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Role play is described by Scott-McKie and Casey (ND), as play that involves a child mimicking, imitating and enacting behaviours of others, taking on a different state for example pretending to sleep, pretending to be somebody else, pretending to be a celebrity or somebody from family or the community. They further explain that role play in an education setting could include drama, using supplies of props, dressing up and suggest that it is provides opportunity for children to explore identity, a change of gender, race, and culture. Play Wales (2017) supports these views and describes role play as play where a child imitates a familiar person, they expand further to suggest that it is not an accurate representation of a person but will include exaggerated traits or a stereotypical view of the person. The play is limited by the child’s understanding of the person they are trying to imitate but through this play with other’s children gain a greater understanding of the roles and the world around them and gain an understanding that have similarities but are different to other people. Early Years Interboard Panel (ND) suggest that adults should model play and communicate with children through discussion using a wide range of vocabulary for children to develop further language, social and communication skills. Bates (2019) supports this when discussing Banduras social learning theory that children learn from imitation as shown in the bobo doll experiment where it was proved that children learn through the process of observation and through watching the behaviour of another person. 
In practice in the Foundation Phase curriculum in Wales. Welsh Government (2008) as part of the Literacy and Numeracy Framework suggest that pupils of nursery age should have opportunities to participate in role play and that practitioners should include planning for role play opportunities by mentioning that children are expected to be able to imitate make believe and real-life experiences through role play. Department for Education (2021), In the Early Years Foundation Stage framework for England, explain that when delivering expressive arts and design modules practitioners should ensure that pupils are able to make use of props and materials provided when role playing characters thus showing that role play is a statutory part of the curriculum in the United Kingdom.
Locomotor play is described by Play Wales (2017) as physical play, movement in any direction for its own sake. It includes cycling, gymnastics, ball games, leaping and swinging. They suggest it improves balance, flexibility and strength and increases a child’s familiarity of the environment where the child learn which areas are safe to play. Tassoni and Hucker (2010) explain that physical play is when children enjoy a range of movement activities such as climbing, balancing, and jumping. It can be enjoyed inside or outside and in natural environments or using manufactured equipment. They explain that it improves gross and fine motor skills, and spatial awareness as well as improving strength, muscle control and self-confidence. 
Physical development is recognised as part of the curriculum in England and Wales. The Department for Education (2021) in the Early Years Foundation Phase Framework explain that children should be provided with opportunities to develop skills where they are able to negotiate space and obstacles safely, are able to develop coordination and move energetically and be able to show balance, coordination and strength when playing. Welsh Government (2015) support this in the Foundation Phase by ensuring physical play is part of the curriculum and maintains that pupils should be provided with opportunities to develop sensory awareness, physical strength, coordination, motor skills and confidence through physical and adventurous play again supporting Tassoni and Hucker (2010). Tassoni and Hucker (2010) explain that for children to benefit from the play it should be simple enough for the children to participate but risky and challenging enough for them not to become bored. Adult participation should be limited with the adult observing from a distance to allow the child to explore and resolve challenges independently. Although children may require and adult to give extra support as they gain confidence to move to the next stage of their development, as they explain in practise this could be holding a child’s hand whilst they climb until they develop confidence to climb alone. Frobel Trust (ND) supports this by stating that children should have ownership of their play and that Froebelian educators should offer freedom with guidance, supporting, facilitating, and guiding to enrich the child play and learning experience.
Play Wales (2017) also maintain that providing locomotor play activities is now more important than ever where there has been a dramatic rise in obesity in children. 
Howard and McInnes (2012) describe play as not only an observable behaviour but as a mental state and explained that children showed signs of increased mental wellbeing when perceiving an activity as “play” rather than “not play” and suggest that children use cues such as adult presence, the location of the activity and choice to determine if an activity is seen as play. For example, completing an activity on the floor in a playful manner rather than at a desk. This is supported by Tassoni and Hucker (2010) when discussing Susan Issacs theory that children should not be forced to sit at tables and should be able to explore the classroom freely to learn and by Bates (2019) when explaining that whilst Maria Montessori’s theory did not include the use of free play the theory still discussed how a child natural curiosity and will to learn should be encouraged to foster a lifelong love for learning.  Play Wales (2021) explain article thirty-one of the United Nations Convention on the Rights of a Child which includes every child has the right to engage in play and participate freely in activities that are age appropriate and Welsh Government (2002), support this by stating that a child should have free choice in their own play ,and  that self – directed play that is not intrinsically motivated is imperative for children’s development and increased  wellbeing and development and enriches the learning experience. 
King and Newstead (2019) discuss the Play Cycle Theory and suggest that play starts with a Metalude, a child’s thought or idea that progress to a play cue, where the child invites another child, adult, or object to play. The cue could be verbal or non-verbal, such as a question of throwing a ball.  The play is contained in a frame that could be physical and visible or imagined. The play return is the response from the adult or child who was initially invited by the play cue, once a response has been given the play then play then develops and the process is called the loop and flow. They suggest play ends with annihilation where the child becomes disinterested in the person or object and moves on to the next activity.
Sturrock and Else (1998) suggest that adults often want to improve, control or rescue play by participating in play or making suggestions in the Play Cycle and explain that this is called adulteration. King et al (2020) describe adulteration as children’s play becoming contaminated by adults. Pamling et al (2006) disagrees by suggesting that children’s learning is maximised as when the adult participates in activities the child feels are more complex the child is more likely to engage as by the adult participating, they feel emotionally secure. Wood et al (1976) explain scaffolding play is effective involving the adult monitoring an activity, supporting the child with the elements of the activity that they find too difficult to allow the child to focus on the aspects of the activity that is within their capability. Whilst Bruce (2001) states that children will not extend into free flow play without the support of adults and often needs help from adults to develop, she also explains that support should be limited and not overstructured by the adult as this leads the child losing interest and becoming disengaged.  Pyle and Daniels (2017) also state that support should gradually be withdrawn as the children develop skills and become more independent. This supports Vygotsky’s zone of proximal development theory as discussed by Aubrey and Riley (2016) where pupils do part of the task independently, support is offered to assist pupils in mastering the higher-level skills they are not capable of and whilst they are in their zone of proximal development then support being withdrawn when skills are mastered, or the pupils encouraged to improve their skills further again with support. 
Bruce (2001) explains that play can be extended by interest and imitation where the adult shows interest in the child’s play or the child imitating the adult. Pea (2015) suggests that providing children with positive reinforcement and praise can be effective for engaging children in play without the use of direct imitation. Bruce (2001) also suggests play can be extended by invitation or conversation, again supporting Sturrock and Else (1998) when discussing the cue in the Play Cycle. Tassoni and Hucker (2010) somewhat agree and suggest the role of the adult in play should include listening, providing play opportunities, making suggestions to play, and organising materials and equipment.  
King and Newstead (2019b) suggest that rather than stopping play or interfering adults should focus on the play and observe and reflect on the process.  Barber and Paul-Smith (2010) explain that observation of play should be used to plan for early years provision in settings to ensure that activities planned are current and meet the child’s interests. This is supported by Howard and McInnes (2012) suggest that practitioners should create playful situations that maximise the development of play.
Edmentum (2016) explain that assessment can be formative where knowledge is checked informally by questioning or checking knowledge when learning or summative that includes assessment at the end of a topic or period which shows if a pupil has reached the learning stage or objective.   Welsh Government (2017) support this and explain that observation and formative assessments enable practitioners to plan and prepare and appropriate curricula for all children.  
Welsh Government (2017) explain that the Foundation Phase Profile is a summative assessment tool using observational and formative assessment that assesses children’s learning and development throughout their time in the Foundation Phase, with the main purpose of the assessment being to nationalise the assessment and align it with end of phase outcomes. 
Welsh Government (2017) also explains within the Foundation Phase Full profile there is a compact profile which is completed using a baseline assessment and explain the baseline assessment should be completed in the first six weeks of reception class using unobtrusive observations. The four areas of learning assessed in Wales include Personal and Social Development and Well-Being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development and Physical Development, the assessment results are expected to be reported by the first half term. Whilst in England, the Teaching and Standards Agency (2020) state their baseline test consists of assessments in Mathematical Development and Literacy and the pupil has twenty minutes to complete the assessment. 
Welsh Government (2017) suggest that prior to completing the compact profile practitioners should review information already available from other settings the child has attended, from parents and health professionals. Practitioners are expected to plan the provision, using continuous, enhanced, and focussed activities that children can participate in that will opportunities for the practitioner to observe the children demonstrating the skills on the skills ladder and complete the observations. Practitioners should then use summative assessment to complete the compact profile based on the assessments and score outcomes for each area of learning. The results should then be used for future planning, following the children’s interests, and learning styles or to involve further professionals and assessments if a child’s score raises concerns. 
Welsh Government (2017) state outcomes are scored starting at Foundation Phase Outcome Bronze, Silver and Gold and Foundation Phase Outcomes One to Six. Children are required to score seventy five percent in one.  Children are awarded the outcome for the Area of Learning when seventy five percent of the skills ladders have been achieved at the outcome.  For example, for a child to score Foundation Phase Outcome Silver they would need to score the Foundation Phase Outcome Silver on three out of four areas of learning. 
Bradbury et al (ND), argue that the baseline assessment pushes children to a world of high stakes assessment which is not only damaging to the child’s development and wellbeing but states it is impossible to gauge young children’s learning through a single uniform test due to young children responding to tasks differently in different situations and day to day.  Whitebread (2014) agrees and explains that other aspects of development such as spoken language, play and self-regulation have been proven to be more predictive of later achievement that English and Mathematics thus supporting the Welsh Government (2017) method of using the compact profile with the four areas of development rather than the Standards and Testing Agency (2020) Literacy and Mathematical methods as used in England. 
Whilst Testing and Standards Agency (2020), state that the baseline test is not intended to measure performance of settings or to provide ongoing formative assessment for pupils and should be detrimental to the pupil’s confidence or self-esteem.  Bradbury et al (Nd) also explains not only does pressure to improve test scores put stress on children, but it also puts stress on teachers as they look to improve scores this deprives the children of the teachers time and of the rich curriculum they should be entitled to, and may place more emphasis on mathematical and literacy in the early years for settings to look as they have made improvements rather than delivering an holistic curriculum. Jarvis (2018) agrees and suggests that children will be subjected to more formal forms of teaching as teachers prepare the pupils for the assessment rather than a more informal play style that is more beneficial for their development and wellbeing. Whitebread et al (2015) again agree and state that play experience is the best experience for children to become resilient and confident learnings alongside secure attachments with caregivers and keyworkers. With both Welsh Government (2017) and Testing and Standards Agency (2021) stating that baseline assessments should be done within the first six weeks of reception that is the transition the period where children will either be transitioning to a new class or setting. Kirklees Council (2013) suggest that children respond in different ways to transitions with some being apprehensive and some having confidence.  Mentally Healthy Schools (2021) suggest that children’s academic achievement and wellbeing can be negatively affected when struggling with a transition supporting Bradbury et al (Nd) and Whitebread et al (2017) views that the baseline test is unreliable and not useful. 
Welsh Government (2017) explain that although the compact assessment is designed for all children and can support the identification of additional learning needs, it is not the main purpose of the assessment and if the assessment raises potential development delays advice should be sought from additional learning needs professionals. Bradbury et al (2017) state that the test is applied to almost all pupils regardless of special needs and circumstances and that assessment in reception should not be a one-off test and whilst testing is useful ongoing formative assessment should use to assess pupils and support their development and provide them with an enriched curriculum. 
Bruce (2011) explains that children spend a vast amount of their time exploring their own cultural and physical context, communicating with people, and trying to make sense of their lives when playing. Bruce (2011) also states that play observation is important as whilst the child is playing, they will be using language and communication skills, they will be manipulating, discovering, and exploring objects and their surroundings, using their senses, and showing increasing coordination of body movements. Department for Children, School and Families (2009), explain that practitioners should observe children’s activities during play so they are able to gain understanding of what the child may perceive as the goal of the play and to understand what the child is learning during the play experience. This allows the practitioner to support and extend the child’s learning focus either instantly or by adapting and developing the environment in the continuous provision or through focussed tasks. Forman and Hall (Nd), support this by explaining that reasons to observe children playing include discovering their interests, assessing their developmental levels, to see what strategies children use to reach their goals and what skills or development they require support with and to learn about their personalities. The observation will allow the practitioner to prepare an environment to maximise the pupils learning, to develop games that are appropriate for the child’s kevel of development and will maximise the child’s skills. Children are unlikely to perform at their best when feeling stressed as mentioned by Bradbury et al (2017) therefore it would not be helpful to observe a child’s development under stressful circumstances. Scharer (2017), suggests that play promotes emotional, social and cognitive development in children and Bodrova and Leong (2007) suggest that children who have not had opportunities to play are likely to show deficits in their cognitive and social-emotional development. Barber and Paul-Smith (2010) suggest that by observing children through play, the practitioner will be able to observe a child’s development level and interests to not only produce an enriched learning environment but to play for the next steps of the child’s development. Welsh Government (2017) suggest that to gain a holistic view of the child observations should be made in a variety of different settings such as outdoors and indoors supporting by Barber and Paul Smith (2010) support and expand this by explaining that the most effective observations to build a holistic view of the child should include a variety of indoor and outdoor observations, where the child is playing alone or with others and in a group such as snack, lunch and story time. They also explain that observations should be objective, exactly what is seen and not subjective tainted with opinion or practitioner thought. 
To summarise play is essential to positive social emotional and cognitive development as discussed by Vygotsky (1978). Play that is self-directed or adult – initiated has positive effects on child development providing that the adult-initiated play is used correctly as mentioned by Bruce (2011) such as when an adult supports or scaffolds learning as discussed by Wood et al (1976). Play experience is the best experience for children Foundation Phase age to learn successfully as explained by Whitebread et al (2015) and as children are less stressed during play and observations are more accurate when children feel secure and are observed playing in a wide range of areas and situations. Barber and Paul-Smith (2010) state that settings that carry out and reflect on effective successful play observations produce better outcomes for children. 



 









