2100469	





ECAD6007- The learner: Who am I teaching?


A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.













Introduction 

Critical evaluation is a vital aspect of self-reflection and improvement, a demonstration that an individual can make a critical judgement based on an experience. The requirement to think critically has become a common expectation of educators and employers in developed societies, however there is a view that education and training are mandatory to help individuals ‘develop the dispositions or attitudes deemed to be associated with critical thinking’ (Pithers & Soden, 2000, p. 238) for it to be successful. That said, this critical evaluation will focus specifically on an observed critical incident, which according to David Tripp can be defined as an event or experience which presents ‘a significant turning-point or change in the life of a person, an institution or in some social phenomenon’ (Tripp, 2012, p. 24). This definition resonates within education where most critical incidents within professional teaching practice are perhaps less obvious and in fact can appear to be uncomplicated incidents that are ‘typical rather than critical at first sight, but are rendered critical through analysis’ (Tripp, 2012, p. 25). Many professionals use the technique of critical incident analysis in their practice to ‘reflect at a deeper level about their work’ (Bassot, 2016, p. 57) as it provides a rare opportunity for deeper understanding of one’s development and pedagogy within their practice. This assignment will critically evaluate an observed critical incident that took place in a primary school setting and further investigate research areas and theories that will underpin my critical incident. Furthermore, I intend to use my research and critical evaluation to help reflect and identify my future teaching steps.

The role of critical reflection
To begin, it is important to define the concept of reflective practice before exploring the role of critical reflection, as these two terms differ regarding their meaning and depth. Tripp who I previously mentioned, promotes this idea of reflective practice as being ‘a matter of maintaining an emotional awareness to guide our learning, and thereby our strategies and actions, towards maximising our sense of success’ (Tripp, 2012, p. xiii). However, reflective practice can only be successful if our reflection proposes some sort of ‘challenge to and critique of ourselves and our professional values’ or else we tend to ‘reinforce existing patterns and tendencies’ (Tripp, 2012, p. 12).  That said, the role of critical reflection is vital in professional practice, and to develop our professional judgement we must do more than reflect but instigate deeper analysis to improve our practice. 
Moreover, critical reflection is particularly important within a teaching profession as it allows educators to develop their understanding of the ‘values and attitudes that they bring to their practice’, the skill of becoming self-aware and willing to ‘engage with our feelings and emotions’ (Bassot, 2016, p. 3). Within the teaching profession there is also concern about an educator’s practice becoming stagnate over time, therefore it is important to ensure that teaching is creative but still focused on the learners needs. For instance, John’s model of structured reflection (one of the many models of reflective practice), claims that reflective practice is the ‘antidote to complacency, habit, and blindness’ (2004, quoted in Bassot, 2016 p. 2), ensuring spontaneity and progression in the classroom. 
In relation to other reflective models, Schön’s contribution to developing our understanding of learning introduces the practices of reflection-in-action and reflection-on-action which states that a person who ‘reflects-on-action is reflective and thoughtful, while one who reflects-in-action is reflexive and self-aware (Thompson & Thompson, 2018, p.15). This theory demonstrates the idea of a practitioner who thinks and works simultaneously but also who ‘consciously evaluates a situation and makes any necessary changes on the spot’ (Aubrey & Riley, 2019, p. 186), which fits comfortably into an educational establishment where an educator can reflect whilst teaching and make necessary changes to their practice. A final model of reflective practice to touch upon is Kolb’s (1984) learning cycle, which emphasises reflective observation to analyse and draw from experience. Kolb viewed learning as ‘the process whereby knowledge is created through the transformation of experience’ (Kolb, 2005, p. 2), a cycle of learning that starts from ‘immediate experiences, transformed into abstract conceptualisation, then followed by reflective observation and active experimentation’ (Kolb, 2005, p. 2). Henceforth, Kolb’s learning cycle can also be implemented within teaching practice, allowing educators to ‘appraise the types of learning and teaching undertaken by students to enhance the quality of provision in the future’ (Aubrey & Riley, 2019, p. 186). 
Finally, regarding the professional teaching standards within Wales, they are known to represent ‘the skills, knowledge and behaviour that characterise excellent practice and support professional growth’ (Gov.Wales, 2018, p. 2). These standards are identified as Pedagogy, Collaboration, Leadership, Innovation and Professional Learning that promote educators to become critically aware of their teaching. That said, the five professional standards support ‘reforms in initial teacher education (ITE)’ (Gov.Wales, 2018, p.5) allowing practitioners to sustain excellent practice whilst being able to critically reflect on what areas they can improve in and how they can achieve this. 

Observation

This observation will follow BERA Guidelines “the confidential and anonymous treatment of participants data is considered the norm for the conduct of research”, and for that reason this observation will respect and accord the school, staff, and pupils their right to confidentiality and anonymity (BERA, 2018, p. 21).  

The observation took place within a mixed-gender community school based within the county borough of Bridgend. This English medium primary school provides for pupils between the ages of 3 to 11, where there are approximately 500-520 pupils enrolled. The school has a formation of 18 classes ranging from Reception to Year 6, which includes seven mixed age classes and a part-time Nursery unit. This school’s policy ensures that all learners acquire a ‘broad and balanced curriculum and promote the values which develop pupils as being responsible caring individuals’ (Maes Yr Haul, 2018). In terms of language, the majority of pupils of all year groups speak English inside and outside of school, as opposed to there being no recollection of learners adopting their Welsh language skills at home. 

In addition, within the school ‘11% of pupils have additional learning needs (ALN), which is lower than the national average of 21%’ (Estyn, 2018). Overall, this school is well supported by the community and the committed governing body and has been classified as a ‘green’ school by the Welsh Government. This school leads by great example in Wales and continues to encourage ‘high aspirations and expectations of their pupils in terms of wellbeing, behaviour, engagement and achievement’ (Maes Yr Haul, 2018).

Critical Incident

The critical incident (record 1) took place during placement at my provided school, where I was assigned a KS2 class for observation. I recorded this incident during the morning of the first lesson within the classroom which focuses on the teacher’s use of success criteria that was assigned for a designated task. That said, this critical incident will investigate the impact of implementing success criteria into one’s teaching practice, and the overall influence, whether it’s beneficial or not, that it had on pupils learning. 

In terms of context, this incident was recorded in an English lesson, which involved the teacher starting the class with a discussion based on their ‘themed topic work’, which at this time was World War II. It is interesting to comment on how this topic can be applied to a variety of subjects as it encourages cross-curricular learning within the classroom, a beneficial skill to use for KS2. At the start of the English lesson, both the pupils and teacher reflected on their previous class to review their progress and understanding of the topic. The teacher informed the class that for their assigned task they would be continuing with the writing of their letters, which involved them writing from the perspective of an evacuee child to home during the time of the Second World War. Before starting the task, the teacher outlined the aims and objectives of the lesson to clearly define the pupils understanding of what they are learning and why they are doing it. Following on, the teacher introduced the success criteria, which provided a list of features that the teacher wanted the pupils to include in their letter such as the emphasis on using emotive language, and to be aware of any grammatical errors. The teacher explained the importance of the success criteria, and how it can help her pupils acquire a stronger sense of how to judge and assess their own learning before transitioning to secondary school. Furthermore, after completing the paragraph of the letter the teacher introduced group work, an opportunity for the learners to share their work with one another and read their letters to their peers. The class seemed happy, engaged and there were even pupils who volunteered to read their letters in front of the class. 

The success criteria will be the central focus when researching theory. I am interested in discovering what impact this criterion has on children’s learning and whether it encourages motivation to progress in school in reference to assessment for learning (AfL) and learners’ wellbeing. It will also be of interest to investigate a possible connection between social interaction and how the pupils responded to the assigned task, and whether the use of success criteria builds self-esteem or increases academic pressure. In relation to Donaldson’s Four Purposes which are central to the Welsh curriculum, the pedagogy of my critical incident can contribute towards positive development to enable pupils to be ‘ambitious, capable learners who set themselves high standards and seek and enjoy challenge’. From the ability to self-assess and critically evaluate their work, the use of success criteria can also motivate learners to ‘ask questions and enjoy solving problems’ (Donaldson, 2015, p. 29).

Literature Review

This literature review will provide insight into the theoretical areas of research that I have gathered to investigate the recorded critical incident. The literature will either support or question these areas of research and allow a deeper understanding to later reflect on and identify what teaching steps I intend on pursuing within the profession. The first area of research will focus on the educational approach known as Assessment for Learning (AfL) which refers to the process of ‘using assessment as a means of informing learning’ (Aubrey & Riley, 2019, p. 257). Within education the use of assessment can be impactful on one’s learning as it presents information concerning learning processes as well as information to be used as feedback for teachers. Educators can then act upon this feedback and ‘modify the teaching and learning activities in which the pupils are engaged’ (Black, et al, 2003, p. 2). This type of assessment is known as formative assessment where the educator reflects on teaching practice to meet learning needs. 

Black and William are well-known for their work on AFL, a study that investigated the impact of assessment on pupils, published in the book Inside the Black Box (Black & William, 1998).  This study treats the Black Box as a classroom and focuses on the idea that outside inputs are fed into the classroom with hope of producing successful outputs. However, both Black and William questioned this assumption suggesting that teachers need to be able to ‘assess pupils progress and difficulties with learning’ so that they are prepared to alter their practice to meet learners needs (Black & William, 2001, 2). Furthermore, Black and William’s development of AFL later established five elements for this theory to be successful, one being ‘the need for students to assess themselves and understand how to improve’ (Aubrey & Riley, 2019, p. 248), which resonates with the focus of my critical incident. According to Black and William (1998), they propose that for formative assessment to be productive, ‘pupils should be trained in self-assessment’, thereby enabling them to be responsible for their learning and able to recognise what they need to do to progress. That said, both professors also suggest that each learner must be able to set targets and understand the required learning to attain them, creating effective learning. All in all, self-assessment by pupils, is not only beneficial, but is in fact ‘an essential component of formative assessment’ (Black & William, 1998, p. 10). This book by Black and William is a suitable reference that recognises the importance in raising standards of learning through the approach of AFL, and further develops the understanding of my critical incident.

In addition, Royce Sadler (1989) also favours this theory of AFL and published an article concerning the nature and function of formative assessment within the education system. Sadler (1989) was often viewed as being influential to other professors such as Black and William, in terms of seeing formative assessment as being ‘intrinsic to, and integrated with, effective instruction’ (William, 2014, p. 2). According to Sadler, formative assessment is ‘concerned with how judgements about the quality of student responses can be used to shape and improve students’ competence’ (1989, p. 120), and reinforces the importance of feedback. Again, this reference to feedback is applicable to my critical incident as Sadler argues that learners must recognise the ‘standard being aimed for’, thereby pupils can only achieve a learning objective if they understand how to attain it (Sadler, 1989, p. 121). That said, this concept is inherent in the Assessment for Learning guidance, encouraging pupils to take initiative to self-assess their work but also as practitioners ensuring pupils can visualise what a successful outcome might look like, for instance by applying success criteria to their practice. 

On the other hand, there are some researchers that criticise the AFL approach, but specifically referring to Black and William’s (1998) review. Both Dunn and Mulvenon (2009) agree to some extent in their article that the Black Box (1998) research demonstrated the positive impact that formative assessment has on student achievement, however Dunn and Mulvenon argue that the results obtained could have developed a deeper understanding and evaluation of the impact of AFL on student achievement. For instance, Black and William’s review outlines the “need to conduct research in which more efficient methodologies and designs will lead to more conclusive results” (Dunn & Mulvenon, 2009, p. 9). That said, educational writer Didau (2014) also proposes a major flaw to AFL based on the assumption that learning can be assessed during the learning process to adapt for future practice. However, Didau argues that there is no meaningful way to assess what pupils have learned during a lesson, because ‘learning is distinct from performance’ which is impossible to measure (Didau, 2014). Didau shares interesting views regarding AFL, however his ideas come from an educational source and therefore may not be as reliable or valuable as Black and William’s book or Dunn and Mulvenon’s (2009) argument.

The second area of theory will look at the psychological research concerning motivation and mindsets, specifically reviewing the work of Carol Dweck. Since the publication of Dweck’s Mindset: The New Psychology of Success (2006) the concepts of growth and fixed mindset have become ever-present within the educational discourse in schools. These concepts have developed from Dweck’s motive to gain a better insight to meaningful motivation and how this relates to learner achievement. According to Dweck, it is evident that there are two entirely different frameworks that learners are assigned to, which often depends on how they perceive their intelligence. Dweck’s (2015) book titled ‘Self-theories: their role in motivation, personality and development’ outlines both theories of intelligence, the first known as an ‘entity theory’ or a ‘fixed mindset’, which refers to the idea that a learner’s ‘intelligence is a fixed trait’ and regardless of effort cannot be changed (p. 2). Secondly, learners may adopt a growth mindset, which is often called an ‘incremental theory’ of intelligence if they believe that their intelligence is something they can ‘cultivate through learning’ and be developed through one’s efforts (Dweck, 2015, p. 3). 

That said, a learner’s mindset has a major impact on their academic performance, and as Dweck discovered there appears to be an apparent link between learner’s self-concept, self-esteem, and their accomplishment. For instance, learners with an entity theory willingly avoid significant learning experiences in case they ‘reveal inadequacies or entail errors’ (Dweck, 2015, p. 3), therefore the idea of a challenge is a great threat to one’s self-esteem. On the other hand, learners with an incremental theory are fully engaged to learning and prefer tasks of increasing difficulty, where they “value opportunities to increase their competence” (Bandura, 1983, p.133). Regarding self-esteem, Dweck’s research indicates that young children’s self-conceptions are likely to create a sense of contingent self-worth, where they feel ‘worthy only when they have succeeded, and feel deficient when they fail’ (Dweck, 2015, p. 114). For the most part this mindset can become toxic, especially for young learners who perhaps lack confidence in academic studies, therefore Dweck suggests that there should be more emphasis in celebrating individuals’ ability and persistence instead of solely looking at academic success and intellectual self-confidence. That said, Dweck’s work has clearly demonstrated that ‘the view you adopt for yourself profoundly affects the way that you lead your life’ (Dweck, 2017, p. 6). 

Furthermore, Dweck’s concepts of mindsets and motivation is supported by many social constructivist thinkers. One of which being Vygotsky, who discovered that ‘developmental processes do not coincide with learning’ therefore learning should be a progressive progress and teaching should develop from the learner’s existing knowledge (Vygotsky, 1978, p. 35). Vygotsky also elaborates on the idea that educators should prioritise their understanding of how children learn to acquire a more efficient way to deliver the product of the learning. Having said this, Dweck’s aim of encouraging learners to challenge their learning by using different strategies responds to Bruner’s notion of scaffolding. This theory not only offers a structure to pupils learning but helps them understand how to break down a task and develops problem solving skills by using different strategies. Learners will become more engaged in each task, which ‘sustains motivation, which in itself can be even more motivating for the child’ (Gray & MacBlain, 2015, p. 141). 

Although most of Dweck’s research is clearly articulated, there are some researchers that propose disagreements in response to Dweck’s mindset and motivation concept. Downey’s (2019) article offers a conceptual critique of both mindsets’ limitedness from a holistic perspective and compares Dweck’s work with author Ashwani Kumar’s writing on meditative inquiry. Dweck believes that as human beings we should strive towards acquiring a growth mindset, but our mindsets depend a lot on the self and the beliefs we hold about ourselves. Kumar presents this concept differently and sees self as something with which to “engage, understand, and form relationship through pure observation” in contrast to Dweck whose processes are “egocentric movements- the self is something much deeper” (Downey, 2019, p. 132) according to Kumar. That said, Downey is in favour of Kumar, and agrees that a fixed and growth mindset are concerned with the ego rather than the soul. 

Overall, this second theory concerning mindsets and motivation supports the focus of my critical incident and recognises the importance of sustaining motivation when it comes to learning, but also how children’s mindsets influence their attitude towards set tasks and whether they believe they can progress. Henceforth, the implementation of a success criteria in education, maintains motivation and encourages learners to challenge themselves which both theories touch upon. Finally, these literary sources contribute well to my research, containing informative information that not only supports both educational theories but offers critical reviews.

Reflection

As a result of my literature, it is evident that both areas of research recognise the importance of formative assessment within education but more specifically how both theories coincide with views on how mindset can influence motivation. However, to maintain motivation, learners must be made aware of how to achieve and progress in their learning, therefore the use of success criteria (the focus of my critical incident) can be used as support, by providing a clear set of standards that are expected to attain for a lesson or task. Within education, specifically looking at KS2, the skill of self-assessment and understanding learning intentions of an assigned task is crucial to one’s learning and academic achievement, especially before transitioning to secondary school where the use of success criteria is a common feature for tasks and assessments. That said, the recorded critical incident demonstrates the effectiveness of using success criteria to support a writing task, where learners were engaged and focused on the theme of writing (WW2) and would often refer to the criteria for extra support. This was an indication that the pupils felt assured to rely on the success criteria which outlines its reliability. 

After reviewing the areas of research, it is also of interest to touch upon the possible connection between the purpose of the writing task and how learners engaged with this purpose. For instance, the teacher began the lesson by proposing the importance of success criteria which immediately grasped the pupil’s attention and enabled them to self-assess their writing. During this time the class identified any grammatical errors in their writing and made improvements to gain better knowledge of how to write the following section of the letter in an independent manner. The success criteria encouraged learners to critically reflect on their letter, and pupils were made aware that at the end of the lesson they had the opportunity to share their work with the class which provided pupils with an audience. This initially built learners motivation and encouraged them to produce valuable work to impress their peers, teacher but most importantly to produce work that they were proud of, increasing their self-esteem. Furthermore, it was also interesting to observe the level of high engagement from pupils in the group discussion whilst each learner shared their writing with the class, the reasoning for this engagement can be supported by Vygotsky who suggests that frequent social interaction is essential for intellectual development. Therefore, the fact that learners understood the purpose of this piece of writing and were aware that they had the opportunity to share with the class, increased their engagement and understanding of the task.

In addition, this observation experience outlines the necessity for educators to look at teaching as an opportunity to acquire knowledge and skill to reflect on for future practice, but more importantly considering pupil’s feedback. Having said that, my recorded critical incident demonstrated the effectiveness of success criteria during a writing task, however these criteria may not always be beneficial for all learning. For instance, it would be difficult to say that the use of criteria would be successful in every AoLE as I have only observed an English lesson, therefore suggesting that these criteria are more suited towards written and performance-based tasks. It is also necessary to mention the concern with differentiation when it comes to success criteria, for example it is possible that there were pupils who differed in learning abilities or interest, therefore the criteria would not be suitable to meet all individual needs and could even encourage low expectations for some or increase academic pressure for others. 

In future practice, I aim to refer to Brookfield’s (1998) reflective model, and engage with the four lenses during critical reflection, including processes of ‘self-reflection, student feedback, peer assessment and engagements with scholarly literature’ (quoted by Miller, 2010, p. 1). That said, within my teaching practice I would make use of success criteria in the classroom as I believe it is an effective feature of learning if it is implemented properly. For instance, for success criteria to be effective, they need to be ‘developed and used in a systematic way which takes account of the pitfalls that can arise’ (Aspinwall, et al, 1994, p. 210). Therefore, it would be beneficial to involve pupils and allow them to generate their own success criteria, so it is more relevant and accessible to their learning. In relation to both areas of research, I recognise the importance of AFL and acting upon given feedback, as well as Dweck’s theory of mindset and motivation, which are all relevant for successful teaching and promoting learners’ well-being which I intend to prioritise in the profession. Overall, my main aim as an aspiring teacher is to involve learners in the teaching process and create a learning environment where pupils feel supported and encouraged to work to the best of their ability. Therefore, I intend to be aware of pupil’s learning needs and apply differentiated teaching if needed. 

Conclusion

In conclusion, this evaluation emphasises the significance of critical reflection within an educational profession and refers to our own independent analysis from an observation that took place in a school setting. My critical incident was supported and questioned by two areas of theoretical research, AFL and mindsets and motivation which encouraged me to reflect upon what I had learnt and how both the literature and critical incident will develop and influence my future practice. It is evident that the teaching profession requires critical reflection to produce valuable teaching, therefore my main aim as an aspiring teacher is to strive towards being a reflective practitioner. This will involve expanding and examining knowledge about learners, but more specifically in Wales being culturally aware and adapting to the new Welsh curriculum. 

Regarding the Professional Standards (found in the ‘Professional standards for teaching and leadership’ booklet), first looking at Pedagogy, my teaching approach will make use of specialised assessment techniques especially after researching AfL, to gain better insight into pupils understanding and reflect on my practice to meet learners’ individual needs. It would also be beneficial for me to remind learners that their participation and persistence in class is highly appreciated and improves both their learning and well-being, which ties in with Dweck’s work concerning mindset. Moreover, looking at Leadership, I will ensure that I demonstrate a professional attitude in my teaching position and maintain organisation in the classroom, to set a good example of leadership to not only pupils but fellow colleagues and establishments. Overall, I intend to meet each professional standard as I fulfil my teaching path, however educating learners to recognise the importance of reflection will be my main priority, which enables learners to consider their behaviour and outlook on education throughout their school experience. 
Word Count- 4360 words (without title).
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Appendices

Record 1
	KS2
9:00- 10:30 - 22/09/21 

	Where/ When:
Languages, Literacy and Communication, Humanities (English)- Topic work (World War II) 

This Critical Incident looks at the teacher’s impact of using a range of approaches that relate to their themed topic- WW2. More specifically focusing on the use of a success criteria, and the influence this had on the pupils. 

	What happened: 

The class were given the task to continue with the writing of their WW2 letter where they wrote from the perspective of an evacuee child during the Second World War- they focused on emotive language and worked on each paragraph at a time. 

Before the pupils continued writing their letters, the class discussed their aims and objectives of the lesson- the teacher wrote them clearly on the whiteboard. Following on from this, there was a central focus on the success criteria which was shown on the interactive board for the pupils to make use of in their writing. The teacher explained the importance of the success criteria allowing the class to reflect on their past writing and to see how they could improve to continue with the letter- they acquired a stronger sense of how to judge and assess their own learning.

The teacher then initiated group-work- the pupils read their letters to one another- this developed confidence and created social interaction. One-to-one support was provided by the teacher if the pupils needed further help- the teacher would highlight in green if she liked things about their work. A lot of pupils volunteered to read their letter aloud to the class. 
Each activity was carefully organised to fit the timing of the day- but I think introducing the success criteria at the start of their first lesson (before any tasks) had a positive impact on their focus throughout the day and maintained their motivation (if pupils see the purpose of their writing, they’re more likely to engage with the process) and built their self-esteem.


	Areas of possible exploration: 

-I’m interested in looking at reflective practise theorists like Kolb- the pupils being able to look back on their learning and problem solve to make judgements from an experience. 
- Assessment for Learning Theory
- Positive Reinforcement- rewarded for the mark if they meet the particular standard and objectives- motivating. 
- Humanistic & Constructivist School Approach- meeting the emotional needs of learners, providing them the choice to volunteer to read their letters to the class instead of selecting but also the learners being able to construct their own learning & connection between new & existing learning- reflecting on what they’ve learnt.
- Well-being of children- when looking at the use of Success Criteria, and how it builds their motivation and understand the purpose of their writing activity.
- Mind map- Paivio (1971) Verbal & Visual- paring words with diagrams.

	Notes: 
Distractions: The weather- the rain prevented the pupils from going outside at lunch time- perhaps quite restrictive as they had to stay in the same room to eat their lunch- difficult to zone out and enjoy their lunch time as the classroom is associated with learning. 




Record 2
	22/09/21, 11:00- 12:15
Year 6


	Where/ When:

This observation investigates the noticeable change in pupils’ behaviour when a supply teacher covered their Maths lesson after breaktime. 

This teacher covers all lessons every Thursday and then a Maths lesson on Wednesday’s- therefore the pupils are aware of this teacher and have been introduced to her many times.


	What happened: 

Maths Lesson- Pupils seemed disengaged, perhaps due to the AOLE but there appeared to be a drop in attention span. 
Maths questions on the interactive board- encouraged independent learning.
Worksheets with more maths questions that focused on timetables- different difficulty levels where the pupils could choose for themselves medium, hot, or spicy. 
More disruptive behaviour- perhaps motivated by unconscious needs (subject area, in need of more attention)- Teacher uses repetition to be clear with her instruction and to make the pupil reflect on their disruptive behaviour. 






	Areas of possible exploration:

Behaviour Management- Logical Consequences Model (Dreikurs 1968)- Disruption motivated by unconscious needs.

Teacher providing logical consequence to the offence- uses repetition and warns that if the behaviour continues, they will have to stay in at breaktime. 

Change of teacher= Change of behaviour 

Cognitive Science- Dual-coding- Verbal & Visual- use of interactive whiteboard for Maths questions but also Teacher’s explanation of method.  


	Notes: 

After playtime- Pupils were a lot louder, hyperactive so perhaps this is one of the reasons to explain the change in behaviour.









Record 3:
	23/09/21, 14:00.  KS2

	Where/ When: 
Critical Incident: Hands-Up Strategy 

Common strategy used within each subject and throughout the day as it often encourages children to learn through participation.
Raising hands before speaking enables good classroom management, increases pupils’ patience, and creates a classroom routine.


	What happened: 

Hands-up strategy worked extremely well in this Year 6 class as all pupils tend to get involved and put their hands up rather than just a few who continuously volunteer which is a common problem with this strategy.

However, one child continuously kept interrupting without putting his hand-up, therefore the teacher moved him to the front of the class. After doing this the pupil understood his behavior and instead politely put his hand up if he had a question.

There were also alternative strategies to encourage active learning as well as hands-up strategy for instance, group discussions and think-pair-share to ensure all pupils are engaged and to avoid the same pupils answering the questions.  


	Areas of possible exploration: 

Behaviour Management- Assertive Discipline (Lee & Marlene Canter)- Logical consequence to the offence.

Humanistic School Approach- provides a choice for pupils- maintains high motivation.

Operant Conditioning (Skinner 1984): Positive reinforcement- Teacher gives praise to those who wait patiently and put their hands up- encourages good behaviour for pupils to repeat. 



	Notes: 


- Perhaps a better seating arrangement could enable disruptive behaviour amongst peers- but this changes every week anyway so that the pupils can work alongside different peers. 
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