

Religious (Religion, Values, Ethics: RVE) and sex education (Relationships and Sexuality Education: RSE) in Wales are now compulsory subjects with the removal of the parental right to withdraw their child(ren) from those lessons. An assessment of the legalities, practicalities, conflicts, and efficacy of both religious and sex education in schools, with reference to professionals, pupils and parents






Elaine Avsar
ECGE6003Q

15th May 2025
Yr Athrofa: Education and Humanities 


[bookmark: _Toc181698686]DECLARATION FORM
[image: ]





Name of the Programme of Study:

Name of Student (Capital Letters): ELAINE AVSAR



DECLARATION

I certify that the whole of this work is the result of my individual effort, and that all sources have been acknowledged.

Signed Elaine Avsar…  (Student)

Date     7th August 2025




DECLARATION

I am satisfied that this work is the result of the Student’s effort.

Signed .............................................................. (Lecturer)

Date     ..............................................................











66

10

[bookmark: _Toc181698687]CONTENTS 
DECLARATION FORM	3
CONTENTS	4
ACKNOWLEDGEMENTS	5
ABSTRACT	6
ACRONYM	7
1.	INTRODUCTION	8
2.	LITERATURE REVIEW	9
2.1.	Introduction	9
2.2.	Theme 1: Definitions and Concepts	9
2.3.	Theme 2: The Human Rights Aspect	16
2.4.	Theme 3: School Staff, Children and Young Peoples’ Views	19
3.	DISCUSSION AND RESULTS	28
3.1.	Introduction	28
3.2.	Theme 1	28
3.3.	Theme 2	30
3.4.	Theme 3	32
4.	CONCLUSION AND RECOMMENDATIONS	35
5.	REFERENCES	36
6.	APPENDICES	46
6.1.	Appendix 1: Proposal	47
6.2.	Appendix 2: Ethics Form	51




[bookmark: _Toc181698688]ACKNOWLEDGEMENTS 

My thanks to Mr Kenneth Dick, my personal tutor and supervisor for his endless patience and support, and to my nearest and dearest for holding me up.
[bookmark: _Toc181698689] 
ABSTRACT

The introduction of the Curriculum and Assessment (Wales) Act (2021) has established an education programme for children of statutory school age, unique to Wales.  In recognition that schools were not providing an education fit for children’s future success in the 21st century, profound changes were initiated.  Moving away from Key Stage learning to a cross-curricular, whole school approach, centred in seven distinct areas of learning and experience (AoLE), the Welsh Government has legislated that both religious education and sex education are compulsory within schools and mandatory for all pupils. Incorporating the United Nations Convention on the Rights of the Child into all policy affecting children, the driving focus has been on creating access to a whole curriculum for all children.  The emerging issues suggest not all children are receiving the whole curriculum, and that schools and teachers are unprepared, and lack training and resources.  Conflicts of human rights affecting parents, children, and school staff on the grounds of protected beliefs, and the unpreparedness of schools, lead to the supposition that it was unreasonable of the Welsh Government to make both religious, and sex education mandatory. Recommendations would focus on reinstating the parental right of withdrawal to prompt communication between schools and parents, and to establish one required national curriculum for both the renamed Religion, Values and Ethics, and Relationships and Sexuality Education subjects.

[bookmark: _Toc181698690]
ACRONYM 
AoLE		Area of learning and experience
DCW		Daily collective worship
EOTAS	Education other than at school
LA		Local Authority 
PRU		Pupil Referral Unit
RE		Religious education
RSE 		Relationships and Sexuality Education
RVE 		Religion, Values and Ethics
SAC		Standing Advisory Council
SACRE	Standing Advisory Council for Religious Education
SACRVE	Standing Advisory Council for Religion, Values and Ethics
SE		Sex education
UNCRC	United Nations Convention on the Rights of the Child
UNCRDP	United Nations Convention on the Rights of Disabled People
VA		Voluntary aided maintained schools
VC		Voluntary controlled maintained schools
WG		Welsh Government


1. [bookmark: _Toc181698691]
INTRODUCTION
[bookmark: _Hlk85023741]This essay looks at the changes to education legislation in Wales with the development of the Curriculum and Assessment (Wales) Act, (2021), with particular concern to religious education (RE) and non-science-based sex education (SE). This subject is of particular importance as the new legislation abrogated that s.59(3) and (4) of the School Standards and Framework Act (1998) and removed the right of withdrawal for parents to remove their children from both or either RE, and non-science-based SE in school.
In order to explore this issue, the Literature Review is split into three themes.  The first theme, Definitions and Concepts, lists who the new legislation applies to, and gives a broad overview of the character of that group.  Following this is an examination of the construction of the new curriculum; how the Welsh Government (WG) reached the decisions they made, using academic research, public consultations and professional reviews, and how the two particular subjects, RE and SE, are addressed within the new legislation.  The WG have established the rights of a child to a full education to be of primary importance, and theme two, The Human Rights Aspect examines the context of human rights embedded in education, for children of statutory school age. Likewise, the law impacts the human rights of the parents of a child in school, and covers the case brought by Isherwood & Ovs v Welsh Ministers (2022), on account of the removal of the parental right of withdrawal. The third theme, School Staff, Children and Young Peoples’ Views, looks at the views of current and past staff and pupils, in order to gain an insight into how both subjects are perceived and ongoing issues with education provision. As a result of this Literature Review, two particular issues have come to light.  The first shows that in many ways it is unreasonable for the WG to have removed a parent’s rights to withdraw their child from RE and SE. The second is that the lack of preparedness of schools, and provision of education is compromising its aim to provide children with a full and broad curriculum.  The evidence from the three issues is discussed in Part 3, with the aforementioned issues coming into focus.  To conclude, Part 4, provides several recommendations resulting from the assessment of the Literature Review.

2. [bookmark: _Toc181698692]
LITERATURE REVIEW
2.1. [bookmark: _Toc181698693]Introduction 
[bookmark: _Hlk85023570]This section of the paper addresses some of the current literature relating to the new education legislation in Wales, namely the Curriculum and Assessment (Wales) Act (2021), hereafter referred to as the Act (2021), with particular reference to the now mandatory RE and SE curricula.  The literature is sourced from academic journals, books, and human rights legislation, and the Welsh Government’s (WG) documentation and school resources.  Information from religious bodies, grassroots organisations, teachers and children, all of whom have a vested interest in the changes to legislation, is also considered.  As the changes are relatively new and still in motion, extensive literature is not yet available from research specific to Wales alone.  Therefore, a large percentage of the literature is from England and Wales, as well as other European and western countries.


2.2. [bookmark: _Toc181698694]Theme 1: Definitions and Concepts
[bookmark: _Toc181698695]In 1998 the UK Parliament passed the Government of Wales Act (1988) providing the legal basis for the National Assembly for Wales (Sandberg, 2022, p. 54).  This granted the National Assembly the power to make secondary legislation in specified areas, one of which was education (Senedd Cymru, Welsh Parliament, 2024, no page).  Prior to any subsequent changes made by the WG post-devolution, education laws had applied to both England and Wales but were an ‘uncomfortable fit with the Welsh social reality and regularly minimised Welsh difference’ Sandberg (2022, p. 53). Following devolution, up to around the year 2016, various projects were introduced to the school curriculum, for example the new Foundation Phase and the Welsh Baccalaureate (Sandberg, 2022, p. 54), in part due to ‘growing concerns about the standard of literacy’ (Donaldson, 2016, p. 8) and ‘low levels of self-esteem’ (Barnes, 2025, p. 1) amongst school children.  However, it was in 2014 that the WG determined to make a lasting change to the curriculum in Wales and subsequently commissioned a review led by Professor Graham Donaldson (Sandberg, 2022, p. 55; Donaldson, 2016, p. 7).  The resultant report, Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales (Donaldson, 2015) found that the existing curriculum was ‘overloaded, complicated and, in parts, outdated’ Donaldson (2016, p. 11).  Furthermore, the assessment process in Wales was not leading to an improvement in children’s learning (Donaldson, 2016, p. 11). The recommendations therefore centred on what was best for the individual learner supported by the ‘autonomy of individual schools, teachers and classes’ Sandberg (2022, p. 56). Thereafter, the WG announced (2015, p. 2) they would be enacting Donaldson’s recommendations in full.
Following debate, discussion and consultations, in 2021, the Act (2021) was passed into law replacing the basic curriculum as previously defined by Part 7 of the Education Act (2002) (WG, 2024a, no page). This action has been described as ‘the most radical change for at least thirty years and is probably the most significant Act passed by the Welsh Senedd to date’ Sandberg (2022, p. 1). 
The Act (2021) applies to children of compulsory school age, 5-16, but additionally makes provision for children of pre-school age, from 3 onwards, as well as children in post-16 education at maintained schools.  The new curriculum applies to maintained schools and maintained nursery schools. Section 79 of the Act (2021) defines these education settings as: 
a community, foundation or voluntary school maintained by a local authority in Wales
a community special school maintained by a local authority in Wales, other than a community special school established in a hospital
a maintained nursery school which is not a special school
          
Whilst in law there is no single definition for a maintained school, ‘broadly it is one… which is wholly or substantially financially maintained by a local authority’ WG (2021, no page).
Further definitions (WG, 2021, no page) for the schools to which the Act (2021) applies are as follows: 
Community schools and community special schools, for children with special education needs (SEN), are owned and run by their respective local authority (LA).  
Voluntary controlled (VC) schools are run by a voluntary organisation.  In Wales, these are typically run by the Roman Catholic Church or the Church in Wales although the LA maintains close controls. Voluntary aided (VA) schools are, like VC schools, however they have much greater control over their finances and policies.  
Although it is no longer possible to establish any new foundation schools in Wales or change the category of another school to that of a foundation one, the existing ones are owned either by the governing body or a charitable foundation.  The LA has only a narrow control.  There are no foundation special schools in Wales.
Maintained nursery schools are operationally like community schools except they are for children who have not yet reached compulsory school age, that is five years of age.
Pupil Referral Units (PRU) are for pupils who are learning in a setting other than at school (EOTAS).  This should not be confused with elective home education (WG, 2025, no page).  Pupils in EOTAS are still on a school roll, they are, for a limited period of time, educated in an alternative setting when school is not an appropriate setting for the pupil (WG, 2021, no page).

The Act (2021) states in Section 2 that there are ‘four purposes’ to the curriculum.  These are: 
To enable pupils and children to develop as ambitious, capable learners, ready to learn throughout their lives; 
To enable pupils and children to develop as enterprising, creative contributors, ready to play a full part in life and work; 
To enable pupils and children to develop as ethical, informed citizens of Wales and the world; 
To enable pupils and children to develop as healthy, confident individuals, ready to live fulfilling lives as valued members of society

In order to achieve this, the curriculum is composed of seven Areas of Learning and Experience (AoLE): Expressive Arts, Health and Well-being, Humanities, Languages, Literacy and Communication, Mathematics and Numeracy, Science and Technology. With the introduction of the Act (2021), the WG upheld the compulsory demand on schools to provide both RE and SE alongside the other mandatory components of the national curriculum, namely: Welsh, English (from age 7+), and the cross-curricular skills of literacy, numeracy and digital competence (WG, 2024a, no page).  The provision of RE has been renamed Religion, Values and Ethics (RVE), and SE has been renamed Relationships and Sexuality Education (RSE).   With the introduction of the new curriculum, the choice for parents to withdraw their children from both subjects has been removed.  Both subjects are now cross-curricular and mandatory for pupils to attend. For RSE, there is the additional requirement for the subject to be embedded within a ‘whole school approach’ (Renold and McGeeney, 2017, p. 14). The Humanities AoLE now incorporates RVE alongside geography; history; business studies and social studies.  RSE now forms part of the Health and Well-being AoLE (WG, no date a, no page). In order to facilitate these profound changes to education in Wales, with the legislated duty on schools to develop their own curriculums in line with the Act (2021), the WG has instigated transitional provisions.  The roll out of the new curriculum began in September 2022 and will not be completed until September 2026 (WG, no date b, no page).
As regards the content of the new curriculum, the WG must produce and regularly update what is referred to as the “What Matters Code”.  This forms the considerations which the persons responsible for creating the curriculum, must adhere to when creating the individual AoLEs. Thereafter individual sections of the Act (2021) further address RSE and RVE. 

To better understand the final determination made in the Act (2021) regarding RSE, the following assessments were made leading to the changes. Alongside the changes to all education specific to Wales, SE as an individual topic was also subject to a major review.  With ‘a desire in the Welsh education sector for closer links between research and practice’ Hemming (2020, p. 119), the then Minister for Education, Kirsty Williams, convened an Expert Panel headed by Professor E J Renold of Cardiff University, in 2017.  The panel also consisted of representatives from various children’s charities, and non-governmental organisation (WG, 2017, no page).  Williams stated that young people would also be included ‘to ensure that pupils’ voice is considered’ Williams (2017, no page).  The resultant recommendations of the panel were presented in two papers in 2017 (Renold and McGeeney) under the titles, The Future of the Sex and Relationships Education Curriculum in Wales and Informing the Future of the Sex and Relationships Education in Wales. For further context, the authors extended William’s terminology of LGBT to include Q+, that is Queer, with the ‘+’ referring to ‘all minority sex, gender and sexual categories, identities, expressions and orientations’ Renold and McGeeney (2017, p. 7). Their key findings are that ‘current law and guidance on Sex and Relationships Education is outdated’ Renold and McGeeney (2017, p. 5).  They acknowledge that Wales has, post-devolution, ‘continued to embed policy and guidance in a social justice model of rights, equity and well-being’ Renold and McGeeney (2017, p. 5) especially with regards to the United Nations Convention on the Rights of the Child (UNCRC, 1989). However, they note, this rights-based education is not statutory, the only mandatory condition within the Education Act (1996) applicable to England and Wales, is that SE should include education around Acquired Immune Deficiency Syndrome (AIDS) and Human Immunodeficiency Virus (HIV) as well as sexually transmitted diseases (STIs) (Renold and McGeeney, 2017, p. 6). In summary, the panel define how they see SE, as it was at the time of the report, as lacking in content and quality, with patchy provision.  They find that contrary to being grounded in a rights-based message for all, SE is invariably too focussed on biology and risk-management: with a discrepancy between what children say they want from the education to what they actually receive.  Furthermore, they conclude SE is too heteronormative, excluding LGBTQ+ communities: that it is lacking in applicability to children with disabilities and learning differences, and is under resourced and underfunded (Renold and McGeeney, 2017, pp. 6-8).  The language the panel and the subsequent report use is grounded in international legislation and they conclude:
[C]hildren and young people have the right to meaningful, high quality, comprehensive and inclusive SRE … and … the new curriculum must include the importance of safe, equal and healthy relationships, the panel recommend that Sexuality and Relationship Education is statutory within the new curriculum for all schools, from Foundation Phase to compulsory school leaving age (3-16) (Renold and McGeeney, 2017, pp. 9-10).

The WG eventually adopted the new name Relationships and Sexuality Education as opposed to the panel recommended Sexuality and Relationship Education. Accordingly, the Act (2021) specifies in Section 8 that the WG ‘must issue a Code (the “RSE Code”) setting out themes and matters to be encompassed by the mandatory element of Relationships and Sexuality Education’ WG (2022c, no page). Furthermore, it is imperative that any curriculum must meet the requirements of this Code. This applies to both schools and their staff delivering the education.  Section 24 of the Act (2021) states that the RSE curriculum also ‘must be developmentally appropriate for pupils, or children’.
In the summary of the Act (2021) on the Hwb website, the WG make it known that they agree with schools working with outside agencies to develop RSE on the basis that, ‘RSE is best realised drawing on partnerships with a wide range of people and organisations’ WG (2024, no page).  

With reference to RVE, under the Education Act (1996), LAs are mandated to establish a Standing Advisory Council on Religious Education (SACRE) (Sandberg, 2022, p. 39; Smalley, 2024 in Barnes 2024, p. 56).  This requirement within the legislation still applies to both England and Wales. The SACRE is a local advisory group of ‘representative groups’ along with ‘persons co-opted as members of the council by members of the council’ Education Act (1996, s.390).  Group A encompasses Christian denominations along with representatives from other religions and denominations of said religions, which are appropriately reflective of the religious traditions in the respective local area. Group B would ordinarily be made up of representatives from the Church of England, but this does not apply in Wales.  Group C is composed of associations which represent teachers, and Group D are representatives for the LA (Education Act, 1996, s.390). Part of the role of the SACRE is to advise on daily collective worship (DCW), which remains mandatory in all maintained schools, and to advise LAs on ‘a locally agreed syllabus’ Smalley (2024, p. 57).  No changes were made within the Act (2021) to DCW and therefore parents retain the right to remove their child(ren) from this and are not required to provide any reason for doing so. Every five years LAs are obliged to form an Agreed Syllabus Conference (ASC) in order to review the current agreed syllabus. The obligation on both SACRE and ASC is that RE and DCW, ‘must reflect that the religious traditions of Great Britain are in the main Christian, while taking account of the teaching and practices of the other principal religions represented in Great Britain’ Education Act (1996, s.375). Since the passing of the Act (2021) amendments have been made to address the changes relevant to Wales.  It is now mandated that the SACRE will be known as a Standing Advisory Council on Religion Values and Ethics (SACRVE) and is obliged to incorporate delegates from ‘non-religious philosophical convictions’ Education Act (1996, s.390-s.392). 
Outside of maintained schools, legislation differs according to the type of school. Whilst both RVE and RSE remain mandatory for all pupils, independent schools, including those termed ‘faith schools’ Halstead (2024, p. 92) are not required to follow the National Curriculum. For foundation and VC schools with a religious character, the school is obliged to ‘teach RVE that is designed having regard to the locally agreed syllabus unless that does not accord with the school’s trust deeds or religious tenets in which case they can make “additional” provision for this’ Sandberg (2022, p. 93).  For VA schools with a religious character, ‘RVE must accord with the school’s trust deeds or religious tenets but where that does not accord with the agreed syllabus then the curriculum must make “additional” provision for RVE that is designed having regard to the locally agreed syllabus’ Sandberg (2022, p.93). These ‘additional’ provisions referred to only apply if the parent of a child requests them. It should be noted that at the consultation stage, concerns were raised by Sandberg, Estyn and the National Secular Society that these extra provisions complicated matters and suggested that non-denominational RVE should be the default across all schools (Sandberg, 2022, p.84). The response from the Minister for Education at the time, Kirsty Williams, was that either way she expected the opt out from RVE lessons would be insignificant.  It should also be noted that the WG does not and never has had access to the contents of the trust deeds of any school with a religious character (Sandberg, 2022).  Subsequently the Act (2021) was passed with requirements for two curricula for maintained schools with a religious character, as stated above.

The final determination to remove the right of a parent to withdraw their child(ren) from either or both RVE and RSE lessons was agreed by the WG on the grounds that the subjects are part of ‘ensuring full access of all to the curriculum’ as per the consultations held in 2019, WG (2019). Furthermore, they argued that without being mandatory, ‘it is unlikely that some of the key characteristics could be secured by learners without access to these subjects’ WG (2019). The WG states that the protective factor is in the requirement that, in line with human rights case law, ‘[i]n all schools, RVE must be objective, critical and pluralistic in design, content and delivery’ WG (no date c, p. 10). Similarly, for RSE, the approach the WG holds is that the education children receive must be ‘developmentally appropriate’ that is, ‘children learn about relationships and sexuality in a way that is right for their age, experience and understanding’ Children’s Commissioner for Wales (CCfW, 2025, no page). Prior to the changes in education in Wales, schools had acknowledged and respected a parent’s right to remove their child(ren) from either or both RE and SE lessons.  However, despite Donaldson acknowledging a parent’s right to withdraw their child(ren) from RE, (2015, p. 46), and the exceptionally high number, 88.7% of consultation respondents wanting to retain the right to withdraw from both RE and SE, the WG has removed that right, on the basis of the rights of the child to access a full and broad curriculum WG (2019).  The next theme will consider the human rights context for both parent and child.  How human rights has been woven into the Act (2021), and how mandatory RSE and RVE is purported to impact the protected rights of a parent.  




2.3. The Human Rights Aspect
Since 2004 when the WG ‘formally adopted the UNCRC (1989) as the basis of policy making relating to children and young people’ WG (2022, no page) it has placed great emphasis on the education children receive as being driven by a human rights message (CCfW, 2024). As a cross-cutting theme within the curriculum, the focus is on children and adults learning about human rights, through human rights, for human rights (CCfW, 2024, p.3). It is mandatory as part of the Act (2021) that:
[S]chools and other settings must promote knowledge and understanding of the two conventions among those who provide learning and teaching in respect of their school or setting’s curriculum. This means, for example, that school leaders must make sure that practitioners and other school staff providing learning and teaching gain knowledge and understanding of human rights, as set out by these two conventions (WG, 2024, no page cross-cutting themes).

The two conventions referred to are the UNCRC (1989) and the United Nations Convention on the Rights of Persons with Disabilities (UNCRPD, 2006).
According to the WG, the inclusion of RVE as a mandatory part of the curriculum ‘prepares learners for life and work in a fast-changing and diverse world, as responsible and informed citizens’ (WG, 2022 a, no page). Likewise, the mandatory inclusion of RSE provides children with the opportunity to ‘understand how rights related to sex, gender, sexuality and relationships contribute to the freedom, equity, dignity, well-being and safety of all people’ WG (2024a, no page). These statements can be directly related to Articles 28 and 29 of the UNCRC (1989): Articles 3 and 7 of the UNCRPD (2006): the protected characteristics contained within the Equality Act (2010), and the Human Rights Act (1998). In addition to the aforementioned human rights legislation, the UK is also a signatory to the European Convention on Human Rights (ECHR, 1950), which is enacted via the Human Rights Act (1998). If a claimant can legitimately cite ‘violation of a specific right mentioned in the Convention or its Protocols’, and has ‘exhausted all domestic remedies’ (British Institute of Human Rights, 2025, no page) then they can take their case to be heard at the European Court of Human Rights (ECtHR).  It is through this process, various cases have been heard regarding the rights of both children and parents, and perceived violations to those rights in state education settings, across different countries.
To date, no cases have been brought to the ECtHR with relation to either RSE or RVE in Wales, however, there has been one case heard at the domestic level.  In 2022, Isherwood & Ors v Welsh Ministers was brought before the High Court of Justice in Wales. Prior to the court review, a statement (WG, 2022, no page) was released by the then Minister for Education and Welsh Language, Jeremy Miles, stating the government were ‘confident our reforms are proportionate and lawful’ WG (2022b, no page). The claimants were parents of children attending maintained schools who objected to the removal of the right to withdraw their children from RSE lessons, ‘on religious and/or philosophical grounds’ Isherwood & Ors v Welsh Ministers (2022, p. 2). Their objections were allowed to be presented to the High Court for judicial review.  One objection was grounded in questioning the legitimacy of the WG overruling the statutory right for a parent to remove their child(ren) as per the Education Act (1996) s.405. In addition, they asked if the removal of the opt out also affected their rights according to ‘the first sentence of Article 2 of the First Protocol to the ECHR (‘A2P1’ and ‘the Convention’): 
No person shall be denied the right to education. In the exercise of any functions which it assumes in relation to education and to teaching, the State shall respect the right of parents to ensure such education and teaching in conformity with their own religious and philosophical convictions.

They further queried whether the RSE Code (2022c) and RSE Guidance (2022c) was in breach of their rights according to Article 9:
Everyone has the right to freedom of thought, conscience and religion; this right includes freedom to change his religion or belief and freedom, either alone or in community with others and in public or private, to manifest his religion or belief, in worship, teaching practice and observance.

The applicants referred to and relied on various cases from national and international law for the hearing. In the judgment summary, the Judge addressed each of these individually and eventually found in favour of the Welsh Ministers.  She determined (Isherwood & Ors v Welsh Ministers, 2022, p. 52) that none of the case law held weight in their case and found that the Code is ‘pluralistic’ (Isherwood & Ors v Welsh Ministers, 2022, pp. 74-75) in nature, as the WG had mandated it should be within the Code – RSE should be taught in a neutral, factual way, and be objective, critical and pluralistic (WG, May 2021) in accordance with case law, Dojan and Others v Germany (2011, 318/08) .  To that end, she could not find in their favour and determined their A2P1 rights had not been compromised.  One concession she did make was that there could be grounds for objection, if what is taught in school lessons is found to not be in accordance with the requirements of the Code (Isherwood & Ors v Welsh Ministers, 2022, p. 78).
Notwithstanding the result of this case, in removing the parental right to withdraw their child(ren) from RVE and RSE, the WG has effectively abandoned a protective factor ‘from paternalistic educators and the state exercising a disproportionate influence over the religious upbringing of children’ (Barnes, 2020, p.140). The original ‘conscience clause’ Barnes (2020, p.140) was a protective factor in ensuring children were not receiving a denominational education which their parents opposed. With the introduction of the Education Act (1944) [repealed] the ‘legal settlement’ Lundie and O’Siochru (2021, p. 162) for the right to withdraw from RE was set. Furthermore, a parent’s right to withdraw their child(ren) from RE was further defended by Article 18 of the UN Covenant on Civil and Political Rights (1966), which ‘provides for parents to ensure the religious education of their children is in conformity with their own free exercise of the right to freedom of conscience and religion’ Lundie and O’Siochru (2021, p.162).
As regards SE, the Education Reform Act (1988) inserted an amendment from 1993 to protect a parent’s right to withdraw their child(ren) from SE other than the National Curriculum. Here the reference to the National Curriculum applies to the study of the sciences and SE was only expected to be taught at secondary school age (Education Act, 1993). The right for a parent was therefore set in legislation for them to be in control of whether their child(ren) received RE and, or SE from the maintained school(s) at which they were registered as pupils.

According to the protections afforded to the parent and child(ren) via the Equality Act (2010) and the Human Rights Act (1998), the difficulty in these situations arise due to the ‘potential conflict between the protected characteristics’ Severs (no date, no page).  On the grounds that the two subjects are to be presented as objective, factual, critical, and pluralistic, the WG has put the human rights of the child to receive a full education as their highest priority.  

Despite the WG’s recognition of the fundamental importance of human rights, research by The National Centre for Religious Education, Bangor University (Andrews et al., 2024) has found schools in Wales are seriously lacking in provision and content for RVE.  This means the aspirations the WG has for school children to engage with diverse beliefs, human rights, and the UNCRC (1989) and UNCRPD (2006) are not being met.  Research with 43 respondents from 17 counties/boroughs, including, classroom teachers, head of RVE, head of Humanities, Senior Leadership Team and one newly qualified teacher (Andrews et al., 2024, p. 3), reveal that only 39.53% ‘confirm that RVE is a compulsory subject in their school’ Andrews et al. (2024, p. 5) with 58.14% implying the subject is not treated as mandatory within their school (Andrews et al., 2024, p. 5). There are therefore systemic issues in schools applying their statutory responsibilities throughout Wales.
The next theme looks further at the thoughts and concerns of teachers responsible for RVE and RSE, as well as opinions from school children past and present. 


2.4. School Staff, Children and Young Peoples’ Views
This section presents perspectives from teachers, school support staff, and current and former pupils with regards to their thoughts on RE and SE. The majority of the literature is not Wales specific but provides perspectives from England, with whom Wales shares some legislation, and other western nations. 

Teachers
Firstly, with reference to RE in Wales, one of the issues raised at consultation stage (Sandberg, p. 98) addressed the legislation allowing teachers to opt out of teaching the subject, for any reason. Sandberg (p.98) notes that s.59(3) and (4) of the School Standards and Framework Act (1998) has been neither altered nor abrogated by the new Act (2021). There is therefore, no requirement for a teacher to deliver RE, including RVE in Wales, and they cannot be penalised for not doing so (Sandberg p. 98). Section 59 of the Schools Standards and Framework Act (1998) applies directly to ‘the religious opinions etc. of staff’ but makes no mention of SE or the requirement to teach that subject. The issue becomes more complex with RVE now being cross-curricular and part of the Humanities AoLE. Previously as a standalone subject this would not have proven such an issue. It remains unclear if a teacher can still refuse to teach the RE element (Sandberg, 2022, p.99) and how that would work in practice.

One reservation teachers have with RE concerns the concept of blasphemy. Research undertaken by Policy Exchange and YouGov (Perry, 2023) found that ‘since the Batley Grammar School protests, a small but significant proportion of British teachers have self-censored to avoid offence on religious grounds’ Perry (2023, p.7). The Batley Grammar School protests refer to 2021 when an RE teacher at the school showed his class a caricature of Islam’s Prophet Muhammad from the satirical French magazine Charlie Hebdo (Perry, 2023, p.; Marshall, 2024a, p. 334) in a lesson on blasphemy. The teacher was subsequently suspended from his job due to objections voiced by parents and community leaders.  Amid rising tensions, the school issued an apology to those protesting and described the teacher’s actions as inappropriate (Park, 2021, no page). Despite the teacher’s suspension from work, a petition was raised demanding the teacher resign (Marshall, 2024a, p. 334). Serious threats were and continue to be made to the teacher, who has remained in hiding and is now living under a new identity, in an undisclosed location (Khan, 2024).  This brings into question the idea of blasphemy in the jurisdiction of England and Wales. Blasphemy laws however, no longer exist here since their abolition in 2008. Despite this, ‘censorship on the basis of religious offence is still a problem’ Humanists UK (2025, no page). Additionally, despite the right to belief, non-belief, and change of belief all being protected under both the Equality Act (2010) and the ECHR (1953), protection also exists for freedom of speech; Article 10 of the ECHR (1953) protects an individual’s Freedom of Expression. Marshall (2024b, p. 114) recognizes how the concept of freedom of expression is essential for good education in the RE classroom.  Navigating the ‘nuances between blasphemy, defamation of religion, and religious offence… is vital’ Marshall (2024b, p. 114). One style of pedagogy which tries to develop this process is Critical Religious Education (CRE). This process does not shy away from the difficult topics associated with religion but ‘explicitly encourages students to engage critically with truth-claims’ (Easton et al. p. 8). However, Easton et al., themselves teachers, recognise that significant steps are needed to be put in place in advance; they acknowledge that CRE is deemed ‘dangerous’ (Easton et al. p. 8) by some teachers. The challenge is exacerbated by the knowledge that in the fact-finding review of social cohesion, Khan (2024) found that the teacher in question had been seriously let down by those who should have protected him.

In research from England, ‘RE for REal’ (Dinham and Shaw, 2015), teachers deliver their views on RE in schools.  Almost all of the teachers participating agree that there should be a national curriculum for the subject due to its importance to children’s life experiences, and because provision is invariably inconsistent (Dinham and Shaw, 2015, p. 16). Some of the participants show enthusiasm for the subject being taught cross-curricular, linking in with other subjects such as citizenship, PHSE (Personal, Health, Social, and Economic Education) and history (Dinham and Shaw, 2015, p. 18). One teacher highlights how religion is ‘entrenched into our world and the past’ Dinham and Shaw, (2015, p.18) and that it would be difficult to cover various topics in history without referencing religion. Other respondents feel that RE is very much its own subject and should be delivered as a stand-alone subject (Dinham and Shaw, 2015, p. 18), and taught by subject specialists, ‘In order to understand religion properly you need to have specialist teachers’ (Dinham and Shaw, 2015, p.18).  In addition, a large percentage who are not specialists feel anxious about teaching the subject, ‘ill-prepared’ for what may come up in the conversations in class, and ‘shy away from it because we don’t want to get it wrong’; ‘[y]ou have that nervousness about saying it in the wrong way: Am I being racist or stereotypical or prejudiced?’ Dinham and Shaw (2015, p. 18).  Most also agree that teaching RE should look at all aspects of religion, ‘[j]ust because something’s uncomfortable doesn’t mean you shouldn’t teach it’; ‘[s]tudents should understand there are positives and negatives to religion’ Dinham and Shaw (2015, p.14)
For the teachers in this study, there is a general consensus that there is not enough clarity as to what the aims and objectives in teaching RE actually are (Dinham and Shaw, 2015, p. 3).  Misunderstandings relate to if the subject should be focussed on learning about or learning from RE (Dinham and Shaw, 2015, p. 3). There is furthermore a concern that by tying in cross-curricular themes relating to societal cohesion, the actual theory of religion and belief is sidelined (Dinham and Shaw, 2015, p,3). This is echoed by Watson (2024, p. 12) who asserts that having supplanted human rights for social justice, religion has been demoted. Further confusion as to its purpose and place in school, is summed up by the following statement from a handbook for teachers of RE, ‘[y]our English or Maths colleagues seldom get the question, “What’s the point of doing this subject?” You will.’ Wood (2009: vii).  Echoing this observation, one of the research participants in Andrews et al., (2024, p. 14) notes that training was not provided at their school as the Head of Department for humanities said RVE is “just opinion, anyway”.  This leads that report’s authors to conclude, RVE is perceived ‘as a pointless and undervalued subject’ Andrews et al. (2024, p. 15).

With the WG now mandating the inclusion of non-religious worldviews, teachers are reporting that owing to a lack of learning materials only religious worldviews are being taught (Andrews et al., p. 5).  They highlight there is only one official textbook available for use in Wales, and that it is only available in English. (Andrews et al., p. 6).  Some teachers even approached the book’s publishers to ask for a copy in Welsh or if they could translate parts and distribute it, but were refused (Andrews et al., 2024, p. 7).  Echoing the teachers in Dinham and Shaw (2015), despite the information provided by the WG and the local SACRVEs, there is a lack of clarity in what is expected from the curriculum (Andrews et al., 2024, p, 8). Opportunities for teachers to undergo further training have required some travel out of county, attend sessions in their own time over evenings and weekends, and even pay for the training (Andrews et al., 2024, pp. 8-9).  For those teachers who were provided with in-house training, the reported efficacy is mixed (Andrews et al., 2024, p. 9).

Teachers also note their dissatisfaction with the time allocated in the school week to RVE, with only half the time given to the other humanity subjects allocated to RVE.  This is despite teachers being under the same expectations for learning progress as for history and geography (Andrews et al. 2024, p. 11). With these noted pressures on teaching staff, there is also a concerning issue in retaining staff in Wales.  Teaching staff are reporting that they are leaving their posts to find alternative teaching roles in schools in England (Andrews et al., 2024, p. 21). There is a vast discrepancy between support for future teachers in England compared to Wales, as the former offer bursaries for RE teacher training, whereas Wales does not. 

Turning now to RSE, teachers are reporting concerns when teaching SE to children who come from a religious background, on the grounds they may cause offence (Carlile, 2019, p. 625).  They fear backlash from parents who object to their children being ‘exposed to things in primary school’ Harris et al., (2024, p. 546). Whilst not specifically at primary school level, the crossover between RSE and RVE can be seen, for example, in the agreed syllabus from Swansea City Council (2023, no page); topics to be covered include faith and non-faith attitudes towards ethical issues like marriage, and abortion. 
Teaching LGBTQ+ inclusive education in schools with a high number of pupils from conservative faith backgrounds, has necessitated teachers find various angles from which to broach the subject (Carlile, 2019, p. 625).  Initially teachers have employed an anti-bullying message or have been focussed on the Equality Act (2010) or taking a ‘fundamental British values’ Vanderbeck and Johnson (2016, p. 293) approach (Carlile, 2019, p. 632.) Initiating a conversation around bullying, teaching staff have found is useful with religious school governors and administrators.  By suggesting bullying can affect any child in the school, teaching staff find it to be a ‘functional way in to starting more nuanced conversations about LGBTQ people in their schools’ Carlile (2019, p. 633), and parents, governors and teaching staff are more open to that (Carlile, 2019, p. 633). However, there has been backlash from certain religiously conservative communities. Some schools in Birmingham had introduced a new inclusive curriculum for SE, known as ‘No Outsiders’ (Busby, 2019, no page). Salafist orthodox Muslims, who consider ‘the Islam practised by Muhammad and his companions as the only true version of the religion’ Gooch and Williams (2015, no date), revolted against the use of the curriculum in the schools. A subsequent report following the disturbances found (Clarke, 2014, p. 42) a negative approach to SE which included any inclusion of LGBTQ-based education, particularly at schools within one educational trust in the city. Other research (DePalma and Jennett, 2010; Love and Tosolt, 2013; Neary, Gray and O’Sullivan, 2018) amongst LGBT staff suggests that working in a conservative religious community, like that described above, leads staff to ‘generally express anxiety around the possible negative consequences of coming out themselves at school’ Carlile (2019, p. 629). 

There are also examples of teaching staff who, due to their own personal beliefs, have expressed reservations about SE content (Christian Concern, 2025, no page).  In one example, a school chaplain for a Church of England (CoE) independent school was sacked for raising his personal concerns about the LGBT inclusive materials from an external provider. A school sermon he gave in answer to a question he said was posed by a pupil: ‘How come we are told we have to accept all this LGBT stuff in a Christian school?’ Christian Concern (2021, no page) was roundly criticised by his school management.  His sermon centred on conflicting values, and he informed the children that rightly so, equality law protects everyone, and that no one should be discriminated against for who they are. He advised they listen to all sides in an argument and critically reflect on which set of ideas they agree with.  He suggested that no one is obliged to accept an ideology they disagree with (Christian Concern, 2021, no page). Acknowledging that none of the protected characteristics hold greater weight than the others, he also made the children aware that they had protected rights according to their faith or belief (Christian Concern, 2021, no page). Following this sermon, the school suspended him for gross misconduct and reported him to Prevent (UK Government, 2023, no page), and other agencies.  The CoE also suspended him, naming him a ‘safeguarding risk’ Christian Concern (2025, no page). The chaplain has since been exonerated by Prevent, the Disclosure and Barring Service, and the Teaching Regulation Authority (Christian Concern, 2025, no page).  However, his appeal is currently on hold whilst the court awaited the outcome of another Employment Appeal Tribunal for another member of teaching staff at a different school, who was sacked for posts on her personal social media.  Kristie Higgs, a school pastoral assistant was reported for two posts on her Facebook profile concerning her concerns about the SE being taught at her school. The headteacher was made aware and Higgs was sacked on the grounds her posts ‘could “[b]ring the school into disrepute”’ Christian Concern (2025, no page, italics in original). In February 2025, the Court of Appeal found in her favour on the grounds that she had not said anything discriminatory in school, had not discriminated against pupils or staff, and that there was no risk to the school’s reputation (Higgs v Farmor’s School, 2025, p. 56).

Some teachers express their worry about saying the wrong thing regarding LGBTQ-inclusive education, on the grounds they may cause offence to LGBT staff and pupils (Carlile, 2019, p. 636).  For some there can be discomfort in talking about LGBTQ topics due to the lasting legacy of Section 28 (s.28) policy (Page and Yip, 2012, p. 405; Marshall, 2024a).  This refers to the legislation passed by the Conservative government in 1998 which remained in place until 2003 in England and Wales (Vanderbeck and Johnson, 2016, p. 293). The amendment to the Local Government Act (1986) prohibited local authorities from ‘promoting homosexuality by teaching or by publishing material’ UK Government (1988, s.28). The introduction of Section 28 was said to be a counterattack from conservative ministers concerned that some LAs ‘had begun to adopt more progressive approaches to gay and lesbian issues… promoting inclusive approaches to sex education in schools’ Vanderbeck and Johnson (2016, p. 293). Subsequently great steps were taken to repeal Section 28 (Iglikowski-Broad, no date, no page). Objection to repealing the legislation came from ‘morally conservative Parliamentarians’, their argument being that it was necessary to protect ‘public morality’ and ‘the safety of children’; with the morality ‘often coded as explicitly Christian’, Vanderbeck and Johnson (2016, p. 293). It should be noted however, that it would be more realistic to acknowledge other conservative religious groups were equally represented in their objections (Severs, no date, no page). Since the introduction of the Equality Act (2010), there has been a shift in focus, to introduce children to the concept of equality and fairness using the legislation covering human rights, including the protection of those under the LGBTQ umbrella (WG, 2023, p. 9). 

Children and Young People
The aforementioned research undertaken by Dinham and Shaw (2015) also sought the views of school children regarding RE lessons. The children are from Year 10 in English schools (Dinham and Shaw, 2015, p. 5), which is typically ages 14-15. The children recognise, in line with the WG theory (WG, 2022a), that RE is beneficial in their future work life, and for their ability to interact with individuals from different cultural backgrounds (Dinham and Shaw, 2015, p. 8). The children appreciate that individuals have individual human rights and gain an understanding of how beliefs are protected in the workplace through their studies (Dinham and Shaw, 2015, p. 8). Some of the research participants feel that RE is one of the only places in school that they can speak freely and debate questions about faith, morals and things they see in the media (Dinham and Shaw, p. 2015, p. 9).  The children recognise that religion is personal to the individual and are keen to learn about lived experiences of faith (Dinham and Shaw, 2015, p. 9).  They recognise that people live their lives with differing worldviews some of which may not be religious in nature, and feel it is important to learn more about this.  In fact, one participant said they should learn about every religion, as the UK is multi-cultural and multi-faithed (Dinham and Shaw, 2015, p. 9).  The children are also keen to learn about faiths and worldviews as they are applied both positively and negatively in society; they want to learn more than just the ‘good stuff’ so that they can try to make sense of for example, the actions of extremists (Dinham and Shaw, 2015, p. 10).  Where the school lessons are cross-curricular, the participants feel that religion gets lost, and that they want that focus, and are interested in religion in and of itself, and would prefer it taught as a separate subject (Dinham and Shaw, 2015, p. 7, p. 11). Research asking young people to retrospectively consider their RE lessons have fewer positive comments (Page and Yip, 2012).  One 23-year-old female recalls that the subject was not ‘brilliantly taught’ and that teachers were seemingly uninformed; the example she gives involved a teacher discussing symbols; how ‘all religions use symbols’ Page and Yip (2012, p. 407).  When the participant suggested that Quakers did not, the teachers asked her, ‘Who are the Quakers?’ Page and Yip (2012, p. 407).  One 22-year-old Hindu woman recalls how the education they were given on ‘Hindu stuff’ bore absolutely no resemblance to her lived experience; ‘I’m just like, “What are you talking about?”’ Page and Yip (2012, p. 408).  By extension, she implies that the over-simplification of religion was what leads others to say things like, ‘“Oh, you’re the religion with many gods”’, Page and Yip (2012, p. 408).  In other research with younger children, there are mixed views as to whether RE holds any interest for them (Strhan and Shillitoe, 2022). When asked if they liked the subject, having already established they only ever talked about it in class, they answer no and find it boring, especially as they have no belief in a god themselves (Strhan and Shillitoe, 2022, pp. 264-265).  The two children in this discourse go on to suggest that talking about religion in lessons causes arguments amongst the children; the negativity invoked leads one of the children to remark they then self-exclude (Strhan and Shillitoe, 2022, p. 265). Three of the children state they prefer to not speak about their own beliefs in class; when asked to expand on why, the children say they don’t want to be disliked by others (Strhan and Shillitoe, 2022, p. 266). A large majority of the children have no faith and do not believe in a god; they enjoy learning about for example, gods within ancient history like the Romans, but they feel excluded by there not being any focus on people with no faith (Strhan and Shillitoe, 2022, p. 268).  However, one boy did say he had learnt about humanism in RE and subsequently identifies as a humanist (Strhan and Shillitoe, 2022, p. 268).
Page and Yip’s (2012) research also considers the crossover between having a faith and experiences of SE in school.  One Muslim young woman reflects how she found school an opportunity to challenge gendered expectations coming from a conservative religious family. Another Christian young woman says she remembers her education was confusing; ‘We were told at one stage you should never have sex before marriage and we were told the benefits of contraception in the next class’, Page and Yip (2012, p. 411). One 23-year-old lesbian Christian remembers that there were both openly gay teachers and sixth form students, and she felt accepted as home was very traditional (Page and Yip, 2012, p. 412).  

Research undertaken by the National Society for the Prevention of Cruelty to Children (NSPCC) with Professor EJ Renold, previously responsible for the WG’s Expert Panel for RSE, examines how young people are learning about sex in the real world (Renold et al., 2023). The group comprises males and females aged between 11 and 17 from various locations across Wales, England, and Scotland.  The primary takeaway from the research is that provision for SE in schools is patchy and somewhat clumsy in construction.  The young people are given out of date information on PowerPoint slides, or they have to copy things down into their books; the implication being they are talked at rather than with (Renold et al., 2023, p. 24). Whilst the participants all express their reservations as to the quality of the education, the majority do recognise that they prefer to learn in school other than elsewhere.  Those schools who ‘invest in accessible and confidential pastoral provision, consistent and embedded timetabling of RSE-related lessons and access to trained and confident teachers and/or external providers’ Renold et al., (2023, p. 22).  are seen to be the most proficient.  Indicative of the 21st century, a large proportion of the participants use social media to supplement what they learn at school, inside and outside of the classroom (Renold et al., 2023, p. 32).  From a positive perspective they are also thinking critically about what they are seeing online and recognising a large percentage of social media content is misleading; they would like this to be addressed in school (Renold et al., 2023, p. 33). 
The research concludes with what the participants recommend for change; their loudest message being, ‘listen to us’ Renold et al., (2023, p. 55). The participants express that they feel strongly that there should be more specialist teachers, that teachers should be better trained and that they should feel ‘comfortable and confident in what and how they educate’ Renold et al., (2023, p. 62). If this is achieved, the participants feel that RSE will be more a more positive experience for all, leading to better outcomes.  Overall, the participants feel they would like RSE sooner than later, beginning at the end of junior school: that it should encompass addressing gender inequality, violence and harms: and that both sexes should be learning about consent, pleasure, periods, and contraception (Renold et al., 2023).
In the next section, this essay considers the findings from the three themes.


[bookmark: _Toc181698699]
DISCUSSION AND RESULTS 
2.5. [bookmark: _Toc181698700]Introduction
This section now discusses the different issues raised in themes 1-3.

2.6. [bookmark: _Toc181698701]Theme 1
The dynamic changes to education in Wales, as described by Sandberg as ‘the most radical change for at least thirty years’ and the Act (2021) as ‘probably the most significant Act passed by the Welsh Senedd to date’ Sandberg (2022, p. 1) appear to have been motivated by principled intentions.  The acknowledgment by the WG that the existing curriculum was not providing children with the necessary results to live, work, and thrive in the modern world, is evidenced by their commissioning of an independent report by Professor Graham Donaldson, into how to better educate Welsh children for the 21st century.   The existing curriculum was out-of-date, overloaded in places and not sufficient for good outcomes in literacy or wellbeing amongst school children. Changes have been shaped by professional recommendations, public consultations and human rights legislation.  
What has become apparent throughout this theme however, is that the changes are not in fact, applicable to all children of school age in Wales.  From the outset, the government has clearly stated who the new Act (2021) applies to, which is maintained educational settings for children between the ages of 3 and 16.  For educational settings outside this remit, there is no obligation to follow the national curriculum but only to incorporate the seven AoLEs into a broad education.  For parents who are electively home educating their child(ren), there is no requirement on what their child(ren) learn at all, other than as mandated in the Education Act (1996) s.7. Due to the obligations on maintained schools to create their own curriculum with only guidance from the WG contained in the What Matters Code and Hwb resources, there is also a difference in education content and quality.  As this paper is primarily concerned with RVE and RSE being made mandatory for all pupils, the disparity in content is worthy of investigation.

For RVE, each LA is responsible for its own SACRVE setting its own agreed syllabus for the maintained schools within their boundary, which means there are 22 agreed syllabi for the country.  Within the relevant schools within those LAs, each has their own curriculum for both subjects. Furthermore, for those schools with a religious character, the schools are only obliged to have regard to the agreed syllabus, as they accord with their school’s trust deeds or religious tenets. It would appear it is not possible to know for sure how consistent the learning is across schools, even within one of the 22 LAs. Moreover, for those parents whose primary concern is ensuring their child learns about non-religious worldviews, for example humanism or atheism, a SACRVE with vacancies in those areas of representation could lead to a religious-heavy curriculum. All told, it can be seen that there is no agreed core curriculum for either RVE or RSE across Wales.  Whilst this can be argued to be the case for all subjects studied at school, both subjects have previously been subject to a parent’s right to withdraw their child(ren).  For RSE in particular, the emphasis on an LGBTQ+ inclusive curriculum is moving outside the scope of the legal terminology in the Equality Act (2010).  There is no legal definition for trans, Queer, nor the ‘+’. Some schools have been reliant on outside providers for their curriculum content and the WG has welcomed this. However, as this sector is unregulated, it could be argued that the expanded LGBTQ+ inclusive education is moving towards a politicised agenda, and even of indoctrination into an education which is not neutral, factual or critical (Safe Schools Alliance, no date; 2020).  

The schools’ census results of January 2025 (WG, 2025, no page), show there were 1,449 LA maintained schools in Wales but there were also 85 independent schools.  Figures from 2024 (WG, 2024, no page) suggest there were 10,126 children in independent schools in Wales.  In addition, the WG approximated there were 6,156 children, electively home educated in the academic year 2023/24 (WG, 2024, no page).  These figures are only estimated though as the only definitive figures are from children who have been withdrawn from schools; for those children who have never been to a school, the government is reliant on parents to volunteer that information (Welsh Government, 2024, no page). Using these figures, there are approximately 16,282 children in Wales for whom there is no obligation to be taught RVE or RSE as is expected for children at maintained schools.  Again, the emergent issue is that not all children are receiving the same education, or for some, any education at all resembling the RSE Code and SACRVE agreed syllabi. As there are pockets of children in Wales who are not required to learn the same as children in maintained schools, it does not seem reasonable to have removed the parental right to withdraw their child(ren) from both or either subject.  Even more so when, the then minister, Kirsty Williams is on record saying she expected opt-outs from RVE to be minimal. In addition, it should be recalled that the government has made no changes to DCW, which is of mainly a Christian nature. This is still a daily mandatory part of the school day; however a parent retains their right to remove their child(ren) from this.  Likewise, although still unclear, it would appear that a teacher is still within their rights to abstain from teaching RVE.

The rational approach to alleviate this disparity in content and availability of education is to streamline core agreed syllabi for the two subjects for all children of school age in Wales.  In order to achieve this, the WG would have to make further changes to education law and remove the rights of schools with a religious character, independent schools, and elective home educators.


2.7. [bookmark: _Toc181698702]Theme 2
The WG purposely adopted the UNCRC (1989) as the guiding principle for all policy relating to children and subsequently it has been integrated into the Act (2021). In doing so, the government has made it clear that human rights sit firmly within the education framework, with a focus on learning about human rights, through human rights, for human rights for all. However, the WG, as part of the UK, is also accountable to both domestic and international human rights law.  Enshrined within that legislation, are protections on the grounds of religion or belief, free speech, the right to an education, and rights according to one’s sexual orientation, sex, and to a degree, gender.  Where religious beliefs and SE clash, there is a conflict of interests in protected characteristics.  Within the Equality Act (2010) each protected characteristic holds equal weight; none is more important than the others. The legal route can be taken to try to reconcile this conflict of interests, however this takes time and money. 
The emerging issue in this theme is the conflict between different individuals’ human rights, particularly with regards to RSE.  As the WG has centred the rights of the child at the forefront of their education, it could be argued there may arise an occasion when a child is extremely uncomfortable and does not feel ready to learn about RSE in the classroom.  Article 12 of the UNCRC (1989) protects a child’s right to be heard and be taken seriously (Unicef, no date, no page).  Regarding their rights in school, ‘[c]hildren must not be pressured into participatory activities and independent advocacy should be sought where appropriate’ Unicef (no date, no page). The proviso for learning about RSE is that it should be age and aptitude appropriate; it is possible a child may consider themselves not sufficiently mature for the education.  There therefore follows a possible human rights-based conflict between the school and the child.  Articles 5 and 18 of the UNCRC (1989) also state that parents’ rights should be respected by authority, and that they should always act in their child(ren)’s best interests.
It could be argued that the removal of a parent’s right to remove their child from RSE, should their child(ren) imply they are psychologically distressed in taking part, would not allow them to uphold their responsibilities according to the aforementioned Articles of the UNCRC (1989).
Whilst anecdotal, within some private social media groups for home educated children, there are parents removing their child(ren) from school for this reason, especially the first two years of secondary school. References cannot be provided though as these groups are set to private; the author of this paper, as a home educating parent, has seen posts to this effect.  

There is additional conflict with the human rights of parents on the grounds of religion or belief.  Expanding on this protected characteristic, the standard set in case law is that this includes any belief which is ‘worthy of respect in a democratic society’ (Grainger plc v Nicholson, 2010).  This therefore protects philosophical beliefs such as that tested within the Forstater v CGD Employment Appeal Tribunal (2021), in which the Judge found that the belief that ‘a trans person is still their natal sex’, meets the Grainger criteria (Forstater v CGD, 2021, p. 55).
To that end, there will be parents who, according to their protected beliefs, profoundly disagree with some of the materials (see Safe Schools Alliance, 2020) being used in schools and with the whole school approach for RSE.  Whilst the Isherwood and Ors v Welsh Ministers case was unsuccessful,  since the case was heard, there have been reports that some of the materials used for RSE from outside providers are neglecting basic safeguarding including: choking (BBC, 2025, no page), a positive spin on pornography (Bish, 2021, no page), and BDSM (Safe Schools Alliance, no date, p.23).  In light of comments made in the Judge’s summary (ref), there may be a case to be heard regarding the materials being used.  As regards the whole school approach, this may lead to situations where a child identifies with the opposite gender to their sex, and accommodations are made to allow the child to use opposite sex toilets and changing rooms.  There is then the risk of the school breaking the law (Merched Cymru, 2024; Sex Matters Transgender Trend, 2023), especially since the clarification by the Supreme Court that the protected characteristic sex, for all purposes in the Equality Act, means biological sex (UK Government, 2025).  Furthermore, the parents may also disagree with the school imposing this situation on their child(ren), especially if their own child(ren) is/are distressed by the imposition. 

Whilst the aforementioned example is evidence of human rights conflicts with RSE provision, the evidence from recent research (Andrews et al., 2024) on RVE in Welsh schools, is also indicative of possible human rights conflicts.  The evidence that some schools are not even treating RVE as a compulsory subject, would suggest children are not being taught, at the very least, about the diversity of beliefs, the UNCRC (1989) or the UNCRDP (2006).  Children are therefore uninformed of their rights and the rights of others, and it can be argued, they are not having their human right to a broad and full education met. This was the reason given by the WG for making both subjects mandatory. Therefore, as for Theme 1, it does not seem reasonable to have removed the parental right to withdraw their child(ren) from RSE and RVE when the provision is not in line with the Act’s (2021) intended purposes. It can be argued that the WG is failing to uphold their end of the deal.


2.8. [bookmark: _Toc181698703]Theme 3
With some schools not implementing the new Act (2021) until 2026, there is not as yet, a wealth of literature regarding the new RVE and RSE curricula. Some relevant research has been compiled for RVE, but the majority is from England, with whom Wales still shares some education legislation.  Research for RSE comes mainly from both England and Wales.
The emerging issue for both teachers and students in this theme is a picture of lack of direction, focus, and resources.  However, both school staff and pupils see value in learning both subjects in school.
There is currently a lack of clarity whether a teacher retains their right to refuse to teach RVE, for any reason, which could include their religion or belief, but no mention if this also applies to RSE. It would however, be feasible to argue the same reasons would apply to both subjects on the grounds of religion or belief. Teachers are put off delivering content which may offend, or which they may get wrong, or they fear may provoke verbal abuse or worse from parents. With threats of physical violence, suspension or being taken to court, it would be understandable that teachers are self-censoring in classes. Some teachers are also hiding their sexuality for fear of backlash. Insufficient knowledge to cover the curriculum; ineffective training, and meagre resources only available in English for RVE, are demoralising for staff.  Teachers are shying away from LGBT+-inclusive content in both subjects for again, fear of causing offence to school staff and pupils, as well as parents. Whilst some teachers in some schools, with little to no negative reaction from parents, may be able to utilise CRE pedagogy in their classroom, other may stick to teaching only the basics. This means that some children are given the opportunity to think critically and expand their knowledge whilst other children are not.  
With the inclusion of non-religious worldviews in the RVE curriculum, teachers report a distinct lack of time to cover so much material.  There is also an atmosphere that RVE is not a proper subject, despite pupils wanting to learn about theology in detail.  Pressure on teachers and lack of support, training and resources are leading to a loss of teaching staff to England.

Children within schools show great interest in both RVE and RSE when the subject content is well delivered, consistent, up-to-date, and interactive.  Pupils report wanting more specialist teachers for both subjects, and enjoy the freedom to debate, although some younger children are put off by disagreements. For LBG pupils in secondary school knowing there are gay teaching staff provides a degree of reassurance.  Unfortunately, there are huge discrepancies here on the grounds that teachers will not or cannot provide their students with what they want, due to the aforementioned reasons.  

There is a myriad of reasons both teaching staff and pupils are being held back in their ability to meet the requirements of the Act (2021).  Teachers require greater and more robust guidance to provide children with the best education, and to ensure they protect their own personal wellbeing in their career. 



3. [bookmark: _Toc181698705]
CONCLUSION AND RECOMMENDATIONS 
In conclusion, the emerging issues from this Literature Review are that firstly not all children are receiving the same, or even any education, in line with the aspirations of the WG. Secondly, by not having sufficiently prepared the education sector for these profound changes, they are remiss in meeting the obligations they themselves set as sufficient reason to remove a parent’s right to withdraw their child(ren) from RVE and RSE.

In light of these issues, it is recommended that the right to withdraw is reinstated but with a proviso that schools invite parents in to initiate communication between all parties. Transparency with what is being taught in lessons will possibly lead to parents feeling reassured enough to allow their children to attend the lessons thereby allowing them access to a full and broad curriculum. With independent schools, faith schools, and electively home educated children receiving a different education, this seems the most practical solution, avoiding even further profound changes to legislation.

In addition, it is recommended that for both subjects one curriculum is created for every maintained school in Wales.  This will ensure that both subjects are taught consistently across schools; transparency will be improved, and training and materials will be easier and less costly to provide. 
For RSE there should be better use made of specialists, linking in with multi-disciplinary teams from Genitourinary Medicine, as well as children’s mental health teams to provide factual education, in a supportive environment.

To conclude, it is acknowledged that the WG set out to significantly improve on the education children in Wales receive, in order to achieve a successful future in the 21st century.  By implementing these recommendations, it is hoped that school children will have a firm grounding to be able to meet their future life goals.
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	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What are the issues and opportunities in teaching Religion, Values, Ethics: (RVE) and Relationships and Sexuality Education (RSE) in Welsh Schools?

Religious (Religion, Values, Ethics: RVE) and sex education (Relationships and Sexuality Education: RSE) in Wales are now compulsory subjects with the removal of the parental right to withdraw their child(ren) from those lessons. An assessment of the legalities, practicalities, conflicts, and efficacy of both religious and sex education in schools, with reference to professionals, pupils and parents.

	2
	Proposed start date:
	September 2024
	Proposed end date:
	May 2025

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity
· To reach an understanding of the reasons for compulsory sex education in Welsh schools.
· To reach an understanding of the reasons for compulsory religious education in Welsh schools.
· To reach an understanding of the arguments against compulsory sex education in Welsh schools.
· To reach an understanding of the arguments against compulsory religious education in Welsh schools.
· To ascertain the efficacy of sex education in schools to date, with reference to the Welsh government’s aims and objectives.
· To ascertain the efficacy of religious education in schools to date, with reference to the Welsh government’s aims and objectives.
· To contribute to the ongoing debate regarding compulsory religious and sex education in Wales.

(this box should expand as you type)

	4
	Research Question

What are the issues and opportunities in teaching Religion, Values, Ethics: (RVE) and Relationships and Sexuality Education (RSE) in Welsh Schools?

(this box should expand as you type)

	5
	Aims of Research Activity
· To assess the legal justification for the removal of a parent’s right to remove their child(ren) from both or either religious and sex education in Welsh schools.
· To better understand the arguments for compulsory religious and sex education in Welsh schools.
· To better understand the objections to the removal of the right of a parent to remove their child(ren) from religious and sex education in the child(ren)’s school.
· To assess the disparity between the requirements for Welsh maintained schools and others: private schools, faith schools, academies etc.



(this box should expand as you type)

	6
	Objectives of Research Activity

· To contribute to the existing literature and research on: 
1. the rights of the child to an education, the rights of the parent to be involved in their child’s education,
2. the legalities of compulsory subjects in schools in Wales
3. arguments for and against compulsory sex and religious education
4. the efficacy of teaching religious and sex education for society.




(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
Literature review.

(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	
Home and university library.
(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
N/A

(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☒

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☒
	☐

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☒
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☒
	☐

	18
	A globally responsible Wales
	☒
	☐

	19
	If YES to any of the above, please give details:

	
	This literature review will contribute to an understanding of the attitudes towards the pluralistic society of Wales with an exploration of the education being provided concerning religion, culture, and healthy bodies and relationships.

(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☐
	☒

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☐

	2
	Adults (over the age of 18 and competent to give consent)?
	☐
	☐

	3
	Vulnerable adults?
	☐
	☐

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☐

	5
	Prisoners?
	☐
	☐

	6
	Young offenders?
	☐
	☐

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☐

	8
	People engaged in illegal activities?
	☐
	☐

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☐

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	


(this box should expand as you type)

	11
	Who will the participants be?

	


(this box should expand as you type)

	12
	How will you identify the participants?
	


(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☐
	☐
	☐

	15
	Will you obtain written consent for participation?
	☐
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☐
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	

	
	
	No
	

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
N/A
(this box should expand as you type)
	How you will mitigate the risk to participants:


(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	N/A


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
Emotional distress.


(this box should expand as you type)
	How you will mitigate the risk to the investigator:
Contact supervisor and UWTSD Wellbeing Services.


(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
Hate speech, defamatory language, incorrect data use, adverse publicity.


(this box should expand as you type)
	How you will mitigate the risk to the University:
I will check with my supervisor that the content of my dissertation bears no risk to the University.


(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
N/A


(this box should expand as you type)
	How you will mitigate the risk to environment:



(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
N/A

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	


(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	


(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	x

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	x

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☒
	☐

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All work will be password protected and any manual forms locked in a locked desk.

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	
Transfer of documents will be sent using my UWTSD student email address to my supervisor’s/tutor’s UWTSD email address, which is password protected both ends.

(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Myself, Elaine Avsar
Supervisor, Ken Dicks


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Myself, Elaine Avsar
Supervisor, Ken Dicks

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	All documents will be stored on password protected hardware and university servers. Any paper notes will be stored in a locked desk.


(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Elaine Avsar
	Date: 4th November 2024.




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☐
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/
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