OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:
26/9/22 - Year 7 Food Tech lesson - 9:10-10:10

	Where and When: Context of the observation – subject/AOLE, general classroom context

Monday 26th September: 1st lesson of the day - year 7 cooking lesson. AoLE - Science & Technology. 
The pupils had a seating plan - boy/girl.

The lesson started by re-capping the previous lesson on where the pupuil had a practical lesson on chopping up carrots using different styles: sliced, batons etc. The pupils had to fill in self-assessment sheets for their work from the previous lesson. After, the pupils had to watch a video on food poisoning and note down any rules they saw in the classroom.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

One pupil wasn’t engaging with the self-assessment task - he just sat quietly and didn’t ask for help, but it was obvious that he didn’t know what to do. The teacher went up to the pupil and explained how to do the worksheet bit by bit so that he understood a bit better. She explained the first part in more detail. She referred back to his individual work from the previous lesson, not just the lesson on a whole. 

After 5 minutes, she went back to the same pupil (2nd time) as she could see that they still weren't engaging properly, he only completed the first part of the worksheet so she went back over and explained the next part of the worksheet. 

The teacher went back to the pupil that wasn't engaging (3rd time) - he seemed not to be able to concentrate so she helped with the next part of the task. 

She then went over to him for the (4th time) - she was talking to the pupil about the task, she really helped him; she never gave him a straight answer as to what he had to fill in, she always asked him questions so that it made him think about what he had to write instead of just giving him the answer - it helped him understand the task better. Referred back to his own diagram from the previous lesson. Whilst everyone was completing the self-assessment sheet, the teacher was always walking around the classroom making sure everyone was on task. 

Again, the teacher went over to the pupil who wasn't engaging (5th time) and asked him questions - but the other girl sat next to the boy kept answering the questions for him - the teacher didn't say anything about her interrupting. 

They had to glue their worksheet in - the pupil who was struggling had to be shown how to glue his sheet in - he needed individual attention.

The child who struggled with the self-assessment task was engaged with this part of the lesson.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Cognitive Load Theory - Sweller, 1998: Pupil given instructions individually ‘step-by-step’.

Humanistic School (3 schools in psychology)

Dual Coding - Paivio (1971) - teacher refers back to the pupils diagram from previous lesson to help him answer the self-assessment sheet.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

First lesson of the day .Small classroom with around 14 pupils. Not too many distractions. The instructions of the lesson were very clear and sinmple, and the teacher made sure that everyone understood the instructions given. Some pupils needed more explanation whiulst others seemed to complete the task with ease. 







Record 2
	[bookmark: _Hlk116560278]Date and time, year group:
26/9/22 - Year 7 I.T lesson - 10:10-11:10

	Where and When: Context of the observation – subject/AOLE, general classroom context

[bookmark: OLE_LINK3][bookmark: OLE_LINK4]Monday 26th September: 2nd lesson of the day - year 7 I.T. AoLE - Science & Technology. 
The pupils didn’t have a seating plan so could sit wherever they liked - they hads to wait outside the classroom before coming in. 

 The lesson was all about time spent online and the aim of the lesson was for pupils to create a poster showing the importance of spending less time online. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher gave everyone 5 minutes to get their screen ready. One pupil wasn't engaging - teacher took charge of their screen from the main computer at the front to help him get started and explained to him what to do.  

The class was being loud, so the teacher added a tally to the board - each tally = 1 minute taken off of their breaktime. 

That pupil was not on task but he seemed to know a lot about computers so he showed the teacher what he could do which had nothing to do with the task. The teacher made a deal with the pupil - he said he'd show him how to code on a computer if he completes the original task which was to fill in the grid on page 5 of their notebooks of how much time they spend online and offline - the pupil is still not engaged with the task. The teacher said if he doesn't start doing the task minutes will be added to the board (tally) and each tally on the board would mean 1 minute taken off of their morning break. 

After 5 minutes the teacher then comes back to the same pupil and checks how he's getting on - he takes interest in the pupils interests so he can help with the task.   

For the next task the pupils were told they needed to create a poster. The same pupil that wasn't on task earlier was now not on task this time either - this time the teacher paid more attention to him. From the teacher computer, he looked at this pupils screen to see what he was doing and to make sure he was kept on task. 
 
The teacher says that if pupils are on things they shouldn't be then he'll add a tally to the board. 

The same pupil who still wasn't engaging got given a choice - if he puts all the written work on the lleaflet first, the teacher will show him how to add photos afterwards (positive punishment etc).The child who wasn't engaged is now engaged so a tally was taken off the board as he did what the teacher had asked. 

He then went over to check on the pupil that wasn't engaged and said one thing he liked about his work. The pupil asked if he could put his work on the big screen - the teacher said yes if he'll do the original task (choice). 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Behaviourism - Watson (2013)

Gibbs (1988)

B.F.Skinner (1971) - Positive Punishment diagram - taking away pupils break time (tally on the board) giving one pupil an option if he completed certain tasks. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Very busy classroom - pupils were allowed to sit where they liked therefore it was quite a noisy classroom. Easily distracted by things on the computer other than the task - when pupils weren’t on task the teacher locked the classes screens and explained what to do etc. Directions very clear as to what to do - instructions also displayed on the white board at the front. 







Record 3
	Date and time, year group:
26/9/22 - Year 7 English lesson - 11:30-12:30

	Where and When: Context of the observation – subject/AOLE, general classroom context

Monday 26th September: 3rd lesson - year 7 English : AoLE - Communication and Language. 
The pupils had a seating plan - they hads to wait outside the classroom before coming in. 

Aim: recap on the previous lesson of the story ‘Odyssey’ - write a letterto a stranger from the POV of the main character explaining what happened in the story.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

1st task - to recap on the previous lesson and write 3 sentences using key words given. Pupil was not engaging; the teacher went over to him on his own and got down to his level to try and get him to do the work.

The teacher explained the next part of the task -  to write a letter to a stranger. The previous pupil who she had to speak to on his own wasn't engaging. She goes down to his level and speaks to him softly whilst the rest of the class is completing a task. He seems to be sleeping so she asks him what's wrong and whether or not he got enough sleep the night before. She gives him idea's on ways to help him go to sleep earlier and tells him why it's important to be getting enough sleep. As there's a group task going on in the background she doesn't single him out and doesn't make him feel embarrassed by calling him out in front of the rest of the class. 

Throughout the lesson the pupil who was 'sleeping' hasn't engaged at all, she didn’t seem to go over again this timne.

After 10 minutes, the teacher went back to the same sleeping pupil - she goes to speak to him 1:1 and explains the task to him a bit differently so that he understands. He started doing the task right up until the end of the lesson. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Well-being - why hasn’t the pupil had enough sleep and why is he not able to concentrate in the lesson?

Speaking 1:1 with pupils - why does this benefit them?


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Some pupils were working in pairs and/or groups, whilst the pupil who didn’t seem to be engaging wanted to work on his own. 















