Critically Review  
Introduction 
In the article titled “factors affecting second language learning” by Lightbown and Spada (2000), the authors discussed the relevant factors that influence learners’ performance in second language learning. They hold the belief that learners can achieve success in language acquisition, whether in their first language learning or second language studying. This belief may stem from personal experiences or observations of certain individuals who are outgoing and tend to immerse themselves in the language, thereby finding numerous opportunities for learning. The factors being mentioned and discussed in the article contain motivation, attitudes, age, aptitude, intelligence, personality, and age. However, the extent to which these factors contribute to the success of language learners can vary between individuals and may not always align with research findings, as notified by Lightbown and Spada (2000). Overall, Lightbown and Spada’s (2000) stances offer a comparable comprehensive understanding of the individualized differences from the above mentioned perspectives in influencing individual performance in second language learning, but deeper reflections are worthwhile to be done across specific arguments stated. This essay aims to have a critical review of the arguments by Lightbown and Spada (2000) with a particular focus on how age may influence learners’ performance in second language learning. 

What does Second language learning involve?
Various interpretations exist regarding the concept of 'second language learning', but it generally contains the acquisition of any language other than one's native or first language, regardless of proficiency level, as long as this acquisition occurs subsequent to learning the first language (Mitchell & Myles, 2019). Some scholars argue for a differentiation between 'second language learning' and 'second language acquisition'. 'Acquisition' typically refers to the natural absorption of a second language through exposure, whereas 'learning' pertains to the deliberate and structured study of the language (Abdullaev, 2021). Second language learning thus moves beyond simply the language acquisition of a foreign language like speaking, grammar, or vocabulary, but moreover, it is about learning the target cultural norms, and interacultural communication (Abdullaev, 2021). 

Ellis (2004) provides a thorough examination of research in the field of second language acquisition. He begins by centering on the learner and identifies three main areas of research aimed at understanding language acquisition. The first area focuses on external factors influencing learners, such as social settings and interaction. The second area delves into internal factors of learners, including cognitive processes and universal mechanisms. The third area concentrates on individual language learners, aiming to elucidate variances in learning outcomes (Ellis, 2004). Ellis’s theory echoes with Spolsky’s (1985) model of second language learning, both of which emphasizes the interplay between external contextual factors and learners’ individual features to influence one’s second language learning performance. From these scholars’ demonstration of the meaning of second language learning and involved activities in study, it can be known that second language learning is complicated and studying second language learning involves multiple variables, just as discussed in the article by Lightbown and Spada (2000). 

Factors affecting students, an overview 
Lightbown and Spada (2000) clarify various factors influencing learners’ second language learning performance, including motivation, attitudes, age, aptitude, intelligence, personality, and age. Specifically, as demonstrated in the article of Lightbown and Spada (2000), age is merely one aspect among many that impacts a learner's acquisition of a second language (L2). The environment in which learning occurs, involving both classroom and extracurricular contexts, plays a pivotal role in shaping language proficiency. Additionally, individual motivation and differences in cognitive abilities, such as intelligence and aptitude, significantly influence learning outcomes (Lightbown and Spada, 2000). Personality traits and preferred learning styles also emerge as crucial determinants affecting both the pace of learning and ultimate success in language acquisition. However, delving into the study of individual learner variables poses challenges, with research outcomes often falling short of complete satisfaction (Lightbown and Spada, 2000). This shortfall can be attributed partially to the absence of precise definitions and standardized methods for measuring these individual characteristics, as well as to the intricate interactions between them. 

To comment on Lightbown and Spada’s research results (2000), it corresponds to Ellis’s statement of individual learning factors in the third area of the second language acquisition, which serve as the foundation for learners' strategic choices, ultimately shaping language acquisition results. Both of them underscore the intricate interplay among individual factors, strategies, and learning outcomes. From Lightbown and Spada’s arguments, it can also be known that making precise predictions regarding how an individual's specific characteristics impact their success as a language learner remains a daunting task (Skehan, 1991; Dornyei, 2014). Despite these challenges, the implications for second language teaching are clear. For example, while conclusive research findings on the correlation between personal factors and second language learning may be elusive, educators should acknowledge and accommodate learners' diverse aptitudes, personalities, and learning styles (Chamot, 2005). Besides, it is also important for teachers to create a supportive and inclusive learning environment that caters to the varied needs of learners (Lintangsari and Emaliana, 2020).  

Age in influencing EFL learning performance 
Among the various factors discusse by Lightbown and Spada (2000), in this section, the author will discuss the age factor in influencing L2 learners’ performance critically. Basically, according to Lightbown and Spada (2000), the correlation between a learner's age and their potential for success in second language acquisition is intricate and multifaceted. This relationship must be examined in conjunction with several key factors of 1) the sage of L2 developments 2) the goals of L2 learning and 3) the context of L2 learning. In informal language learning environments where the target language is primarily used, children may eventually attain native-like fluency in the L2. However, parents and older learners, especially post-puberty learners, often struggle to achieve such high levels of proficiency, particularly in pronunciation and accent (Lightbown and Spada, 2000). It means that post-puberty learners may find it more challenging to attain native-like mastery of spoken language, including pronunciation, word choice, and certain grammatical features. This argument is sound as adult learners, as compared to children, are forming their habits of speaking when they have spent years speaking their mother tongue. It may be difficult for mouth muscles to adapt to new pronunciation rules in English (Klein, 1986; Aarinen, 2019). Differently, for children, the acquisition of their first language does not solidify long-term pronunciation habits. Therefore, when they are exposed to a second language, they are more likely to learn a closer-to-native pronunciation standard, including correct native mouth shapes and pronunciation intensity. 

On the other hand, according to Lightbown and Spada (2000), adults and adolescents may make faster progress in mastering an L2 when immersed in contexts where they can utilize the language daily in various social, personal, professional, or academic interactions. In formal language learning environments such as classrooms, older learners like adolescents and adults may demonstrate greater efficiency in the early stages of L2 development compared to younger learners (Lightbown and Spada, 2000). This argument is supported by discovery learning theory supported. Discovery Learning proves advantageous for students undertaking second language acquisition, fostering peer interaction and facilitating both language development and concept comprehension through content (Singaravelu, 2012). Reichert and Raimond (2005, as cited in Singaravelu, 2012) propose that Discovery Learning embodies a highly student-centered and self-directed approach to learning. As highlighted by Syam (2021), DaimlerChrysler exemplifies the application of guided discovery learning principles in teaching maintenance engineers to troubleshoot automotive electrical systems. This is the reason why L2 learners, when they are immersed in some contexts, they can grasp their second language more efficient. As compared to children, adults, because of their richer social experience and personal cognitive capabilities, their interactive discovery could be much effective than children lack social and life experience. Thus, it may be a reason explaining the rationale of why adults may demonstrate their greater efficiency in L2 developments. 

Further, Lightbown and Spada (2000) stated that in cases where children continue to primarily use their native language, it might be more effective to initiate second language (L2) or English as a Foreign Language (EFL) learning at a later stage, such as early adolescence around the ages of 10, 11, or 12. In situations where learners receive only limited hours of instruction per week, those who commence learning at a later age often reach a comparable level of proficiency to those who began earlier (Lightbown and Spada, 2000). Regardless of the age at which they begin learning, one or two hours of instruction per week are insufficient to develop highly advanced L2 speakers. These demonstrate that second language learning needs huge amount of input in a consistent way. Such can be explained by the input hypothesis as proposed by Krashen (1992). According to Krashen (1992), language acquisition occurs through the comprehension of input, with comprehensible input, also known as intake, playing a vital role in this process. Listening and reading are deemed paramount, with material ideally presented at a level slightly above the learner's current proficiency (Krashen, 1992). So if the learner just takes courses once a week without consistent input, it will be hard for them to obtain good L2 learning performance. The input cases are thus suitable for both child learners and adult learners. 

However, it should be noted that age cannot be isolated from factors such as motivation, social identity, and learning conditions. Lennon (1993) states that personal motivation factors can be a positive trigger moving individuals to conquer the associated barriers when they learn English as their second language. The advanced learner, due to various intrinsic or extrinsic motivators, may work harder or learn in greater passion, which is beneficial for the L2 learning performance improvements. Learning conditions, for example, can also shape learners’ performance regardless of age differences. Whether for adults or kids, being able to immerse themselves in good language learning conditions, like facilitated by digital or mobile learning devices, tend to grasp L2 better, faster, and more efficient. This is also the reason why Lightbown and Spada (2000) state that the quality and quantity of language input for L2 learners is significant in leveraging their learning performance and L2 language acquisition success. Thus, age is not the sole factor influencing L2 learning performance, as learning English as a second language is a complicated process. But from Lightbown and Spada’s (2000) research findings, it can be known that age is indeed an important factor influencing learners’ performance. It should be noticed that children learners may obtain advantages in native pronunciation acquisition but adult learners may work equal well in reading comprehension as those starting to learn English as their second language at early age. 

Conclusions 
In conclusion, the article by Lightbown and Spada (2000) offers a comprehensive exploration of the factors influencing second language learning. The authors dissect various elements such as motivation, attitudes, age, aptitude, intelligence, personality, and learning context, shedding light on their intricate interplay in shaping learners' language acquisition outcomes. While their insights provide a robust foundation for understanding the complexity of second language learning, it's evident that no single factor operates in isolation. Age, in particular, emerges as a crucial determinant, with implications varying depending on the stage of L2 development, learning goals, and context. The discussion surrounding the age factor underscores the nuanced relationship between age and language learning, highlighting both advantages and challenges for different age groups. Furthermore, the conclusions drawn from Lightbown and Spada's (2000) research prompt deeper reflections on the multifaceted nature of second language acquisition and the need for tailored approaches that consider individual differences and learning contexts. Moving forward, educators and researchers can leverage these insights to design more effective language learning programs and interventions that cater to the diverse needs of language learners across different age groups and contexts.
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