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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

Interventions are defined to be “the action of becoming intentionally involved in a different situation, in order to improve or prevent it from getting worse” (Cambridge Dictionary, 2020a). This assignment will focus on the actions which aim to improve a learner’s well-being through the use of Mindfulness Sessions. In this intervention the definition of well-being which aims to be fulfilled is for learners to know who they are and where they belong whilst having a positive feeling in regard to themselves and to develop respect for peers, social competence and a good attitude towards learning (Burrell and Riley, 2005). Over the course of this assignment all aspects of the intervention shall be considered including the impact on pupils’ development and progression and the implementation of the intervention. This shall then be followed by the consideration of the benefits and limitations of the Mindfulness Sessions. 

For the purpose of this assignment a fictional learner has been generated named Charlie who would benefit from the Mindfulness Sessions. Charlie is a seven-year-old boy who attends a year three class. Overall, Charlie is currently at progression step one and lacks confidence and self-esteem when participating in classroom-based learning. However, more confidence is displayed in practical activities and in physical education sessions. Charlie receives free school meals and has experienced an Adverse Childhood Experience (ACE) of hostile parental separation. All of these factors have amalgamated into the learner having poor well-being; therefore, it is evident that Charlie requires this intervention to support his development. This intervention involves the learners experiencing a range of activities within the Mindfulness Sessions which includes ‘being ourselves’, ‘mindful posing’, ‘the mindful jar’ and ‘the 100 club’. This intervention also includes tracking learners’ well-being on a daily basis through the use of questionnaires allowing any concerns to be addressed instantly (Estyn, 2018b).

There are numerous reasons for the selection of this specific intervention. Firstly, through positive well-being, standards within schools can significantly rise in addition to the learners becoming healthier, more ambitious, and develop in confidence (Estyn, 2018a). The second reason is that there are many learners such as Charlie that are living in poverty and receiving free school meals. The Child’s Society (2019) and The Welsh Government (2010) highlight that pupils currently experiencing poverty will have an overall lower well-being compared to other learners from more affluent areas. Therefore, this intervention is required in order to combat the poorer well-being experienced by these learners who will greatly benefit from the developed confidence and ambition offered through the intervention and positive well-being Estyn (2018a). Furthermore, another reason for the selection of this intervention is that Charlie has experienced an ACE. Public Health Wales (2016, cited in Estyn, 2020, p.2) identified that in 2015, 47% of adults in Wales were recognised to have experienced an ACE, and 41% are classified as still having poor mental well-being. As a result of this intervention, learners will have gained the tools to elevate their well-being and hopefully overcome the ACE with the aim to maintain a positive well-being. 

Through this intervention, opportunity is provided to develop both the learner and the learning. Learners will build their self-esteem through experiencing the ‘being ourselves’ activity within the intervention, which celebrates every learners individuality and uniqueness. Building upon self-esteem and more importantly having a positive self-esteem is linked with having good mental health and well-being (Mind, 2020). This positive self-esteem can aid in the learners developing themselves in a number of ways. One development that stems from a positive self-esteem is recognised by Maslow within the Hierarchy of Needs (Maslow, 1943 cited in McLeod 2020). Maslow theorises that learners are required to meet both basic and psychological needs in order to reach their full potential. Within the psychological needs is a requirement for esteem which involves learners recognising their achievements and independence as well as gaining respect from others (ibid). Once this need has been satisfied, Maslow believes the next need is for self-actualisation where the learner recognises their full potential and develops a desire that motivates them to be the best they can be (ibid). Therefore, without a positive self-esteem it would prove more challenging for the learners to reach and discover their full potential. Developing a positive self-esteem is also encouraged by Erikson (1963 cited in Mangal, Mangal and Shubhra, 2019) whom emphasises that between the ages of five and eleven children will be experiencing the fourth stage of their psychological development. Within this stage of development, Erikson believes that children have the opportunity to gain the virtue of competence which involves the learners building a belief in their skills (ibid). However, this will not be achieved alone as the learner requires support from both the teacher and parents to ensure that these feelings are properly developed for the virtue to be gained. The support from teachers is vital in this instance as Charlie is experiencing a hostile environment at home and is not receiving the encouragement that he requires to build beliefs in his skills. Therefore, placing further importance upon the Mindfulness Sessions. 

Further development of the learner and learning can be experienced through conducting another activity called the ‘mindfulness jar’. This activity consists of having a jar filled with a mixture of water, glue and glitter which is shaken for the learners to see all the glitter swirling around. The jar is then left stagnant for a couple of minutes to settle. The intention of this activity to show the learners that they will have strong emotions that may feel overwhelming and that they may need to sit still and find peace to overcome these emotions. Therefore, the aim of this activity is for learners to recognise these emotions and develop their self-control. It is recognised by Page and Page (2010) that better self-control can result in better standards and the continuation of education. Another aim of this activity is to communicate the feelings they are experiencing through building upon the skill of recognising emotion as well as building on communication skills. Continuous development of communication skills will aid the development of the learning taking place in the classroom. This is identified by Vygotsky (1978) who believes that learners should communicate with a more knowledge other and in doing so will find their zone of proximal development where the most learning will take place. 

The final activity provides the opportunity to develop the learners’ physical well-being and fulfil the aspect of feeling good about oneself as previously highlighted by Burrell and Riley (2005) definition of well-being. This activity is referred to as the ‘100 club’, involving learners running laps around the yard which can be accompanied with music. McGonigal (2019) highlights that through being physically active there is a strengthened sense of purpose and learners are happier which will contribute to a positive well-being. Alongside the developed happier feeling this activity allows learners to access one element of the healthy mind platter (Dr Dan Siegal, 2011). In this instance, the learners will be experiencing the physical time which is recognised by Siegal and Bryson (2018) to be traditionally met in activities outside of school such as dance classes and participating in sports teams. However, Charlie is not provided the opportunity to experience this due to difficult home circumstances, therefore this experience has been brought into the school. Alongside this, opportunities for down time can also be offered in the intervention with quiet sessions after a busy lunch or break time. This would mean that Charlie will experience six of the seven elements of the Healthy Mind Platter within school as time for play, concentration and focus are currently in place through daily routines (Siegal and Bryson, 2018). Experiencing all the elements of the Healthy Mind Platter can result in relationships being healthy maintained and integrate your brain (Omega Institute for Holistic Studies, 2011). It is also encouraged to teach learners about the Healthy Mind Platter which will create a desire for balance and a good mental well-being. Delivering this information to learners such as Charlie can be very beneficial as it can encourage the development of well-being beyond the sessions of the intervention. 

During this intervention, it is important that learners make progress regarding their well-being. Progress is defined as “act of moving to the next stage of development” (Cambridge Dictionary, 2020b) and through reaching the next phases of development, this offers further benefits to the learner and learning. Public Health England (2014) recognise that emotions can either disrupt or aid a pupil in their learning as well as their engagement and commitment. Therefore, it is important to ensure progression of well-being and controlling of emotions so there is no disruption to the learning. Considering this, there will be multiple strategies implemented to track Charlie’s progression during the intervention. The first strategy that will be used is the use of daily questionnaires which will consist of questions regarding well-being and the feelings that Charlie has experienced over the course of that day. The first questionnaire that is complete by Charlie will be used as a baseline as Massey (2013) believes that progress is more identifiable when a baseline or start point is used. Alongside the questionnaires, unstructured observations shall be used to track progress. The Welsh Government (2015) recognises that within a questionnaire desirable answers can be provided, contrasting the true feelings Charlie has been experiencing over the course of the day. Tracking progression is emphasised within this intervention due to the flexible nature of Mindfulness Sessions activities can be altered and adapted based on the learners’ progress as the rate of learning is not the same for every learner (Welsh Government, 2020b). The progression that Charlie makes shall also be related to the Health and Well-being area of learning and experience within the Curriculum for Wales 2022. Within the Health and Well-being area of learning progress is viewed as non-linear as the progression of the learner if affected by a number of factors both inside and outside the classroom (Welsh Government, 2020b). Therefore, it is encouraged by Welsh Government (2020a) to return to the skills that have been developed and provide more information and a deeper insight. In regard to Charlie, it is very important that the skills are revisited as Charlie can make great progress. Nevertheless, due to the hostile situation outside the classroom, recognition of when his emotions change may prove challenging and he may experience an overload of emotions. This information can also be obtained through the questionnaire and observations as to when to return to the base skills and provide a deeper insight and consolidate an understanding. 

The implementation of this intervention can vary dependant on the school as there is no clear structure to implement the Mindfulness Sessions. However, it is for each individual school to decide the procedures that shall be utilised in order to meet the learners’ needs (Welsh Assembly Government, 2004). Despite this, the implementation of this intervention shall take four years in total. The intervention shall start in the year three classroom with Charlie as he was specifically selected as a result of his poor well-being and his age. With Charlie being a year three class, it is the ideal year to implement the intervention due to the recognition of natural changes within the school regarding the curriculum, routines and methods of conducting work upon entering key stage two (Doddington and Flutter, 2001 cited in Rosemary, 2006 p.115). It is also recognised that children with a poor well-being are more vulnerable to maladaptation during transitions such as moving phases (Symonds, 2015). Therefore, there may be no major disruption to the learners’ routines, and it will become a natural aspect of daily school life if implemented at the beginning of year three. 

The first year of the intervention will involve one to one Mindfulness Sessions between Charlie and the well-being officer of the school. The school well-being officer has received considerable training and attended Young Minds training courses. These courses aid in developing an understanding of the connections involved with childhood experience and mental health (Young Minds, 2020). Using experiences such as this, the well-being officer will be an emotion coach for Charlie as this is a powerful and effective way to identify Charlie’s emotional well-being and aid in managing his feelings and desires (Rose, Gilbert and Richards, 2015).  The Mindfulness Sessions will commence on a daily basis either after break times or lunch times. The session will last for thirty minutes and Charlie will complete an activity previously discussed for example the mindfulness jar or the 100 club. At the end of each session Charlie will be given the questionnaire to complete in order to allow time to make any adjustments for the following day. The ‘hangout’ room is a safe environment where Charlie is able to develop his well-being. Having a safe environment such as this is important and endorsed by Reeves, Kanan and Plog (2011) who emphasise that a safe learning environment can impact on attainment and success. At the end of each term Charlie’s attainment and well-being shall be compared to establish if progression and development taking place. This first year of implementing the intervention can be used as a pilot study in order to determine any corrections that need to be made moving forward (Melnyk, Morrison-Beedy, 2012).

The second year of the intervention will involve a group of learners rather than an individual in order to examine if the results experienced by and individual are applicable to a group. The location for the intervention shall remain the ‘hangout’ room, however, due to increased number of pupils there shall be a teaching assistant. The teaching assistant shall also be appropriately trained much like the well-being officer through the completion of course and training. It is also recognised that teaching assistants sustained interactions with pupils occur more frequently compared sustained interaction of teachers which is important when attempting to develop social competence and well-being (Webster, Russell and Blatchford, 2015). Within a group such as this, the social benefits should be more prominent due to the increased social interaction between peers compared to the interaction between Charlie and the well-being officer. If the results from the second year of implementing the intervention are consistent with the first year’s findings, the intervention shall progress to the third year of implementation. 

During the third year of implementation the intervention will be experienced by a full class. All learners within the class can benefit from the Mindfulness Sessions. This results from one of the core aims of the curriculum for Wales 2022 involving learners becoming healthy and confident individuals. In order to meet this core principle, learners must be resilient, confident and empathetic which will then contribute to the building of both mental and emotional well-being (Welsh Government, 2020c). To accommodate the whole class the Mindfulness Sessions shall be held within the classroom for the indoor activities. The teacher will now be leading the sessions whilst receiving guidance from the well-being officer and attending appropriate courses. The teacher will also have the teaching assistant present who has had previous experience with this intervention. With regard to Charlie he will be provided the choice as it is hoped that by the third year of implementation that Charlie will have the confidence to experience the intervention as part of a class. However, due to the other influences beyond the schools’ control, the opportunity for Charlie to return to the ‘hangout’ room and conduct the Mindfulness Sessions with the well-being officer will continue to be available. Charlie is also familiar with the ‘hangout’ room and the routine and if his well-being is still poor the transition will be difficult.

The final year of the implementation will include assemblies being held for all of key stage two where morals and ethics shall be discussed. This will collectively develop all of key stage two towards becoming healthy confident individuals through securing the learners spiritual and ethical beliefs (Welsh Government, 2020c). The assemblies will be led by the well-being officer of the school and when possible, outside agencies will lead some of the assemblies. The Welsh Government (2016) highlight that the most effective schools have active cooperative practices involving partner agencies. 

Implementing the intervention of Mindfulness Sessions offer a range of benefits as well as some limitations. If the intervention is successful it will result in the learners taking an active role in their learning whilst also becoming more ambitious and healthier whilst increasing self-esteem (Estyn, 2018b; Rose, Gilbert and Richards, 2015). Through the increased self-esteem the learners have the opportunity to access their full potential and gain the virtue of competence (Maslow, 1943 cited in McLeod 2020; Erikson, 1963 cited in McLeod, 2018a). However, Page and Page (2010) believe that more focus should be placed upon self-control as they believe that increased self-control can lead to the learners completing their work to the highest standard possible and positively interact with other pupils. Other benefits from this intervention include the flexibility and adaptability of Mindfulness Sessions. As the activities within the sessions can be adapted and personalised to the learners, and pupils can also be asked for their input which will be incorporated into future sessions. Implementing pupil voice is advocated by Mitra (2001, cited in Puils, 2016) as through pupil voice the appropriate conditions are built for the for the progression from a school community to evolve into a learning community. Further benefits are offered within the Mindfulness Sessions as the skills that have been developed previously will be revisited and built upon because as highlighted by (Welsh Government, 2020a), progress regarding skills in health and well-being is non-linear. Returning to skills and building upon the basic understanding is advocated by Bruner (1960 cited in Educational Partnership Inc, 2012) whom suggests that complex ideas can be comprehended using a spiral curriculum and revisiting skills to deepen understanding. The use of daily questionnaires and observations compliments the adoptability of the intervention and it can highlight if a certain activity had the desired effect. Positively, can show if a learner such as Charlie has the basic understanding of the skills explored which will be further built upon in future sessions. Nevertheless, using questionnaires to track the daily progression can prove a challenging as in this instance if there are too many open questions it may prove challenging for Charlie to articulate himself within some of the answers (McLeod, 2018b). It is also the possibile that this may feel like a test which will make Charlie anxious and could damage his self-esteem and well-being therefore having the opposite effect of the intervention. 

In order to carry out this intervention, the staff require appropriate training in order to aid the learners in developing their well-being sufficiently. Another positive element of the Mindfulness Session is that the expenses of training the staff can be covered by a grant (Estyn, 2018a).  Therefore, funding for training will not be an issue. However, for the guest speakers to attend assemblies there will be a fee involved which may prove problematic in high deprived areas. Other issues with implementation in other schools is the presence or space for a hangout room. To counteract this, one of the continuous provision areas could be developed into a well-being space where the activities would take place for the most vulnerable learners. One limitation that is associated with the intervention is that there is no clear structure on how to implement Mindfulness Sessions into schools. Without a clear structure it may prove difficult for all the benefits offered in the sessions to be experienced by the individuals. The stages of implementation highlighted within this assignment were informed by research as the four-year implementation results in this being a process and not an event (Hall and Hord, 1987). The gradual implementation is one of the key elements for a successful transition (Pineiro et al 2007). With this intervention targeting well-being and possibly involving learners such as Charlie experiencing an ACE could prove challenging. This challenge stems from the link highlighted by (Allison et al, 2017) who identifies the link between experiencing an ACE and school attendance. This link showed that if a child has experienced one or more ACEs attendance was poor and some learners were chronically absent with fifteen or more days being missed (ibid). Therefore, if the learners such as Charlie are not present within school there is no opportunity to develop well-being and aid the learner in overcoming the effects of an ACE and develop cognitive functions. This may result in the learners falling within the 41% of adults who still have poor well-being as a result of an ACE (Public Health Wales, 2016, cited in Estyn, 2020 p.2). If learners are present to experience the intervention, this will result in the learner missing some of the lessons taking place in class. However, this can be counteracted as the Endowment Foundation (2019) express that through a positive well-being learner can experience an additional four months of learning in one academic year.

In conclusion, the intervention of Mindfulness Session will prove very beneficial for Charlie. As the intervention aids Charlie in combating his poor well-being that has stemmed from poverty and the experience of an ACE. The intervention targets and develops Charlie’s confidence, self-esteem, self-control, social skills and ability to recognise his emotions. This is achieved through conducting a range of actives that are personalised to Charlie and conducted in a safe space of the ‘hangout’ room. Charlie will also be aided by an appropriately trained well-being officer of the school who will also act as Charlie’s emotion coach. As emotion coaching has proven to aid in the management of Charlie’s feelings and desires (Rose, Gilbert and Richards, 2015). 

The intervention will be implemented at the beginning of year three due to there being natural changes to routine regarding the change of phase and as a result of learners with poor well-being are more vulnerable to maladaptation during times of transition (Symonds, 2015). The intervention will take place and be tracked on a daily basis. Due to the link discovered between experiencing an ACE and chronic absence it has to ensured that when Charlie is present he is getting the aid that he requires (Allison et al, 2017). As previously discussed within this assignment, appropriate considerations have been made to upscale this intervention to groups experiencing the Mindfulness Sessions in the ‘hangout’ room. With the sessions being conducted by a well-being officer and teaching assistant, before progressing to a whole class experience which shall be led by the class teacher who has received appropriate training and been advised by the well-being officer. Finishing with the whole school implementation with separate assemblies for Key Stage Two and Foundation Phases discussing morals which will aid the development of well-being. The slow and gradual implementation of an intervention such as this is important as it allows time for training of staff to take place. If no training is provided the intervention would be poorly implemented and undermined (Knoff, 2009). However, if this intervention is successfully implemented it can achieve the sole aim to improves learners’ well-being. Whereby, as result, the learners can fulfil the definition of Burrell and Riley (2005) which is a sense of belonging whilst also feeling good about oneself and a developed respect for peers and social competence it will result in very positive implications on the learner and learning. The positive impacts the learners will experience involve increased self-esteem and social skills. Allowing smoother interactions with a more knowledgeable other and aiding in the locating of the zone of proximal development where the most learning takes place (Vygotsky, 1978).The positive impact on learning is apparent through the learner being able to experience an additional four months of extended learning as a result of positive well-being (Endowment Foundation, 2019). It is also recognised that through this intervention centred around the development of emotional and social skills Durlak et al., (2011 cited in Bethune, 2018) witness’ an eleven percent increase in attainment and also improvement regarding behaviour. Therefore, making this a very practical and powerful to be implemented into schools.  
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