Turnitin – ECAD 6001 – (3300) 
Overview of assignment: 
In this assignment, I will be discussing the intervention strategy that aims to minimise the possible effects and difficulties a school transition can have on children. ECAD 6001 The Principles of Practice and Progress provides an idea of how some children have difficulties with process and development in school. It allows practitioners to understand what can be done to help children through these difficult transitions and develop socially and emotionally. I will be looking at a range of sources on this topic including research, evidence, statistics, Government legislature and policy. I have created a strategy that I want to implement into a school which aims to allow children to attach themselves to school emotionally and socially. The aim is to provide children with a motivation and a steppingstone to lifelong learning and better outcomes. I have seen in my local area a high percentage of high SES families. After examining the large bodies of research outlining the effects poverty and disadvantage can have on learning, I believe providing for the social and emotional processes that many children are lacking can help breach the current gap of attainment between poorer children and their more affluent peers.  
Research: 
According to data from January 2018, Neath Port Talbot has 2,386 children eligible for Free School Meals (FSM), 19.5% of pupils in the area (Welsh Government, 2018), making it one of the most deprived areas in Wales. Stats Wales shows a clear achievement gap between those children who are eligible for free school meals and those who are not. Andrews, Robinson and Hutchinson (2017) believe that it will take 50 years to close the current attainment gap, however, the success seen in London has shown that the attainment gap can be closed. Children eligible for FSM are often living in material deprivation and poverty. A ‘Save the Children’ Report found that 200,000 children are living in poverty in Wales, 14% of those children are living in poverty (Poverty.ac.uk, 2019). UNESCO (2010) suggest Educational disadvantage begins before the baby is born, supporting the view that free maternal and child health care must be provided. Bannerjee (2016) asserts that children born into deprivation are vulnerable and will face challenges throughout life, causing reduced opportunities and lower income, and therefore a cyclical pattern. A large body of research looks at the factors caused by poverty and how they affect children; this cyclical problem faced by many is often caused by low self-esteem. BBC (2017) assert that children from poorer backgrounds are hindered by low expectations from themselves, parents and often from within the community itself. Hoff (2003) has shown parents from low SES backgrounds often use different vocabularies than that of teachers and more affluent parents; Bernstein (2003) refers to these two language codes, suggesting people from poverty stricken areas use a restricted code of language that makes them less likely to understand the teacher as fully as those whose parents use the elaborated language code. This is furthered by Hart and Risley (1995) who suggest more affluent parents are more able to develop conversation to help build children’s vocabulary. There is a view that low SES families show less encouragement and effort towards academic achievement, as supported by Odeen et al (2012), who suggest low expectations or “helplessness” is related to low SES status. Jensen (2013) suggests the conditions children who grow up in poverty experience provide barriers to healthy development and increase the stresses they face. Because of this, he argues, children’s brains develop differently. Noble et al (2005) agree, suggesting working memory, impulse regulation and cognitive conflict are all affected by these conditions. 
The mindset of children going through school transition is crucial in developing the resilience required to be successful, agreed by Donaldson (2015). Children’s views of the school and their motivation can be linked to teacher support (Hannewald, 2013). Children who show less motivation and struggle psychologically often have more negative experiences of transition (Lester et al, 2012a; West et al, 2010; Chung et al, 1998; rigin et al, 2013). School transition is often a time of anxiety for many children (Galton, Morrison and Pell, 2000; Jindal-Snape and Foggie, 2006), Eccles and Midgely, 1989) believe during this period there is a large decline in self-esteem and achievement.    
School transitions can be very difficult for many children; Van Rens et al (2018) suggest that school transition can be a significant challenge for all stakeholders involved, as seen in Fig 1. When changing environments, children have shown adjustment difficulties within both school and social systems, which West et al (2010) believes is due to personal characteristics of the child. Anderson et al (2000) also suggests socio-economic factors, prior problem behaviour and low academic achievement all have impact on the transition process. McGee et al (2004) highlight a link created due to these factors between transition and declining academic performance. Sirsch, 2003; Vaz et al, 2014) assert that children’s personal factors can be predictive factors as to whether they will be able to cope with a transition in academic terms. Evangelou et al (2008) found that 72% of children from lower SES households do not get used to daily routines for school, they also found 58% were not able to settle effectively, with children from lower SES households attaining lowest academic achievement. Symmonds (2015) suggests during a school transition, children are developing social competencies, involving teachers and peers. Transition can put a strain on this development due to the changes taking place and the stresses being placed on individuals. Erikson (1968) says children have a greater sense or a confusion of their own identity during school transition which may lead to problems with their peers. Lewin (1936) asserted that children’s perceived behaviour is due to the individual’s personal interaction with their environment, including environmental factors such as teachers, community and peers. It is important that teachers and care givers do not label children and try to predict their outcomes as they come through the system, as many children are coming from low SES backgrounds. Becker (2003) suggests that labelling can be harmful to children and can shape outcomes, having impact on a child for the rest of their life.  
[bookmark: _GoBack]A wide variety of strategies and interventions have been implemented that aim to close the attainment gap; Government departments and school review bodies are among those who seek to make changes. Estyn (2010) suggest schools should create better transition arrangements by canvassing the views of parents or carers, whilst using these results to inform self-evaluation and development plans. Kerr et al. (2010) suggests that schools are often overlooked by governments policy on interventions and can play a big role in changing this trend. However, there is not one ‘gap’, nor one ‘solution’ for how gaps can be closed’ (Florian, 2016: 3). Following the European Convention on Human Rights (Article 2 of Protocol 1) and the United Nations Convention on the Rights of the Child (UNCRC, Articles 12 and 28) (SPICe, 2016) suggest there is an understanding that children need to be at the forefront of their own learning. SPICe assert that academics and headteachers believe children must be at the heart of policy and practice. Disadvantaged children often struggle with motivation and resilience; SPICe suggest that schools that foster resilience and motivation allow children to create and develop their own ideal conditions for learning. This is further agreed by (Rutter, 1985, 1987; Cefai, 2008; OECD, 2011; Siraj- Blatchford, 2011; Davis, 2016). Research shows successful schools have effective teachers who are aware of children’s interests and problems and are then able to offer individual support (Barth, 1999; Florian et al., 2007; Siraj-Blatchford, 2011). Children’s wellbeing is becoming more prominent within the Uk (SPICe, 2016; Florian et al, 2007; MacLeod et al 2015; Florian, 2016) believe schools must aim to meet the individual needs of every child, including, where necessary, interventions and sustained efforts. MacLeod et al (2015) assert that the most successful schools have an ethos of high attainment, whilst also avoiding labelling children. Goodman and Gregg (2010) looked at the reasons for an attainment gap between low SES children and their more affluent peers, finding attitudes and behaviours as one of the leading causes; 19% of low attainment among this group is caused by children’s attitudes and behaviours, while 20% is caused by those of the parents. They further show parental background and education have a 29% effect on the attainment gap. Despite policy seemingly having a low effect on the attainment gap, Goodman and Gregg suggest there has been a shift in recent years where policy makers are now focusing on children’s emotional and social wellbeing. They point to the main areas of policy; parents and the family home, where policy has looked to improve the home environment by providing contributions such as books and computers, as well as raising aspirations and a desire for advanced education. The Tackling Poverty Action Plan (Welsh Government, 2012b) sets out the Government’s agenda to help people currently living in poverty. In this they aim to mitigate poverty’s effects and also prevent the cyclical pattern of poverty. Parekh and Kenway (2011) further suggest the governments desire to reduce poverty and the impacts it creates. ESRC (2011) applauds the broad nature of which is required to solve this problem. Policy also looks at children’s attitudes and behaviour, looking to reduce behavioural problems, help children believe in higher educational outcomes and raise children’s aspirations (Gregg and Goodman, 2010). Estyn (2011) states that few secondary schools and very few primary schools aim to rise learners’ aspirations through use of strategies to support disadvantaged learners. Estyn (2011) further suggest school initiatives help create a positive attitude for education and a belief in their own ability. Children spend a lot of time in their communities and with their family; Welsh Government policies such as Flying Start, Families First and Communities First have aimed to reduce the impact of poverty on families (Egan, 2012b), however these policies have not been highly successful, pointing to the need for broader policies to tackle poverty’s effects. The third area of essential policy making the school’s approach. Goodman and Gregg (2010) believe schools could be doing more in order to reduce inequality, suggesting funding and amount of directed teaching time provided to disadvantaged children is essential. SPICe (2016) suggest early intervention is the most effective way to close the attainment gap as currently it continues to grow as children get older. Within schools, I believe teachers must support disadvantaged children as much as possible, ensuring their social and emotional needs are addressed. Not only is it important to seek out children’s strengths, but it is also important to identify potential problems and solutions to those problems. The Early Intervention Foundation (2014) shows the importance of early intervention, before problems become too difficult to reverse, for example the attainment gap and the effects of poverty. This is further agreed by Kerr et al., 2010; Sahlberg, 2009; 2011; Siraj-Blatchford 2011; Blanden et al., 2015; MacLeod et al., 2015; OECD, 2015). Sammons et al. (2015) suggests early primary school experiences and better home environments have shown to significantly boost attainment for children while counteracting the disadvantages. The Endowment Education Foundation’s (EEF, 2016) research further suggests that on average, early years interventions show five additional months' progress, whilst also being beneficial to children from low SES families. 

Transitions: 
School transitions pose a number of factors which children must adapt to, such as different methods of teaching, larger peer groups, large buildings and different teachers. Chung et al (1998) and Waters et al (2002) suggest poor school and peer transitions can have long-term effects on children’s mental health, while Sirsch (2003) suggests many children have mixed feelings about transitions. Tobell (2014) and O’Donell and Tobell (2007) suggest children’s participation can develop their identity and confidence while supporting a transition. As van Rens et al (2017) say, all stakeholders play a large part in a successful transition; As seen in fig 1, the family conditions effect children’s readiness for a new school, whilst the school and the child have an equal role to play. It is vital that children are prepared for a school transition to be able to cope with possible complications (Simmins and Blythe, 1987; Snow et al, 1986; Anderson et al 2000). Anderson et al (2000) further suggest environmental contexts are an indicator of the possible success or failure during a school transition. Evangelou et al (2008) also suggest local partnerships with feeder schools are important. Willingham (2009) suggest children from different backgrounds have differing cognitive styles. Willingham states that “Genetics play a huge role in general intelligence (2009, p.175); with genes potentially responsible for roughly “50% of our smarts”. This is supported by the Flynn effect, which suggests environment impacts intelligence (Flynn, 2006). Evangelou et al (2008) show that schools that respond to parents’ enquiries and provide information, for example online, is a core feature for a positive transitional experience. An example of good practice can be seen at Porthcawl Comprehensive School (Estyn, 2013) who contact parents and children using a questionnaire designed by NBAR to identify vulnerable and anxious children. Evangelou et al (2008) also believes intervention and transition staff training play a big role in a school’s readiness for new learners.  
Often intervention strategies are required to support children during a transitional process. Kakavoulis (1998) believes schools and parents need to provide motivation as being able to target an individual and find their motivation is essential to learning. Anderson et al (2000) believes interventions must be comprehensive, including both parents and the community. This is further agreed by Pellegrini and Long (2002) who suggest relationships with peers and family are crucial. Coffey (2013) and Green (1997) show strong communication between primary and secondary teachers and also teachers and parents provides continuity and aides a strong transition process. Lester et al (2012a) suggests these interventions must be focused on early-targeted interventions to minimize effects of school transitions. The EEF (2016) also recommends that, in order for early intervention to work, well-qualified and trained staff must be present in order to provide high quality provision. They also recommend that children be engaged in activities that can support pre-reading, the development of early numbers concepts and non-verbal reasoning. 
Strategy and Research : 
I will be using Nurture groups as my intervention strategy as I believe social and emotional aspects are a large and important part of developing learning and the motivation to learn. It is essential that all children are given the same opportunities, no matter what their background is. Evidence exists that children who born into poverty join school already behind more affluent children (Bradshaw, 2011). My strategy is to create a Nurture Group which includes students from year 6 from a feeder school and children in year 7 from the comprehensive school. The aim is to allow learners an opportunity to express their feelings and difficulties in a safe place, ensuring development of children’s emotional health. It will also help them attune to the differences that a school transition may present. The trained staff involved will provide the social and emotional support required using the Boxhall profile. Nurture groups were designed in the 1970’s by Marjorie Boxhall and implemented to provide pupils with specific activities and experiences (Welsh Government, 2010). Moran (2015) suggests that the importance of promoting a positive outlook and a positive sense of self is essential. Lucas (1999) says Nurture groups have been developed with the role of Attachment Theory as a clear underlying principle, seeking to help children form better relationships. Davies (2011) believes Nurture Groups are an intervention which provide possible nurturing experiences through the early years, linking to the idea that children in poverty do not necessarily gain the experiences required to form the basis of learning and creating relationships. Hughes et al (2016) suggests adverse childhood experiences can have effects lasting into adulthood, where mental health and wellbeing effects can worsen. It is therefore important that public services such as education understand the life-long importance of the provision for a safe and nurturing childhood (Hughes et al, 2016).  The Welsh Assembly Government discuss Nurture Groups, stating that “Children attend the Nurture Group throughout the week but are involved in mainstream education after three or four terms” (Welsh Government, 2010, p.7). A Nurture Group often consists of up to 12 children, with a teacher and assistant who have received training in Nurture Theory (Welsh Government, 2010). Bowlby’s (1969) ‘Attachment Theory’ explains how psychological connectedness can affect the relationship between care giver and the child, while Maslow’s Hierarchy of Needs (McLeod, 2007) provides an understanding of what children require. 
Bowlby (1969) found early relationships that are developed with security and trust provides a secure base in which the child can develop independence and self-resilience. Bowlby suggests this allows children to create secure attachments in the future as he believes that attachments carry on throughout life where people develop innate behavioural control systems. Geddes (2005), Hoffman (1994) and Ainsworth (1968) agree; Ainsworth (1968) explains further, suggesting three types of attachment: secure, avoidant, and resistant. Moran (2015) believes many children grow up with their needs met by their adult caregiver, but this is not always the case. Moran further states that not all children have such positive experiences, hindering their emotional and cognitive development. Bowlby’s Attachment theory suggests the mother is the primary care giver, however, this theory does not consider the number of different people that affect a child’s life by providing support and guidance (Field, 1996). In Northern Ireland, students in Nurture groups improved in areas such as social and emotional skills, as measured by the Boxhall Profile (Nurture Groupsuk.org). Further studies have shown children involved in Nurture Groups perform better academically (Sanders,2007; Reynolds et al, 2009), and have also increased school attendance rates (Sanders, 2007), as OFSTED (2011) suggests Nurture Groups are reducing school exclusions. Neath Port Talbot is one of the most deprived areas in Wales, with over 4,000 children eligible for free school meals (Statswales.gov.wales.,2019). However, the Welsh Government (2010) showed that the Neath Port Talbot local authority has good practice in the use of Nurture Groups, allowing parents and pupils to contribute. In 2007, 12 Nurture Groups existed in this area( Welsh Government, 2010). During this time there were 23 permanent exclusions, but over time, this number has fallen, reaching just 8 by 2012/13 . Nature Groups evidently largely impact this, allowing children’s feelings and social development to progress with a trained educator and improving outcomes. Nurturegroups.org (2019) show that by using these methods, schools are able to comply with mental health and wellbeing policy due to the accreditation process. Binnie and Allen (2008); Reynolds, MacKay and Kearney (2009); Sanders (2007) suggest being part of a nurture group provides a positive impact on student’s social and emotional functioning. Nurture Groups provide children with mental health and social support, which the DfE (2014) believes allows a safe space where children can have a sense of belonging and the trust to talk openly. Nurture Groups are supported in Scotland to tackle educational inequality (2014). Laevers (2003) suggests wellbeing and involvement provide for high levels of child development and deep learning. Social constructivist theory and Bronfenbrenner (1994) also talk about how the learning environment affects learning, suggesting there are many different social aspects at play. Nurture groups aim to provide the social aspects that may have been missed during childhood due to lack of opportunity, and Bronfenbrenner’s theory suggests that they do this through supporting social and emotional needs. Vygotsky’s social development theory(Jaramillo, 1996) also agrees that learning is a social process, so developing these relationships within a nurture group is highly beneficial, as he says cognitive and human development is caused by the ‘dynamic’ interaction between the learner and society. 








Appendix: 

Review of the assignment:
In this assignment I have been researching and understanding the effect transition has on children, It was interesting to find many children struggle with the change of environment, with a lot of children given limited support in what is often a larger school. School transitions are affected by a number of out of school aspects, with poverty playing a major role. I have found that poverty causes further stresses for children and can affect changes of the brain differently to their peers. Children in poverty are also often at a disadvantage because of the knowledge of their parents, the amount of opportunities they receive and living conditions. It is crucial that schools implement strategies aiming to provide missed experiences and further academic support ensuring these children do not fall behind due to a lack of previous knowledge to build on. During this assignment I have also been able to improve my ideas and quality of the research undertaken. It has helped show me what is required to ensure children’s needs are being adhered to and what research and depth of research is required to ensure strategies are effective and also cost effective for the school. This links to the QTS strand ‘Professional learning’ (Hwb.gov.wales, 2017)where I have used ‘wider reading and research findings’ (Hwb.gov.wales, 2017) to create and improve an intervention strategy to the needs of a school, also ‘Continuing of Professional Learning’ (Hwb.gov.wales, 2017) has allowed me to evaluate differing practices and research in order to make my choice. Creating a new strategy has required me to look at good practice and look through extensive lists of evidence, I have been able to use my knowledge and research to create an intervention strategy to help support children who require support, this links to the QTS standards strand ‘Innovation’, where I am able to develop new techniques and evaluate the impact of changes in practice (Hwb.gov.wales, 2017). I have also been able to think about the collaboration with school and the whole school ethos is crucial, if something is implemented, there school be a whole school approach to create at atmosphere and support throughout the school. This links to the QTS standards strand ‘Collaboration’ and ‘Enabling Improvement’ (Hwb.gov.wales, 2017).   

School Context:  
Sandfields Primary School is in Aberavon, in Port Talbot.  There are 374 pupils aged 3 to 11 years on roll.  There are 12 mainstream classes and 62 pupils attend the part-time nursery provision. Approximately 55% of pupils are eligible for free school meals.  This is significantly above the national average of around 20%.  A very few pupils are looked after by the local authority.  The majority of pupils are of white British ethnicity, with a very few pupils speaking English as an additional language.  No pupils speak Welsh as a first language at home. The school identifies 37% of pupils as having additional learning needs.  This is above the average for Wales.  Very few pupils have a statement of special educational needs.  There have been a very few fixed term exclusions in the last year. The individual school budget per pupil for Sandfields Primary School in 2015-2016 means that the budget is £3,127 per pupil.   The maximum per pupil in the primary schools in Neath Port Talbot is £7,039 and the minimum is £2,718. Sandfields Primary School is 51st out of the 65 primary schools in Neath Port Talbot in terms of its school budget per pupil (Estyn, 2015, p.1).
Script: 
Introduce yourself and what this speech is about – 
Hello, my name is Harry Corish and thank you for listening to my ideas on the implementation of a new intervention strategy regarding the transition between primary school and the secondary school. 
Following recent Estyn inspection, evidence that we need more involvement, a support network for those requiring academic, social and emotional assistance. 
The strategy I will be discussing is a Nurture Group - aims to support at-risk children by providing vital social and emotional support, whilst also supporting individual academic needs. 
Donaldson (2015) suggested school transition process can be improved by implementing a continuum of learning. The UNCRC show the importance that children have in the school system; they should be able to have their voices heard. 
Not all children enter school at the same level and research shows this gap expands further as children grow up. 
The strategy I want this school to implement is a nurture group, with a close partnership with the local comprehensive school which I believe will offer a safe place. It will allow the students to acclimatise to their new surroundings, with help from students who have gone through the process. 
Children who grow up in poverty experience conditions that place them at a disadvantage, with a number of stresses and conditions that prevent the necessary motivation. Young minds say there is a crisis in the UK surrounding child mental health. 
In Neath and Port Talbot there’s a high percentage of children eligible for free school meals - 4,401 eligible in 2018/19. 
In Wales the attainment gap is 21.7 concerning free school meal children. Pisa tests (OECD, 2017) and stats Wales (2019) show this gap. The JRF shows a large attainment gap between the most and least deprived. 
Nurture Groups – 
Based on Bennathan and Boxhall’s (2000) concept of Nurture Group - interventions taking place, based on six nurture principles - offers support through safe place so they can develop social and emotional connections to the environment. 
Glasgow City Council (2006) assert that schools are nurturing environments for all pupils, allowing children to reach their full potential. 
There are already a number of nurture groups in Neath Port Talbot which show good-practice first-hand while allowing critical evaluation.  
Nurture Groups UK (2019) usually consist of six to twelve children or young people, conducted by two trained members of staff. Aim to provide help, removing barriers. 
A Kent Nurture Group found intervention has reduced exclusions by 84%. Seen in local area with exclusion numbers falling from 2008 as nurture groups increased. 
Benefits recognised by national policy in UK; in England - DfE show the value of well led and well taught nurture groups (2012, 2016). In Scotland (Education Scotland, 2018) - report discussed how national policy aligned with these groups and how the Scottish Government (2011,2013) considered nurture groups key in supporting wellbeing and achievement. The Welsh Government (2016) cited nurture groups as an intervention that help children manage behaviour and attendance. 
Cost and Setting up – 
Nurture groups Uk (2019) have created a six step process for creating a nurture group. Suggest visiting a local Quality Mark Award nurture group, send letters to parents for permission, update school policy. 
According to the QMA course pilot study (2014), the average costs are £1.62 per hour per child. Children will receive 5 sessions per week for 3 terms with a total of 487.5 total hours of provision (2015). Once established, nurture groups costs £8,700 per child (nurture groups Uk, 2019). 
Sloan et al (2016) asserts that nurture groups are cost effective. They also found nurture groups could save an estimated £150,000 of public services. Funding from the European Social Fund has been used in disadvantaged communities in Wales. 
There is a four day certificate in the practice and theory of Nurture Groups. Wales’ Handbook for Nurture Groups 2010 say this training costs £450-£700 per person. Room with a worktable, soft seating, food preparation and sharing area, play resources, a mirror and access to age appropriate curriculum resources required (Wales Handbook for Nurture Groups). 
There needs to be a whole school approach in order to allow the school to understand why some pupils need additional support (Handbook Wales). A key network needs to be created. 
Assessment monitoring – 
The Boxall profile is an assessment tool which identifies blockages to learning, found in the Boxall Profile: Handbook for Teachers (Nurture Group Network, 1998). Costs £20 and additional forms can be purchased for £4 (Welsh Handbook). 
Goodman’s Strengths and Difficulties Questionnaire allows practitioners the ability to conduct research which may show emotional symptoms, hyperactivity, peer problems and pro-social behaviour in children which can be assessed over six months. This can involve parents as a starting point for discussion. 
Schools with high proportion of children available for free school meals can apply for Pupil Deprivation Grant, whose purpose is to improve outcomes and remove barriers to learning for children eligible for free school meals. 
Schools received £1,150 per child between the ages of 5 and 15 in 2016/17 (Gov.wales, 2013).
Transition Grants are also available from Welsh Government, allowing improved transition which research says is required for children to be successful. Using personal feedback and teachers’ views allows the monitoring of these children. The monitoring can use SeeSaw, which actively involves parents. 
The school could use Kinteract - an assessment platform that allows collaboration between teachers, students and parents. Creates the possibility for different languages to be utilised. 
OFSTED and ESTYN – 
Estyn (2010) says schools must improve R7 transition arrangements to improve consistency of teacher assessment. Transitions are often difficult for students who are changing environments. 
Estyn has provided examples on good practice that can be used as reference in transitioning a school. Porthcawl Comprehensive - inclusion of parents and children when looking at the transition from primary to secondary. Cadoxten Primary School provided a nurturing environment using inclusive approach to wellbeing, using Nurture groups to provide support emotionally and providing educational support and mentoring. 
An Evaluation of Nurture Groups in Neath Port Talbot (2012) shows teachers have reported the difference in children’s presence within class as well as the Boxhall evidence, suggesting the majority of children are on-track - a number of children exceeding expectations In Sandfields Comprehensive School - pupil had improved their reading age by 6 years within the two academic years provided for within a nurture group. Area has also seen a decrease in exclusions at schools with Nurture Groups between 2006/07 and 2010/11. 
Wellbeing is a crucial part of the Social Effectiveness Framework. Melin Primary school’s inspection show this, where Estyn asserted that “nurture provision has a positive impact on pupils wellbeing” (2010). 
OFSTED (2011) say teachers must be careful with integration and reintegration; there must be close ties between the class teacher, teaching assistant and nurture group staff. OFSTED recommend a student’s contact is not cut off to the group but should visit. They assert the length of a pupil’s placement in a nurture group must not be decided before. This will be under regular review throughout.  
Country and policy – 
Wellbeing is becoming more important and should play a major part in educational policy. This has been echoed around the UK, seen in the number of policies passed. Support can be seen in the Warnock Report 1978, green paper for excellence for all children 1997, Steer Report 2005, Healthy schools Toolkit and the Mental Health and behaviour in school Report 2014. 
Policy and Government support can be also be seen across a UK context. Wales’ Wellbeing of Future Generations (Wales) Act, Children and families measure 2010, A child poverty plan, in England: Every Child Matters, in Scotland: Getting it Right for Every Child, look to improve current practice and policy. This supports idea of nurture groups allowing children a voice to create own environments.   
Government legislature and policy has shown the benefits and the effectiveness of school interventions in tackling the problems of poverty. Won’t entirely eradicate problem, as seen, however the intervention strategy should be used within a broad range of policies. 
The Tackling Poverty Action Plan (2012a) in Wales shows Welsh Government’s aims are looking to improve outcomes for children growing up in poverty. This shows that broad strategies should be used with inclusion on community, family and personal level. This is further seen in Donaldson’s Successful Futures and in Scotland with their Child poverty strategy. 
Sum up and conclude – 
I want to thank you for your time and for listening to my ideas on nurture approached intervention to transitions in education. It should be evident that nurture groups are beneficial because of the social and emotional impact on children. They prove incremental in development of children’s personalities and willingness to participate. 
Nurture groups provide safe place and can help practitioners develop children’s outcomes. This has been backed by numerous government policy and reports outlining the success of nurture groups and the effect children’s wellbeing has on academic progress. 
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The chart above represents the six key areas/ interventions for success in education (outer
circle), with the child at the centre, and the essential principles that permeate the life and work

of the school and its staff. The diagram has been developed to reflect the key themes identified
in this briefing.
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