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Part 1: Learning Support Report (Total Overall Word Count: 2,499)
According to Masharipova (2025) a critically reflective, legally informed and theoretically established pedagogical strategy is required, due to the growing diversity of the higher education student community. Furthermore, Munday (2020) claims that teachers employed within the PCET sector, are required to be competent in identifying a wide range of diagnosed disabilities, in addition to questioning the institutional, cultural, and structural elements that influence the educational experiences of students. 
This assignment critically explores significant aspects and attributes of a variety of diagnosed impairments, in addition to assessing methods for addressing the specific requirements of students with additional learning needs (ALN), in the context of Higher Education and Training. The following analysis also demonstrates comprehension of institutional policy, principles of inclusive practice, and legal and regulatory frameworks.
According to the Department for Education (n.d.) a broad range of diagnosed disabilities, such as Specific Learning Difficulties (SpLD) like dyspraxia and dyslexia, Attention Deficit Hyperactivity Disorder (ADHD), Autism, sensory processing disorders, and physical impairments, may present in students within PCET environments. Westwood (2024) claims that despite students with SpLDs frequently exhibiting normal or above-average intellect, such disorders are generally defined by challenges with information processing, memory retention, and literacy abilities. A deficit perspective (University of Cambridge, 2026) carries the risk of portraying such students as innately limited (Kohli et al. 2018). However, Ellis et al. (2023) argues that present perspectives on neurodiversity, may be positively altered, through critical education and informed participation. 
Howell et al. (2021) claims that according to research, disparities in social interaction, processing of sensory input, and routine preference, are linked to Autism Spectrum Condition (ASC). In higher education, unstructured collaborative tasks and sensory settings, could make students with ASC more anxious (Waisman et al. 2022; Neuro Divergence Wales, 2019). Furthermore, Parks et al. (2022) alleges that learner’s ability to concentrate and sustain engagement may be impacted by ADHD, which is defined by hyperactivity, impulsiveness, and inattention. However, Muntasir and Akbar (2023) suggest that the theory of constructive learning, places a strong emphasis on the value of clear communication, scaffolding, and predicted structures. Therefore, Vygotsky's Zone of Proximal Development (Eun, 2019) is particularly significant, as it claims that engagement may be promoted, by carefully scaffolded collaborative activities, avoiding overwhelming social or sensory expectations (Muntasir and Akbar, 2023).
According to Lancioni et al. (2022) although physical limitations may call for technological aids and accessible facilities, sensory disorders require adaptations to the environment and dialogue (Lowinger and Pearlman-Avnion, 2026). Additionally, Liu et al. (2024) claims that intersectional evaluation is crucial since Social, Emotional, and Mental Health (SEMH) disorders, such as depression and anxiety, are frequently associated with trauma, socioeconomic deprivation, or cultural exclusion. However, Angerhausen (2025) suggests that by utilising an intersectional perspective, educators may comprehend how an individual's disability may interact with their ethnicity, gender, or cultural background, which disadvantage learners and influence their educational journey and aligns with professional standards (Welsh Government, 2023).
According to the Act of 2010 (Cameron et al. 2019; Barkas, 2022) educators are required to provide suitable modifications for students with disabilities, in order to prevent causing significant disadvantage to learners. This obligation is an anticipatory responsibility, therefore requiring proactive preparation, as opposed to reactive adjustments (Chartres-Aris and Shields, 2026). The ALN Act (2018) in Wales (Marsh and Jeans, 2024) which emphasises person-centred planning and Individual Development Plans (IDPs), replaces the existing Special Educational Needs model, and aims to create a more equitable and transparent structure, in addition to enhancing collaboration between healthcare boards and local governments. 
The Additional Learning Needs Coordinator (ALNCo) (Murphy et al. 2025) plays a crucial role in organising assistance, guaranteeing adherence, and promoting collaboration among educators, students, families, and external organisations. Furthermore, in general, institutional policies incorporate inclusion, diversity, and equality, guaranteeing quality assurance procedures in accordance with regulatory frameworks, however such frameworks will need to be frequently reviewed, as the diversity of higher education increases (Kayyali, 2025).
Nevertheless, Jaiswal et al. (2026) argue that effective inclusion is not guaranteed by compliance alone. To become culturally competent, trauma-informed, and mindful of unconscious prejudice, teachers are required to continue their professional development, to prevent equality being interpreted as uniform treatment as opposed to equity (Fair et al. 2026), which aligns with professional standards: Maintain and update knowledge of my subject (Welsh Government, 2023). 
According to Dalton et al. (2019) Universal Design for Learning (UDL) concepts ought to be utilised, to integrate inclusive practices into PCET settings, ensuring that prospects for instruction and development can be diverse, accessible, and interesting for each learner. Overall, curriculum design, evaluation policies, employee development, and educational leadership, must all encompass inclusion as a collective obligation (Wan, 2025).
Goyibova et al. (2025) claim that according to recent studies, individualised adaptations are utilised less frequently, when differentiated lesson planning, resources in multiple formats, and flexible evaluation techniques are implemented, which aligns with Bloom’s Taxonomy (Stapleton-Corcoran, 2023). A diverse range of learners are supported, for instance, by providing alternate forms of evaluation, utilising subtitled videos (Chen, 2024) and distributing lecture materials in advance (Wasieleski and Weber, 2024). According to Welsh Government (2021) such methods support the holistic and preventative principles of the Additional Learning Needs Code for Wales (2021) model, by aiding students with both disclosed and undisclosed requirements. 
Students with sensory or mobility impairments, are generally supported by accessible educational environments, adjustable lighting, and quiet zones (Kushwaha et al. 2024). However, Sit (2024) argues that economic constraints in higher education, may restrict adaptation to environmental conditions. Therefore, Damyanov (2024) suggests that in order to advance beyond mere compliance and toward truly enabling settings, strategic organisation and sustained investment are essential.
According to Shavard (2021) it is the responsibility of educators to foster psychologically secure environments that value individuality and normalise diversity. Therefore, Hayes and Bulat (2017) suggest that clear communication regarding assistance procedures, inclusive curriculum that represents a broad spectrum of viewpoints, and efforts to raise awareness, may assist in reducing participation challenges, ensuring that all students have the right to an education, which aligns with the Human Rights Act 1998 (Disability Rights UK, 2025) and professional standards (Welsh Government, 2023).
In conclusion, the findings of this study demonstrate that both pedagogical creativity and compliance with legislation are essential, for supporting students with additional learning requirements within PCET education. Additionally, ensuring the implementation of collaborative, inclusive, and proactive strategies, in addition to an awareness of the distinctive characteristics of diagnosed disabilities, through an intersectional and strengths-based perspective, educators may establish educational settings that actively value and accommodate differences.













Part 2: Scenarios
In adhering to the objectives of this assignment, scenarios and support statements one and two, will be based on Research for learning: Conservation as the subject area, and processes and policies for UWTSD. Scenario and support statement three, will be based on Game Management for Netball Officials as the subject area, and processes and policies for Wales Netball.
Scenario One: Megan
Higher education frequently includes debates, presentations, and collaborative educational activities, all of which the student may find challenging due to anxiety (Grieve et al. 2020). Learner capacity to maintain focus throughout extended class periods or while working on independent study assignments, may also be impacted by challenges with concentration, in addition to experiencing difficulties with spelling, planning, proficiency in reading and comprehending written material if dyslexia is present (Alix, 2024). 
UWTSD's strategic plan 2025-2030 (UWTSD, 2026a) places a strong emphasis on encouraging a collaborative and inclusive culture, prioritising learners, promoting the value of academic achievement, and eliminating challenges, while establishing strategies for all learners to pursue higher education, regardless of origin. 
UWTSD has been acknowledged for its excellent teaching standards (UWTSD, 2026b) therefore, this may reassure the learner that they will be assisted within a student-focused setting. Additionally, all programmes maintain small enrolment numbers, which enables tutors to build robust relationships with pupils and more effectively address each student's unique learning needs (UWTSD, 2026c) which aligns with professional standards (Welsh Government, 2023).
In addition to digital tools that promote academic abilities, organisation, and emotional wellness (UWTSD,2024a) Student Support Services provide guidance and advice regarding mental health assistance (UWTSD, 2026d). By completing a Support Request Form, the learner may obtain access to Disability Support, which may enable the student to participate in a preliminary dyslexia screening and full evaluation (UWTSD, 2026d). The Disabled Students' Allowance (DSA), which can include technological aids, individualised academic aids, or additional modifications, may be available to the learner, if a learning impairment is identified (UWTSD, 2026d). I would also make the learner aware of UWTSD’s confidentiality and disclosure policy (UWTSD, 2026e), to assure the leaner that their information will not be shared, and according to Legislation (2018) this algins with the Data Protection Act 2018.
To encourage student participation, I would utilise a variety of inclusive teaching techniques. For increased focus and cognitive processing, educational sessions would be divided into manageable sections including brief cognitive breaks. According to Abbott-Jones (2022) educational research suggests, structured intervals may enhance retention and concentration, supporting this strategy. Additionally, a peer-buddy approach may be implemented, to assist both academically and socially, fostering confidence in the learner's ability to collaborate with others (Pointon-Haas et al. 2023) and such strategies align with Vygotsky’s theory on sociocultural learning (Lin and Chang, 2022; Amiri et al. 2025).
Digital learning resources and small group collaborative assignments could all be utilised as teaching strategies (Titrek et al. 2019), in addition to progressive exposure techniques where presentations are necessary, enabling the student to present to smaller groups initially, prior to larger audiences.
British Dyslexia Association (2024) claim that learning resources ought to be concise and supplied in advance, while verbal instructions could be accompanied by visual aids, to accommodate potential dyslexic educational requirements. According to Pramesti (2024) formative assessment techniques like questioning, peer review, and group debate, may enable students to demonstrate comprehension in a variety of ways, frequent recapping exercises would reinforce educational objectives (Chu and Nguyen, 2022) which demonstrates commitment to professional standards (Welsh Government, 2023). In order to assess progress, ensure the learner is feeling supported, and identify unexpected challenges, frequent individual check-ins would additionally be scheduled.
The Student’s Union guarantees that student opinions are heard in academic decision-making and offers opportunities for student advocacy (UWTSD, 2026f). Students may also interact with motivational speakers and meet a variety of peers through the university's support apps, societies, and communities, which may enhance the student's sense of community and decrease anxiety (UWTSD, 2026d).
Ultimately, I would continuously reflect, assess such strategy’s efficacy and modify my subject matter expertise and methods of instruction as necessary, in addition to adhering to UWTSD’s code of conduct (UWTSD, 2022; UWTSD, 2024b) which also aligns with professional standards (Welsh Government, 2023).
Scenario Two: Iwan
Identifying when unforeseen external factors may affect learning and ensuring that relevant support and advice strategies are in place, are key components of a tutor's dedication to student's education, safety, and well-being, in addition to maintaining an encouraging and respectful learning environment, to ensure pupils feel at ease expressing their concerns and accessing the appropriate support needed, which aligns with professional standards (Welsh Government, 2023).
A student's capacity to focus, complete deadlines, and sustain academic growth, can be severely impacted by financial difficulties (Russell et al. 2025). Tutors must respect diversity and foster equality of opportunity, especially for students from underprivileged backgrounds, in order to actively participate in inclusive practice and is consistent with Professional Standards (Welsh Government, 2023). Collaborative problem solving and effective interaction are made possible, by building a robust, trusting relationship with students (Mhatre, 2025) and aligns with Maslow's Hierarchy of Needs (Jarvie and Metz, 2023) which states that in order for individuals to fully participate in higher-level learning experiences, they must feel secure that their basic requirements are being met. Therefore, addressing financial hardship, may assist the student to succeed academically (Rana et al. 2025).
The learner would be directed to the financial aid programmes offered by UWTSD, such as the Student Financial Support Fund (UWTSD, 2026g). Additionally, I would offer guidance on Student Finance (Student Finance Wales, n.d.) to potentially cover tuition fees, and Student's Union (UWTSD Student’s Union, 2025) which offers cost-of-living support, in addition to welfare and housing aid and is consistent with the Education Act 1994 (University of Cambridge, 2025). The learner may also explore their eligibility for Universal Credit, if applicable (Government UK, 2025) in addition to the Discretionary Assistance Fund (DAF) (Welsh Government, n.d.a) and the possibility of Council Tax discount or reduction (Welsh Government, n.d.b). Free Welsh language instruction may also be accessible, to promote academic growth, depending on circumstance and age (Welsh Government, 2022). Such recommendations promote equality and inclusivity in the classroom, while demonstrating consideration for the student's situation and aligns with Professional Standards (Welsh Government, 2023).
Strategies utilised within the classroom, would primarily focus on assisting the learner in efficiently managing their educational workload. This could involve frequent progress check-ins (Rajan and Lamba, 2026), clearly defined weekly learning objectives (Powers and Schloss, 2023) and structured studying schedules (Mawani and Mukadam, 2020). According to Brugliera (2024), access to digital learning resources, may help to manage their work and academic obligations outside of planned sessions. I would also suggest that the student apply for Exceptional Circumstances (EC), so that evaluation deadlines may be appropriately assessed (UWTSD, 2021).
Supporting the learner in establishing realistic academic goals, promotes shared responsibility for learning and evaluation (Welsh Government. 2023). I would additionally critically reflect on my own practice to ensure my strategies are effective and broaden my knowledge on UWTSD's support services. Overall, the student may be supported with his studies and continue prospering in higher education, by courteous communication, inclusive teaching methods, and relevant referrals to well-being and financial services.
Scenario Three: Alys
The programme that the student is studying, complies with World Netball's and Wales Netball's guidelines and standards, which support inclusive and secure involvement in the sport (World Netball, 2024; Wales Netball, 2020). Such organisation's pregnancy guidelines emphasise that participants ought to be encouraged to continue participating in netball wherever appropriate, in addition to ensuring that health and safety concerns remain the highest priority (Wales Netball, 2023; World Netball, 2021) and according to these guidelines, a risk assessment would be carried out, to assess how physically challenging any practical umpiring sessions would be for the learner.
In the event that physical activity proves challenging during the course of pregnancy, alternate educational opportunities including game observation, officiating evaluation, and theoretical work could be included. This method of organisation in addition to modifying instruction, demonstrates the professional and effective level of planning and delivery, while ensuring the welfare of students and aligns with Professional Standards (Welsh Government, 2023).
Every individual should be entitled to participate in sport, irrespective of their specific circumstances, according to Wales Netball's and World Netball's inclusion, diversity, and equality principles (Wales Netball, 2020; World Netball, 2024) and the significance of establishing an environment of inclusion where the learner feels valued and supported is highlighted in such policies. Fostering a collaborative relationship (Scager et al. 2016), promoting shared decision-making regarding appropriate educational arrangements (Higher Education Authority, 2019) and sustaining respectful dialogue, guarantees that the student has the freedom to address their requirements (Ley et al. 2019).
Additionally, Wales Netball's Code of Conduct (Wales Netball, 2026) reinforces the importance for educators, to conduct themselves with honesty, professionalism, and respect and by utilising these guidelines within the classroom, the learner is guaranteed equal opportunity and non-discriminatory adaptations, and this aligns with the Equality Act 2010 (Hoffman et al. 2019). Encouraging students to engage in practical sessions or contribute to decisions based on evaluation timelines, promotes shared ownership of education and demonstrates inclusive teaching strategies, which aligns with Professional Standards (Welsh Government, 2023).
According to Phillips (2025) and Wales Netball (2023) flexible deadlines in the event of medical appointments, access to digital educational resources to facilitate independent learning, and frequent progress checks to ensure the learner continues to be actively participating in the programme, are examples of classroom strategies. Kolb's Experiential Learning Concept, which focuses on learning through experience, reflective practice, and modification, is consistent with such methods (Kolb, 2015). Continued development of abilities would be guaranteed, by alternative experiential possibilities, including reflective tasks and evaluation (Farrell et al. 2021).
To conclude, in an effort to remain consistent with Professional Standards and to guarantee that the assistance provided remains appropriate, I would continue to update my subject knowledge of company protocols and evaluate my teaching methods. The student could be assisted in safely continuing their education, while managing with the adjustments of pregnancy, by combining institutional assistance with the inclusive values advocated by World Netball and Wales Netball.
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