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Abstract
Previous teaching experience in a Foundation Phase classroom highlighted whilst children were on the carpet, many lacked involvement and frequently conversed with peers. Consequently, the pupils did not benefit from the content being taught and therefore on occasions, the pupils did not meet the success criteria of activities set. A small-scale study aimed to identify how involvement on the carpet area could be promoted through the integration of an incentive known as the ‘Quiet Critter strategy’ (Q.C.S). To collect the qualitative data a lesson study was conducted which concluded, the pupils made more effort to listen and engage in learning on the carpet area when given an incentive. However, the Q.C.S did not receive an overall average as to promoting high engagement from all children and this paper also outlines the further investigation techniques required to provide a further insight to the strategy. 
Key Words: Foundation Phase, Quiet Critters, lesson study, pupil involvement, Leuven Involvement Scale.

Research Context
The research was conducted in two Foundation Phase classes; in two separate schools. The schools names will not be exposed throughout this paper, following confidentiality and anonymity guidelines outlined by the British Educational Research Association (2011) (BERA). The initial lesson study was carried out in a Church of Wales community school located in a small town in South Wales. The school is comprised of fifteen mainstream classes with 442 pupils on roll (Estyn, 2017). This lesson was undertaken within a Nursery classroom catering for fifty-four pupils aged three to four years. Although, due to the amount of children the research was conducted with a small group of 10 children (as this is the size of groupings the pupils often work in). Both researchers decided it would maintain the well-being of the pupil’s, whilst providing more reliable data to not alter learning groupings. The second school was located in a rural region of the South Wales Valleys. The school offers four learning resource centres, thirteen mixed-age classes and has 451 pupils on roll (Estyn, 2015). The research compiled in this school was undertaken in a Year 2 classroom catering for twenty-six pupils aged six to seven, with all pupils taking part.
Although both schools had a variety of behaviour management strategies in place, discussion between both researchers identified children to: daydream, lack concentration and fiddle while on the carpet. It was concluded that both classes would benefit from a strategy to promote involvement on the carpet area.

The Quiet Critter Strategy
The strategy aims to positively reinforce involvement on the carpet area by providing children who listen and engage in the learning with the incentive of gaining a Q.C. Q.C are made from pom-poms, with googly eyes, giving them the appearance of a ‘critter’, as shown in appendix 1. Although, if pupils begin to converse with peers and lack engagement they will be verbally encouraged to listen and reminded that the critters do not like noise and disruption.

Literature Review
The literature surrounding the integration of incentives and the significance of the carpet area on learning will be examined. Reading books, journal articles and varied internet sources has compiled a breadth of information to subsequently inform the views of researchers and help refine the investigation process. 

The literature surrounding the carpet area undoubtedly identifies its prominence in supporting learning. According to Charles (2017) and Brophy et al. (2010), the classroom carpet area provides children with opportunity to: engage in whole-class learning, listen to and respect the perspectives of others and to consider advice from peers to gain a deeper understanding of subject matter. Donaldson (2015) encourages such opportunities and states, for children to consolidate their learning they require every opportunity to discuss ideas and explain thinking with peers to develop new, enhanced  ideas on real-life concepts. Pichon (2012) and Rothgeb-Bird (2012) also identify, without sufficient use of the carpet area as a learning space, practitioners cannot engage in direct instruction to provide detailed information on how to engage in learning activities. Direct instruction is supported by Hattie (2012) who explains,  children are dependent on direct instruction to successfully meet the learning objective(s) and success criteria of educational tasks.

Although, further investigation into the literature has identified, practitioners spend considerable time dealing with poor involvement from pupils on the carpet area (Sugrue, 2018; Galton, 2017; Wheeler, 2001). This implies time is being taken away from the advantageous learning opportunities the carpet has to offer and therefore, implicating pupil progression. Having noted this, both researchers felt confident that the literature supported their research question and investigation into this context would be beneficial.

However, investigation into the integration of incentives in education has highlighted this is a controversial debate among authors. According to Chaplain (2016), integrating incentives into the classroom encourages desired behaviours as it praises children for their contribution as it recognises their engagement to learning. The importance of praise is further outlined by the Department for Education and Skills (2010) which states, praise is the most effective method to encourage engagement in children as it increases children’s response rates as a result of enhancing intrinsic motivation. This is synthesised by Sugrue (2018) who adds, praise boosts self-esteem and motivation, consequently reinforcing the children’s innate desire to learn and engage in such learning opportunities. 

Although, Ester (2010) contradicts this and implies, rewards and incentives can reduce intrinsic motivation in pupils and instead promote extrinsic motivation whereby the child has the desire to achieve the award as opposed to having the desire to be engaged to learn. This suggests, there is a possibility the pupils would put more interest in the Q.C itself than the actual content being taught. Although reference to educational theorists such as Skinner has highlighted that children depend on such positive reinforcement to learn that a desired behaviour which is reinforced is a behaviour that requires displaying (Department for Education and Skills, 2012).

Chaplain (2016) highlights, in many educational settings reinforcement strategies are ineffective due to practitioners misunderstanding the approach and therefore not integrating such strategies effectively, minimising their benefits. This could therefore be considered in relation to Ester (2010)’s viewpoint and it could be suggested that if such strategies are undertaken appropriately, then they can actually promote intrinsic motivation for both the learning and the reward. This subsequently informed both researchers that to ensure the study was conducted appropriately, each required a deep understanding of how the strategy was to be implemented. This therefore helped refine the research process by both researchers ensuring they understood the principles of the approach beforehand.

With regard to the Q.C.S, Chaplain (2016) and Charles (2017) state, pupils who are given tangible rewards as opposed to verbal praise are more likely to repeat the desired behaviours they are rewarded for. This is synthesised by Ester (2010) who explains, concrete rewards provide a greater sense of achievement than verbal rewards as the child has actually gained something from their engagement. In relation to this, both researchers therefore felt it would be more interesting and exciting for the children to actually gain something physical (the critter), as opposed to verbal praise which if children receive frequently, they do not always benefit from (Brophy et al., 2010; Wheeler, 2001). 

Sugrue (2018) (a teacher who incorporated this strategy) highlights, a limitation to the Q.C.S explaining, many children who had their critter removed when they lacked engagement became upset. This instantly highlights the significant ethical affects the intervention can have on child well-being. However, in response to this the research was subsequently refined whereby it was decided the critters would not be removed from any child, instead listening and engagement would be reinforced through verbal reminders (while the pupil was still in possession of the critter). However, Sugrue (2018) goes on to explain, the Q.C.S consistently promotes involvement while the children are in possession of the critter. Therefore, children are redirected to stay engaged by having the critter, as opposed to the teacher continually having to redirect the learning of the pupils, which teachers do not always have the time to do (Sugrue, 2018).

The literature has outlined both the positive and negative effects of incentives like that of the Q.C.S in relation to promoting engagement. The varied perspectives examined has allowed researchers to consider the limitations of the approach and alter their practice to diminish these from being present throughout the study. Although the research has identified the benefits of the carpet area Pichon (2012) concludes, little research that has been conducted surrounding the carpet area and children’s involvement while there. It can therefore be suggested, a general limitation is that there is little research in this field, especially in relation to the implementation of the Q.C.S as it is a relatively new and unique intervention. It is understood more research is required in this area, however this paper is starting to form that research base.

Methodology
The research aimed to improve students outcomes when learning on the carpet area, by focusing on promoting pupil involvement through an incentivised approach to learning. Investigation into this field collected qualitative data which allowed both researchers to examine the changes in involvement the children displayed when the Q.C.S was implemented (Hammersley, 2012). The study comprised of an action research approach which Bell and Waters (2014) define as, an method of research which allows researchers to critically investigate an issue which requires a solution to reach a more desired outcome for those involved. 

As part of the action research approach a lesson study design was applied. Lesson study is a process whereby two or more research practitioners collaborate to decide on a focus to develop before then conducting the lesson, observing its effects, interviewing a pupil focus group and then reflecting to refine the process for the future lesson (Dudley 2014; Department for Education, 2010; Graduate School of Education, 2014). 

The integration of lesson study in educational research is advocated by Dudley (2014) and Dudley (2015) who explain, the lesson study method has the unique benefit of allowing professionals to collaborate in the research process, whereby investigation has identified peer collaboration in research to be the most significant action practitioners can take to improve educational outcomes for pupils. Chassels and Melville (2009) expand on this and explain, lesson study allows practitioners to become aware of aspects of learning they would not have initially, due to the influence of their research partner. This therefore proves that this method of research provides a wealth of information working alone would not offer.

The lesson study approach offered both researchers opportunity to reflect prior to the next lesson (Dudley, 2014 and Dudley, 2015). This therefore allowed both research practitioners to make the necessary alterations to the Q.C.S approach before integrating it in the teaching of the year 2 class, resulting in a more validated and reliable conclusion to the study. Chassels and Melville (2009) also add, as lesson study integrates pupil interviews, the viewpoints of those at the centre of the study are collected which Swain (2016) explains, those research studies which consider the views of participants, as opposed to researcher assumptions hold the most valuable conclusions.

Although it can be argued lesson study provides immense benefits to the research process, both researchers were also able to acknowledge the possible limitations of the approach. The importance of acknowledging such limitations is outlined by Teacher Development Trust (2017) which explains, if educational research strategies are flawed, there is a risk that the investigation would not be effective and subsequently, would not make a difference to student outcomes. Therefore, possible limitations will be identified before outlining how researchers collaborated to minimise such implications to the study. 

According to Carroll (2013), when researchers work in collaboration, the aspect of group work can be a challenge as practitioners may hold different viewpoints and may not agree on certain issues, resulting in dispute. Having considered this possible drawback both researchers emphasised their open-mindedness and willingness to accept advice and viewpoints from their research partner as Slater and Ravid (2010) explains, researchers require a respectful attitude towards the input from their partner to ensure the collaborative approach is maintained, which forms the foundation of a reliable study. Another limitation of the lesson study approach outlined within the literature is the aspect of ‘trust’ (Chassels and Melville, 2009). The Teacher Development Trust (2017) explains, research partners require trust to ensure the research process gains the full benefits of peer collaboration. However, in relation to this specific study, both researchers were familiar with each other and the issue of trust was identified to have no limitation to this research itself.

Although there are limitations it is understood that if these are overcome the approach is significant in enhancing learning, especially as Dudley (2015) and Dudley (2015) explain, lesson study has changed the pedagogical teaching experience of thousands of practitioners throughout the world.

The principle method of data collection for this study consisted of both participant observation and non-participant observation, allowing both researchers to gain the required qualitative data. To achieve this the researcher teaching the lesson adopted the role of the participant observer while the other member of the research team sat away from the lesson, as the non-participant observer. The benefit of the less-familiar partner acting as the non-participating observer reduces subjectivity as the non-participating observer has no prior knowledge of the class and therefore would not make any bias assumptions, providing a more reliable result (Suter, 2011).

According to Wragg (2012), observations can occur at a pace whereby relevant information is not retrieved and noted due to the time constraints of the study. Due to this, both researchers created an observation format sheet prior beforehand as part of a time sample approach. The time sample observation technique is defined as: an observation method whereby the researcher observes the behaviours of the participants and notes each time a specific behaviour is displayed (Palaiologou, 2016). Within the observation form a range of behaviours relating to both high and low involvement were outlined, with the non-participant observer creating a tally when each behaviour was displayed (see appendix 2). This therefore minimised the chances of the observer missing any relevant information, promoting the validity of the research further.

According to Wragg (2012) and Carolle (2013), when observing a lesson it is important the data collected relates specifically to the research question to ensure the data compiled is relevant and specific to the research field. Both researchers therefore decided that the pupils involvement outlined in their observational records would be analysed against the Leuven Involvement Scale as the Leuven Involvement Scale is a scale comprised of differing levels of involvement, created by Ferre Leavers, justifying how involved a child is in relation to a particular focus (Early Learning HQ, 2018). This therefore details the specific involvement attributes displayed and also allows the pupils to be allocated with a best-fit ‘level of involvement’. 

Rothgeb-Bird (2015) suggests, in many teachers perspectives, they believe they have a greater degree of attention from pupils on the carpet area. Although, Pichon (2012) disputes this and explains, practitioners assume children who are sitting quietly are engaged and involved in the lesson, instead they do not hold the pedagogical knowledge to understand otherwise. This proves to be another advantage of the integration of the Leuven Involvement Scale as it diminishes assumptions of involvement and highlights what characteristics are associated with what level of involvement (see appendix 3).

Alongside observation, focus interviews were conducted to gather further data in the form of children’s viewpoints. To do this three focus children were chosen from each class.The focus groups were comprised of a child of higher ability, middle ability and lower ability for each class as this provided a wider scope, whereby the strategy may have had a more significant effect on a certain ability (Palaiologou, 2016). Additionally, to follow the guidelines set by BERA (2011), the questions asked were suitable to the child’s age and therefore did not mislead the children in any way, see appendix 4.

The perspectives of both researchers were also taken into consideration as part of the lesson study approach, through the process of reflection. The importance of reflection is outlined by Grigg and Lewis (no date) who state, reflection allows practitioners to identify possibilities for change which can then be refined to aid future practice, developing professional pedagogical knowledge as well as children’s learning experience. During reflection both researchers collaborated and used the University of Wales Trinity Saint David (UWTSD) ARC (Assisted Reflective Conclusion) model as a basis to engage in mental and written reflection. Reflection allowed both researchers to refine the second lesson whereby more explanation about the strategy was given, alongside the integration of more praise from the practitioner.

On completion of the lesson study the researchers were then able to compile the findings from each lesson and analyse the results to develop a conclusion of the study. Due to the vast amount of data collected, alongside the detailed information in relation to engagement alongside the Leuven Involvement Scale, researchers were able to both collaborate, discuss and annotate the results to evaluate the evidence and determine the effectiveness of the approach.

Ethical Considerations
Before conducting the study the University Guidelines on ethical research (University of Wales Trinity Saint David Research, Ethics and Integrity Code of Professional Conduct and Practice, 2017) was read thoroughly and in retrospect of reading this document, along with the BERA (2011) document, both researchers undertook the following precautions to minimise any risk to the participants of the study and maintain the well-being of all involved. 

According to BERA (2011) and David et al. (2001), for children to make informed decisions on whether they consent to such research, children need information that is adequate to their competences in order to fully understand what they are ‘assenting’ to. With reference to this, both researchers explained in simple, age-appropriate terms to the children, providing them with an understanding of what the research will involve and why it was being undertaken (see appendix 5). Consequently, all children understood the process and researchers were ethically maintaining the well-being of all involved. Additionally, the process of assent was ongoing, whereby children were frequently asked if they were still happy to continue and explained that they were entitled to withdraw at any given time without any repercussions. However, the purpose of the project was also explained to parents/guardians through letter form, where they signed to give their informed consent for their children to partake; prior to the study commencing. This is supported by BERA (2011) which outlines, responsible others are also required to approve the research process in which their child is part of. Data collected was also stored securely through means of password protection, in accordance with the Data Protection Act (1998). Also outlined in the Data Protection Act (1998) is the significance of anonymity and confidentiality throughout educational research. This is synthesised by BERA (2011) which outlines, data should be anonymous, with no personal information detailed to maintain the confidential right of all participants. To follow information set out by both legislative documents both researchers did not identify names of children, schools or staff. Instead, children were named ‘Child A/B/C’. 

Lesson Study
The lesson study was carried out on two lessons, each based around the topic of Easter. However, due to the differing age range between the two classes there were differentiations made to the lessons to ensure the learning would meet the age and ability of the students. Both researchers also discussed with the schools prior to ensure that what they intended to teach was relevant and appropriate to their current learning. This therefore resulted in the Nursery class completing an Easter themed Mathematical activity and Year 2 being taught the celebrations of Easter around the world; each taking place on the carpet area. The first lesson was undertaken within the Nursery class and was taught by their familiar practitioner, whilst the research partner engaged in the non-participant observation. The same process was repeated for the second school where the roles of the researchers were reversed.

Both lessons commenced with the teacher (familiar researcher) introducing the research project by reading out the ‘explanation paragraph’. Once it was clarified that all children were aware of the research the practitioner then introduced the Q.C.S and explained what was expected from the pupils if they wished to obtain a Q.C. The success criteria(s) were then explained, allowing children to understand what they had to complete to achieve the Success Criteria. It was reinforced to the class that the purpose of the strategy was to see listening, involved children. This was the overall aim of the study - to determine whether the intervention affected involvement on the carpet area. 

Both researchers had three overall predictions from the research, these were:
· Higher attainers (in both classes) would be more engaged than lower attainers.
· The strategy would be more beneficial for the Year 2 children.
· The girls in year 2 would show greater signs of involvement than the boys.

Immediately, looking at the data collected from the Nursery class it can be understood that our prediction that the girls achieving better involvement than the boys was correct, see appendix 6, extract 1,2 and 3.
As seen in the non-participant observation notes for the first lesson study (Nursery), all of the learners, except one (appendix 6, extract 3) were engaged throughout the whole activity on the carpet area. As detailed in the appendix, the learner who did not display any significant signs of engagement throughout was the only boy of the focus group. Instead, he often daydreamed, fiddled and generally withstood from discussion. This would therefore contrast with the prediction of the teacher taking the lesson, as it was assumed, judging from past PTE experience and the fact the pupil was of higher ability, that he would have shown the greatest signs of engagement out of the group. However, according to Samuelsson and Samuelsson (2016), compared to girls, boys lack engagement in directed, adult-led activities. This therefore suggests that it was not necessarily due to the strategy being ineffective that he lacked engagement but that it is natural for boys to be less engaged. This therefore informed our prediction for the second lesson where we believed it would be likely that the boys would although engage, they would achieve lower on the Leuven scale compared to the girls. To overcome this and promote engagement of boys especially it was discussed that more verbal encouragement would be given to the boys, alongside the Q.C.S in the hope of promoting their engagement further as this was identified as an issue. 

Further supporting the statement by Samuelsson and Samuelsson (2016), child A and B (see appendix 6, extract 1 and 2), (who were both girls) showed significant signs of involvement on the carpet, both achieving ‘high involvement’ on the Leuven Scale. Both children showed good understanding of the activity set and met the outlined success criteria and learning objective of the task. This therefore highlights that with such high involvement, comes high intensity learning and development. Whereby on the other hand, the young boy was not able to answer questions and as a result, did not benefit from the learning opportunity set. 

Upon reflection, both researchers were pleased with the engagement displayed as although the young boy (Child C) gained ‘low’ on the Leuven Scale, the overall majority of children received ‘high involvement’. When the children had the critters, although they had to be reminded on occasion, overall it did promote engagement as opposed to when the children did not have the Q.C. During reflection it was also highlighted the lesson study could be refined in future by explaining the Q.C.S in more detail as the children had to frequently be reminded that the critters do not like noise and only like children engaged and listening. However, we were limited due to the time that children spend on the carpet area in nursery. Although, this is not necessarily a drawback as Charles (2017) explains, carpet time for nursery aged children should ideally last no longer than approximately 8-10 minutes as children naturally become bored and lack concentration. Therefore, to overcome this both researchers suggested that for the Nursery context the Q.C.S could be integrated in daily activities, not just on the carpet area. This would therefore allow the children to fully understand the strategy, have a consistent approach and would further promote engagement. The integration of the strategy being a whole-class approach would also meet the responses of the children as when asked if they would like the strategy to be integrated in all their lessons, they each replied ‘yes’ during the focus group interview.

In relation to year 2 it was decided more time would be spent explaining the strategy to the children to further avoid confusion. It was understood there would not be any time constraints as Year 2 spend a considerable amount of time on the carpet area, as opposed to Nursery. It was instantly noted that further explanation of the strategy excited the children, they were eager to gain a critter and eager to begin the lesson in the hope of achieving one - something that does not usually happen as the teacher frequently had to wait for the attention from the class prior. In the observation notes it is detailed that the children themselves were encouraging their peers to listen and be engaged, they were telling them ‘Be quiet, you have your Quiet Critter remember!’. It was therefore noted that more explanation resulted in deeper engagement and listening from the class as the children themselves were encouraging involvement and listening skills of their peers, promoting involvement further throughout the carpet area. 

Another assumption held by both researchers was the idea that higher attainers would be more engaged than the lower attainers in year 2. The data collected has confirmed that this prediction was correct as both Child A and Child C (higher ability and middle ability) performed better than Child B (lower ability). The data outlining this can be seen in appendix 7, extract 1,2 and 3 where the data outlines both Child A and Child C had high involvement in relation to the Leuven Scale. It was explained that they both: answered questions, looked at the PowerPoint and were eager to contribute. Whereas Child B, although more engaged than usual gained a ‘moderate’ on the Leuven Scale as on times he had to be reminded of his Q.C as his excitement was shown to take over.  This would therefore suggest that more praise and encouragement would benefit lower achievers like that of Luke. This would be shown to be of benefit as as soon as Luke was praised and encouraged - his attitude changed and he became more engaged in the lesson. We therefore felt that Luke, along with other lower achievers would benefit from further praise and encouragement alongside the integration of the strategy as  Chaplain (2017) suggests, praise can improve children’s confidence towards learning, especially lower achievers who tend to require this confidence more. This would therefore explain why when praised, Luke was more eager to contribute, answer questions and partake in the activity and we are aware that this could possibly be the case for other low achievers. It is also important to emphasise that although Luke achieved moderate on the scale, this is a significant improvement for Luke as usually he is disengaged throughout all activities on the carpet area. 

The combined data collected from the lesson study of both Nursery and Year 2 would also suggest that the prediction that the strategy would work better for year 2 children was correct. However, it is also important to note that the strategy did receive an overall majority to promoting engagement in Nursery. It was still effective in nursery, although due to the age and the routines of the classroom the children do not spend considerable time on the carpet area - however, refinements have previously been discussed to overcome this issue with this age range and promote engagement further. 

The final prediction to consider was the assumption that the strategy would better suit the girls, than boys. This would be seen to be true in the context of the Nursery whereby it was only the young boy who scored low involvement, compared to both the girls who achieved high. Although, in relation to year 2 it showed a significant impact on Child A, who was also a boy (see appendix 7, extract 1). This could also be accounted for in relation to Child C as although he gained a moderate, as previously discussed, this is of significant improvement for the child as he is usually disengaged. It can therefore be suggested that if the strategy is refined to suit the Nursery (following the recommendations discussed), along with praise and encouragement from practitioners then the approach can suit all pupils, regardless of gender.
It can therefore be concluded if the necessary adjustments were to be made in future practice, both researchers are confident that the strategy could tackle poor engagement on the carpet area and promote the involvement of all pupils.
Discussion
The research study has concluded that overall, the data collected is relatively consistent with the literature that has been examined throughout this paper in relation to the positive impact incentives have on involvement. It has been identified that incentives in general, play a significant role in promoting children’s involvement and subsequently promoting their learning, allowing pupils to meet the detailed success criteria. It can therefore be understood that although there were authors who disputed Skinners positive reinforcement theory as explained within this paper, such an approach to learning is still relevant and evident in education today, as proven within this study as the overall majority of data collected has shown that incentives do reinforce the desired behaviour of pupils (Wheeler, 2001). This was particularly evident from the compiled research from both the Nursery and Year 2 class, whereby except for Child C in school A (see appendix 6, extract 3), each child’s involvement was enhanced when they were in possession of a Q.C.

As previously highlighted during reflection after lesson one, the literature gathered suggested that the lack of involvement by Child C in school A could be due to their gender as Samuelsson and Samuelsson (2016) suggested, it is natural for boys at a young age to be less engaged in passive learning opportunities compared to girls. As discussed, this was considered and therefore information detailed within the literature resulted in researchers intending to integrate more praise and encouragement if the boys in lesson two seemed to require further encouragement. To a certain degree the incorporation of further verbal praise was determined to be of benefit, especially in relation to Child B from school B, where immediately after praise he seemed more engaged. However, with further reference to the idea from Samuelsson and Samuelsson (2016) that boys are generally less engaged, further analysis of the data would contrast with this view. Child A in school B did not require any further verbal encouragement from the practitioner as the Q.C.S was sufficient in promoting the desired involvement. Discussion has therefore shown that in this instance, such literature cannot always be deemed ‘accurate’ and this aspect of the research has proven so. This has therefore outlined that generalisations can be made in relation to literature and although on occasions such information is correct, it has been identified that this cannot be generalised to all children, as the research has proven.

Interestingly literature outlined by Wheeler (2001) suggests, incentives are deemed more appropriate for younger children as they are more intrigued by a minor reward, whereas older children will have the capacity to question what they have received. This would therefore contradict the initial perception of both researchers, based on their experience, that the Q.C.S would work better for the year 2 children. However, with reference to the data collected, overall the strategy was of more benefit for the Year 2 class, whereby the results collected demonstrate greater signs of involvement from each of the focus children, compared to the nursery focus group. Chaplain (2016) further informs the possible reasoning this and states, rewards and incentives are a complex integration in classrooms, whereby some children may benefit from a strategy that does not work for others - this is due to the different interests and motivators of the children. This would therefore suggest that different strategies have different success rates for different children and therefore it could be suggested that in relation to Child C from school A, his lack of involvement with the Q.C.S was not due to his age, gender or ability, but instead it could be suggested that this specific approach had little interest to him. In essence it can therefore be highlighted that yes the study agreed with the researchers prediction and it did suit year 2 better but this cannot be implied due to their age and understanding, but further discussion into this topic suggests that simply, such an incentive could not have been of interest and therefore was not of motivation for the child to engage in the learning. It can therefore be suggested that varied approaches to promoting involvement would be of benefit to further determine what methods work best for what children.

Conclusion
To conclude this paper, it can be acknowledged that the carpet area as an educational context in Foundation Phase classrooms has significant benefits to pupil progression. The paper has highlighted the effects incentives like that of the Q.C.S has on children’s learning and it has emphasised the importance of such praise and rewards throughout education. The lesson study approach used has been evaluated in terms of its effectiveness to gaining the desired data and it can be concluded, that without such an extensive, beneficial method of action research such data would not have been obtained. The information outlined from the Leuven involvement Scale has also identified the characteristics of high/low involvement, promoting awareness of what behaviours are required for children to make the most out of the learning opportunities they are offered. The Q.C.S, although a relatively new, and unheard of approach has shown to significantly interest and motivate children when integrated into practice. Although the research has concluded that overall the children’s involvement was promoted when the strategy was implemented, the investigation has also outlined shortcomings in the approach. Literature has helped identify how such shortcomings can be overcome to refine the approach further to promote its usage in the Foundation Phase classroom.

Recommendations
Having opportunity to revisit the information detailed throughout this paper, although it has been identified that the strategy was overall, effective in promoting involvement on the carpet area it is highlighted that this research study was of small-scale. The study, although integrating a beneficial approach like that of the lesson study, was constrained by limited time and therefore significant recommendations can be outlined. Fundamentally, further research is required in relation to the refinements to the approach discussed throughout this paper. Although both researchers were confident in their assumption that such alterations would further promote engagement on the carpet area, without the research and data to prove otherwise this is still purely an assumption. Therefore the further integration of the strategy for Nursery by incorporating it into daily activities (not just the carpet area) would need examining, as well as whether the integration of praise and encouragement by practitioners alongside the Q.C.S would require deeper examination.

It could also be suggested that practitioners in the schools where the research was undertaken could be provided with further information on the approach to determine whether if integrated by themselves, it would show to be of similar effect. It is also acknowledged that the study only focused on a select amount of pupils and therefore another recommendation would be to consider a wider scale study whilst also focusing more on specific attainment groupings to determine whether the Q.C.S would have differing implications in such an instance.
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Appendix 1 (Quiet Critters).
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Appendix 2 (Time Sample Observation Example).
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Appendix 3 (Leuven Involvement Scale).
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Appendix 4 (Interview Questions)
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Appendix 5 (Research Explanation)
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Appendix 6, Extract 1 - Child A Records (School A).
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Appendix 6, Extract 2 - Child B Records (School A).
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Appendix 6, Extract 3 - Child C Records (School A).
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Appendix 7, Extract 1 - Child A Records (School B).
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Appendix 7, Extract 2 - Child B Records (School B).
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Appendix 7, Extract 3 - Child C Records (School B).
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