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Abstract.
The present research study was based on the findings collected through the literature review written about Exploring babies access to outdoor provisions during childcare. The reason for choosing this topic to research was to discover what provisions are already in place for children under the age of 2 when it comes to using the outdoor areas in the childcare setting. How does the outdoor environment cater for that age group? For example, are there provisions for the youngest of those children who are just crawling or barely walking. What provisions are in place to ensure that these children will be safe while they spend time outside. Outdoor play has many benefits for children holistically it has many opportunities for children to express themselves, have more freedom than they would being inside in a classroom. To gather all the information needed two methods of research were chosen to collect the data, one was a questionnaire and an observation. These methods are both simple but effective when doing the research and collecting the information needed. While conducting these chosen methods it was also important to consider the ethical side of research. Ensuring that the participants give their full permission is the first step to collecting the data and making sure that the children are happy as they are under the age of 2 the parents or guardians would provide permission for them. 







Researching for a literature review.

Outdoor play in the early years can significantly impact a child’s holistic development. It provides opportunities for sensory exploration, physical activity, and connection with nature. Over the past ten years, there has been a greater discussion in academic research and the media about how children's environments and activities have changed as a result of changing social and environmental contexts, especially in the industrialised, western world. In the long term, how these changes are managed affects how children view the world and how they spend their childhoods (Little 2015). There are different learning opportunities in the outdoor environment. Offering a range of materials and activities that appeal to all developmental stages is essential (Nabors, Willoughby, & McManamin 2001). Play is essential for promoting the best possible growth, learning, and development such as physical, cognitive, social, and emotional during childhood. This review will explore the access to outdoor provisions that are in place for babies and toddlers during their time spent in childcare. 
Six studies based on evidence of outdoor learning carried out over the past fifteen years (Rickinson et al, 2004, Malone, 2008, Gill, 2011, Dillon and Dickie, 2012, Fiennes et al, 2015, Malone and Waite, 2016) have all pointed to the advantages that spending time outdoors has for children's health, wellbeing, and education. However, according to Malone and Waite (2016), access to these benefits is not equal, especially for those from areas of high deprivation. Although there are several studies based on the importance of and the benefits outdoor play has on a child’s development there is little research on the needs and experiences of the youngest children in the early years settings leading to a gap in the knowledge available. Despite increasing concerns about young children's interaction and involvement with nature, research on babies' access to the outdoors when they are being cared for in childcare facilities is limited. This is especially true for children who grow up in underprivileged neighbourhoods. Inequitable access to outdoor and natural habitats is acknowledged in the recently released environment plan (DEFRA, 2018), which places the responsibility of rectifying this in schools and childcare settings. Jolley (1995; 5) wrote that where a pre-school setting provides care for babies and toddlers, there is limited outdoor space and provisions for the babies and toddlers meaning these young children will spend little time outdoors as the lack of activities and provisions are limited (Josephido, Kemp, 2022).
Research found through an online survey from Early Childhood Education and Care (ECEC) in a diverse range of settings reveals a more positive outcome. It suggests that the early years' practice is further ahead of the research (Josephido et al 2021). Dinkel et al (2019) discovered that in their study of two settings in the USA, recommended practices stated that infants should be taken outside two to three times per day and toddlers should receive 60 to 90 minutes of outdoor play every day were not being followed. Considering that outdoor provision has been recognised as critical for babies' and children’s development, this is unexpected (Cooper 2015). The provision of high-quality environments for children under two has significant practical obstacles too, as these places must be able to meet the needs of young babies, crawling infants, novice walkers, and active climbers (Thigpen 2007, 20). Gill (2007) emphasised the importance of providing a safe environment for children of all ages where all risks are removed. The concern about the risks with outdoor play and allowing children the freedom to take risks comes from a ‘culture of fear’ This has had an impact on children’s independence, and opportunities for physical play outdoors (Carver et al, 2008, Valentine & McKendrick, 1997, Veitch et al 2006, Weir et al 2006). 
An organisation made up of 46 local wildlife trusts are calling for the government to change the guidance for schools and childcare settings to spend a minimum of one hour a day outdoors learning. Delivering a curriculum with much more focus on the natural environment (Tickle 2020). Curriculum areas including language, maths, science, and expressive art are covered during the children’s time outdoors and for the children who would normally struggle with learning in a classroom environment, being outdoors would change the way they engage with learning (Tickle 2020).
The Welsh Government has been able to implement its own policies for education since 1999. One of the changes within education in Wales was for the younger learners. Before 2008 the national curriculum was for 5–7-year-olds which was Key Stage 1, it has since been abolished and replaced by a curriculum for 3–7-year-olds known as the Foundation Phase (Thomas and Lewis 2016). This new curriculum has seven areas of learning that are moving away from the more traditional teaching methods with more opportunities for the practitioners to reflect on practice. The Welsh Government believes introducing young children to formal methods of learning too soon can have a detrimental impact on the child’s development and learning (WAG, 2008, p8). The UNCRC has many articles that discuss a child’s right to play and the importance of experiencing outdoor play (Thomas and Lewis 2016).
In conclusion, the research found has little documentation on the benefits of outdoor play for babies and what provisions there are in place for the babies to benefit from time spent outdoors during their time in childcare.


Methodological considerations

Following the research exploring babies’ access to outdoor provisions during childcare, findings indicated that there was insufficient documentation and policies in place for children under the age of 2 years to engage in outdoor activities during their time in a childcare setting. There are certain limitations to babies having access to the outdoors for example a young baby that cannot sit up unaided or a barely walking baby would need a suitable area with soft flooring, cushions, and appropriate equipment to play with that is safe for a baby that often puts everything in their mouth. Extra staff would be required, and proper planning and time management organised before the youngest nursery children can effectively and safely use the outdoor environment. Thigpen (2007) agrees that outdoor environments have significant practical obstacles for babies’ and childcare settings must be able to meet the needs of the babies. As a result of these findings, it became clear that further investigation is needed to ensure that the youngest children in childcare have the opportunities to benefit from outdoor play. 

Chosen samples
The samples chosen for collecting the data for the research are a questionnaire and an observation This section will explain the reason why these samples were chosen, and who were the samples aimed at, for example, the parents, practitioners, or the children. In order to examine data easily, questionnaires are an incredibly helpful  instrument. Although there is a general belief that questionnaires are simple to perform, they require significant organisation, time, and effort in order to produce useful data. The questionnaire should be created with the response to the query in mind. Every query should be impartial, sufficient, and straightforward (Jones et al 2013). The questionnaire was aimed at the parents of children under the age of 2 years. The setting has around ten under 2-year-olds leading to the decision to ask ten parents to participate. The early years practitioners were also included in this research in order to collect information about how the parents feel about the youngest children in the nursery using the outdoor area and the practitioners were asked the same questions to determine if there was a difference in opinions. 
To create a questionnaire, the first and most crucial step is to know exactly what you want to collect. There will always be a temptation to take a broad approach and ask as many questions as you can in the hopes of learning as much as you can. This kind of strategy is ineffective because it lowers the response rate and, consequently, the study's potential when it asks too many questions that are either unnecessary or inconsistent (Jones et al 2013). At times, a questionnaire's appearance rather than its contents determines a respondent's attitude towards it right away (Dillman, 2000, Thomas 2004). 
The reason for choosing to use a questionnaire to gather the data was for the simplicity that a questionnaire brings. Questionnaires are a simple but highly effective way of collecting information especially as they are used so often in early years settings. Questionnaires can be Open-ended, closed-ended, or a combination of the two types of questions and are frequently seen in questionnaires. Depending on their requirements, this enables researchers to gather both qualitative and quantitative data. Questionnaires are cost-effective, they can reach people easily as there are many ways to distribute a questionnaire for example, by email, website or by hand. Questionnaires can remain anonymous unlike face-face questioning which is particularly beneficial when sensitive issues may be involved.
The second sample used for collecting the data needed for the research is an observation. Making sure that all provisions are met for example, extra staff, suitable soft flooring and cushions and suitable outdoor toys for the babies were provided. This insured the safety of the babies while the observation took place in the outdoor environment. Using an observation for collecting the data is an efficient way to record how the babies behave outdoors, for example, how they played, were they interested, were they able to walk around or crawl around safely, how being outdoors affected them holistically, did they seem happier, calmer or were they unsure or upset. Through the observation the practitioners were able to record their findings and determine how the outdoor play session benefitted the babies and what provisions they could put in place to ensure more outdoor play sessions. 
Observation is something that is done in our everyday life for us to make sense of and understand our surroundings. Although observations are normally casual and informal they provide us with good evidence and opinion and knowledge about the world around us and helps to make sense of the experiences we go through (Bruner 1990). However, if we fail to arrive at meaningful conclusions from everyday observations, they can also result in habitual thought patterns, incorrect assumptions and presumptions, and stereotypical thinking (Dewey 1991). Piaget (2002) relied heavily on observation to gain an understanding of children's language and the thought processes associated with their learning. In order to get insight into how children think and come to their conclusions, he methodically observed his own children and conducted observational studies that were enhanced by interviews.
Triangulation
In qualitative research, triangulation is the process of using various techniques or data sources to create a thorough understanding of a subject (Patton, 1999). Four categories of triangulation were distinguished by Denzin (1978) and Patton (1999), the technique triangulation, investigator triangulation, theory triangulation, and data source triangulation. Method triangulation is the process of gathering data on the same topic using several different approaches (Polit & Beck, 2012). Field notes, interviews, and observations may all be a part of this kind of triangulation, which is widely employed in qualitative research. When two or more researchers participate in the same study, they might contribute multiple observations and conclusions—a practice known as investigator triangulation. This kind of triangulation can give depth to the subject of interest by bringing distinct viewpoints and confirmation of findings (Denzin, 1978). Different theories are applied in theory triangulation in order to analyse and understand data. Several ideas or hypotheses might help the researcher validate or invalidate findings when using this kind of triangulation. In order to obtain numerous viewpoints and validation of data, data source triangulation entails gathering data from several types of people, including individuals, groups, families, and communities.
The overall reasons behind choosing to use a questionnaire and an observation are the amount of information and results achievable by using these methods are simple yet highly effective. 


Ethical considerations.
This section of the research will look at the importance of ethical awareness of issues relating to working with young children and issues related to researching while working in early years settings. One of the most important steps when considering ethics is how to gain consent from the participants making sure that they are happy to participate whether they are the parents, practitioners or the children taking part. Having full consent is essential to gaining the knowledge and the research you are looking for.
Academic freedom, the reliability of educational research, democratic ideals, the individual, and knowledge should all be respected in the conduct of any educational research. Additionally important to the relationship between researcher and the participants is trust, along with the expectation that researchers will take accountability for their activities. According to the British Educational Research Association (BERA 2017), educational researchers have an ethical responsibility to treat everyone who is impacted by or involved in the research they are conducting, including themselves. People should be respected for their rights and for differences in age, gender, sexual orientation, ethnicity, class, nationality, cultural identity, marital status, faith, disability, political beliefs, and any other important characteristic. They should also be treated equally, sensitively, with dignity, and free from discrimination. Every effort should be made by researchers to guarantee that all volunteers are as informed as possible about the nature of a study. It is important to explain to them why their involvement is required, what will be expected of them, what will happen to the information they give, how it will be used, and how and to whom it will be reported.
The safety and wellbeing of children and families are of the highest significance to this code of ethics. Therefore, it is the duty of every early childhood professional to act against unethical activity.(Early Education 2011). Acquiring children' and parents’ consent is a standard procedure in research (Powell et al, 2011). It serves as the foundation for the research partnership and represents significant ethical principles, such as respecting each participant's dignity for example, their capacity and right to make decisions that have an impact on them. A written or verbal agreement is necessary for informed consent. Only once participants are fully informed about and comprehend the nature of the research may consent be granted; additionally, consent needs to be renegotiable to allow children to withdraw from the study at any time. (Gallagher 2009). Researchers face a variety of ethical challenges when they involve children in their social studies. The participation of children in research is impacted by the ethical and methodological decisions made by researchers (Powell & Smith, 2009). Balancing the child's interests with those of the community, society, family, and research study objectives is a common problem that faces researchers (Morrow, 2008). In the field of research, researchers are bound by the UNCRC to respect the principles of rights, consent, confidentiality, and not causing harm to the child and those involved, for example, the respondents, or researchers themselves. These legal responsibilities are in addition to upholding children's rights within the research process. Making decisions regarding children's participation in research involves considering their perceptions of vulnerability and competence. The debate over research ethics can be put down to a struggle between children's rights to protection and voice (Sandbaek, 1999). To allow children to be heard without being exploited or distressed, and to be safeguarded without being excluded or silenced, researchers must strike a balance between protection and participation (Alderson & Morrow, 2004). 
While conducting the research using the questionnaire and the observation gaining the consent from the parents,’ the practitioners and the children was the most important first step, As the children were under the age of 2 years the parents were consulted and asked permission to use an observation to collect the research needed. As the observation was conducted it was important that the practitioners were aware of the safety issues that may have arisen while being outdoors with the babies, it was important that all the babies were comfortable and happy to be outdoors. The babies were excited and interested in the surroundings and showed signs that they were happy to be outside. This, along with the parents’ consent helped the practitioners with the research and proved that taking the children under 2 outdoors during their time at childcare was beneficial to their holistic development. NSPCC (2020) wrote It is important to consider the ability of the research participants to provide consent, which is reliant upon their comprehension level and the advantages and disadvantages of participating in the study. Generally speaking, consent needs to be gained from the children, a parent, guardian, carer, or other suitable adult who owes the child a duty of care. For younger children, it is appropriate to first get permission from their parent, guardian, carer, or other suitable adult who has a responsibility of care towards the child.
 Obtaining informed permission is important, but it does not mean that researchers can ignore the possibility of harm. In rare circumstances, the researcher might be more aware of what is likely to be harmful than the participant, especially when it comes to young children or other really vulnerable people. In these situations, whether or not the person has consented to participate in the study, researchers must act on that knowledge. This could take a variety of forms, such as the researcher discussing with the subject their choice to decline participation in the study (NSPCC 2020). When doing research, the biggest risk to researchers is that the babies could get disturbed or distressed. The primary methods for reducing this risk are to have a strong risk assessment process in place that includes regular risk assessments by the researcher and to make sure the researcher has access to a sufficient amount of internal or external support prior to, during, and following the data collection.
In conclusion to this research portfolio, the research gained from using a questionnaire and an observation to collect the data proved to have the potential to be the best options for this type of research. The benefits of outdoor learning for all children have significant holistic benefits for the babies. A questionnaire is a simple but effective way of collecting data, and an observation is an effective way of collecting information needed for this research as observations are a normal everyday task while working in childcare, practitioners are able to organise, carry out risk assessments and take a step back and observe while making decisions to make sure that the babies are safe and happy. 
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