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	Targets
	How you have worked on this
	An example can be found on 

	Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
	Used google scholar articles and purchased books from a library 
	Davies, D. (2010). Child Development, Third Edition: A Practitioner’s Guide. [online] Google Books. Guilford Press.

	Synthesis research into your writing to aid the support of your key points.
	Ensure I back up my main points throughout 
	This evidence shows the benefits of having a trusted adult....

	Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	Researched possible limitations to any strengths I have mentioned 
	Despite the benefits of peer supervision, this is also a possible limitation as....



[bookmark: _GoBack]Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 
During this assignment, I am going to discuss a chosen intervention that supports the learning and development of a pupil. I will also discuss the possible challenges that may arise whilst reflecting critically on its potential for ensuring pupil progression. The pupil I am going to be discussing is an 8-year-old girl, Bailey. I have chosen Bailey as I want to target her emotional development. Growing up, Bailey has had numerous adverse childhood experiences (ACE) which have impacted her emotionally and physically. Bailey is an only child and grew up in a household with her single parent who abuses alcohol. As a result of this, Bailey has endured emotional abuse, has been neglected physically and emotionally since an early age and recently been placed in care. My aim is to choose an intervention that will support the learning and emotional development for Bailey, therefore I have chosen an emotional literacy support assistant (ELSA) intervention. 
ELSA was created to increase schools' capacity to meet students' emotional needs using just internal resources. To accomplish this, teaching assistants are given the necessary training to create and implement individualised support plans that cater to the emotional needs of the children under their supervision (ELSA Network, 2017). ELSA’s are a key part of the ‘whole school approach’ to meeting the emotional and mental wellbeing needs of children and young people (Welsh Government, 2021). It is a school-based intervention that helps pupils recognise, understand and manage emotions in themselves and others. ELSA is planned and delivered to individual or small groups of children in need of an emotional support programme (Welsh Government, 2021). I have chosen ELSA for Bailey as she has endured numerous ACE throughout her life which has hugely impacted her emotional development. With the support of an ELSA, they can offer her a safe space, time to talk and offer support for her to manage and understand her thoughts and feelings. It acknowledges that if children's emotional needs are met, they will learn more effectively and be happy in school. Empirical literature has shown how crucial it is to develop emotional literacy. Low emotional literacy, according to Ciarrocchi, Chan, and Caputi (2000), was linked to low empathy and trouble controlling mood (Pickering, Lambeth and Woodcock, 2019). By having an ELSA intervention this will target emotional development as well as ensuring that children have a trusted adult. The use of this technique is currently widespread among educational psychologists in Britain (ELSA Network, 2017). 
[bookmark: _Int_PIJ6w5bT]From the beginning, the interactions a child has with their surrounding and extended environments have an impact on their development. Bronfenbrenner believes that there are many factors that are all part of the widening circle of influence shaping who the individual child becomes (Bronfenbrenner, 1979). "Bidirectional" interactions occur between the caregivers and the child. Based on this research, it is clear that babies and young children are shaped by adult behaviour, but they also have an impact on how adults react to them through their behaviours. The ability of the parent to react appropriately to the child's developing needs is also influenced by societal elements that either help the parent or put them under stress (Davies, 2010). In agreement to this, John Bowlby’s attachment theory explains how our interactions with our guardians as children can have a significant impact on the relationships we have with other people as adults. 
According to Bowlby (1969, p. 194), attachment is described as a "lasting psychological connectivity between human beings," and it can be used interchangeably with terms like "affectional bond" and "emotional bond." According to research on Bowlby's theory of attachment, infants who are placed in a strange environment and are removed from their parents typically respond in one of three ways when they are reunited with their parents: secure attachment, anxious-resistant attachment and avoidant attachment. Due to Bailey’s childhood background, research suggests she would respond with an avoidant attachment meaning she would display little worry or little stress when separated from parents, and either ignored or deliberately avoided them when reunited (Fraley, 2010). This is because she has been emotionally neglected since an early age. The term "child development" refers to a child's or young person's ongoing physical, cognitive, emotional, and social development. Its development, as well as several other factors, such as trauma and abuse, have an impact on children's mental health, which includes their cognitive, behavioural, and social welfare (NSPCC, 2022).  
As I am going to be focusing on an ELSA intervention, I am looking closely at how children learn and develop emotionally. Emotional development is the emergence of the capacity to experience, express, understand, and regulate emotions from birth as well as the evolution and modification of this capacity during childhood, adolescence, and adulthood. Emotional development happens in tandem with neurological, cognitive, and behavioural development and appears within a specific social and cultural context (Trentacosta and Izard, 2019). When a baby is newly born, he or she has limited self-awareness and views themselves as an extension of their parents. A baby may show signs of independence as early as four months, but they don't fully understand that they are separate from their mother or primary carer and have their own identity until they are about seven months old (Early Childhood Education, 2008).  
Abraham Maslow, one of the leading names in humanistic theories, believes that humans must prioritise their physiological demands before pursuing higher degrees of intrinsic happiness. Under Maslow's hierarchy of needs, it is vital to satisfy physiological demands first before moving on to higher-level wants (Cherry, 2022). He believed that the human body cannot function if physiological needs such as air, food, shelter, clothes and drink were not prioritised or given. He stated that they are biological necessities necessary for human survival. Maslow regarded physiological needs as being more significant than all other wants because, unless these needs are addressed, all other needs become secondary (McLeod, 2022). As Bailey was physically and emotionally neglected, her physiological needs were not met, meaning that she ended up being taken into care where her basic needs can be met. 
[bookmark: _Int_d4Xo372D]A successful curriculum, supported by effective teaching and learning enables learners to make meaningful progress (Welsh Government, 2022). Stevens et al., (2007) describe learning progressions as timelines of how students improve their knowledge of a discipline over a period of time. "They represent not only how knowledge and understanding develops, but also predict how knowledge builds over time" (Heritage, 2008). In Wales, the curriculum is fundamentally driven by the need to support learners as they progress (Welsh Government, 2022). Progression is reflected in the statements of what matters, the descriptions of learning for each of these statements and is also the primary purpose of assessment. Descriptions of learning provide guidance on how learners should progress within each statement of what matters as they journey through the continuum of learning. Teaching and learning require an understanding of how learners progress. Curriculum design, lesson planning, and evaluation should reflect this understanding (Welsh Government, 2022). Practitioners should be aware of the various methods in which students may advance at various stages of the learning process. Since progression is not linear, various students are likely to advance in different ways. Learning progresses through a process of growing sophistication rather than by covering a certain amount of content material (Welsh Government, 2022). 
Professor Robin Banerjee stated that the progression of the learner is at the heart of the new Welsh Curriculum. He believes that this is a situation where we recognise and celebrate the intrinsic value of learning and that comes through in the curriculum most powerfully in the concept of progression. He explains how the new Curriculum is setting a crucial foundation for the rest of children’s lives stating that the HOW the learning takes place is just as important, if not even more important, than simply what is learned (Education Wales, 2019). Throughout Bailey’s ELSA intervention, progression will be tracked by creating targets throughout her intervention and ensuring she meets those targets. Progression will be tracked also by her class teacher as Bailey’s ELSA targets will also be shared with her to ensure progression within class and not only during ELSA sessions. Focusing on how pupils progress emotionally throughout the curriculum will be beneficial for Bailey as emotional development comes under the health and wellbeing area of development. Within this area there are five what matters statements (WMS), one in particular ‘how we process and respond to our experiences affects our mental health and our emotional wellbeing’. Within this WMS there are progression steps. Bailey’s ELSA will consider these progression steps and use these to create targets for Bailey. 
Research shows that ELSA provides access to prompt emotional wellbeing support for pupils in need and positive changes in pupils with behavioural, emotional or social difficulties (Pickering, Lambeth and Woodcock, 2019). I have chosen ELSA intervention for Bailey to target her emotional development. Educational psychologists, who apply their expertise in children's social and emotional development to areas of need faced by students, developed and supported ELSA. The ELSA project was created with the understanding that ELSAs should regularly get professional supervision from an educational psychologist who holds a degree in the field. Practitioners in the helping professions are expected to get supervision from other proficient and knowledgeable professionals. This presents a chance for introspective practise, supportive challenge, and personal support if it is provided correctly (ELSA Network, 2017). Dr Tina Rae has described many benefits of peer group supervision, which is a big part of the support network that ELSAs have. She explains that peer group supervision is an affective form of leaderless peer group counselling. She suggests that participants learn better ways to manage professional problems and reduce stress and emotional ‘burnout’ associated by the caring professions. A qualitive analysis by Jenny Hawkey (2004) found that the functions of peer supervision included that it meets the ELSAs own emotional needs, uses others as a problem-solving tool and gives an opportunity to draw on each other's knowledge and resources to broaden scope (Tina Rae, 2016) (Live.com, 2023). Despite the benefits of peer supervision, this is also a possible limitation as these group supervision sessions will be time consuming and add to the workload that an ELSA already has. 
Trained teaching assistants will complete 6 full days of ELSA training which aims to increase understanding of the psychology of emotions and to identify strategies for facilitating the development of emotional literacy in pupils (Welsh Government, 2021). Psychological theories, such Maslow's (1970) hierarchy of needs, are covered in this training to assist the participants better understand children's behaviour and how to support them (Burton, 2008). Within ELSA training there are six modules which include emotional literacy in schools/self-concept/self-esteem, building resilience and self-esteem, managing emotions, social and friendship skills using therapeutic and social stories, active listening and reflective conversations and finally bereavement and loss. There are four main essential qualities in order to become an ELSA which include good rapport and relationship building skills, the ability to work independently and creatively, being willing to plan and evaluate programmes of support and have the desire to learn and a wish to develop within their role (Welsh Government, 2021). 
As Bailey has been placed in care due to her living situations at home, this has enabled Bailey to have another opportunity at living within a happy and safe environment where she can continue to develop fully with the support of parental figures. Despite this being a positive change in Bailey’s life, change can be overwhelming for such a young child. With this in mind, with the help of an ELSA intervention, this will enable Bailey to have a continuous trusted adult within her life, which is something she has not had growing up. Research shows that as Bailey is a child with ACEs, having a trusted adult will protect her against long term effects of her ACE. Another benefit of having a trusted adult is that because they have a good role model, people who have access to trusted adults tend to have higher expectations for and goals in their education (YoungMinds). 
An ELSA described the benefits that they have found within their intervention for the child they are working with, explaining that “these sessions have provided time for her to talk about how she is feeling, but most importantly, have allowed her the security and consistency of the sessions, with the knowledge that she has someone within school on a weekly basis” (Bowerman, Davies and Psychologists). This evidence shows the benefits of having a trusted adult on a weekly basis and how that has benefited the child involved. This solidifies that this intervention is what Bailey needs to improve her emotional development. This intervention for Bailey will be implemented within school as ELSA is a school-based intervention. ELSA interventions can be individual or within small groups. Considering Bailey’s ACEs, particularly the fact that she has been emotionally neglected, it would be suitable that her sessions are 1 to 1 in order for her to develop her emotions fully and engage with the intervention as best as she can. Before an ELSA intervention takes place, the school must inform parents/guardians that the intervention is going to be happening and provide the appropriate details of what the intervention entails. As Bailey has been placed in care, her carer will be contacted prior to the beginning of the intervention. As well as parents/guardians being aware of their child being a part of the ELSA intervention, it is also equally as important that both them and the class teacher are aware of the child’s ELSA targets. This will be beneficial for the children involved within the intervention. If Bailey’s ELSA shared her targets with her carer and class teacher, this will then give Bailey the opportunity to work on her targets outside of the ELSA sessions. This is more likely to show progression within her development as the intervention will be carried with her back into class and within her home life.  
Within Bailey’s school there is a classroom dedicated to ELSA interventions. According to ELSA Newtork, children must be comfortable enough to express their thoughts and feelings, which may contain sensitive information about them and their own situations therefore it is beneficial to have a space designated specifically for ELSA work, complete with images and posters that are appropriate for the organisation (ELSA Network, 2017). Although this is not a limitation for Bailey as her school has the appropriate space for her intervention, this is not the case for all ELSA interventions. For ELSA interventions to be effective, a room or space within a school is essential in order for the child to create a sense of security. Searching for a free room across the school sends the message that this task is not valued highly, and consequently, that the needs of the students are not of the utmost importance, this is a limitation that often can occur in schools with ELSA interventions (ELSA Network, 2017). How often ELSA’s work with a pupil will depend on the age and context of the work, usually a session once a week for 30 minutes to an hour. Taking this into consideration I have therefore decided that a session once a week for an hour would be beneficial for Bailey. Within this hour that will enable the ELSA to check how Bailey is, review what was done in the last session to check what she has remembered and what needs to be revisited, focus on a new session objective using interesting games or activities, and have a rounded ending that prepares her for her return to class (Hampshire Services). Bailey will meet with her ELSA on the same day and same time every week as research shows that it is helpful for sessions to be at a regular time because children like to know when they will be able to be with the ELSA again (Hampshire Services). 
Most ELSA interventions last half a term to a term. If they continue longer than this, it indicates that no specific programme goals have been established. It can also lead to an over reliance on the ELSA. The goal of an ELSA programme is not to meet all of a student's needs. It ought to be focused specifically (Hampshire Services). Within Bailey’s intervention, her specific goals will be to target her emotional development and find strategies to help her recognise, understand and manage emotions in herself and others. What happens during ELSA sessions will be different for each child. The sessions are planned specifically for that child or group of children (Hampshire Services). For Bailey, as she has suffered with ACEs such as physical and emotional neglect, this has resulted in her struggling to identify and explain how she feels in different situations. 
An example ELSA activity that would improve Bailey’s emotional development could be a happy, sad and angry sorting activity (Twinkl, 2022). Children that have trouble distinguishing between different emotions can benefit from this activity. Children might try classifying emotions based on facial expression. Children can increase their emotional literacy and social abilities by practising face expression recognition. This activity can be differentiated to suit Bailey as this activity has been created to target younger children, although as Bailey struggles with her emotional development, it will be beneficial for her to start at the beginning and build on it in the next coming sessions.
Another activity that could be implemented during her sessions could be ‘feelings fans’. The ‘feelings fans’ in this instance emphasises many emotions and emotional needs that a child may have. Children who struggle to understand or communicate their feelings can both benefit from this kind of resource. The ‘feelings fan’ has colourful smiley faces on each leaf that represent many emotions. Also, they come with a traffic light color-coding system, which offers an additional visual indication to aid in promoting clarity and understanding (Twinkl, 2023). This is a wonderful way of starting a session as it is a visual prompt providing instant feedback to the ELSA about how Bailey is feeling. This will be beneficial as if Bailey is expressing emotions that do not suit the session that has been planned, this allows the ELSA an opportunity to alter the session to best suit Bailey’s needs. Emotion cards are a similar activity to the ‘feeling fans’. They can be used as a progression from the ‘feelings fans’ as they encourage children to express and verbalise their emotions. Encouraging children to express their emotions is beneficial as strong feelings can be too much to handle, especially for young children. Encouraging children to express their feelings in a secure environment can help them grow to accept their emotions in a healthy way. Repressing feelings can result in stress, anxiety, and other health issues in children (ThinkPsych, 2021). Although these are useful resources to have, they can be costly and a potential limitation for some schools. 
Acting out stories and pretend play is another way of allowing children to express emotions and understand and develop emotionally. Piaget views play as an intellectual development. Piaget believed that childhood plays a vital and active role to the growth of intelligence, and that the child learns through doing and actively exploring. He stressed the importance of personal and individual ways of communicating through expressing thoughts, ideas, feelings and relationships, as well as the shared and agreed forms of language (Pinar, 2015). Piaget believed that play is integral to development, “children have real understanding only of that which they invent themselves” (Jean Piaget) (Pinterest). 
Despite research showing the benefits of ELSA and other available interventions, there are several implications for both teaching and learning. Firstly, it takes 6 full days of training to become an ELSA, and to maintain responsibility, ELSAs must work with supportive line management within their organisation. The length and scope of ELSA training are limited, and ELSAs receive ongoing professional development through small supervision groups facilitated by educational psychologists. Organisations oversee that the right people are chosen to work as ELSAs and managing them on a day-to-day basis, including managing their workload, while educational psychologists oversee the training and monitoring. These provisions are thought to be crucial for providing safe working conditions for ELSAs and the children they assist (ELSA Network, 2017). This can be extremely time consuming, and some schools will not be able to facilitate ELSAs as they require up to date supervision and constant organisational management. 
ELSA interventions will take place once a week for up to an hour, meaning that each child under this intervention will have to be brought out of class, this can be an implication as this could potentially affect their overall learning as they could be missing vital learning opportunities and aspects within class and may begin to fall behind. Pupils taken out of class even for short breaks are less likely to achieve good results in English, maths, and science, according to DfE research (GOV.UK). Whilst I was out during my first and second placement, a lot of children would leave class for an hour or so at a time and therefore had missed aspects of learning that I then spent time with each child going through the work and lesson again. Although I had the time and opportunity to do this, most teachers day to day cannot facilitate teaching children 1 to 1 if parts of the lesson are missed. Despite this, this intervention has been put into place for a reason and if Bailey’s emotional development improves, this will encourage her to work harder and eventually improve her standard of work. Headteacher Mike Buchanan states that “happy pupils perform better in school and in life” (Tez Magazine). 
To conclude, I believe that because ELSA focuses on emotional and social wellbeing, it will be beneficial in aiding pupil progression. The Welsh Curriculum places a strong emphasis on health and wellbeing to meet the emotional requirements of all students (Welsh Government, 2020). To effectively support Bailey's emotional wellbeing, the ELSA programme is essential. Bailey is an ACEs child who has experienced emotional abuse as well as physical and emotional neglect, therefore the additional care provided by ELSA should undoubtedly have a good effect on Bailey's development. By providing Bailey with an intervention, it enables her to communicate with a trusted adult, express her emotions, and take control of her own learning. The ELSA intervention will allow Bailey to recognise, understand and manage emotions in herself and others. This will aid further progression and development. Bailey’s class teacher and carer will be aware of her ELSA targets as this will encourage emotional development outside of her sessions. Research shows that having an ELSA as a trusted adult will protect her against long term effects of her ACE, which is fundamental whilst she is in her current situation living in care. The next steps for Bailey will be to engage with her ELSA appropriately and to focus on her given ELSA targets throughout the school term and beyond. According to Hampshire and Isle of Wight Educational Psychology, after an ELSA intervention has ended, children involved should receive some informal follow-up support as they generalise new knowledge into the larger educational context once the program's objectives have been completed. When providing maintenance support, students might be seen less frequently or for shorter periods of time than throughout the programme itself. Some students might eventually receive a second round of intervention with a different program's objective and targets (Hampshire Services). Taking this into consideration, after a full term of ELSA intervention, a review of Bailey’s emotional development will be arranged to her progression and to determine if she has met all her appropriate targets effectively to decide how to move her learning and development forward. 
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