[image: ] The purpose of this assignment is to evaluate the importance of fostering creativity within education whilst also determining what level of creative and enterprising skills are required for teachers and educators to teach as well as foster creativity effectively within their classrooms. Creativity is a complex concept which is known to have an impact on children and young people in many ways. The concept of creativity is so complex that there isn’t a single universal definition available; therefore, there is no clear consensus on how exactly to define creativity. Despite the fact that there is no universal definition of creativity, there are multiple definitions readily available in various types of sources (e.g. books, reports, internet, etc) across the world that attempt to explain what creativity is. However, the issue with multiple definitions, particularly within education, is that educators and teaching professionals may develop differing interpretations of what creativity is and what it entails to those of their colleagues. These multiple definitions which attempt to explain creativity often differ in length and in detail. Therefore, an educator’s opinion regarding creativity is subject to change depending on the definition that they have adapted. An example of a definition of creativity that can easily be found is “creativity the ability to produce or use original and unusual ideas” (Cambridge, 2019). This definition is taken straight from a recent issue of the Cambridge dictionary. A similar definition put forward by American psychologist, Robert J Sternberg (2001), defines creativity as being a cluster of skills that are needed in order to produce ideas that are both original and valuable. Both definitions are similar not only in length but also in the way that they suggest that creativity is the tendency to solve problems or create new things in novel ways. These definitions have attempted to simplify what creativity is, however, instead room has been created for possible misinterpretation and misconceptions. The organisation ‘Education Scotland’ has taken a slightly different approach when defining creativity. They have defined creativity in the following way: 
“Creativity is a process which generates ideas that have value to the individual. It involves looking at familiar things with a fresh eye, examining problems with an open mind, making connections, learning from mistakes and using imagination to explore new possibilities”.
                                                                                                  (Education Scotland, 2013)
This definition provided by Education Scotland contains more detail and has more depth to it when compared to that provided by Sternberg (2001) and the Cambridge dictionary (2019). Definitions are known for being short and to the point in order to encourage overall knowledge and understanding. However, in this instance, the definition provided by Education Scotland better explains what creativity is as well as what it entails. As this definition has come from an organisation who has a background within education, this definition is better suited to educators and teaching professionals. 
Enterprising is a concept that is also being further developed within Welsh education. Creativity and enterprising tend to go hand-in-hand in most instances within education. Yet, there is a common misconception with the concept of enterprising which is that many people assume that enterprising means starting a business or enterprise. However, that refers to entrepreneurship which is irrelevant and altogether a different concept. Enterprising is having or showing initiative and/or resourcefulness. Jim Rohn (2019) states that “to be enterprising is to keep your eyes open and your mind active”. Therefore, it appears that enterprising (particularly within education) is the process of equipping learners with an enhanced capacity to generate ideas and with the skills to make them happen. By the year 2022, a new curriculum is expected to be in full effect within Wales. This new curriculum, which was initially proposed by Professor Graham Donaldson in 2015, is set to consist of four purposes, seven areas of learning and experience, twelve pedagogical principles and eight building blocks. These separate aspects together will help to build a new purposeful curriculum that both educators and students will follow. The concept of enterprising (along with creativity) is set to play a key role within this new curriculum. Professor Graham Donaldson has even named creativity and enterprising as one of the four purposes of the curriculum; “enterprising, creative contributors ready to play a full part in life and work” (Donaldson, 2015). Furthermore, the concepts of creativity and enterprising are expected to be prominent in the new curriculum; therefore it is of extreme importance that educators have the correct level of understanding themselves in regard to what is meant by creativity and enterprising before they themselves attempt to teach and foster the necessary skills within their classrooms.
Creativity has been identified as being a crucial 21st-century skill. In the past creativity has been maligned, neglected and misunderstood, however, creativity is now thought to be a valuable skill that everyone should strive to possess. Professor Graham Donaldson enforces this message in his review ‘Successful Futures’ where he stated that “creativity and enterprise are central features of modern life that should be developed and extended throughout a school career” (2015, p.g 28). With the right mixture of creativity and enterprising alongside the newly drafted curriculum students should be successful in becoming more innovative whilst also being positively encouraged to learn new things. There are many benefits to fostering creativity in schools and teaching students to be creative. For instance, creativity is multidisciplinary; it can be practiced through many different mediums. International advisor on education, Sir Ken Robinson (2011) supports this claim by stating that “creativity is possible in any activity that engages our intelligence”. Creativity has been proven to be beneficial to almost all professions. The skills gained from creative thinking can help an individual see things differently as well as help them to better deal with uncertainty due to their adaptable thinking skills. Fundamentally, creative skills are skills that can be exercised in a wide variety of contexts. It helps individuals to gain and develop the following skills: cognitive skills, scientific method, dexterity and exertion, and problem-solving. These skills may be learned in a creative context, however, they can be used and adapted in other scenarios in order to solve real-life problem scenarios.
Another benefit of implementing more creative and enterprise-based learning is the effects that it has on the student’s overall well-being. When individuals consider their overall wellness and habits that are vital to maintaining positive well-being, it is factors such as diet, exercise, and sleep that are considered to be the main standards of health (Relax the Back, 2018). However, an overlooked aspect of total wellness is creativity. It is now widely accepted that creativity is crucial for the economic, social, and personal welfare of society. Creativity is thought to be good for mental health and an individual’s overall state of wellbeing. Developing a creative outlet such as dancing, drama, drawing, painting and expressive writing is an essential aspect of a person's emotional and psychological wellbeing (Cohut, 2018). It appears that by following our creative passions, we can ensure our own happiness. These creative benefits are accessible to everyone, no matter the person's age or ability. According to the website MindWell, which happens to be an NHS funded resource, creativity has been proven to help relax and calm the mind as well as lift a person’s mood whilst realising ‘happy endorphins’ (2020). Being creative is also said to be empowering and can create a great sense of worth and achievement whilst also effectively boosting a person’s self-esteem. Furthermore, not only does creativity encourage pupils to be innovative but it is also effective in improving a student’s emotional, social and psychological skills through the offering of a creative outlet.
Whilst there are many benefits to implementing and fostering both creativity and enterprising, there are also a few challenges and limitations which can prevent meaningful and effective teaching and learning from taking place. One of the main challenges with fostering creativity and enterprising skills and activities effectively within classrooms is that often the rules and regulations which are set in place both in schools and within classrooms often limit or in some cases even prevent creative thinking from occurring. Individuals such as Ken Robinson have even gone as far as to say that schools effectively ‘kill creativity’. All too often educational systems teach its pupils not to think differently but instead encourage them to follow instructions and obey the status quo. International advisor on education, Ken Robinson (2011), claims that “we don’t grow into creativity; we grow out of it. Or rather we get educated out of it”. This statement is supported by creative performance researcher George Land. In 1968, George Land conducted a research study to test the creativity of 1,600 children ranging in ages from three-to-five years old. These children were then re-tested at the age of ten and again at fifteen. The results of these tests were astounding. Land found that the age of five 98% of the 1,600 children were creative. However, once retested at the age of ten, this percentage decreased to only 30% of the children still testing positive for creativity. This number further decreased once the test was carried out on the same group of children at the age of fifteen, where only a mere 12% of 1,600 children were still testing positive for elements of creativity. This led to the conclusion that all children are born creative and that non-creative behaviour is learned over time (Land, 1968). A common misconception for creativity is that only ‘special’ people are creative. However, research shows that all individuals are creative. Sir Ken Robinson (2011) claims that everyone has creative capacities and that the challenge we face is only to develop our levels of creativity further. However, the research conducted by George Land proves that non-creative behaviour is learned overtime. Many people believe that schools are the cause of this. In fact, research shows that schools limit pupil’s creativity more than any other factor. This is due to the fact that schools have put a greater emphasise of memorisation skills rather than on building on pupils' creative and enterprise skills. Instead, schools train students to be excellent test takers, a process that consists mainly of memorisation skills. The main fear is that is harboured by educational officials is that schools focus on what they are being measured on rather inspiring the pupils and encouraging them to take an active part in their learning. This has been acknowledged and government officials are attempting to rectify the situation through the production of a new Welsh curriculum where there will be more of an emphasis placed on equipping young people for life (Estyn, 2017). Furthermore, research supports the claim that humans are born creative but are then taught to be uncreative as they grow older due to the limitations of the past and current school curriculums, however, there is a possibility for change with the new curriculum which changes the whole approach to Welsh education.
Creativity is one of the greatest qualities that anyone can possess. The world is constantly becoming more and more innovative with the creation of new concepts, ideas, and technology. With the new curriculum being drafted in Wales, creativity will become an essential and vital aspect of the curriculum in schools across Wales for children and young people between the ages of three to sixteen. As previously discussed, there are many benefits to implementing and encouraging more creative based lessons; it is multi-disciplinary, promotes thinking and problem-solving, encourages pupils to express themselves, and reduces a pupil’s stress and anxiety levels. However, despite the evidence that supports the use and demonstrates the benefits of creativity there continue to be numerous budget cuts to areas of education that mainly incorporate a range of creative skills such as art, music and drama programmes. Whilst these cuts are more prominent in secondary schools, they are also evident in primary schools. Ken Robinson believes that creativity is an important part of the curriculum, he argues that “creativity is as important as literacy and we should afford it the same status” (2011). Individuals such as Ken Robinson believe that the country is in need of reaffirming a more well-rounded education system. Fortunately, the whole approach to developing the learning of young people between the ages of three to sixteen will soon change within Wales.
Entrecomp framework:
For the remaining duration of this assignment, the focus will be placed on the Entrecomp Framework and the creative skills of the author. The Entrecomp Framework will be used in this assignment in order to identify as well as evaluate the writer’s creativity and enterprise skills. The framework will help determine how creative the author is as an individual whilst also identifying the possible elements of improvement. The purpose of the framework is to identify what competencies make someone entrepreneurial. However, the framework is somewhat flexible and can, therefore, be used as a source for inspiration that can be used or adapted to support different learning contexts such as creative and enterprise learning. The Entrecomp Framework itself aims to establish a bridge between the worlds of education and work, therefore, creating a link between the two. It is made up of three competence areas, fifteen. competences, sixty threads, eight progression levels as well as four hundred and forty-four learning outcomes. The Entrecomp wheel offers a simplified overview of the different yet interconnected competences. The author has selected three competence, one from each of the three areas of competences. These three competencies have been chosen by the author as they better link to the concept of creativity and enterprise and can, therefore, be easily adapted. The first of three competencies chosen by the author which is displayed on the wheel and named in the framework is ‘creativity’. Creativity falls under the competence area ‘ideas and opportunities’. This competence is one that directly links with the overall purpose of the assignment which is to evaluate the author's creativity and enterprise skills. There are eight possible levels to identify with: one being the lowest level and eight being the highest. Each level demonstrates a different skill, the author is tasked with identifying which skills they are capable of and which they are not. The framework has defined creativity as developing creative and purposeful ideas, and the competence itself is split into five threads/sections: be curious and open, develop ideas, define problems, design value, and be innovative. Upon personal reflection, the author has awarded themselves overall with a level two. They are able to ‘develop multiple ideas that create value for others’. Yet they are not quite able to ‘test and refine ideas that create value for others’. The author has awarded themselves a level two which means that they fall under the foundation level of proficiency for creativity. The author has awarded themselves this level as they believe that that is the level of creativity that they have demonstrated both in and out of past teaching practices. The evidence listed as appendix A takes the form of a lesson plan that the author created whilst out on teaching practice. This lesson was delivered to a class full of nursery children. The lesson itself is an egg investigation. The lesson took place in the month of the lead up to Easter, therefore, the focus of the term was on anything related to the holiday. When the pupils were asked that they associated Easter with the teachers were often met with the same level of responses such as chocolate, eggs, chicks, rabbits, etc. Therefore, the lesson was planned in order to widen the pupil’s perspective on what eggs are and the different states in which they can be in. The pupils found this lesson enjoyable as they were given the freedom to break, touch and feel the individual eggs. At the end of the lesson, pupils came to the understanding that not all eggs contain chicks, some don’t and that is why we eat eggs. The author believes that they have demonstrated elements of creativity in this lesson as they can show that they are curious about new things and can also develop a variety of ideas alone and/or as a part of a team that creates value for the pupils. Possible areas for development to ensure that the author achieves a higher level of creativity is that they could include more problem-based learning or questions in their lessons in order to encourage the pupils to think creatively. Alternatively, the author could also incorporate more resources into their learning, for example instead of providing the pupils with a teaspoon to break the eggs during the egg investigation lesson, provide them with an option of items such as fork, a big spoon, a plastic knife, etc. This gives the pupils the option to explore and determine which of the items is better and to formulate an answer or reason as to why. Furthermore, the competence of creativity is one that the author does not rate themselves highly in. They believe that there is plenty of room for improvement and have identified possible progression steps to encourage them as well as any future pupils to think more creatively during lessons.
The second of the three competencies chosen is ‘taking the initiative’ which falls under the ‘into action’ area of competence. Within the framework taking the initiative is defined as going for it.  The into action competence is made up of a total of three threads, these are: take responsibility, work independently, and take action. Upon personal reflection, the author has awarded themselves overall with a high level three. They are willing to have a go at solving problems that affect their communities and are able to initiate value-creating activities. Yet they are not quite able to look for opportunities to take the initiative to create or add value. The author has awarded themselves a level three which means that they fall under the intermediate level of proficiency for into action. The author has awarded themselves this level as they believe that they have demonstrated this level of initiate both in and out of teaching practice. The evidence listed as appendix B is an assisted reflective conclusion (ARC) model. These models were filled in and completed by the author after every lesson they presented to a class full of children whilst out on teaching practice. Appendix B demonstrates the author taking initiative as this lesson was initially supposed to be delivered by the class teacher. However, due to unfortunate weather conditions (i.e. snow), the class teacher was unable to attend school and deliver the planned session. As the author was familiar with the topic verbs and had witnessed previous lessons carried out on the topic, they themselves took the initiative to deliver the lesson to prevent pupils from missing out on an essential piece of learning. Appendix B demonstrates how well the author thinks the lesson that they presented went. It lists the pros and cons of the lesson as well as lists any possible future improvements. Possible areas for development are to prepare for possible challenges and opportunities and to take on more when needed or when the opportunity arises. In order to achieve higher levels in the competence taking initiative, the author needs to be more confident and surer of themselves and their abilities. By becoming more confident the author will not wait for an opportunity to show initiative to present itself but instead will actively seek and prepare for it. Furthermore, the author is competent and fairly confident when taking initiative, however, they do not seek to take on more responsibility and wait to be asked. In order to achieve the higher levels of initiative, the author must be prepared to place themselves out of their comfort zones and build on their qualities of leadership.
The third and final competency chosen by the author is the ‘self-awareness and self-efficacy’ competence which can be found in the ‘resources’ area of competence. The framework defines self-awareness and self-efficiency as believing in yourself and the continuation of development. Four threads make up the competence of self-awareness and self-efficiency and these are: follow your inspirations, identify your strengths and weaknesses, believe in your ability, and shape your future. Upon personal reflection, the author has awarded themselves overall with a level three, borderline four. Meaning that they are able to trust their own ability to generate ideas value for others whilst also making the most of their strengths and weaknesses. However, they are not yet able to compensate for their weaknesses by teaming up with others and by further developing their strengths. The author has overall awarded themselves a level three which means that they fall under the intermediate level of proficiency for self-awareness and self-efficacy. The author has awarded themselves this level as they believe that they have demonstrated this level of self-awareness and self-efficiency both in and out of teaching practice. The evidence listed as appendix C is another assisted reflective conclusion (ARC) model. These models were filled in and completed by the author after every lesson they presented to a class full of children whilst out on teaching practice. Appendix C demonstrates that the author would often self-reflect after delivering lessons and would eagerly await feedback from mentors and fellow colleagues regarding their progression and possible improvements. Through methods of self-evaluation, the author is regularly able to evaluate both their strengths and weaknesses both on topics and their attitudes in the classroom. Overall, the author believes that they show good self-awareness; they are able to determine what they can and can not do and unfazed when the need arises to ask for guidance from their mentor. However, in order to achieve the higher levels in the competence of self- awareness and self-efficacy, the author should demonstrate more drive in regard to opportunity and future prospects. They should appear more confident, determined and enthusiastic when faced with opportunities and possible prospects of the future. Alternatively, the author could also actively seek to team up with others in order to compensate for any weaknesses and therefore build on individual strengths. Furthermore, the author believes that they demonstrate a good level of self-awareness and self-efficacy for a student teacher. Yet, they have noted elements of improvement needed to reach the higher levels noted in the framework.
The Entrecomp framework has been extremely useful in identifying the different levels of proficiency in creativity and enterprising skills. As previously mentioned despite this framework being an entrepreneurial document, it has been of extreme value when identifying the separate threads that together form a particular aspect and identifying the skills which are needed in order to be a successful creative confident individual. Whilst the levelling of skills for the individual components and aspects of 21st-century skills was incredibly insightful to an extent, the skills in some of the levelling sections appeared to irrelevant or repetitive but as the framework was created for entrepreneurial use and not for creative use it is understandable that not all skills would be relevant. Overall the framework has been helpful; however, it is noticeably flawed. The framework appears to be much too long. It consists of thirty-five pages, yet nineteen of these pages present information tables. These tables are useful and do represent the information clearly. However, there are many and it is unclear which table to refer to when attempting to level yourself as there are two possible tables to refer to table 3 the EntreComp overview or the table hidden in the appendix the full EntreComp framework. Perhaps the full framework should be clearly labelled within the framework rather in the appendix as the document is about the framework itself in order to avoid any confusion.
To ensure further development of the creative and enterprising skills of pupils, a range of differing methodologies, activities, and experiences should be implemented. Schools have trained its pupils to be excellent test-takers, however, it is now time for a pedagogical shift in the Welsh education system. The curriculum should put more emphasis on the students themselves rather than the data collected from tests. A methodology that could be implemented in schools that embraces creativity is the ‘holistic’ approach, more commonly known as the whole child approach. This approach would be beneficial as it focuses on the pupils' emotional, social, physical, spiritual and creative education. It moves away from the strict traditional and conventional method of teaching and instead helps to meet the aims and purposes of the new curriculum proposed by Professor Graham Donaldson; one of which being that pupils should be able to be enterprising, creative contributors ready to play a full part in life and work. Alternatively, educators could implement classroom activities that promote 21st-century skills, such as collaboration, diversity, interdisciplinary exchange and technology proficiency. There should, however, be a balance of differing approaches and activities implemented in schools in order to teach pupils the necessary information but by still allowing pupils to take control of their learning to an extent. Teachers and educators should strive to create a compassionate and accepting environment. For children and young people being creative often requires taking risks or going out on a limb, therefore, students need to feel that they can make mistakes in the classroom, in front of their peers and teachers. Teachers need to be aware of their own limiting misconceptions about creativity. There have been cases where teachers have struggled with teaching and fostering creativity within their classrooms. There is no shame in finding elements of creativity difficult, however, teachers should at least attempt to experiment with new ways of teaching in the classroom. Everyone is creative it is just a matter of taking chances and trying new things in order to discover a creative medium which fits that particular individual. Furthermore, there are several approaches that schools, teachers, and educators can take to actively embrace and endorse creativity.
To conclude, creativity is arguably one of the most important characteristics of being human. It is one of the main traits that make us successful as an individual and also as a species. Being creative is about more than being simply artistic; it’s about the development of skills which have been proven to help people cope and adapt in later life. Creativity adds value and excitement to the lives of people. Everyone is born creative and as future educators it is our responsibility to harbour and encourage creativity not to limit and prevent it from occurring. A good classroom environment will always have some element of creativity which makes the lessons more interesting and interactive. Creative classrooms have the ability to transform the way in which students acquire educational information and how they apply it in real-life scenarios. The future of creativity in the light of the development of the new curriculum looks positive. Wales is acknowledging that there is more to education than the memorisation of facts or the performance of pupils in examinations. There is now more of an emphasis on equipping pupils for later life. This will ensure that as the world changes, children and young people of Wales will be more able to adapt positively. Creativity is clearly the skill of the future due to the redefined why in which we now live due to technological advances. Technology will only continue to advance; therefore, the most coveted skill of the future will be creativity as computers lack the ability to be creative and imaginative. As computers lack the creative, enterprising and emotional competent that humans have creativity will be a skill that will define future jobs for humans.
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Appendix B:
Model Beirniadau Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 28/01/19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Verbs

	Profiad/ Experience


	Teimladau/
Feelings

Beth yw eich teimladau ynghylch y profiad?
What are your feelings regarding the experience?
	
· I believe that this lesson went well. The pupils seemed engaged and really interested in the task.  There was a large level of participation and the pupils enjoyed using whiteboards during the mini tasks. The whiteboards also helped me identify which pupils were finding the focus easy, doable or  challenging as I would use the 1, 2, 3, show me method and if the pupils hadn’t answered during the time given they needed further support. 



	Cofio a Deall/
Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
Can you list the aspects of the learning experience that went well?

Pa elfennau o'r profiad dysgu oedd yn siomedig?
What were the elements of the
learning experience that were disappointing?


	
· Lessons such as this one (focusing on verbs) and have been done before therefore the pupils had some level of knowledge and understanding of the subject and were able to apply it to the lesson and the tasks.

· There weren’t many disappointing elements with this lesson. In fact, I am rather happy with the way it was delivered and received. The majority of pupils liked the task and participated to the best of the ability. However, there were pupils that found the task challenging in regard to reading the worksheets.


	Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi'n cadw'r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
What will you keep the same to ensure effective teaching and learning in the future?

Beth oedd achos yr elfen siomedig bwysicaf?
What was the cause of the most important disappointing element?

	

· The communication throughout this lesson was good. The pupils communicated well in their pairs, developing their ideas in order to present them to the rest of the class. They were very eager to share their answers using the whiteboards and most pupils willingly participated in the challenge.

· The disappointing element of lesson was that the lower attaining groups were discouraged to participate in the task due to the challenge it posed. The challenge of reading is what seemed to discourage the readers as they struggle to read fluently and with confidence.


	Casgliadau a chamau gweithredu/
Conclusions and actions

Beth yw eich atebion posibl i'r materion siomedig a nodwyd?
What are your possible solutions to the disappointing issues identified?

Beth ydych yn mynd i’w wneud nesaf?
What will you do next?

	
· In order to make my lessons more approachable for pupils of a lower attainment who find it difficult to read, it could perhaps be beneficial to either assign a teaching assistant to work closely with the group or bring in more of a use IT to create an audible resource which the pupils could either read along to or listen to.

· Next, the pupils will be tasked with constructing commands using bossy verbs and will be introduced to time connectives.


	Y profiad newydd / Transformed experience





















Appendix C:
Model Beirniadau Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 23/01/19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Solid, Liquid and Gas.

	Profiad/ Experience


	Teimladau/
Feeling
Beth yw eich teimladau ynghylch y profiad?
What are your feelings regarding the experience?
	
· Overall, I believe that this lesson went very well. The pupils seemed engaged and participated well throughout the duration of the lesson.
· The pupils seemed amazed to learn that particles are everywhere and make up everything. 
· The pupils are able to identify whether an object is either a solid, liquid and gas.


	Cofio a Deall/
Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
Can you list the aspects of the learning experience that went well?

Pa elfennau o’r profiad dysgu oedd yn siomedig?
What were the elements of the
learning experience that were disappointing?


	
· I feel like my introduction went very well, the pupils seemed engaged from the get-go. I used a handful of pupils in order to present a visual demonstration of the structure of particles in solids, liquids and gases to the rest of the class.
· The pupils weren’t afraid to ask questions or share their opinions. This helped them develop their knowledge and understanding of the topic.

· I don’t think there were many major disappointing elements with the way this lesson was delivered or received. In fact, I believe that this was a good introductory lesson to Solids, Liquids and Gases.

	Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi'n cadw'r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
What will you keep the same to ensure effective teaching and learning in the future?

Beth oedd achos yr elfen siomedig bwysicaf?
What was the cause of the most important disappointing element?

	
· In order to ensure effective teaching and learning takes place within the classroom in the future, I will ensure that I use practical demonstrations involving the pupils whenever possible as it allows them to actually take part in the learning.
· I will also keep the level of differentiation the same as each attainment group was able to participate and complete the activity with little help and/or guidance.

· I believe that this was a good introductory lesson to Solids, Liquids and Gases.


	Casgliadau a chamau gweithredu/
Conclusions and actions

Beth yw eich atebion posibl i’r materion siomedig a nodwyd?
What are your possible solutions to the disappointing issues identified?

Beth ydych yn mynd i’w wneud nesaf?
What will you do next?

	
· There were no major disappointing elements with this lesson. The pupils seemed engaged throughout the lesson and were able to complete the tasks set with no real difficulty.

· I will attempt to ensure that my future lessons have the same level of differentiation present and strive to make the pupils a part of the learning whenever possible.


	Y profiad newydd / Transformed experience
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