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Introduction 

The science of teaching is end evolving and developing in line with demands and requirements in education and according to theorists such as Edwards-Groves, (2018) effective teaching practices now involve a more dynamic and interactive approach, to thus enhance learner experience. Through extensive research,  it has been highlighted that contemporary pedagogies are deemed far more suitable to andragogical teaching situations, as the adult learners’ experience and educational expectations would differ and demand a far more interactive and fluid approach than contemporary pedagogies afford (Hulan, 2010). 

It is crucial that the strategies utilised by the teacher are effective and enrich the learning process for the student, with regards to understanding and retaining the taught material. To ensure the success of said strategies, it is vital that the teacher employs a practice of self-reflection. The self reflective process affords the teacher the opportunity to evaluate the effectiveness of varied teaching tools in addition to highlighting unsuccessful approaches and the ability to source improvements for future teaching practice (Schon, 1984).

Within the evaluation section of the reflective model, I have noted what dimensions of the UK Professional Standards Framework the respective portion of the lesson relates to.
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Gibbs Model of Reflection (1988)




For the purpose of the assignment, Gibbs Model of reflection has been selected to critically evaluate the Micro Teach 2 and how effective the chosen contemporary pedagogies performed within the lesson (Gibbs 1998). The motivation for choosing this particular reflection model is that it thoroughly addresses every stage of the lesson, including personal feelings and the opportunity for future development. The model is highly recognised within education; however, all stages may be applied to personal development plans also (Sharp, 2018).
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I was required to produce a 45 minute lesson for the purpose of an assessed micro teach session to be delivered to 6 of my peers. As I have a genuine interest in the field of Mental Health and Wellbeing, I chose to produce a session around this topic. The lesson began with a short story, I informed the class I would be launching a quiz about the story upon its conclusion and thus recommended they take notes. The story and the quiz highlighted how people may make assumptions and create bias opinions based sometimes on little information, this then led onto a discussion regarding mental health issues and how people may make assumptions relating to ones mental health wellness. 

Social media and additional platforms were highlighted within the discussion. To further demonstrate how assumptions can be misleading, I then played a short video clip of Tyson Fury discussing his mental health issues. To conclude, the class and I discussed how the University provides support within this area and the external support services available. I then highlighted the teaching objectives to ensure they had been met, I chose not to discuss the teaching objectives at the beginning of the lecture, as it would have hampered the effect of the story and quiz. The lesson provoked a great deal of discussion. 


[bookmark: _Toc434167279][bookmark: _Toc438489794]Feelings

This particular micro teach provoked some anxious feelings for me as I have personal experience with a mental health issue following a serious car crash. I felt quite vulnerable when discussing the topic and opening up to the class about my experiences, however I felt extremely humbled by the warm and supportive response I received from my peers. I felt incredibly surprised with how people opened up and shared with the class, and myself, their own personal experiences relating to mental health issues. In addition to the personal connection to the content, I felt apprehensive concerning the technology involved, as it was an integral element of the micro teach and I really hoped it would work efficiently with no technical issues.  As the lesson concluded I felt a great sense of relief and positivity. 
[bookmark: _Toc434167280] Evaluation

One of the elements that proved positive within the micro teach 2 was the inclusion of the story and quiz activity. Because the class were informed they would be given questions on the story, it then encouraged interactive participation even when being read to, as the leaner was required to really think about the information and take notes to assist them with the quiz that would then follow.  There was an element of risk involved with this teaching strategy, as the leaner would ideally need to present some incorrect quiz answers to understand the concept of assumptions and bias opinion. A very specific and strategic approach was employed when creating the story and accompanying questions. The learners listened well, took plenty of notes and fully engaged with the quiz and the concept of assumptions. Although the activity involved a story being read to the learners, it was still highly interactive (A1, A2, A4, K4, V2).

According to Hora & Anderson, (2012) there is increasing pressure on educational facilities to focus on ‘pedological reform’ that encourages faculty to move away from the more traditional teaching methods such as chalk and talk, to a more contemporary practice such as interactive learning.  Interactivity in the classroom encourages student engagement and active participation in the learning process, in lieu of the student passively by-standing with the expectation of then retaining relayed information. A benefit of interactive learning is the significant increase in the probability of the learner retaining vital information through personal participation, the understanding of ‘learning  by doing’ (Gibbs, 1988). Interactive learning can include a variety of activities such as group discussion, games, technology, group tasks, student led discussion, field trips, quizzes and lots more (Phipps, 2019).


Theory such as Dale’s Cone details the importance of interactivity and how it positively impacts the learner and the substantial difference in retained  material, in comparison to a more verbal experience, quantified as around 80% (Gajewski & Jaczewski, 2015) . The theory presented by Edgar Dale has endured a fair amount of scrutiny however, as particular theorists such as  Dwyer, (2010) insist the information could encourage certain teachers into a one size fits all approach, that fails to consider that a tailored experience is still required, based on factors such as available resources, geographical location and student ability. There is however a wealth of peer approved research to support the inclusion of interactivity within the classroom (Hora & Anderson, 2012).


The second element within the micro teach that proved positive, was the student’s engagement with the topic of mental health and the student led discussion that ensued. The concern prior to delivery was that the learners may not engage with the topic if they had not had personal experience with the issues, direct or otherwise. However, the class brimmed with student led discussion and genuine engagement. The students openly discussed their own opinions and experiences with regard to mental health issues and the assumptions made therein (A4, A5, K5, V1, V3).

It has been noted by Hajzler & Bernard, (1991) that the inclusion of emotive topics within education can be incredibly beneficial for the learner, because when the learner feels they are in a safe environment and able to discuss any personal concerns or experiences, it has been proven to alleviate anxieties surrounding that particular issue. Sharing with peers has been noted to positively impact the individual and assist in removing any stigma attached to that particular matter. Furthermore, Denby, (2015) highlights the importance of an environment where students feel safe and confident as it positively motivates student led discussion. The student led approach has been commended as a contemporary pedagogy as it presents the opportunity for active participation by the student, in turn increasing the opportunity for retaining learnt information. A student led approach is not always a simple process to facilitate, however Hulan, (2010) explains that it can be achieved quite successfully with a vigilant teacher that provides the relevant discussion scaffolding and ensures the discussion remains on topic and within context. Hulan, (2010) states an additional benefit of student led discussion as a contemporary pedagogy, is its ability to allow the student to feel empowered and not completely faculty led, that the students’ opinion is valid and creates an enjoyable experience for all parties. 

A negative element of the second micro teach was the assumed timings of the delivered content. The consideration for discussion was included, however inexperience within teaching, prevented the realistic consideration of how long the lesson would actually take to complete. The class engaged so well with the content and volunteered so much discussion the class ran over, with no time for additional activities planned for inclusion (A1, A2, K3, K5, V2).

Contemporary pedagogies have been promoted by a wide variety of institutions and scholarly writers, however the evolvement in methods of teaching has highlighted the requirements for up to date processes to be considered for trainee teachers, to ensure faculty are fully equipped to deliver the information using contemporary techniques (Dennis, 2017). The consideration not only applies to trainee teachers, it also applies to experienced teaching staff. Studies have shown there is a mixed reaction to faculty being encouraged to apply contemporary methods, as some teachers feel their more traditional approach to teaching is completely acceptable. Although the focus is on a student-centred approach, various  teachers have differing opinions as to how this is best achieved, as contemporary methods can be varied and open to subjectivity (Rowan, 2013). 

The second element that did not run as efficiently as anticipated, was the initiation of the interactive quiz. It was a Kahoot quiz that required participation via a smart device such as a smart phone or computer. A small selection of students experienced difficulties setting up the quiz on their phones, due to technical issues with the internet and the application settings on the respective smart devices. The quiz experienced a technical glitch and restarted itself, generating a brand new quiz code; therefore the students had to then enter the new code. The issue was remedied relatively quickly; however, it did eat into some of the teaching time and caused a slight delay for the students who did not experience any issues (A1, A2, K3, V1, V2, V4).   

The introduction of contemporary pedagogies has highlighted the benefits of emergent technology within the classroom. According to Gajewski & Jaczewski, (2015) there is a definite advantage for learners when including technology within a post sixteen learning environment. The inclusion of technology has the ability to revolutionise and develop the teaching methods required for an optimum interactive learning experience. For example, in lieu of a teacher delivering statistical data to a class within a traditional chalk and talk method, the teacher is able to set an objective for the class to research said data using smart devices or computers, thus presenting the opportunity for research skills, group discussion/independent work then followed by the opportunity for the student to present, leading into a student led discussion. The student would be highly involved in lieu of passively learning, all within one lesson (Phipps, 2019).

According to Moore, (2012) the inclusion of technology within contemporary pedagogies has been encouraged based on its proven merits, however the institution providing the additional methodologies has to ensure the learning environment is fully equipped and modified where needed, to accommodate the technology effectively. The teaching staff tasked with operating such systems within their lectures should also receive full training. If faculty are not confident or competent when utilising the methodologies, it could in turn discredit the institution or hamper the learning experience for the student. 
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Upon reflection, the micro teach was a positive experience as the contemporary methodologies applied worked well with the content and the leaners were fully engaged. I feel satisfied the teaching objectives were met. The importance of ensuring teaching objectives are satisfied, has been highlighted by Waring & Evans, (2015) as the individual lesson is a contributing factor to ensuring the overall curriculum has been delivered.  

In addition to the teaching objectives, the lesson included embedded cross cutting enhancement themes, which have been noted by Dennis et al, (2017) as imperative in relation to life and work-based competencies a learner will acquire within education. Cross Cutting enhancement themes provide information that is often delivered by default as part of an overarching issue or topic. The underpinning themes included within the micro teach were:

· Equality and Inclusion
· Disability
· Mental Health Awareness
· Working with others
· The use of technology


Quality assurance demands from external organisations have the ability to constrain contemporary methods of assessment. However, Clegg (2006) states it is still possible to create dynamic assessment strategies that do not risk standards being compromised, through thorough research and engaging with fellow teachers and department directors. Assessment is not a one size fits all procedure within education and Flores et al (2015) highlight the importance of creating suitable assessment strategies that are relevant to the material and the learner.  

For the purpose of the micro teach a formative assessment technique was utilised. It was a far more applicable method as the topic was a sensitive issue and the student led discussion, throughout the session, highlighted how the students did understand what was being taught. The concept of assumption and the issue of mental health wellbeing is a highly subjective topic, therefore it would not have been reasonable to present the class with summative questions as the lesson concluded, as there was no set right or wrong answers. The lesson was regarding an ‘awareness of’ a topic, created to open minds, in addition to presenting information. 

It is noted by Flores et al, (2015) that consideration should be taken when applying formative or summative assessment to ensure it is relevant to the lesson content and set objectives.

It was highly important the micro teach included dimensions from the UKPSF framework as it is imperative within Higher Education (AdvanceHE, 2019). There was conscious consideration of the standards when planning the lesson, as it was important that further dimensions would be included than in the first micro teach. This was achieved reasonably well by including;

V2 and V3, within the equality for learners – the opportunity to share experience of mental health issues and the ability to then sign post them to the relevant organisation.  This was achieved using researched data and material, learning how to create the safe space for that to happen. 

A4 and K5, creating a suitable environment that motivated student led discussion that could then be utilised  for assessment purposes. This was achieved by researching formative assessment methods and through teaching observation.

There are a variety of UK Professional standards that were addressed throughout the micro teach, even within the negative aspects of the lesson, however the restrictive word count prevents detailed discussion of them all. 
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The use of contemporary pedagogies enhanced the teaching and learning experience for all parties, as the interactivity afforded the opportunity to really highlight how assumptions are made and the opportunity for student led discussion.  

The lesson was a really positive experience for myself as a teacher and I was incredibly humbled by how the students opened up about their own personal experiences with mental health. 

There are definite avenues for improvement such as further consideration for timings and the issues with technology, that will be addressed within the ‘Action Plan’. 


[bookmark: _Toc434167283][bookmark: _Toc438489797]Action Plan

On the whole, the lesson was a success and the aims and the objectives were achieved, however there are elements that will require improvement within future lessons:

Timing: I will ensure I allow a realistic amount of time for student discussion. I am hopeful that as my teaching experience grows I will learn how to adjust this accordingly. I will additionally conduct research on how this would be best achieved by looking at authors such as Petty, (2014) and how to provide structured conversation that can still be as effective, however not run over the allotted time. 

Technology – As with the first microteach, the emergent technology caused an issue. To overcome this problem I will discuss with other teachers how they navigate these problems and independently research remedies and contingencies should the issue arise again
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By incorporating Bloom’s ‘Taxonomy of Educational Objectives’ with contemporary pedagogies, it presented a fluid and interactive lesson that achieved a framework and the desired learning objectives. It was a risky topic to discuss, given the personal relationship with the issue, however prior teaching observation and research afforded techniques and strategies that positively contributed to the lesson. 
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 Armstrong (2019)



There are definite avenues for improvement and lots of research to still be conducted, however the use of contemporary pedagogies has been deemed a positive teaching methodology overall, within the micro teach. 

“Contemporary pedagogies can be subjective and open to debate on what makes a successful contemporary teaching strategy, the one thing that they must all adhere to is quality, being a high standard and thorough experience for the learner” (Rowan, pp26 2013).
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