in England, representing 18% (Gov, 2025). These yearly growing statistics show us that it is possibly a good proportion of music students that need this extra support and should be considered.
The real issue seemed to be declaring the SEN or disability issue to various exam boards, making it not a smooth process. Whilst all exam boards have their own specific way to notify them of any additional needs, they are all based the same that evidence needs to be provided. One teacher explained her reasoning for disagreeing with the process:
‘’I find it invasive that they want the full written report of children. When you’re looking at reports of autism, dyslexia, dyspraxia or EHSPS, most of this documentation doesn’t simply say it.’’ ‘’You have to supply the whole document, in a lot of circumstances these documents have personal information, and stuff isn’t relevant at all to the music exam’’.
Another teacher agreed with a difficulty in obtaining the correct paperwork. ‘’Probably a third of them should have special adjustment but maybe only about 10 or 15% actually provide me with paperwork’’
The process of how to apply to an exam board declaring students’ limitations has been deemed to hold barriers. Certain exam boards were discussed as not being inclusive enough in the booking section, only being permitted to select the most relevant option for a specific need. ‘’it makes it impossible if they have autism and say a broken hand to declare it’’. This is something that should be addressed to these exam boards about the depth of the access and inclusion. Access and inclusion barriers are always evolving as a society and always needs to be considered and adapted where necessary.
Interestingly, one teacher told the researcher about awards in musical development with Trinity. Trinity quotes ‘’the model of musical development relevant to all learners, from children in their early years to older people with dementia, from those with profound learning difficulties who are still learning to process sound, to others who are regarded as advanced musicians in their culture’’ (Trinity, 2022, p.3). Trinity seems to be adapting which as previously discussed is always needed with an evolving society, which may lead to other exam boards to follow suit. This could be advertised stronger for other teachers to be made aware of.
Many teachers are grateful to provide both options to suit the students’ needs however ‘LCM need more exam centres because there is nowhere local’. LCM (2025) currently provide 60 public exam centres throughout the United Kingdon. Trinity claims they provide a network of more than 200 public music centres (2025). Whilst Rockschool offer many public centres, certain areas of the United Kingdom are much more sparce with exam centres and would be an inconvenience to many applicants. ‘’Since the exam centre closed, I’m not travelling to Oxford to sing, what is the point when I can do it recorded’’ exclaimed a student that previously took live exams. Limitations are being found for live exams by exam boards not offering enough choice in exam centres.
Certain live exams require live piano accompanists. ‘It was sometimes challenging to find a good pianist to accompany the exams, which was another source of stress’. This may be caused by lack of local centres, and struggling to find an accompanist willing to travel, or the greater fee they will charge for additional travel. Considering the cost-of-living crisis, accompanists have financial considerations that consider the time and effort required, leading to a higher fee. This could be considered to some as a burden and sway towards a digital exam, where recorded music is permitted. It could also make teachers inclined to use exam boards that allow recorded accompaniments during live exams such as LCM and Trinty.
Other
Marking
Whilst exam boards follow their own marking system and syllabuses’, teachers expressed concern over exam boards not being equal and consistent with marking and grading.
‘Feedback comments on digital exams are always more critical in RSL exams, they obviously watch the exam repeatedly unlike a live performance’’
‘’ABRSM marked lower than teachers expect. LCM tends to gain higher marks’’
‘’He was marking like a LAMDA examiner, who as you know, very posh and his approach was hmm, he did not apply the syllabus correctly’’
Students within the focus group equally expressed concern over marking, students described some ‘’mean’’ markers. It was concluded between the group that there are some ‘’harsher markers’’. Marking has been widely experimented within the UK on the reliability of different examiners marking. Training level can bring examiners reliability differences and consistency (Weigle, 1998), this can improve consistency of individual examiners marking. Lunz (1990) found markers can be reasonably consistent over time with trainer. Weigle later reported (1999), that inexperience examiners can be more severe than experienced examiners. ABRSM claims ‘’we employ around 600 highly qualified music examiners’’, ‘’individual experience is combined with comprehensive training’ (ABRSM, 2025). Teachers should appreciate that each individual exam board has there own marking scheme, however it should be flagged with individual exam boards if marking is inconsistent and further teaching possibly needed.
A positive outlook from a music teacher for digital exams was the form of proof provided. 
‘’With occasional live exams, I have been shocked at the score the pupil has achieved believing it should have been higher. An appeal process is costly and time consuming, knowing there is no proof to how the exam went. With digital exams, in the odd times I have not agreed with a mark for valid reasons, contacting the exam board and appealing has been a lot easier, with the video proof’.
To produce accreditation to music examiners for fair marking, videoing all exams to make it fair should be considered by exam boards. Exam moderation in all education is supported by literature as it ensures fairness, consistency and reliability within the marking process (Ulster, N.D)
Why?
Whilst asking students the ‘why’ of why they choose to take music exams, a mixture of positive answers was discussed. For some, it was a hobby that included a goal. For others, it was to gain UCAS points within the UK university system. ‘’I have proof behind me that I can sing!’, was declared by another.  
This shows us that there is a wide range of valid reasons for taking vocal music exams, regardless of if they are digital or live. 

Conclusion
‘’Having both of an option is great’’
At this end of this research report, positives and negatives have been found between live and digital exams. Strong opinions have been made throughout the project of students, parents and teachers’ opinions between live and digital exam and the COVID-19 effect towards exams. Whilst discussing various opinions and problems, there is no clear answer into comparing the exams as both hold their own values and is the opinion of each individual. I believe it is a teacher’s duty to guide their student through the exam board and the exam style (digital or live) to what suits the students’ needs best. There is selected problems that exam boards could address and learn from this research, from staying cost effective and inclusive, to fair marking and easier systems to operate. Vocal music exams have not been specifically researched since COVID-19 and the value they hold, the data gathered shows that they are still as important and valued yet just adapting with the eras. ABRSM offer a survey report every few years with latest statistics, data, impact and areas of concern, this may be beneficial for all exam boards to take part in to keep music exams and education current and resourceful for years to come. 
Interestingly, teachers overall seemed to form the same opinions, as did students. Whilst their opinions really differed (students prefer digital for the ease and lessened anxiety; teachers sway to live to experience more of a ‘live’ performance), there opinions should be valued and listened to as all seem to be in the majority with there category. Speaking to students and the various reasons they choose to do exams, it is clear there is still a place for music examinations in all different aspects and circumstances.
If graded music examinations didn’t exist, I do wonder what would fill the gap to maintain goals and achievement. There is still a large need and support for vocal music exams, and the inclusion that has been created since COVID-19 makes it more accessible for all. COVID-19 certainly made an impact on students regarding their social anxiety, that as a society needs to be addressed more overall. 
From a personal academic writing point, I struggle largely with the learning difficulty of having dyslexia. This has led to imposter syndrome, feeling my academic writing is not of high enough standard. Proof reading is a large task for me as I miss many mistakes however, each module has allowed me to find new tools to assist and guide me. The confidence I have gained throughout has been a positive achievement. Dyslexia will always be a hurdle for myself, however I strive to research and trial what works for me, whilst reflecting in action (Schon, 1983). I was astonished by the number of teachers that responded to my questionnaire, in my project proposal I had hoped for at least four music teachers to respond. Many teachers happily responded to my questionnaire. This certainly shows I suffer with imposter syndrome in the sense of believing people will not assist with my research project. It gave me a positive boost and sense of achievement halfway through my project. It was time consuming to gather and analysis data, yet this has been a development project for myself throughout my Masters and I look forwards to further research projects within my own field of work, to always benefit myself and students. 
I enjoyed a quote from a student of ‘’All exam boards are a bit different’’. This sums up perfectly the varied syllabuses’ available that teachers can adapt to suit to the student. 
With exams now being more open to candidates in other counties, it is a fantastic opportunity with digital exams to be inclusive globally. Live exams and digital exams should both coincide, with adaptations made where necessary to make there fair and credible. 
Limitations within the study
Using a few of my own students within the questionnaire does allow the limitation of participants being compelled to give bias answers to not disappoint me, there personal teacher (Saiden, 2016), this was mitigated by making all answers anonymous. It would be more beneficial to complete research will all participants being unrelatable to myself. Using my own students, they all use the same exam board, using other vocal music students would of have more of an opinion of other exam boards all round. Whilst the size of the survey was enough to provide meaningful research, the data can not provide a meaningful insight to all the population and minority ethnic backgrounds, a larger and more diverse sample would be needed to ensure that findings are more generalisable. The interviews and questionnaires taken were only a small group of applicants and do not represent all music teachers, parents and students worldwide. Netherless, it provides a helpful platform for issues addressed to students, parents and music teachers.  
Whilst eleven vocal students participated in the questionnaire, none of them had a disability that is declared when entering for a vocal exam. Whilst I was able to obtain information from music teachers, I lacked student opinion of this. Only one parent participant declared their student has disabilities, uses the LCM exam board and feels the exam board adapt accordingly. They did not want to disclose any further information. This provided limited information from a parental insight. Suggestions for a further research project would be beneficial from opinions from all angles including music examiners and exam boards, looking out to a wider community outside the United Kingdom, to create a larger scale of responses.
Future directions
Furthermore, my MA journey has come to an end. It has been a challenge at times with my learning difficulty of dyslexia and seemed like an impossible dream at some points. I intend to use all my research on music exams, online exams and students’ emotions to a practical side, to become the best knowledgeable vocal coach I can be. I feel I achieved my personal learning outcomes of increasing my academic skills whilst using a mixed method approach and had a wide understanding of others’ opinions and views. I have a great desire to become a music examiner, which I will be taking future practical steps to achieve this. 
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Appendixes 
Appendix A – Letter of consent 

                                                                  Georgia Brooks vocal coach
                                                                                        1st December 2024
Dear UWTSD,
RE: ‘The perception for teachers, students and parents of the importance of music exams since COVID, specifically in singing exams.
I confirm that I approve of the research proposed into ‘the importance of music exams since COVID’ to be carried out by Georgia Brooks, of Georgia Brooks Vocal Coach during private lessons with the company between December 2024 and August 2025.

Kind Regards,
Georgia Brooks


Appendix B – Ethical approval
APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Georgia Brooks

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐






	3
	Institute/Academic Discipline/Centre:
	Institute for Management and Business

	4
	Campus:
	Carmarthen


	
	
	

	5
	E-mail address:
	Georgia989@hotmail.co.uk


	6
	Contact Telephone Number:
	07583733734


	
	For students:

	7
	Student Number:
	2218811

	8
	Programme of Study:
	MA Professional Practice (Voice Pedagogy)

	9
	Director of Studies/Supervisor:
	Louise Emanuel/Julie Crossman/Debbie Winter





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in)
WAPPAR Ethics board representative

	☒	



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	[List any other relevant documents here]
	☐



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	7
	
	Employed
	YES
	☐
	NO
	☒

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☒




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	Are music exams still relevant? The perceptions of importance of music exams.

	2
	Proposed start date:
	6th Jan 2025
	Proposed end date:
	22nd August 2025

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

Music exams through various exam boards such as ABRSM, LCM and Trinity, have greatly changed over recent years. COVID has greatly impacted music exams, bringing a new field of recorded music exams. The purpose of this project is to query the perceptions of music exams through students, parents and teachers. And to question what the importance of music exams is for a modern-day voice teacher. 

Research has shown music exams to be beneficial in ways such as confidence, achievement and improvement in the voice. However, there is a lack of research the benefits of the updated modern music exams since COVID.

(this box should expand as you type)

	4
	Research Question

Does undertaking music exams bring enough advantages to make them beneficial to students? Is the vast change and update of exams, such as recorded exams; still sufficient enough for the qualification. 

(this box should expand as you type)

	5
	Aims of Research Activity

To develop my own knowledge as a teacher on if (overall) music examinations are still beneficial with the ongoing changing years, whilst gaining a better understanding of students’, parents and music teachers feelings towards music exams. 

(this box should expand as you type)

	6
	Objectives of Research Activity

· To evaluate the benefits of music exams via workbased research
· To give myself guidance and understanding of others opinions
· To increase my proficiency as a teacher to decide what suits a student

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
As I will be looking for personal opinions and views, everyone will be treated individually and not within groups. This will be a Convergent mixed method case study design.

Methods which will be used:

1 – Literature review
This will gain a deeper understanding and various statistics about music examinations and how they have adapted with time.

2 – Questionnaire (Qualitative and quantitative data) 
Students, parents, music examiner and music teachers will be asked to fill out a questionnaire. Some questions may include a Likert scale-based question, but data will also be taken from sentence formed questions for descriptive statistics. These questionnaires may be online and/or held in paper form.

3 – Interviews
Structured interviews may be held per individual querying their opinions of Music exams from past to previous years, leading to possible semi structured second interviews depending on answers. These will be audio recorded and transcribed on to my personal laptop.

4- Focus groups
A focus group will be used to gather data from children into their opinions of Music exams. This will be held in my music studio. These will be audio recorded and transcribed on to my personal laptop.


(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	
All interviews and questionnaires and general research activity, will be held in-person at Georgia Brooks music studio (at my own personal studio address UK).  

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
NA

(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	







	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	 Approximately 
8 Students (Age range 12 – 18)
8 Parents of students 
4 Music teachers

(this box should expand as you type)

	11
	Who will the participants be?

	
Students that already attend lessons at my personal studio, and parents of selected students. The age range and sex will be mixed. Music teachers and Music examiners that accept to partake.

(this box should expand as you type)

	12
	How will you identify the participants?
	
Using music students that I already teach, choosing selected students that have taken music exams over the years and seen general changes. Under 18s will be asked for verbal consent and will be provided with a consent form for parent/guardians. 

Music teachers and Music examiners will be asked on various online forums to take part within my research project. Such as social media forums (facebook).

All adults will be provided with a consent form. Adults include parents of students, music examiners and music teachers.

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	
NA as not using observation.

(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☒
	☐
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	
Yes recording equipment (voice record on my phone) and transcribed by hand.

(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

I will be recording interviews, and keeping copies of questionnaires which will include some personal data. This could be deemed as a risk as a transfer of data. 










Emotional distress
This is possible if negative opinions and feelings regarding Examinations or if participants would like to stop taking part of the research project but do not want to disappoint me.



(this box should expand as you type)
	How you will mitigate the risk to participants:

I will mitigate this risk of transfer of data, by storing all data within my phone and laptop, which is password secured of which only I have access too. 
 
 Any paper questionnaires will be stored in my personal music room filing cabinet, which is locked and will be destroyed once I have transcribed the data onto my laptop.  
 
All data will be anonymised, and all identifying details will be anon.



Making it clear to participants I will not research without their consent and research does not begin until I have there (and parental) consent. Stating clearly, they can withdraw at any time.

Participants such as music teachers and examiners will be clearly told their information they choose to give will be anon and confidential.

They will not be displeasing me by not taking part in my research and there will be no repercussions should they choose not to participate or choose to withdraw at a later date. This will be made clear verbally and on the consent form

I will consider the children’s understandings with my use of language, taking their age into consideration. 

Any emotional distress related to the adults taking part will be given help line support for further guidance. 

Focus groups will be ensured that no one dominates, and it is more of a discussion, rather than interview. 

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
Children’s consent will be sought verbally and written consent will be sought from their parents. In case any anxieties are raised by the subject or simply by being asked to participate in research, I will provide them with suggestions of helplines and other support systems. I will remain in contact with their parents and check-in regularly with the children to ensure that they feel supported and able to stop and/or withdraw from the research at any point in time.

Adults will also have clearly marked helplines and support websites on their consent forms, should they need to use them. 

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Risk to Investigator: 
 
There may be the risk of emotional distress of understanding and the workload.  
 
 
 
All of my participants withdrawing 
 




Working with children: risks of accusation of harm/ impropriety. Safeguarding concerns. 



(this box should expand as you type)
	How you will mitigate the risk to the investigator:



I am always aware of the emotional distress that I may face within and will seek support if needed. 
 
 

I must always keep in contact and keep my tutor updated, who will be there to advise me and have in-expectations through the process. 
 


I hold an up to date DBS check which will be attached with this form.
(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:


The risk of the university will be of data protection  
 
 
 
 
 
 

 
The risk of bringing the university into disrepute 


(this box should expand as you type)
	How you will mitigate the risk to the University:

This will be mitigated by ensuring anonymity throughout and securely storing everything in my laptop which is passworded, in which I only know the password. 
 
At the end of the project all data will be destroyed.  
 
 

I will always ensure my research is ethical and stay in touch with my tutor if any problems arise
(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

None anticipated

(this box should expand as you type)
	How you will mitigate the risk to environment:



(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001848101161



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
All participants will be provided with my contact details should they want copies of my research.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
I will provide a formal consent form stating all details of the time and personal involvement on what information I am seeking. This written consent form will need signatures of consent from the parent/guardian and a verbal consent will be taken from the child, after the research is explained to them.
 
Participants can withdraw at any time, which will be made clear to them.  


(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
I already know the names of my students, however I will not be naming any participants within my research. All information gathered by myself is personal and will be in my password secured laptop, that only I know the code to. Any references to individuals will be anonymised. 

For unknown adults participating, there forms will clearly state it is anonymous, and names are not needed. When interviewing adults, full confidentiality will be given and be explained that they will remain annon within the research paper. Only myself (Georgia Brooks) will be listening back to the interviews on a recorded device, which will later be destroyed. 

(this box should expand as you type)



	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	X
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
Personal data of the names of participants, their signed consent forms and audio recordings are needed for my research. 


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	X

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)


SECTION J: Data Protection and Storage


	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☐
	☒

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
All data will be stored on my password protected laptop, which is not shared with anyone. Audio recordings will be transcribed, and then deleted immediately. All participants will be given a unique identifier to ensure confidentiality, and the list will be kept within the password protected laptop. 
 
My mobile phone does not have ‘cloud’ storage and will be saved on my actual phone. Files will then be deleted following transcription.
 
Paper forms (manual files) will be shredded at the end of the project
(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☒
	☐

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	
All data will be encrypted and kept in password protected laptop. All data transfers will be encrypted and password protected.  All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. The data will be stored until the completion of the project and then deleted. In accordance with the DPA2018, participants will have the right to ask to see what data is held relating to them, and this data will be deleted immediately if the participant requests this, in which case the data will not be used in the project. 

(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Only myself, Georgia Brooks – the principal researcher. My tutor (Dr David Cane) may also have access to this information.


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Only myself, Georgia Brooks – the principal researcher 


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
All data will be encrypted and kept within my password protected laptop. Any data used will be stored on the laptop until completion of the research project and then deleted. 


(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
NA

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Georgia Brooks
	Date:
14th Nov 2024




For STUDENT Submissions:
	2
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Appendix C : Information for parents
Georgia Brooks Research project 2025
Information for prospective participants from Georgia Brooks music school
This document provides information on the research I am currently working on. This is part of my MA in vocal pedagogy that I am undertaking with University of Wales Trinity Saint David and the Voiceworkshop. I am keen to work closely alongside my students to understand more of the advantages and disadvantages to taking part in music examinations. 
I have randomly selected students, who I hope wish to participate in my study (using a vary of ages and grade standards). This will involve:
· Providing consent by completing a consent form, this includes parents’ permission.
· Completing an anonymous questionnaire
· Answering a series of questions throughout the process
· Taking part in a focus group
Taking part in research does not affect your lesson time. Withdrawing from research at any point will not affect our relationship or withdraw you from taking exams. If you have any questions about participating in this research project, please get in touch by the following: Georgia989@hotmail.co.uk
07583733734
If you are happy to participate, please sign the following consent form (with parental or carers consent) and return to me as soon as possible.

Many thanks for your time and response.
Georgia Brooks

Certain situations may impact you negatively in which you must look after your mental health and wellbeing. The following helpline information may be useful: 
· Samaritans: Call 116 123 (Free)

· Anxiety UK: 03444775774 
                   anxietyuk.org.uk 

· Young minds: 0800 11 11 
                       free 1-2-1 counsellor chat and email support



Appendix D : Consent form

Georgia Brooks 2025: Consent form for student participants to take part in research.
Title of project ‘The way people perceive vocal music exams, specifically since COVID’
· I ………………………………………………………………….. voluntarily agree to participate in this research study.
· I understand that if I agree to participate, I can withdraw at any stage without consequences of any kind.
· I have had the purpose and nature of the study explained to me in writing and I have had the opportunity to ask questions about the study
·  I understand that participation involves a questionnaire and focus group 
· I understand that I will not benefit directly from participating in this research.
· I understand that all information I provide for this study will be treated confidentially.
·  I understand that in any report on the results of this research my identity will remain anonymous.
·  This will be done by changing my name and disguising any details of my interview which may reveal my identity or the identity of people I speak about.
·  I understand that disguised extracts from my interview may be quoted in a written report and a presentation. With possibility of future published papers. 
·  I understand that if I inform the researcher that myself or someone else is at risk of harm they may have to report this to the relevant authorities - they will discuss this with me first but may be required to report with or without my permission.
· · I understand that signed consent forms and original audio recordings will be retained in a password protected laptop and phone until the research project is completed.
·  I understand that a transcript of my interview in which all identifying information will be removed from a password protected laptop when the research project is completed
· I understand that under freedom of information legalisation I am entitled to access the information I have provided at any time while it is in storage as specified above.
· I understand that I am free to contact any of the people involved in the research to seek further clarification and information.
Researcher: Georgia Brooks, LLCM georgia989@hotmail.co.uk tel. 07583733734
Signature of research participant (Under 18)

---------------------------------------------------
Signature of participant Date:

Signature of research participants parent or carer

-----------------------------------------------------
Parent or carer date: 

Signature of researcher

---------------------------------------------------------
I believe the participant is giving informed consent to participate in this study

Signature of researcher Date:
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Appendix F
LCM exam 2025 fees
In person - live
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ABRSM exam fees
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Trinity exam fees - Digital
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Appendix J
LCM exam fees digital 2024 
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Appendix K - Devised questions for teachers (To be adapted as the interview follows) 
The general take for music exams is that music exams are over priced, do you think this is over time its become over priced or in general they always have been a luxury and higher priced? 
Touching on access and inclusion regarding disabilities. Music exam boards claim by there own individual policies that they support access and inclusion. I was just wondering if this ever affected any of your students. Have you ever had to enter a student into an exam that needs extra support? 
Could you tell me more about that? 
Do you give students the option of taking live or digital exams. Or do you make the decision as the teacher? 
Is there a reason for that. Particular to each student or a general rule for your students? 
Do you feel like music exams have changed over time while being a teacher? For instance, are they more relaxed than they used to be. Or do you find them harder and harsher marking? 
Just out of interest, did you take music exams when you were a child? 
Do you feel that music examiners marks vary. Some harsher markers and some more generous?
And what exam board is that?




Appendix L
Interviews with music teachers
CODING
Red – Emotion positive 
Green – Emotion negative
Blue – Sentence of interest
Purple -Cost theme
Yellow - COVID theme


Number 1 
Speaker 1 (00:01)
Okay, so we are recording now and just can you just give me a yes, that we are all good to record and we've got your consent. 

Speaker 2 (00:09)
Yes, all good. 

Speaker 1 (00:11)
Brilliant, so the questionnaire that you took, it was brilliant because I had lots and lots of music teachers that took that questionnaire, so I've got lots of answers. I also did a similar question questionnaire for students word. It's like different obviously and a similar questionnaire for parents, worded slightly differently, now generally talking about music exam prices. 

Speaker 1 (00:33)
Very high percentage, everybody for overpriced unfair price. I don't know your opinion on that. Do you feel like music exams are quite high-priced at the minute or fair 

Speaker 2 (00:46)
Um, I only use one board I use the London college of music, which is under the university of west London. They have historically been incredibly good value, so I would totally disagree with what everyone else is saying, but obviously, they're using different examples, LCM have always been very competitive. I would almost argue I'm depressed However, this is now this is first singing exams, but I think it's probably consistent across instruments as well. 

Speaker 2 (01:15)
Um, however, the musical theatre syllabus has now changed as of 2024 September and now they are up and the yes, it's become very expensive suddenly overnight, but they've changed their syllabus, they now include local exercises, so they need the examiners for longer, so their price increase is sort of fair in that the examiners are there for longer now and that it's now increased grade 1 in 2 to 3 songs, rather than 2. 

Speaker 1 (01:42)
So yeah, I teach LCM, as well, it's been strange, the change of syllabus, hasn't it? 

Speaker 2 (01:48)
Yeah, it's not very popular, but yeah, right? 	Comment by Georgia Brooks: Change in syllabus - unpopular

Speaker 1 (01:51)
Now I've got my head round it, I'm fine. I think getting heads round. It was people don't like change, do they 

Speaker 2 (01:58)
Yeah, when I found the historically, I would always put on the Admin fees on top of lcm prices and the parents would NEVER bulk at it. I mean, even this year, I've had to put my prices on top of the new, inflated prices and still no parents are baulking at it, so I'm assuming other examples like either more expensive. 

Speaker 1 (02:17)
The same yeah, within my paper, obviously I've been doing research on it and lcm is one of the lower ones thing a ABRSM very high-priced, and 

Speaker 2 (02:27)
Glamour, I'd say they're expected 

Speaker 1 (02:30)
So, comparing, I've been comparing grade 8 prices as well and there is that I'm talking like over 30 pounds difference, which is quite a lot of money, isn't it? Especially if people are doing live exams and they need a pianist and things like that expensive travel expenses? So yeah, no, that's really interesting. 

Speaker 1 (02:46)
Thank you for that one thing that I didn't really touch on in the questionnaire, but I need to touch on with teachers. But this is much more easier verbally is access and inclusion, so like dispense. Within exams. 

Speaker 1 (03:01)
Um, obviously, I want really to focus on vocal singing exams here, so like you said, you teach lsem, which is a lot of musical theatre. Do you teach many children where you have this is affected any students, so you've uploaded an example ended for an exam and you've had to um declare disability. 

Speaker 2 (03:24)
Um, well, obviously all the venues they look like to have disability access and all the venues I used to have disability accessed. Are you talking about alternative needs? 

Speaker 1 (03:33)
So, yes, there and also I should have gone into this as well, so you've got live exams, haven't you which you're going to the venue, which is you know we could be looking at stuff like wheelchair access, but then you've also got the digital exam side of things where, for me. I uploaded an exam last week and I teach a child with autism and various other bits and bobs, so I have to put the support and paperwork into that. Have you entered children in for exams where you've had to put in, like extra support where it needs to be known to example? 

Speaker 2 (04:07)
Yeah, I mean, I've been doing these exams for like 22 years now, there's always been that special adjustment rule that you can upload the paperwork. The problem that I find with the sort of 60/70 kids I enter every year is that I would say, probably a third of them should have special adjustment. Paperwork, but maybe only about 10 or 15% actually provide me paperwork. 

Speaker 2 (04:33)
Yeah, so then I end up verbally talking to the examiners, because all my kids like live exams, they only do a recorded exam if they're away on my private centre dates, for example, yeah. 

Speaker 1 (04:44)
So you do a lot of live exams, a lot of private centre, private centre example, so 

Speaker 2 (04:49)
Have my own private centre. It's a 3 day private centre of 60 to 70 kids this year. I've got 4 days because the increased examining because of the new syllabus and its longer. I will do recorded exams for SEN students occasionally depending on the issues of the student because they are more calming for students that have circumstances that can not cope with the unusual and unknown.

Speaker 1 (04:58)
See, that's amazing because where I am, I live in like quite a large town and about 3 years ago, they stopped the exam centre, I'm exams and the nearest one is a good like 45 minutes away and I just fit like the sensors of dying off a bit so like for me, personally as a teacher. It's the other students can't actually get there or commit to that far away, which is a nightmare, what I've kind of dived into the digital exams more because of like, actually, students getting the access 2 exams, obviously, if you're a private centre, you have to have so many hours. 

Speaker 1 (05:29)
Don't you? 

Speaker 2 (05:31)
It's 5 at minimum, so yeah. 

Speaker 1 (05:34)
Do you feel with the streets that do provide the paperwork as well? Um, do you feel that that is reflected it within their results or can sometimes be buried? 

Speaker 2 (05:47)
It the lcm examiners that you talk to when I have the special adjustment paperwork. They always remind me. I cannot adjust my marketing strategy, I have to be consistent and I have to treat them as anyone else, yeah, the only they're claiming they're just using it to try and at least make them feel at ease to handle them slightly. 	Comment by Georgia Brooks: Interesting statement about access and inclusion and examiners opinion

Speaker 2 (06:06)
You know, as gently as possible and the main thing I find it only helps with lcm is. That I'm allowed to have somebody in the room to operate the music for them. Yeah, have like a grade 7 boy who's autistic.  And I will, I will make sure that they allow me in the room to his music as although he's over 13, he doesn't need to be worrying about that. 

Speaker 1 (06:27)
Yeah, brilliant, so obviously you run your own exam days are students and you said you only go to the digital ones if like students can't attend those dates ask you are your students still really happy to do the live exams? Then you've got nobody in your rear saying please let me do record it. 

Speaker 2 (06:44)
No one asks for it. It's always just a plan B, you know, in COVID, when I had to do it in 2020 a lot, a lot of the performing kids, the confident ones hated it, they all said they just thrive off the feedback and the look of the examiner us there, entertaining him or her. 

Speaker 1 (07:03)
The adrenaline limbers now I find yeah, whereas if you're doing it to a camera, it's just doing it to a wall, isn't it, which you practise to all despite, do you find this is I know you're only lcm, so this is a bit specific to lcm, but it could be, for any example, do you find that examiner's marks do vary, or do you feel that they are quite on a strict? Um, pathway where they do follow the same guidelines. Or do you find it can up down all around? 

Speaker 2 (07:34)
Well, from 22 years of doing one session every year so I've had, let's say 22 examiners, um, I would say I would say probably 70% of a time if I had to roughly work it out, they were consistent and maybe 30% at a time inconsistent. One year I had an examiner, who would come from lamda as an examiner, and it was his new role with lcm. And he was marking like a lamda examiner who, as you know, a very posh and his approach was and so anyway, I've had examiners like him who have who have either not applied the syllabus correctly. 

Speaker 2 (08:13)
They've broken rules, they've been difficult, they've had one examiner turned. Up, and he put his exam table on a diagonal. In the room, so the first few kids that walked in didn't know where which where did I face? 

Speaker 2 (08:27)
Yeah, you know? So some so some examiners do weird, really weird stuff so, yes, I think it's impossible for them to be totally consistent, but I'm lucky that I have a big centre and they tend to semi decent examiners, and the problem is, they also know that if I get You know, they look at the range at my centre of grades and if the grace, suddenly thumb at the average, you know, I will take them on and I have had to complain, maybe 5 years out of 22, and I've had marks adjusted.

Speaker 1 (08:59)
Thus, yeah, that's quite eye, isn't it? Yeah, think a lot of people feel the same on that. Actually do you feel like and this is a very broad vague question. 

Speaker 1 (09:07)
So, you had exams before pre-COVID, obviously, we had that strange patch in COVID, where we couldn't do exams move to digital. But now we are back fully back after COVID, do you feel that apart from obvious syllabus changes? But do you feel the exams still have the same feeling and emotion towards children like they still feel the same way they're enjoy. 
They, obviously you get the normal nerves and anxiety and stuff. Do you feel that we're back to how we were before COVID? 

Speaker 2 (09:37)
Yes, for me, my experience, yeah, yeah. 

Speaker 1 (09:40)
Cool That is absolutely all I need is more than I need that. 

Speaker 2 (09:44)
I don't like I don't know safe anything they're nicer because I think as the generations for changing, I think exams are a kinder towards special adjustments and kids with special needs. 

Speaker 1 (09:55)
Definitely, I mean, I grew up with exams or myself anyway, so I was doing them all my life. For now, I've been teaching for 10 years and definitely, I can only remember being absolutely petrified as a child and always having like much older examiners, didn't talk very much or make Eye contact, whereas now they're actually quite nice to the kids. 

Speaker 2 (10:15)
And particular, and that's why I use LCM, because I feel I feel they are one of the friendly abroads more modern. 

Speaker 1 (10:23)
It is, I'd say it's I'm on board also like the syllabus changes and things like that, with the music, syllabus theatre syllabus for singing, they were one of the first to like jump on that, weren't they and then they're slowly. Following a ABRSM have brought their own one out and stuff, but they all are all slowly following. 

Speaker 1 (10:44)
Thank you so much for all your help. I'm going to stop recording now, thank you so much for your time. 

End of transcription
Interview 2 
Speaker 2 (00:02)
Okay, if you could just give me a yes, one more time you realize you're being recorded, you don't have to answer everything you can withdraw at any point or good. 

Speaker 1 (00:12)
Yeah, all good at me. 

Speaker 2 (00:13)
Okay, thanks, Chris. So you took my questionnaire to do with music exams. Specifically voice music exams. 

Speaker 2 (00:20)
If we can stay on the voice music exams, but I've spoken to some people that like teach piano. So if we wonder a bit, that's fine because they kind of all come under the same category so diving into my questionnaire, the general take from music, teachers and parents words that they find that they are overpriced at the minute. What was your personal opinion on that? 

Speaker 2 (00:45)
Do you think they're overpriced fare 

Speaker 1 (00:48)
I think they are a bit overpriced. It's and things they've only been going up consistently like I think I've been putting students in for exams for about I think 7 years now I've been doing the exams I think every single year it's gone up noticeably end. You do struggle to say to parent, what exactly what more They're getting for it, you see what I mean. 

Speaker 2 (01:08)
Okay, you'll not yet you're not getting any difference for the price, but it's hiking up every year, isn't it? No? Absolutely, it's like the dreaded conversation as well, I find, even with like a grade one, it's so expensive. 

Speaker 1 (01:20)
But absolutely. And I had 2 diplomas last year and that was just a lot of money, not as well as it was too genetically or something like that, just for the lower level of it's yeah, yeah, and it's yeah, and if it's not, you don't want to put anyone off. You that because I have traps of parents who think always like it's a lot of money. 

Speaker 1 (01:39)
Dude, does my child really need this and obviously? The answer is no real that they don't really absolutely need these, but they're very useful. And they're very good to have certainly if you want to go into the industry, they're good to have on that. 

Speaker 1 (01:52)
V, if you're not doing that, they're very good for yourself confidence, very good for some of just having something to show for the end of the day, but That is all they are hard at the end of the day. You know, so it is sometimes tricky to justify yeah. 

Speaker 2 (02:03)
Yeah, yeah, they definitely are hiking their price. It was quite nice to see because I've always found them overpriced anyway, but it was nice for the general take of everyone to be like no, they are in overpriced. There was the odd person that said like fair price and stuff, so I was just like clarifying that with some reason, thanks right. 

Speaker 2 (02:21)
One thing that I couldn't touch in the questionnaire, because it was just too hard to word and whatnot. And it's more of a verbal conversation I need to look into like access an inclusion and exams. So do you just out of interest, do you do a lot of live exam space to face or digital recorded or a bit of both? 

Speaker 1 (02:41)
It's mostly face-to-face now. I do the odd recorded ones here and there depend there's another example of that I'm mostly to lcm exams, sometimes do rock school exams. So the LCM ones through it's going to work and they sometimes recorded you steer place to face wherever I can, I can again. Fill up the Experience really is the most important thing for them. 

Speaker 2 (03:05)
It's taken away a bit in digital to isn’t it? So looking into will go with live exam space to face looking into access inclusion? So I mean I'm covering anything from student with say a disability, whether in a wheelchair, access to students with something autism where they can't make eye contacts and stuff like that, you said you pretty much teach with an enter for lcm. Do you find that easy to get in contact with the exam board? For things like that do feel like it is represented within their marks and their sheets, how do you feel about students that might have some extra needs? 

Speaker 1 (03:42)
Yeah, I've not had any negative experiences of it, possibly. I don't think any of the students I've put through for the exams I've had sort of a severely, uh, it's a lot of strong, very strong needs physically. But I've had the autistic students and students that have turned, but sort of crutches and things like that, and I've almost bound it taken into account, and I've had what's happened before is… I do remember there's one exam where the girl had broken a bone. 

Speaker 1 (04:15)
Her leg sort of thing like a week before the exam was in a big old cast sort of thing, but and obviously all the musical theatre movements we planned out. It couldn't happen. But she then, for the example, has said, I totally get that I cant do movement as much but I still want to do it. 

Let's have a conversation about What you would have done about your staying off at your interpretation of how you were going to sort of move through it again, just more to show that it's that it's a thought process that's gone into it, rather than necessarily the execution of it, the exam board accommodated that well. And again, on the sort of autism current of it there's, I mean, I'm autistic myself, so it's something that I've tried to sort of Right from the early stages of doing the exams, I tried to be, I'm very open with the students. 

Also I have just thought of when I use ABRSM exam board, they can be a bit of a nightmare if students have multiple problems. It is like a drop down menu and makes it impossible if they have say autism and a broken hand to declare it. Exam boards are easier if they let you just explain it to them yourself.

In fact, he can sort of adapt to if you sort of mean. But then also so and particularly to be honest on the eye contact issue from my experience, particular musical theatre exams a lot of the examiners I don't spend a lot of time actually looking at student. I don't know if you can't just but it's sort sing and go. 

Speaker 2 (05:15)
The amount of students that I have come out of the exams, and they say he hardly looked at me. 

Speaker 1 (05:22)
Which obviously for a pop vocals exam, he's okay, but then for musical theatre, what we've thought about all that it's such an important part of it. And they're barely you know, so I've not mostly, I've not found that aspect of it, particularly strange, if you know what I mean. 

Speaker 2 (05:39)
I find with the digital exams, though, because it is on their laptop and in front of them and they probably rewatch it and stuff and I think they might study it more. Because I do find on the digital exams, more comments are about facial expression and stuff like that. And I honestly think it's because they concentrate more, whereas in live exams there. 	Comment by Georgia Brooks: Comparing digital marks to f2f
Although I think that is changing recently as well, because the last set of exam reports I had to come back the the most common construct criticism was on the physical engagement of it. And this was mostly in pop vocal's exams. But b, the examiner in this occasion, dug down into that far more than I ever since well, there's been an update where they've said to examiners, look, you really do need to try and be a bit more aware of what The physicality they're putting across is, I'd hope that, as it is, even in the pop locals, it's such a big lot of the communication. 	Comment by Georgia Brooks: Discussing change in results and comments in f2f exams recently

Speaker 2 (06:31)
As you said, you said, you had been teaching for 7 years, so obviously that's one main thing I'm looking into, is like what COVID changed us for exams. Do you find taking away the COVID when we really couldn't do anything. Do you think there's a difference between live exams before COVID, and after COVID, or do you think we're back to normal and very similar now? 

Speaker 1 (06:52)
II think. Well, I think I think it depends on the the age of the the student doing it. I think there's an element of I think you're 18 sort of young adults, I think really have been knocked around by a bit where and just that instinct to be very sort of outgoing and confident is there, I've got students that I've had for most of the 7 years there. 

Speaker 1 (07:14)
Younger students Are totally different in this and feel a lot less comfortable sort of kind of opening up and really letting go in for an evening a big old church hall or something. It's still, it feels very sort of sheltered almost facility in a way that wasn't the case floor and having more new students. to me as well, that are again of that sort of younger age group that But it definitely feels hard to get in that extra performance value after people who started after covid. 

Speaker 1 (07:40)
So whether there's sort of not uneffective of really not sharing or opening up or sort of just letting letting it go, it has got a knock on effect, I think. 

Speaker 2 (07:50)
And we're students, yeah, definitely, I'd find the same. I know you said you teach a lot of lcm, a little bit of was it rock school, whatever example, because I'm doing this as a brief as a whole. Do you find that just personal opinion, do you find that music examiners
There are harsher markers and nicer markers, or do you find that the criteria usually is fairly matched? Might have the odd one or do you find it very up down all around Again? 

Speaker 1 (08:20)
I think generally they're pretty consistent. What is inconsistent of and particularly with musical theater, is the the comments they say, I think that the marks are pretty consistent that the angles that you use to focus on are quite inconsistent is like I said the exam I've just had back, very, very focused on the. Social expressions and on diction came, of course, very, very much as well. 

Speaker 1 (08:42)
So I think, but I've had some examiners that I have not mentioned anything of those issues before, but have instead chosen to think about your ensemble with the backing track or other sort of aspects of it sort of things so I think a lot of it does depend on the examiner's own thing. If I'm being honest I think. I think they are and this other thing has changed since COVID. 

This is the since live exams moved back. I think the examiners are slightly more generous now than they used to be from my experience because I like to be in the example. Yeah, yeah, cuz, you have cuz, whenever I'm in for them sort of playing the piano, or operating back in tracks or whatever the replies in, I think that wasn't that good. And then they get a sort of a strong distinction, I think really .	Comment by Georgia Brooks: Opinion of marking of music exams. generous

Speaker 2 (09:28)
See, I've had that my, you know, you're always going to get some students that are merit students, and they occasionally get really strong marks too.


Speaker 1 (09:53)
I don't know. I think before COVID, it wasn'quite I had more, I had more, much more close passes that I look pretty COVID than I do like now, it is pretty much exclusively merits and decisions of this sort of thing, which is, oh yes, it's great for us. And it just makes you think, well, you know a um. 

Speaker 1 (10:13)
I've got a good idea of what level they are at. If you say that you will watch so many you think I'm not sure that was important. 

Speaker 2 (10:23)
It makes me think if I was ever an examiner, I'd, I'd probably be too harsh. 

Speaker 2 (10:38)
Yeah, honestly , that is I've asked all I need to ask. That's been so much help. 

End of transcription
Interview 3
Speaker one
So in the original questionnaire I performed for teachers, students and parents the general feedback was that music exams are over priced. Do you think this has got worse over time of the heightening of price? Or do you think its always be a luxury. I don’t know how long you’ve been teaching for, but maybe you took music exams as a child. Do you think that music exams, specifically voice exams are creeping up or have they always been over priced. Or maybe you don’t think that all and think they are fair priced for what they are. 
Speaker two
So the music fee prices ah, tricky one. So if im giving an honest answer I feel like they have always been classed as expensive, particularly in the higher grades. I do question wether there should be such a big difference between the lower and higher grades. But in my opinion I feel like they have always been this way and aligned with inflation.My biggest issue that I have.. to give a bit of background I have been sitting music exams since the age of 5 and I am now 33. I have set exams for five instruments as in classical singing exams and musical theatre exams. I used to sit exams with Guildhall school of music, LCME and ABRSM. As a teacher myself I now used LCME, ABRSM and Trinity. Some of them will give a slightly different price for digital to face to face. But the price difference is not much at all, it’s a couple of pound. I do wonder if that fair if its right. I do believe the digital exams you are not paying for the examiners expenses such as potential overnight fees. I just feel there more convenient and I don’t feel there is a big enough discount in the exam fees to reflect the less effort for the examiners.
 The teachers have to do a lot more work around it as well.The long winded answer is, it’s a tricky one because I would say for the average person I think they are about right. I think it comes as part of the hobby You know, if we take music away, and people have a hobby of cars. The more they buy for the best car the more expensive it will be. I am self employed but I do have links to our local music service  where I have a status called associate tutor, it means nothing other than I am assosiciated. I am vetted and checked that I am a good teacher run by the local music service. But what it does entails is children who are from low income families to extra funding for lessons. So the way it works is my local music service will fund the cost of group lessons and then the school pay for students using the pupil premium fund. It’s a great way for low income families to access music lessons. My biggest gripe is there  is zero help or support to enable these children from low income families to sit exams because where they are quite pricey, You know I think the average household when preparing for an exam they can save and I feel like its always been this way. But for the lower income families its almost impossible. Especially if were looking at the higher grades. Wow that was a long waffle sorry. 	Comment by Georgia Brooks: Interesting comment about low income
Speaker one
Something I want to touch on with teachers as well, and this can differ with what kind of exams you do. So I don’t know if you do live exams or recorded or both. So this question can look at things in different ways. I just want to touch on access and inclusion with teachers. So this can be from disabilities such as live exams and needing wheelchair access, to submitting a recording exam and having a student with autism.  Do you have any positive stories of when you have needed or applied for extra support for certain students, whether that is live or recorded. Have you had any negative experiences? I don’t need to know all details for obvious reasons but just a brief over view if you view this positively or negatively. I have spoke to some other teachers who had a big range of answers but they find it easy to upload documents but then they feel its not being taken into consideration whilst being marked. But then there’s positives views that certain things have been taken into account. 
Speaker two
So most of my exams are not trinity and LCM and to honest, LCM are used for my musicals exams. So as you probably know that these exams have now split into singers and actors exams. Majority of my students are. I actually have nothing but positive feedback to give regarding that but I think there really inclusive, really supportive, such as things like students need to announce their pieces. Which can be bulky with students with additional needs. So I have a student who has severe dyslexia. Were talking very sever and just memorizing those titles of her pieces and information she was saying is a massive barrier for her from memory. She just simply couldn’t do it. So she used cards. I checked this before and they said yeah absolutely fine. She did that and was marked fairly. There was a little bit of extra support from me, alright ok your now going to do this your not going to do that …

So personally for LCM they’ve got a 10/10 there. Once you prove and tell them the limitations and barriers due to additional needs. I think they are understanding on that The only think I will say is that its tricky because I do also see why. I do find it invasive that they want the full written report of children. When your looking at the reports of autism, dyslexia, dyspraxia or EHCPS.. Most of this documentation is not a document that simply says.. here is the students name and here is there need. Normally to get the actual overall of the student and their needs you have to supply the whole document. In a lot of circumstances their documents have personal information because the assessment is so deep and there’s stuff that isn’t relevant at all the music exam. The parents share that information with me when they send me the document of proof which to be fair this parent in question was happy to supply it but I read a lot of information in there that is very personal and very things I didn’t need to know And how many people read this document within the exam board? Yes this has been shared with parents permission but I feel like that then there’s over sharing a lot of information that they didn’t need to know. So I do think something needs to change in terms of that. Obivously you cant have everyone saying ah yeah ive got this ive got that. But I do think there could be a shake up with how much information and proof is needed. You know wether its just a letter from the school on letter headed paprer that’s able to say this student has these needs and this is how if affects them. I suppose that does add work load though to people that don’t want anymore. Overall my experiences are positive though I am just moaning about paper work. 	Comment by Georgia Brooks: Really interesting reasoning 

Goin slightly deeper level, this could be going off tangent. I have recently registered myself as a validated centre because of the way exams work. I am now classed as an examiner for it as well. Trinity have just started awards and certificates in musical development. This is an exam for students with real profound disabilities. So those that have got serves dyslexia etc. I have had students with autism that have gone and been able to manage sitting it. The mainstream exam boards have made reasonable adjustments given to the exam but there are some students that they could be the most musical people in the world but trying to get them to understand and do oral or sight reading just isn’t going to happen when equally they have really high musical abilities. The exam room has basically been made for people exactly just like that and funny were talking about it because I’ve just submitted my first exam with them with a girl with real severe autism and complex needs. She can compose to high standings and improvise different styles. You can ask her to sit and improvision with instruments and she can just do it. She has phenomenal voice. But there is no exam suitable for her. Wel this was perfect for her as she now has the equivalent of grade six and has UCAS points as well. Just like you would in any other exam. 	Comment by Georgia Brooks: Really interesting - RESEARCH
Speaker one
Wow that is really amazing information, I appreciate that for my own music school and im going to look into that more. 
So from what you have said you cover live and digital exams. Looking at your pupils do you make the decision on who takes what exam. Is it a joint decision, there decision or do you decide what is best for your pupil?
Speaker two
I always let all my students known of all options and that face to face is an option. I kind of have a preconception of what they will choose anyway. I let them know, I give them equal opportunities of what they want to choose. Urm, they tend to choose recorded so that mainly.. urm.. parents prefer recorded .. well digital.. because its less money in terms of  they don’t have to find an accompanist, or I just accompany. We use a lot of backing tracks. So yeah, its more cost effective and time effective for parents. And for students they tend to like the recorded as I am in the room with them. They tend to go more for the recorded because they have that safety net of me able to kind of gage if its submittable or not. I found that after Covid we have had a lot of anxiety with students and they certainly have a lot less resilience as well. I always say to my students I would always recommend face to face as a first choice, as I think it builds good performance techniques and resilience and being graded under the pressure. But they all ignore that and tend to go for recorded because they like the safety of those exams. 
Speaker one
Last question! You have said that you’ve been doing music exams for years in various instruments. Do you think there has been much of a change within music exams. For example, do you feel that exams are more relaxed now or do you find them much harsher? I know I did music exams as a child and was always petrified!  Not talking about syllabus changes, as they change within time but I’m talking about the general vibe and experience of an exam. 
Speaker two
Yeah I definitely think exams have changed. I think there much more relaxed and even much more humanised. I used to be absolutely petrified. I used LCME, ABRSM and trinity. I always thought LCME had a softer teacher for some reason. I always felt like exam boards were inferior to me. You know I was just this tiny timid girl, and they were alien to me and I felt they were so above. My mums a musician, and my mum used to host.. urm representative to hold exams. She used to run an exam centre. I would often be with her all day, and I always remember my mum used to feel the same. They seemed so superior. But now I feel like they have relaxed massively, I feel like there trying to be so much more approachable. I feel like LCME have mastered that more than they other exam boards. I think the one that has changed the least is ABRSM, but I do think they have all changed slightly for the better. They seem less aliens and superior, there all trying. Talking about LCME now, I feel like there is so much better communication, there has been time that I have uploaded the wrong thing on the recorded exam and the examiner has emailed me just to say can you just double check that your third song was correct. And I’ve thought oh my god that’s the wrong video. I feel like before COVID they would have been like oh well that’s what you uploaded, your fault if you did it wrong. So yeah I feel like they are so much more human and more approachable. 

End of transcription 


APPENDIX M  Focus group
A - Myself (The researcher)  
B – Music student
C – Music student
D – Music student 
E – Music student 
F – Music student 
Coding key code: 
COVID 
LIMITATIONS
EMOTION
OTHER 
TECHNOLOGY

A - Ok, so everything ethical has been explained and how the focus group will flow. We are now recording and anything said will go towards my module 6 of my MA, can we give a thumbs up we are good to go.
Thumbs up from everyone
Brilliant. Big thank you to all for attending, lets get started with the focus group. As explained previously, we are welcome to talk freely and openly and it is not an interview. So I’m just going to dive right in as I know we are on a tight time schedule for some. So, singing exams. Thank you for all participating in the questionnaires, there was an amazing similarity within the results. First I want to talk about some emotions that were expressed in general towards singing exams and a better understanding of what you all meant. The word nervous was used by nearly every participant. Can I just get some explanation around the word nervous. It can be used so widely, is nerves a good thing or a bad thing? 
D - I use the word nerves but actually don’t mind feeling nervous. It gives me more of an adrenaline boost which helps me perform better. It is scary at the time but looking back after exams I weirdly enjoy nerves!
Nods in agreement from all
B - I don’t think there a bad thing either because being nervous is like feeling how you should. If I was to laid back before an exam I wouldn’t be taking it seriously. 
A - So ok, we seem to be viewing nervous as a positive word as opposed to a stronger feeling such as anxiety?
D - I think it would be strong to say I get anxiety but I do get nervous. I used to get so nervous though in exams when I did live ones, now I do recorded I am a lot less nervous and more laid back.
A - Great, my next question! Is there a difference between nerves then on digital to live in person exams? 
C - Yeah, I literally don’t get half as nervous when I am recording it.
D - Same
E - Yeah, same
A - Why do you think that is? 
D – I’m not with a random man in the room! 
Laughing
A-Examiners can be men or women 
D-Yeah I was joking, just its horrible being with someone you don’t know at all and on edge.
E-I think nerves are a good thing 
F-Yeah it’s a good thing 
E-it’s the same emotion as excitement so you need to turn the nervous emotion into excitement 
F-Nerves make you perform better 
E-Yeah It’s basically the same emotion as excitement but depends how you channel it
F-It makes you care more about the exam being nervous 
E-And less likely to mess up because you’re focusing and concentrating because it means so much to you.
A-Thanks guys that’s some good info there about nerves, anything else to add? 
Everyone shakes head
B-No
D-No
A-Now you’ve all told me previously you do recorded exams now, would you ever do a live exam again in front of an examiner? 
D-Only if I had to, preferably no
A-Why is that
D-Because I struggled with the questions at the end and I felt under pressure 
F- Maybe, yeah probably because I dunno I felt like it was one time so I didn’t have to keep recording and going over it and making myself more stressed 
E-Also I am so so bad at memorising lyrics. In recorded exams I have been able to read the lyrics that are behind the camera which is probably cheating but it totally helps me.
C- Yeah same I don’t even bother learning the lyrics anymore but in live exams we had to know the lyrics off by heart of your screwed
A-I bet a lot of people actually do this now and your not in minority.
C – Also for my last exam they wanted me to travel loads further. Since the exam centre closed I’m not travelling to Oxford to sing, what is the point when I can do it recorded
A-just flicking back to that point, obviously in recorded exams you know the question you are going to get asked don’t you in the musical theatre singing exam. So you can fully prepare for them. Do you think with live exams and not knowing the exact questions is a main problem that adds to the stress of an exam? Does that make sense? 
D- Yes, so much easier knowing exactly what you are revising and learning for instead of a surprise. Like I find that so so so nerve racking having no idea what they are going to ask and if I have learnt it or not. 
B- I don’t know what the questions are because I have only done pop singing exams where there is none but I just would rather prefer to sing to no one than a camera and my teacher than a random person. 
F- I hate the questions all together because I panic when It comes to it but I would much rather the recording because I can always re record it. I know I said that I hate that because of the stress and pressure of making it perfect but in live you don’t have that beauty.
A-Do you feel like being relaxed for an exam is a good thing?
F- No
C-Do you feel like being relaxed for an exam is a good thing? No because sometimes being under pressure is a good thing and makes you perform better
F-It shows you don’t care if your too relaxed
A-If any of you had to record your own exam, would you be comfortable with this. As opposed to your teacher recording it for you? 
E-Yes
D-No… Feel like id get to stressed 
F- Yeah, I’m already concentrating enough on actually singing let alone setting up the camera and making sure it all runs smoothly. 
F-E why are you comfortable with recording it yourself? Do you find stuff like that easy
E-I am used to doing self tapes for auditions and stuff its actually no drama and pretty straight forward
A-So guys and there is no right or wrong answer remember. Why do you take these exams? And If everyone is happy to say something we will just go in order here because I find this quite interesting as usually everyone has different reasons and goals. So C, why do you take voice exams?
C-I actually want to go into music theatre and study it at college, taking my higher grades have helped me with UCAS points but even if I don’t go to uni and go to stage school instead I think it looks a lot better that I have my grade 8 singing to show that I have been committed for a long time.
E - Yeah literally the same for me.. urm.. I just love singing anyway but its looks better for me if I do want to go into it at college I have proof behind me that I actually can sing I guess!
A-Yeah I do totally get that, its nice to have the certificate of proof isn’t it. 
All nods in agreement
Yeah definitely
A-F what reasons do you find you take music exams for? 
F-For me I just like a goal to achieve. I don’t want to take it too seriously and do it professional. I have applied to university to do geography and politics. I do think it looks good to have hobbies on my CV that I have taken seriously but I do just like having a goal so I know im pushing myself and trying hard.
A-Wow can I just say amazing what your off to uni for and its cool to have different hobbies!
So I know all of you on this zoom call have done exams pre Covid live and after Covid recorded. Do you think the exams have changed much? I know obviously we can record them now and that is the obvious main difference. But do you feel there has been a change in the actual exam as in easier or harder? I know we said a minute ago that the questions in a music theatre exam are deemed as easier because urm we know what we are expecting in the questions but anything else about a music vocal exams from any genre?
D- Some grades I have felt like I have really good examiners that marks really generous and other exams I feel like they have been more mean at marking but that’s not really before or after covid. I have just done all my grades from 1 to 8 and its been an emotional roller coaster!
F- Yeah same, I have had some really high scores and im like wow really but I remember my first exam which was in person I was so scared and the examiner was so mean on my mark sheet!
A – Do you think that’s because you deserved those marks though or because the examiner was harsher?
F-Me and C both thought the same didn’t we!
C-Yeah he was so mean considering we were primary school and it was our first exam. Some slack should of defo been given!
A-E you have done lots of exams through myself how have you felt the grading. Fair or a bit of a mix up?
E- I have been really lucky and got really good marks recently but a few years ago there was a mean marker.
A-So I guess we are all under the same impression that some examiners are harsher markers than others and its all a bit of a mix up.
E-Yeah
F-For sure
A-ok question to think about here. If you could change anything in music exams, would you? 
All shake head no
A-Im a teacher now but I have been there and done what you girls are doing and did all my grades. I think its nice now that you can have a pretty free selections of songs because when I was younger it wasn’t as free and more specific. 
D – I don’t think I would do singing exams if it was really specific is, because if I don’t like it I literally just don’t want to sing it. And if I was doing five songs I didn’t like, I wouldnt even enjoy the whole experience it would just be long and boring. 
B – I like the exam I do at the minute but I know from looking all exam boards are a bit different 
A – Yes your defiantly right they do all slightly differ. Nothing is the same. 
A -  Does anyone have any further comments?
All shake head no
A-Thank you so much girls for all your help. 

End of transcription


Appendix N – Social media recruiting
Hi all,
I am in my final stretch of my MA in Voice Pedagogy and looking for music teachers to complete my survey. It is on voice music exams, digitally and live. It is fairly short and wont take longer than 5 minutes of your time.
Just need to:
- Be 18 years and over
- A singing teacher; that enters students for exams.
Hopefully all details are clear on the form, any questions please feel free to message me or use the email on the form.
Thank you [image: 🙂]



Thank you for your interest in taking part in this survey. 
Who is conducting the study?
I am a MA student studying Voice Pedagogy with the Voice study centre and University of Wales Trinity St David. This is my final project and is the culmination of three years of studying into what benefits my students as a voice teacher. Please note, this is for educational research only. This project has been approved by the Ethics committee of the University of Wales Trinity St David.
Research project: 

The perception for teachers, students and parents of the importance of music exams since COVID, specifically in singing exams.

I am researching the perceptions of music exams from all students, parents and music teachers. This survey is for VOCAL MUSIC TEACHERS that enter there students into exams.

Participation is voluntary and you can withdraw at any moment. All answers are anonymous and the survey is short. There will be no collection of personal data, and the information is purely for research purposes. There is no protentional risk to partaking. 

By taking part in the survey, you are confirming:
· Over the age of 18 years old
· A music teacher, entering students for Vocal exams.
· I voluntarily agree to participate in this research study
· I understand that even if I agree to participate now, I can withdraw at any time. 
· I understand that all the information I provide will be treated confidentially.
· I understand that in any report of the results I will remain anonymous.

Anything you do not want to answer, please leave blank. 

KEY WORDS:
Live exam - In person with examiner 
Digital exam - Recorded digitally and sent to the exam board

If you would like any further information please get in contact with the following email address: 2218811@student.uwtsd.ac.uk
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