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RECOGNITION OF PRIOR EXPERIENTIAL LEARNING (RPEL) APPLICATION FORM 

Aimee Frankland 


	1. APPLICANT DETAILS

	Name:

	Aimee Frankland

	Student number (if applicable):

	1904907

	Address:
	19 Ynysmaerdy Road 
Briton Ferry
Neath
SA11 2TE






	Telephone number:

	07554880965

	E-mail address:

	Aimee.frankland@yahoo.co.uk
1904907@student.awtsd.ac.uk

	Programme of study applied for OR registered (if current student):

	Master's in Education




	Level of study of entry (if not a current student):

	BA in Inclusive education. 

	Award title (e.g. BA, Diploma):

	BA class (1st)

	Institute/Academic Discipline/Centre:

	Athrofa / Institute of Education and Humanities 

	Campus:

	Swansea

	Employer details (for Apprentices only):

	








	2.  ACADEMIC MENTOR / RAL ADVISER

	Name:
Sarah Loxdale

	Institute:
University of Wales Trinity Saint David

	Designation:          ACADEMIC MENTOR   /   RAL ADVISER   




1.1

	3. DETAILS OF EXPERIENTIAL LEARNING FOR WHICH CREDIT IS CLAIMED 
(the text box below is expandable)

	3.1  Supporting Evidence

	
I am applying for academic credits at Level 7, drawing upon the knowledge and skills acquired during the completion of the Professional Practice - Recognition of Accreditation of Learning (RAL) modules. These modules include ECEW 7007: Evidence Informed Practice, ECEW 7013: Pedagogy and Practice, and ECEW 7003: Collaborative and Professional Practice.	Comment by Lowri Harris: As noted in a comment in your previous draft - 

I am not sure where you had this from, but you are not studying the Recognition and Accreditation of Learning module...?  The RAL module is not offered on the Education programme, and therefore you have copied content that is not relevant unfortunately. 	Comment by Lowri Harris: This introduction needs to highlight that you are looking to claim credits for experiential learning against the three modules that are available under the MA in Education. 

Throughout these modules, I have demonstrated proficiency in various focal points of learning. For instance, in the RPB3 application section, I successfully navigated the process of compiling evidence of professional practice and reflecting on its impact. This was exemplified by my detailed documentation of classroom interventions that led to measurable improvements in student performance.	Comment by Lowri Harris: ?

Furthermore, in crafting job narratives, letters, and CVs, I honed my ability to articulate my professional experiences and competencies effectively. For example, I meticulously drafted a job narrative highlighting my role as a Teaching Assistant and the impact of my support strategies on student learning outcomes. This garnered positive feedback from mentors and colleagues alike.

Moreover, I have enhanced my understanding of best practices in professional communication through the creation of tailored cover letters that succinctly convey my qualifications and suitability for specific roles. One notable example is when I crafted a compelling cover letter for a teaching assistant position, seamlessly integrating my academic background, practical experience, and passion for education to capture the attention of prospective employers.

If any sections of my application require additional clarification or validation, I am fully prepared to furnish further examples and evidence to substantiate my claims. Furthermore, I am committed to enriching the narrative by incorporating specific examples that highlight my experiential learning journey, thereby enhancing the depth and specificity of my application.







1. Pedagogy and Practice 1.1 Critically demonstrate an understanding of the importance of supporting and enhancing the achievement of all learners in their care
Description:  In my role as a Teaching Assistant in a primary setting, supporting, and enhancing the achievement of all learners is paramount. This involves providing individualized assistance to students, collaborating with teachers, and creating a positive learning environment where every child feels valued and empowered to succeed. Using Gibbs' Reflective Cycle (Gibbs, 1988), I continuously reflect on my interactions and interventions to identify areas of improvement and ensure that my support strategies are effective in meeting the diverse needs of students. This reflective practice allows me to refine my approaches, adapt to evolving challenges, and ultimately contribute to the holistic development of each student under my care. 
Feelings:  When working with a child, I feel a deep sense of responsibility and commitment towards each student's academic and personal development. Witnessing their progress and growth brings me joy and satisfaction, but I also experience moments of frustration when faced with challenges that hinder their learning (Gibbs, 1988). For example, during a literacy intervention session, I recently worked with a struggling reader who initially showed little interest in reading and faced difficulties with decoding words. As we progressed through the sessions, I noticed small improvements in their confidence and decoding skills. However, there were moments of frustration when they encountered unfamiliar words or struggled to retain newly learned phonetic concepts. Despite these challenges, I remained dedicated to providing patient and tailored support, utilising multisensory teaching techniques, and providing positive reinforcement to motivate the student. Over time, I witnessed significant growth in their reading abilities and observed a newfound enthusiasm for literacy activities, which reinforced my commitment to supporting each student's journey towards academic success and personal growth. (Gibbs, 1988)
Evaluation: Numerous studies emphasize the correlation between effective support mechanisms and student achievement. Research suggests that personalized assistance, positive reinforcement, and a nurturing learning environment are essential factors in facilitating academic success for all learners. (Peter Blatchford, Anthony Russell, Rob Webster, 2012)

Analysis:
In a mathematics class, I noticed that several students were struggling with understanding fractions. After discussing this with the classroom teacher, we decided to implement a targeted intervention plan. I began by providing additional explanations of fraction concepts during small group activities, focusing on hands-on manipulatives and visual aids to reinforce understanding. For students who needed more support, I offered one-on-one assistance during independent practice sessions, guiding them through step-by-step problem-solving strategies.

Additionally, I created tailored learning materials such as fraction cards and interactive worksheets to cater to different learning styles and abilities. These materials allowed students to practice fraction skills at their own pace and provided opportunities for reinforcement and review.

As a result of these support activities and close collaboration with the teacher, we observed significant improvements in students' understanding of fractions. They became more confident in identifying, comparing, and manipulating fractions, and their performance on fraction-related tasks and assessments showed marked improvement over time. Moreover, students demonstrated increased engagement and enthusiasm for learning mathematics, as they felt more supported and capable in tackling challenging concepts.

This case exemplifies the effectiveness of employing various support strategies, such as providing explanations, offering one-on-one assistance, and creating tailored learning materials, to address students' specific needs and facilitate their academic growth. Through collaborative efforts with the teacher, we were able to adapt our approach to meet the diverse learning needs of our students, resulting in tangible improvements in their mathematical understanding and confidence. (Bromley, 2022)




Conclusion: 
Supporting and enhancing the achievement of all learners is not only crucial for their academic success but also for fostering their overall well-being and self-confidence. As a Teaching Assistant, my role is to ensure that every student receives the support they need to reach their full potential, regardless of their background, abilities, or challenges they may face. Through ongoing reflection and collaboration with colleagues, I am committed to continually refining my practice to best meet the diverse needs of all learners in my care.   A pivotal illustration from my educational journey involves my collaboration with a multidisciplinary team to provide comprehensive support for a student diagnosed with autism spectrum disorder (ASD). Engaging in continuous reflection and constructive dialogue with colleagues, I adeptly assimilated a spectrum of strategies and accommodations to cultivate a nurturing learning environment finely tuned to the distinctive requirements of the student. This encounter significantly enriched my grasp of inclusive methodologies and underscored the indispensable role of collaborative endeavour’s in addressing the diverse needs of students effectively.
Action Plan
1. Regular Assessment: Implement regular assessments to identify students' strengths and areas for improvement.
2. Individualized Support: Provide personalized support to students based on their unique needs and learning styles.
3. Professional Development: Participate in workshops, training sessions, and professional development opportunities to enhance my knowledge and skills in supporting diverse learners.
4. Collaboration: Continue collaborating with teachers and other educational professionals to share insights, resources, and best practices for supporting student achievement.
5. Feedback Mechanism: Establish a feedback mechanism to gather input from students, colleagues, and parents on the effectiveness of support strategies, and adjust as needed.


By enacting this action plan, my objective is to fortify my capacity to support and elevate the academic performance of all learners under my guidance as a Teaching Assistant in a primary setting. For instance, by actively engaging in collaborative planning sessions with classroom teachers and sharing insights gained from specialized training workshops on inclusive education practices, I aim to contribute to the development of comprehensive support plans tailored to meet the unique needs of diverse learners, thus fostering an inclusive learning environment conducive to academic success for all students.
LO2: Critically evaluate the effectiveness of a range of learning and teaching strategies by drawing on classroom-based evidence and research evidence.
Description: In my role as a Teaching Assistant, I am tasked with assisting in the implementation of various learning and teaching strategies within the classroom. These strategies encompass a wide range of approaches aimed at fostering student engagement, understanding, and achievement. For instance, I often facilitate small group discussions to encourage peer learning and collaboration, utilize multimedia resources to cater to diverse learning styles, and employ hands-on activities to enhance conceptual understanding. Each strategy is carefully selected and adapted to meet the specific needs of individual students, ensuring a dynamic and inclusive learning environment.
Feelings: I feel a sense of responsibility and dedication towards evaluating the effectiveness of these strategies. Witnessing students' progress and engagement brings me joy and satisfaction, while challenges in their implementation may lead to feelings of frustration or concern. For example, one challenge I've encountered is when implementing a new technology-based learning platform in the classroom. Despite its potential benefits for student engagement and learning outcomes, technical issues such as internet connectivity problems or software glitches can disrupt the lesson and impede students' learning experiences. This challenge often necessitates quick problem-solving skills and adaptability to ensure that the educational objectives are still met effectively. (Government, 2021)


Evaluation: Utilising both classroom-based evidence and research findings, I critically evaluate the effectiveness of different learning and teaching strategies. This involves analysing student performance, feedback, and outcomes alongside relevant literature and studies in education. (Gov.uk, 2022)
Analysis: Through observation and reflection, I identify the strengths and weaknesses of various strategies in meeting the diverse needs of students. This analysis involves considering factors such as student engagement, comprehension, retention, and overall academic achievement. For example, while implementing a group discussion activity, I observed high levels of student engagement and active participation among most students. However, I also noticed that some students struggled to articulate their thoughts effectively in a group setting, indicating a need for alternative methods of participation. (Gibbs, 1988)

Reflection: Reflecting on my observations and evaluations, I recognize the importance of flexibility and adaptability in selecting and implementing learning and teaching strategies. I also acknowledge the significance of ongoing assessment and feedback to inform instructional decisions. For instance, based on my observation of students' varying levels of participation during group discussions, I adjusted the activity by incorporating opportunities for individual reflection before the group discussion to scaffold students' contributions and enhance their confidence in expressing their ideas. This adaptation resulted in increased student engagement and more equitable participation, demonstrating the value of reflection and flexibility in instructional practice.

Conclusion: Based on my evaluation, it is evident that certain strategies may be more effective than others in particular contexts or with specific groups of students. However, a combination of approaches tailored to individual student needs and learning objectives is often most beneficial. For example, while direct instruction may be effective for conveying foundational concepts to the whole class, differentiated instruction and small group activities may better accommodate the diverse learning styles and abilities present within the classroom. This conclusion underscores the importance of employing a flexible and student-centred approach to instructional planning and delivery, ensuring that the needs of all learners are met effectively.
Top of Form
Action Plan
1. Continuous Observation: Regularly observe student engagement and performance during various learning activities to identify effective strategies.
2. Collaboration: Collaborate with teachers and fellow educators to share insights and experiences regarding the effectiveness of different strategies.
3. Professional Development: Engage in professional development opportunities focused on learning and teaching strategies to enhance knowledge and skills in this area.
4. Data Collection: Implement a systematic approach to collecting and analysing classroom-based evidence, such as student work samples, assessments, and feedback.
5. Feedback Loop: Establish a feedback loop with students to gather their perspectives on the effectiveness of different strategies and adjust accordingly.

By implementing this action plan, I aim to further enhance my ability to critically evaluate and optimize the effectiveness of learning and teaching strategies as a Teaching Assistant at level 7. For instance, by systematically collecting and analysing data on student engagement, comprehension, and academic achievement before and after implementing specific strategies, I can gain valuable insights into their effectiveness and make informed adjustments to better meet the diverse needs of students. This proactive approach to assessment and refinement aligns with the principles of continuous improvement and reflective practice, facilitating ongoing growth and development in my role as a Teaching Assistant.








LO3: Critically select and apply the most appropriate learning and teaching strategies to enhance the attainment of a group of learners.
Description: As a Teaching Assistant, I am responsible for selecting and applying effective learning and teaching strategies to enhance the attainment of a group of learners. This involves identifying the diverse needs and preferences of students and tailoring strategies accordingly to optimize their learning outcomes. For example, when teaching a group of students with varying learning styles, I may employ differentiated instruction techniques to accommodate their individual needs and preferences.  (Welsh Government , 2016)

Feelings: I feel a sense of responsibility and commitment to the academic success of the students under my care. I am motivated to explore and implement innovative strategies that engage and support learners, but I also recognise the challenges inherent in meeting the diverse needs of a group. For instance, when implementing a new teaching strategy, such as peer tutoring, I may feel a mix of excitement about its potential benefits and apprehension about effectively managing the group dynamics and ensuring equal participation among all students.

Evaluation: Through careful analysis of student performance data and ongoing assessment, I critically evaluate the effectiveness of different learning and teaching strategies. I draw upon research evidence and pedagogical theory to inform my selection of strategies that are most likely to enhance student attainment. For example, after implementing a project-based learning approach in a science class, I analyse student project outcomes, quiz scores, and class participation rates to assess the impact of the strategy on student learning outcomes.

Analysis: By reflecting on the outcomes of various strategies, I assess their impact on student engagement, understanding, and achievement. I consider factors such as student motivation, learning styles, and prior knowledge to determine the appropriateness and effectiveness of each strategy. For instance, after incorporating gamification elements into a math lesson, I analyse student performance data to identify trends in engagement levels and concept mastery, allowing me to refine the strategy based on the observed outcomes (Gibbs, 1988)

Reflection: Reflecting on my practice, I recognise the importance of flexibility and adaptability in selecting and applying learning and teaching strategies. I also acknowledge the need for ongoing reflection and refinement to ensure that strategies are responsive to the evolving needs of learners. For example, after piloting a flipped classroom model, I reflect on student feedback and performance data to identify areas for improvement and adjust the implementation approach accordingly. (Gibbs, 1988)

Conclusion: In conclusion, the critical selection and application of learning and teaching strategies play a crucial role in enhancing the attainment of a group of learners. By drawing upon evidence-based practices and reflecting on outcomes, Teaching Assistants can effectively support student achievement and foster a positive learning environment. For instance, by consistently evaluating and refining instructional approaches based on student feedback and performance data, Teaching Assistants can ensure that their efforts are aligned with the diverse needs and learning preferences of their students (Estyn, 2019)

LO3: Critically select and apply the most appropriate learning and teaching strategies to enhance the attainment of a group of learners.
Description: In my role as a Teaching Assistant, I am tasked with selecting and applying effective learning and teaching strategies to optimize the attainment of a diverse group of learners. For instance, when teaching a class with mixed abilities, I employ differentiated instruction techniques to cater to the varying learning needs and preferences of students, ensuring that each student can succeed (Welsh Government , 2016)

Feelings: I experience a strong sense of responsibility and dedication to the academic success of the students I support. While I am enthusiastic about exploring innovative strategies to engage and support learners, I am also aware of the challenges inherent in meeting the diverse needs of a group. For example, when introducing a new collaborative learning activity, I may feel excited about its potential benefits but also apprehensive about effectively managing group dynamics and ensuring equitable participation among all students.

Evaluation: Through systematic analysis of student performance data and continuous assessment, I rigorously evaluate the effectiveness of different learning and teaching strategies. For instance, after implementing peer tutoring sessions in a language arts class, I analyse student progress data and compare it with pre-intervention performance to determine the impact of the strategy on student attainment. Drawing on research evidence and pedagogical theory, I then adjust my approach to prioritize strategies that are most likely to enhance student learning outcomes.

Analysis: By reflecting on the outcomes of various strategies, I assess their impact on student engagement, comprehension, and achievement. For example, after incorporating hands-on activities into a science lesson, I analyse student feedback and assess their understanding of the concepts taught. Considering factors such as student motivation, learning styles, and prior knowledge, I discern the effectiveness of each strategy and refine my approach accordingly (Gibbs, 1988)

Reflection: Reflecting on my practice, I recognize the importance of flexibility and adaptability in selecting and applying learning and teaching strategies. For instance, after piloting a flipped classroom model, I reflect on student feedback and performance data to identify areas for improvement and adjust my instructional methods accordingly. I also understand the need for ongoing reflection and refinement to ensure that strategies remain responsive to the evolving needs of learners.

Conclusion: In conclusion, the critical selection and application of learning and teaching strategies are essential for enhancing the attainment of a diverse group of learners. By drawing upon evidence-based practices and reflecting on outcomes, Teaching Assistants can effectively support student achievement and cultivate a positive learning environment. For instance, by continually evaluating and refining instructional approaches based on student feedback and performance data, Teaching Assistants can ensure that their efforts are aligned with the diverse needs and learning preferences of their students (Estyn, 2019)


Action Plan
1. Needs Assessment: Conduct a thorough assessment of the group of learners to identify their individual strengths, weaknesses, and learning preferences.
2. Strategy Selection: Based on the needs assessment, select a range of learning and teaching strategies that are tailored to the diverse needs of the group.
3. Implementation: Implement the selected strategies in the classroom, ensuring that they are effectively communicated and scaffolded to support student learning.
4. Monitoring and Evaluation: Continuously monitor student progress and evaluate the effectiveness of the strategies through observation, assessment data, and student feedback.
5. Reflection and Adjustment: Reflect on the outcomes of the strategies and adjust as needed to optimize student attainment. This may involve seeking feedback from colleagues and students and exploring alternative approaches where necessary. (Government, 2021)

By diligently following this action plan, I endeavour to elevate my proficiency in critically selecting and implementing suitable learning and teaching strategies to bolster the academic achievement of a group of learners in my role as a Teaching Assistant. For instance, through regular attendance and active participation in professional development workshops focused on pedagogical approaches, I seek to broaden my repertoire of instructional techniques and refine my ability to tailor them to the diverse needs of students.






LO4: Engage with critical dialogues about pedagogy and practice and evidence and share their professional practice.

Description: As a Teaching Assistant, engaging in critical dialogues about pedagogy and practice involves actively participating in discussions with colleagues, educators, and other professionals to explore and evaluate different approaches to teaching and learning. For example, during a staff meeting, I contributed to a dialogue about the effectiveness of project-based learning in promoting student engagement and deeper understanding of complex concepts. By sharing my experiences with implementing this approach in the classroom and discussing evidence from educational research, I contributed to a robust discussion that informed our professional practice. (Gibbs, 1988)

Feelings: I feel both eager and apprehensive about engaging in critical dialogues. While I am excited to learn from others and contribute to discussions, I also experience moments of uncertainty and self-doubt about the validity of my perspectives and contributions. For instance, during a professional development workshop on differentiated instruction, I felt nervous about sharing my opinions on the topic, fearing that they might be perceived as inadequate compared to those of more experienced educators. However, as the discussion progressed, I realised the value of my unique perspective and felt more confident in sharing my insights. (Estyn, 2019)

Evaluation: Through participation in critical dialogues, I critically evaluate various pedagogical approaches, instructional methods, and evidence-based practices. For example, during a departmental meeting focused on integrating technology into the curriculum, I evaluated different digital tools based on their alignment with learning objectives, accessibility for diverse learners, and potential impact on student engagement. By drawing upon research literature, educational theory, and my own experiences, I assessed the strengths, weaknesses, and implications of different perspectives and practices.

Analysis: By analysing the content and context of critical dialogues, I deepen my understanding of pedagogy and practice. For instance, during a professional learning community session, I analysed the implications of culturally responsive teaching assistant practices for promoting equity and inclusion in the classroom. Considering factors such as student diversity, learning outcomes, and the socio-cultural context, I assessed the relevance and applicability of different approaches in diverse educational settings. (Blatchford, 2012)

Reflection: Reflecting on my engagement in critical dialogues, I recognise the value of diverse perspectives and the importance of being open-minded and receptive to alternative viewpoints. For example, after participating in a debate about the role of standardised testing in education, I reflected on how differing opinions enriched our understanding of the topic and challenged my own assumptions. I also acknowledged the need for ongoing reflection and self-assessment to continuously refine and improve my professional practice. (Gibbs, 1988)

Conclusion: In conclusion, engaging in critical dialogues about pedagogy and practice is essential for professional growth and development as a Teaching Assistant. By actively participating in discussions, sharing professional insights, and critically evaluating evidence-based practices, Teaching Assistants can enhance their professional practice and contribute to positive educational outcomes for students. For instance, by engaging in collaborative lesson planning sessions and sharing evidence-based instructional strategies with colleagues, I contribute to a culture of continuous improvement and innovation in our school community.












Top of Form
Action Plan
1. Active Participation: Actively participate in professional development workshops, seminars, and conferences focused on pedagogy and practice to gain new insights and perspectives.
2. Collaborative Learning: Collaborate with colleagues and educators to establish a professional learning community where critical dialogues can take place regularly.
3. Evidence-Based Practice: Incorporate evidence-based practices into daily teaching and learning activities and share successes and challenges with colleagues during critical dialogues.
4. Reflective Practice: Engage in regular self-reflection and peer reflection to critically evaluate and improve professional practice based on insights gained from critical dialogues.
5. Action Research: Conduct action research projects to explore innovative pedagogical approaches and share findings with colleagues through critical dialogues, contributing to collective professional learning and growth.
By enacting this action plan, I endeavour to elevate my capacity to engage in critical pedagogical dialogues, exchange evidence-based practices, and continually refine my professional expertise as a Teaching Assistant. Reflecting on this experience, I find that it has profoundly enriched my role as a Teaching Assistant. It has fostered a deeper appreciation for the intricacies and unique requirements of students, particularly those with autism spectrum disorder (ASD). Through the integration of tailored strategies and accommodations, I have honed my skills in cultivating inclusive and nurturing learning environments. Furthermore, the collaborative dynamics within a multidisciplinary team have underscored the pivotal role of teamwork and dialogue in effectively addressing the diverse needs of students. Consequently, this encounter has not only deepened my comprehension of inclusive methodologies but has also empowered me to adapt and innovate in response to the ever-evolving demands of the educational environment. 
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	Aimee Frankland

	
Signature:  Aimee Frankland 

	
Date: 15.03.24




Once you have completed the above sections, you should ask your Academic Mentor/RAL Adviser to complete section 4 below who will then submit your application to the 

	
4.  STATEMENT FROM ACADEMIC MENTOR OR RAL ADVISER

	(the text box below is expandable)

	
For claims relating to Specific Credit, the Academic Mentor should firstly hold a professional discussion with the applicant. Following this, they should comment on the portfolio of evidence, evaluate the applicant’s prior experiential learning and recommend whether the applicant’s learning may be recognised in terms of equivalence to the module(s) for which credit is claimed (the Academic Mentor role is described in the RPL Policy).

For claims relating to General Credit, the RAL Adviser should firstly hold professional discussions with the applicant. Following this, they should comment on the portfolio of evidence and the reflective essay evaluating the learning that has been achieved in relation to the volume and level of credits claimed (the RAL Adviser role is described in the RPL Policy).
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Signature: Aimee Frankland

	
Date:




September 2023		                                       RPEL Application Form 
image1.jpg
S ] Prifysgol Cymru
N{ ¥ Drindod Dew Sant

2" University of Wales
Trinity Baint David




