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Experience plan
 
	[bookmark: _Hlk52101242]
Activity: Minibeast hunt and create a minibeast hotel

	
Number of children: 6
	
Age of children: 4-5
	
Number of adults: 1
(+ one to one support staff where applicable)

	
Location: Forest School
	
Preparation time: 30 minutes
	
Activity time: Whole morning


	
Resources:
‘Superworm’ book to introduce the theme of minibeasts habitat/environment.
Baskets for collecting resources to use for making a minibeast hotel.
Spare wellington boots/waterproof boots, waterproof trousers/coats, and jumpers to keep the children warm and dry outside.
Magnifying glasses to look closely at the minibeasts.
Petri dishes for examining minibeasts.
4 troughs, each filled with a different material – sand, mud, water, gravel/stones.
Tap and hose to collect water.
Jugs and cups to use with the water, mud, sand, and gravel/stones.
Items from the ‘recycle and reuse’ sack (yogurt pots, bottles, cardboard).
Wooden pallets to use to build the minibeast hotel on/around.
Plastic plant pots which can be filled with natural resources for the minibeast hotel.
Small, natural loose parts such as conkers, twigs and sticks, leaves, stones and pebbles.
Items from the mud kitchen (metal teapot, pans, bowls, cups) to transport materials or resources.
The logs and large stones already in place in the forest school.

	
Aim/s of activity:
Develop:
· Sense of balance when moving large objects and placing objects in/on the minibeast hotel.
· Understanding of risk and developing skills in assessing, limiting, and avoiding risk by having conversations with adults, watching demonstrations and through hands-on experience.
· Physical skills (fine and gross motor skills) through moving large objects, physical movement, picking up and using small loose parts.
· Sense of imagination by, for example, creating bedrooms for the minibeasts.
· Sense of responsibility for the environment and the impact we can have on ecosystems through conversations and asking questions such as “what would happen if we…?”
· Empathy towards the environment and living creatures by observing and talking about the environment and living creatures.
· Understanding of sustainability by recycling items.
· Social skills including negotiation skills, giving and following instructions, understanding tone of voice, facial expressions, body language.
· Language skills by communicating with others.


	
Links to outcomes:
Foundation Phase Framework (Welsh Government, 2015)
Mathematical Development
· Measuring skills – comparing weight, length, height, width, capacity, temperature.
· Using 3D shapes.
· Sorting objects by criterion
· Counting and estimating

Language, Literacy and Communication Skills
Oracy
· Developing and presenting information and ideas - discuss opinions, describe what they have done, use relevant vocabulary, use questions, listen to peers, follow instructions, answer questions, take part in discussions.

Welsh Language Development
· Demonstrate an understanding of simple instructions
· Use incidental Welsh
· Answering questions

Knowledge and Understanding of the World
· Interact with resources
· Explore the outdoor environment
· Experiment with resources and materials
· Compare natural and manmade resources
· Decision making
· Work in groups or independently
· Understanding consequences
· Understand sound
· Understand the impact people can have on the environment
· Using questions, understanding answers
· Listening to the ideas of others and consider their opinions
· Make comparisons
· Use measuring skills
· Using imagination and creativity
· Discuss observations
· Reflect and evaluate 
· Understand their senses
· Understand darkness and sources of light


	
Differentiation and inclusion:

· Child A has one-to-one to support their physical needs. To ensure this child can participate fully the paths leading to the forest school must be clear and accessible. The one-to-one assistant will support the child when they wish to walk. All adults must ensure there are no trip hazards. 

· Child B is on the autistic spectrum but does not have one-to-one support at present. Child B enjoys playing with the water and therefore may enjoy helping others to fill containers to use in the minibeast hotel. However, depending on the child’s mood, they may prefer to play alone in the water. Child B has been known to hit children when they do not want company. Adults must respect that child B may wish to work alone and would need to carefully observe child B to determine any mood changes. If the child becomes adjugated by the presence of others, then the adult may need to intervene to ensure all children and safe and happy. 


	
Health and safety:

· A risk assessment must be carried out.
· Before the activity the resources must be checked to ensure they are safe to use.
· Potential risks must be explained to children, such as rolling logs onto feet, dropping stones and other resources onto feet, catching finger between objects, splinters and branches that stick out at eye level. 
· Adults must discuss with children how to limit and avoid potential risks/hazards and demonstrate how to use certain objects appropriately to avoid injury.
· Child A will have a one-to-one to support their needs.
· Child B must be monitored due to their additional learning needs. 


	
Role of adult/adults:
· To provide resources and ensure they are safe and usable.
· Ensure safety of children, minibeasts and environment when carrying out minibeast hunt (turning over logs/stones) – use environmental audit and risk assessment
· Ensure all children have appropriate clothing (waterproof boots/suits/trousers/coat)
· Engage and encourage conversation, ask questions to encourage thinking and to gauge understanding using the Assessment for Learning (no date) approach
· Introduce experience, encourage children to think about activities they would like to carry out and invite children to share ideas
· Step back and observe what children enjoy and identify how to improve the experience next time
· Join in when invited or step in when required
· Ensure safety


	
The activity:

The adult will walk with the children through the willow walk to the forest school area, reminding children to be aware of branches at eye level. Children can sit on the logs or the grass.
Introduction:
The adult will introduce the book ‘Superworm’ and read it to the children. The adult will refer to certain pages so children can:
· Name the minibeasts
· Talk about features of the minibeasts
· Discuss waste and recycling
· Describe where minibeasts live

Activity 1 - Minibeast hunt:
Children will be asked how they can find out more about where minibeasts live and will then be invited to join in on a minibeast hunt in the forest school area and through the willow walk. Children will be supervised in turning over logs and stones to find minibeasts. Adults will remind children not to collect too many minibeasts and explain to the children why this is important. Children can use magnifying glasses and petri dishes to observe minibeasts closeup. The adult will engage with children in sustained shared thinking and encourage children to think about what they saw by using open-ended questions. Once finished, the children will be encouraged to return the minibeasts to their home and discuss the importance of this.

Activity 2 - Minibeast hotel:
Children will be asked to think about activities they would like to carry out and will be given the opportunity to share these ideas with the group. The adult can suggest making a minibeast hotel if this has not been suggested by the children, but children will also be welcome to carry out their own ideas.
The wide range of resources on offer will be shown to the children so they know where to find the materials and resources for their minibeast. Children should be allowed to take control of this activity and adults involvement depends on the children’s desire for the adult to participate. Adults will be on hand to give help when asked, take part when invited, intervene when necessary, engage in conversation and ask questions to encourage thinking.

The adult must follow the risk assessment and environmental audit throughout and ensure the area is left free of litter before children leave the area. 




RISK BENEFIT ASSESSMENT 
	[bookmark: _Hlk52101278][bookmark: _Hlk52104074]Location / Activity:
	Forest School / Minibeast hunt and create a minibeast hotel 
	Date:
	 15th September 2020

	Assessor: 
	 Sara Anstice
	Review date: 
	 22nd September 2020


 
	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: Low, Medium or High

	Minibeast hunt: Walking through the willow walk to the forest school
	The forest school provides an appropriate setting for the activity because children can find out about minibeasts and their environment.
	Low branches, cat waste, trip hazards (branches/sticks)
	Pupils and adults
	· Explain the risks to the pupils.
· Inform pupils that they need to move sensibly through the willow walk – no pushing, no running and to look carefully where they are going.
· Adults will check the area for hazards and animal waste, and address these issues if necessary, prior to the activity.
· Explain to pupils if they see something that they think is a hazard they must tell the adult so the adult can try to make it safe.
	Low

	Minibeast hunt: Turning over stones and small logs in the forest school area
	Turning over the logs and stones in the forest school area allows children to find a variety of minibeasts to study both the creatures and their habitat whilst learning about risk
	Tripping over the stones and logs, rolling the logs onto their toes/feet, dropping the stones on their toes/feet, dropping logs and stones on their fingers/hands, injuring or killing minibeasts.
	Pupils and adults
	· Explain the risks to pupils with regards to turning over the logs and stones.
· Demonstrate how to move these objects in the safest way.
· Remind children to keep a distance from each other so they can all move objects safely.
· Ensure that the logs and stones are not heavy enough to cause serious injury
· Explain to children that by moving logs and stones carefully children can help protect the minibeasts.
	Low

	Create a minibeast hotel: Collect items in a basket to use to make a minibeast hotel.
	Pupils will need resources to create the minibeast hotel and develop their understanding of materials.
	Trip, slip, fall resulting in cuts, fracturing/breaking bones.
	Pupils and adults
	· Ensure children understand that the area must be kept tidy, especially if they are using the concrete area where children would more likely sustain an injury if they were to trip/slip/fall, for example, if conkers/sticks/rope and other resources are left on the ground.
· Remind children move carefully around the area and not to run smaller or more confined areas.
· Highlight what the children can/cannot stand on.
	Low

	Create a minibeast hotel: Putting items together to make the hotel.
	Pupils must put their resources together to complete the minibeast hotel. This will develop various mathematical, social and emotional, language and communication skills, knowledge and understanding of the worlds as well as develop physically such as fine motor skills.
	Splinters, trapped fingers and cuts.
	Pupils and adults
	· Resources will be checked by an adult prior to use to ensure that items are as they should be.
· Explain to children how to handle resources, such as a wooden pallet, to avoid injury.
· Ensure that children know they can ask the adult to help or demonstrate how to do something they are unsure of.
· Adults must ensure that children are working carefully together by communicating with each other and being aware of others around them.
 
	Low




Environmental Audit 
 
 Location: Forest School 
	[bookmark: _Hlk52101307]Issue / environmental feature 
	 
 Damage that could occur 
	 
 How to lessen negative impact  
	 
 Resources needed 
	  
Who is responsible? 

	 
Walking to the forest school via the willow walk 
 
 
 
 
	 
· Snapping branches 
· Damaging the willow 
· Disturbing mini beasts living on the willow. 
	 
Speak to the children about walking carefully through the willow so as not to break the branches.

Ensure children understand they must handle minibeasts carefully.
	 
No additional physical resources required. 

	 
The adult leading the experience - Sara Anstice 

	 
Minibeast hunt - Turning logs and stones 
 
 
 
 
 
	 
· Disturbing minibeasts habitat 
· Damaging grass/foliage around the logs and stones by moving them away from their normal location. 
· Damaging spiderwebs 
	 
Demonstrate how to safely turn the logs and stones. Explain the importance of replacing the logs and stones exactly how they found them whilst being careful not to damage any minibeasts. Ensure children understand the negative impact they can have on the environment. Engage in conversations with children about minibeasts to promote empathy towards living creatures and develop their appreciation for their environment for this experience and future activities. Monitor the children in action, adults to intervene when required to prevent damage. 
Ensure children know they must not touch or remove spider webs.  
	 
Requires no additional resources, only the natural resources already in place in the forest school (logs and stones). 
	 
The adult leading the experience to carry out the initial demonstration -Sara Anstice 
 
Leading adult and any additional adults to engage in conversation and carry out additional demonstrations if/when required.  

	 
Minibeast hunt - Handling/treading on minibeasts 
 
 
 
 
	 
· Injuring/killing minibeasts by picking them up or treading on them 
	 
Talk to the children about how to handle minibeasts with care. 
Talk to children about moving around carefully and look where they are walking so they do not step on a minibeast. 
If moved, return minibeasts to where they were found. Avoid collecting too many minibeasts and explain the consequences of removing too many minibeasts from their habitat.  
Monitor the children during the activity.  
Adult to offer assistance if they recognise that a child is fearful of minibeasts, especially if they come into close contact to prevent the child from reacting out of fear and hurting the minibeast.  
	 
No additional resources required, only what already exists in the forest school area. 
	 
Initial conversation by the leading adult, Sara Anstice, reinforced by any additional adults. 

	 
Building a minibeast hotel - Using junk, scrap materials and recycling materials 
 
 
 
 
	 
· Litter 
· Potential hazards to wildlife including negative effects on living creatures and waste being blown into rivers/sea 
	 
Engage in conversations with children about the harm litter can cause and ensure they have a good level of understanding about how to safely discard items. 
Explain that some broken items must be disposed of carefully.  
Explain which items are more at risk of damaging wildlife than others, for example plastic bags.
Adults to ensure there is a suitable place to store junk materials so they do not blow away and ensure children are aware of this. 
Adults must check the area before the group leaves. 
	 
Bin with lid to dispose of rubbish and to prevent junk/rubbish blowing away. 
 
Storage container with junk materials to demonstrate hazards and how to store items safely.  
 
 
 
	 
All adults and children. 
 
 
 
 
 
 
 
 

	 
Building a minibeast hotel - Using water, sand gravel/pebbles and mud 
 
 
 
 
 
	 
· Materials contaminating ecosystems/polluting nearby rivers 
	 
Ensure that materials are returned to their containers. Any materials that need to be disposed of should be disposed of in a sensitive way so as not to damage the environment/ecosystems. 
Explain to children they cannot just discard materials anywhere and to seek advice from an adult if they are unsure.  
	 
Container to remove contaminated materials that cannot be returned to their previous place.  
	 
Adults and children. 
 
 
 
 
 
 






Evaluation
Word count: 2,193

The experience shown in the plan is located in the forest school area. Tucker (2014) states that learning outdoors has been acclaimed by theorists such as Froebel, Piaget and MacMillan. Froebel, according to Bruce (2012), champions the use of the outdoors to support play and learning. Play fuels children's natural curiosity and creativity. The use of natural spaces and natural resources provide a vast array of opportunities to support a holistic development. Tovey (no date) states that children can learn and develop at their own individual pace in natural, outdoor environments. 

Roberts and De Jong (2016) show that the natural forest school environment provides children with space for movement, supports development and allows for risk taking. The outdoors provides opportunities to experience temperature and weather changes and to learn about appropriate clothing, this has been considered as demonstrated in the experience plan. Taking measured risks outdoors allows children to develop the skills they need to carry out activities safely. This helps children become skilled in assessing risks and reduces irrational fears. The experience plan shows that measured risks have been addressed by stating that adults will provide demonstrations on how to move large objects so children can do this safely.

Waite (2011) supports this by stressing that movement is essential for brain development and vital for children to learn successfully. The outdoors provides the space required by children to move freely. Indoor environments, according to Ryder Richardson (2013) do not offer the same opportunities as the outdoor environment because activities can be done on a larger scale and children can move resources around easily outdoors. Tovey (2012) would agree that the forest school area selected for this experience provides a suitable location for the minibeast hunt and the minibeast hotel building activity. This natural setting allows for movement and supports children to explore the environment freely and investigate minibeasts whilst fuelling their natural curiosity. 

Whilst allowing children the space to move freely, according to Tovey (no date), the outdoor environment supports the creative use of loose parts which would be challenging in the traditional indoor classroom. Tovey would agree that the minibeast hunt provides children with a hands-on, sensory rich, meaningful experience where they could learn about life and death to develop empathy towards the natural world. This supports the ethical informed citizens purpose of the new curriculum for Wales (Welsh Government, 2015a) and the Education for Sustainable Development and Global Citizenship (ESDGC) (Welsh Assembly Government, 2008). Ryder Richardson (2013) states that by gaining first-hand experiences children will develop a deeper and secure understanding of a topic or subject, which would be minibeasts for this experience.

Furthermore, according to Tovey (2012), Froebel believed that learning can be developed through movement, freedom, play and risk taking, which the outdoor space provides. Froebel concentrated not on risks, but the learning and developmental potential of outdoor risky play activities. Tovey (no date) states that the outdoors supports children to develop skills in assessing risk. Risky play supports a wide range of developmental opportunities such as social, emotional, cognitive, and physical. One might agree that this could be developed through the turning of logs and picking up large stones as demonstrated in the minibeast hunt with the risk being to themselves, the minibeasts and the environment, as demonstrated in components one, two and three. 

Waite (2011) also agrees that the outdoor environment supports higher levels of physical and social development compared with traditional educational settings. Movement is essential for effective learning and the outdoors provides the space required for this. Children have increased levels of concentration outside compared to inside. However, as children spend more time indoors than previous generations, children of today are becoming disconnected from nature.

Children develop risk assessing skills outside, according to Palmer (2015). Playing outside supports children’s human development. This includes physical development, coordination and helps strengthen social skills. However, children are not playing outdoors unsupervised as much as previous generations due to parents fears of children getting hurt outside. This means children are becoming disengaged with the local and natural environment which has negative effects on children's lives. Now, more than ever, children are spending lengthy periods of time indoors in front of screens due to the advances in technology and the increase of television programmes targeted at children of all ages. Therefore, children are missing out on real social interactions and real-life experiences. Whilst the planned experience does not entirely compensate for this, Palmer would agree that by building a minibeast hotel children could interact with others and work together on this project. This would help them use their negotiation skills and develop their understanding of a person's tone of voice, body language and facial expressions. 

Palmer (2015) stresses that it is not only the responsibility of the parents to ensure that children re-engage with the outdoor environment. There is a wider responsibility, suggesting that practitioners in the educational setting also have a responsibility. Rose, Gilbert and Richards (2016) would agree that this emulates Bronfenbrenner's ecological system theory that the child is the centre of wider systems and layers including the setting, the local area and the wider community with various factors impacting on the child. Practitioners are closer to the child within this system than many other influences and therefore have a significant and direct impact on the children in their setting. Therefore, their role is vital in supporting learning and development. However, these practitioners should be skilled and be suitably qualified to effectively support learning.

Findings from the Monitoring and Evaluation of the Effective Implementation of the Foundation Phase (MEEIFP) project by Siraj-Blatchford et al. (2005) showed that the quality of staff is more important than having high numbers of staff; dispelling ideas that low child adult ratios are of paramount importance in achieving high outcomes. Further afield in Bronfenbrenner’s ecological system (Rose, Gilbert and Richards, 2016), the government also impacts children, for example through the educational system.

The foundation phase for Wales (Welsh Government, 2015) encourages the use of the outdoors to support learning and development in each area of the curriculum, highlighting the value of the outdoors in supporting all aspects of learning. More recently, the new curriculum for Wales (Welsh Government, 2020) has been developed so that staff are given the freedom to provide a tailored education for the children in their setting rather than being driven by specific outcomes. The new curriculum for Wales encourages children to be ethical citizens as demonstrated in the four core purposes suggesting that children should re-engage with the natural world.

Although Siraj-Blatchford (2005) suggests that the quality of staff is more important than the number of staff, low child to adult ratios are still recommended. Knight (2013) suggests a maximum of 1:6 adult to child ratio helps maximise development potential whilst allowing opportunities to take reasonable risk. Equally, the NSPCC (2019) states that a 1:6 ratio allows for the safe supervision of children. The Little Forest Folks nursery (Siren Films, 2018) aims for a 1:4 adult to child ratio in its setting to allow for one to one time with each child and for help to be given when asked. By getting to know each child well this way, adults can provide opportunities that support their passions. Despite this, ITV (2018) reported that schools in Wales have difficulties in meeting a ratio of 1:8 in reception classes due to low budgets suggesting that the 1:6 ratio in the plan might be a struggle for some settings. 

Bruce (2012) would agree with Siraj-Blatchford’s findings that skilled adults are key to children's educational success. It is the role of the adult to provide high quality learning opportunities. Froebel believes children are notably interested in nature and enjoy observing minibeasts, hence the choice of theme for the experience in the plan. The plan shows that it is the adults role to prepare the resources to support this experience. Children feel more at ease when engaging with others in the natural environment. However, children sometimes wish to work independent of others. The plan states that adults must respect children's choices about working alone or with others (Bruce (2012).

Froebel’s opinion, according to Bruce (2012), was that to enhance an activity a child would occasionally benefit from adults’ input and guidance. There may be occasions when the adults are invited to join in with play. It is the role of the adult to recognise when to become involved and when to observe. In addition to this, according to Nicholson (1971), observing children at play helps the adult to understand their needs and passions to provide the best possible resources and opportunities to help them progress. 

Froebel considered the role of the adult as being responsible for maximising the learning and development opportunities through outdoor play, according to Tovey (no date). Adults must prepare the environment, ensure resources are accessible so children can freely select, and later return, resources they wish or need to use thus developing decision making skills and encouraging responsibility, as stated in Tovey (2012). By returning resources and encouraging children to take responsibility for looking after the environment, and teaching them why this is important, supports the ESDGC (2008) and the Well-being of Future Generations (Wales) Act (2015). This is reflected in the experience plan and the environmental audit. 

According to Nicholson (1971), children learn most effectively in an environment that allows them to discover, explore, investigate, and experiment through hands-on experience. As children spend a substantial amount of time in the educational setting, more so here than in playgrounds outside of school; the school's outdoor environment could be considered the most valuable environment to children's learning and development. Louv (2010) states that even schools in urban areas can be adapted to provide a natural area if practitioners carefully plan and organise this. Therefore, a key part of the practitioner’s role is to prepare a natural environment that provides hands-on experiences.

Nicholson (1971) recommends providing children with loose parts to interact with due to the expensive open-ended opportunities they provide. These loose parts can be manmade or found in the natural environment. As demonstrated in the lesson plan, various loose parts will be on offer for children to use which includes natural loose parts, such as conkers, sticks and pinecones that children have collected themselves from local parks or woodlands on previous occasions. This allows children to interact with their local environment and natural loose parts to use their imagination and be creative. Nicholson would agree that the activity of building a minibeast hotel using a pallet and loose parts allows children to be little architects, builders, engineers, and inventors whilst experimenting and extending their understanding of materials.

Despite the development and learning potential the outdoors and loose parts offer, in the 1960’s the use of loose parts in the outdoors was not approved by some organisations and considered it to be disorderly (Nicholson, 1971). However, according to Tucker (2014) the Early Years Foundation Stage (EYFS) in England has recognised the importance of outdoor learning and promotes this through their curriculum. The rise in popularity of forest schools demonstrates an increased recognition of its worth.

The value of outdoor learning is also shown in the Foundation Phase Framework for Wales (Welsh Government, 2015) which encourages outdoor learning opportunities in all areas of learning. Similarly, the new curriculum for Wales (Welsh Government, 2020) also values the use of the natural environment to help children become resilient, confident, healthy, and independent. This indicates that this lesson plan would be of interest to early years workers in both England and Wales.

Whilst the new curriculum values the potential for learning and development in the outdoors, Tovey (no date) would agree that once children have suitable resources and a supporting environment children become engrossed in their natural surroundings and fully engage with nature, but they require uninterrupted time to do so. This suggests that time is key and that rushing through an activity would interrupt their focus and not maximise the potential for learning and development that it offers.

Adults' can be overwhelmed with trivial matters and managing children and their behaviour which uses valuable time, as demonstrated in research, according to Tovey (no date). Time could be better spent by interacting with children, engaging in conversation to fuel their curiosity of the natural environment and to develop a deeper understanding of nature. However, the United Nations Convention on the Rights of the Child (UNICEF, no date) states that children have the right to be safe and the right to an education. Therefore, if challenging behaviour is presented by a child which prevents their peers from learning, or puts them at risk, then it is the role of the adult to intervene. The plan allows a whole morning for the experience which might allow for these events. However, the Reggio Emilia approach, according to McNally and Slutsky (2016), allows children to work on a project for an unspecified time which could be days, weeks, or months. As the new curriculum for Wales (Welsh Government, 2020) allows teachers freedom to decide how to support the children in their setting, it could be argued that there would now be more flexibility to support long term projects. 
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