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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Develop your vocabulary to allow you to present work with a more academic tone.
	I have tried to write in an academic tone but still feel this could be improved. 

	Targed/Target 2
	Engage with a wider range of literature to support and develop a critical stance.
	I have read widely, looking at books, journals, government guidance documents, websites etc. 

	Targed/Target 3
	Vary conjunctives so that your work is more interesting to read.
	I have tried to use a wider variety of conjunctions. 























How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base

Introduction 
A school development plan is a working document schools use to reflect on their progress and adjust with the aim of improving learner outcomes. However, these are large documents with several targets the school set out, therefore, the focus will be on oracy skills. This is because oracy is a skill that is needed throughout life and yet it is not an area directly taught in schools. Drawing on the school development plan will seek to establish how this skill is being developed within the school setting, or whether it is an area that needs to be improved. The school itself is set within an urban area of South Wales with 513 pupils on roll. The national average for free school meals (FSM) is 21% (Estyn, 2022), but the school have an above average FSM entitlement with 33% of pupils eligible (Placement School, 2022). As suggested by Oliver, Haig and Rochecouste (2008) many pupils outside of the school context conform to adult expectations of language use who may not use a vast range of vocabulary. As a result, pupils from more deprived areas are more likely to experience low self-esteem, misunderstanding and behavioural problems (Oliver, Haig and Rochecouste, 2008). It is for this reason that the school development plan will be used to understand how the school critically reflect on and improve this area.  
Literature review 
The school development plan (SDP), sometimes referred to as a school improvement plan, is a working document that sets out how the school will use evaluation, improvement, and accountability to provide learners with the best outcomes and opportunities for development regardless of their backgrounds (Donaldson, 2015; Welsh Government, 2022). Every school should therefore be working towards helping pupils achieve the four purposes of the new curriculum for Wales. To achieve this, the school must implement high expectations for their learners which will come through in their SDP. Furthermore, the SDP is regularly used by a school to self-reflect on their performance and data. The data used to measure the impact of the SDP comprises of qualitative and quantitative data. This information will be collated, and the school will use this to set out how they aim to meet national targets for literacy, numeracy, and educational attainment (Welsh Government, 2014). With that said, the SDP is a large document that consists of several targets that the school aims to implement to improve learner outcomes. Therefore, oracy will be the focus of this review. 
Oracy is a term coined by Andrew Wilkinson in 1965 (Jones, 2017; Mercer and Mannion, 2018) and is defined as “the ability to use oral skills of speaking and listening” (Mercer and Mannion 2018, p.8). It is an important skill that forms the basis for the ability to communicate and to understand the world around us. However, there have been many debates throughout the years surrounding oracy and its use in the classroom. Coultas (2015) suggests that in the past, emphasis was put on ‘fixing’ a child’s language and that working class children were at a deficit because of the language they were exposed to outside of the classroom. However, as research suggests, teachers are in a unique position to influence learner outcomes and life chances, particularly for working class children, by developing a vast range of vocabulary usage within the classroom (Coultas, 2015; Hill, 2021). Equally, this can influence how children become well informed and critically reflective members of society (Hill, 2021). Thus, the impact of oracy skills should not be ignored in favour of written and reading skills (Jones, 2017; Mercer and Mannion, 2018; Smidt, 2009).  
Despite that, more recent debates suggest that children should be encouraged to use real talk in the classroom which values “all voices and dialects equally” (Coultas 2015, p.75). Mercer and Mannion (2018) further suggest that positive gains are made in a child’s education when “they are explicitly taught how to use talk effectively in the classroom” (p.10). Therefore, both a mix of real talk and broader vocabulary should be emphasised in the classroom to provide a well-rounded experience of language. Subsequently, because of the PISA results in 2009, the Welsh Government now recognise the importance of talk and have put more emphasis on literacy skills, further incorporating it within the new curriculum for Wales as part of the cross curricular skills framework (Welsh Government, 2019). However, PISA results come with their own problems. Sample sizes can vary between countries which can lead to misleading information, and it does not account for the context of the country and its unique cultural differences (Forestier and Adamson, 2017). Therefore, the results should be considered in the grand scheme of things and used with caution when interpretating them. 
With that said, drawing from theoretical work allows the development of oracy skills to be understood. Throughout literature it is suggested that children learn to talk and construct meaning before being able to read and write (Kouzlin, Gindis, Ageyev and Miller, 2003; Smidt, 2009). Drawing upon a sociocultural perspective, young children primarily learn words without understanding the wider context of their meaning. This is because a child’s first talk is primarily made up of nouns that give a clear explanation of an object (Mercer and Littleton, 2007; Smidt, 2009). However, using more complex words to describe an object requires higher mental functions which young children have not developed yet. Therefore, to achieve these skills Piaget and Vygotsky suggest social interaction is key. 
Vygotsky acknowledges that a child’s development of language is pivotal for them to be able to create meaning. However, oracy skills enhance the ability for thought (Kouzlin, Gindis, Ageyev and Miller, 2003; Bartlett and Burton, 2016). As Vygotsky acknowledges, the zone of proximal development puts social interaction at the forefront of children developing new ways of thinking as they use language and thought which are intricately linked (Jones, 2017). Equally, Piaget recognised how children’s knowledge changes from concrete to abstract as they grow with “language and symbolic representation facilitates imagination and fantasy” (Halpenny and Petterson 2014, p.1). That said, both Vygotsky and Piaget have their limitations. Vygotsky’s work does not account for slow cognitive growth in children or depict what level of oracy the teacher needs to be successful at teaching it (Newman and Latifi, 2021). Additionally, Piaget’s work focuses on a typical child, neglecting factors such as culture and social interactions that influence a child’s thought process (Fox and Riconscente, 2008).   

Developing an action point 
The school development plan (SDP) sets out a strategic plan which stipulates the actions a school will take to improve learner outcomes and the strategies they will implement to achieve these (Welsh Government, 2014). This is conducted through a self-reflection process that a school carries out focusing on factors that impact the achievement and progress of their learners whilst highlighting areas of success. This process is conducted on a school level as well as a national level to ensure they are meeting targets set out by the Welsh Government. According to Estyn (2021), the self-reflection process should draw from a wide range of evidence and avoid focusing on small measures that drive negative behaviours. If a school is honest in its reflection, it will be able to identify its priorities and be able to plan how to address and improve them. This correlates to literature which suggests schools with a high awareness of their priorities and values can acknowledge their strengths and feel secure enough to draw attention to their weaknesses (MacBeath, 1999). Unfortunately, literature also draws attention to negative attitudes. It suggests some schools may become complacent in their approaches, only acknowledging their strengths, and choosing to ignore their failures. MacBeath (1999) acknowledges this drawing attention to a study in which secondary teachers believed “ignorance is bliss” as they did not want to know how they were performing (p.3).  
With that said, the Welsh Government (2022) states that the SDP is a legal working document, therefore, the school should follow these guidelines and regularly review the SDP to keep it up to date, ensuring a true reflection of the school and its context. During the process, the school will undertake strategic planning for their SDP, this means they need to involve all stakeholders in the process. This is important because all stakeholders have a say in the school and will be affected because of measures put in place. The placement school (2022) includes the headteacher, governing body member, senior leadership, and class teachers in their SDP process. They further ensure all staff within the school are aware of the SDP and factors that influence the progress and achievement of their learners, for example, the surrounding culture and context of the school’s locality (Ekins and Grimes, 2009; Welsh Government, 2022). With everyone working towards the same goal, this should make the strategies put in place more effective. This contrasts with literature that argues problems arise in the development process due to a lack of “knowledge and understanding”, “time constraints” and “complexity of the problem” (Meyers and VanGronigen 2021, p.439). Estyn (2021) further suggests that the school’s capacity to implement the strategies can be a problem which means targets should be realistic. Furthermore, whilst schools draw attention to how they need to improve and how they will get there, an important consideration is the professional development of their teachers. Thus, this should be included in the SDP to ensure all opportunities for improvement can be grasped.  
For an SDP to be implemented successfully, the school will set out how they are going to achieve their targets. This means the school will need to use data analysis to measure the impact the strategies are having. In the SDP for the placement school, they set out how they plan to measure the oracy skills of their learners, these include “improved standards in oracy”, “building blocks data” and “listening to learners” (Placement School, 2022). However, the school do not explain how improved oracy levels can be measured. It could be argued that the measurement of this skill is subjective as literature suggests more real talk should be encouraged in the classroom (Coultas 2015; Nimela, 2019). However, this may include slang language which traditionally has not been considered acceptable in the classroom. Research by Mazer and Hunt (2008) found that slang language used in the classroom has adverse effects on learner outcomes, the classroom climate and how motivated the learners feel. Therefore, it is advised that this type of language is not acceptable when promoting oracy skills. Equally, research suggests that positive slang words such as ‘cool’ can be used for praise and raise morale in the classroom, so this does not mean all slang is bad (Mazer and Hunt, 2008). Following the Welsh Government (2022) guidelines, the school reviews its SDP every three years and at intervals throughout the year. The oracy lead in the school believes that the impact of oracy improvement is evidenced through the learner’s written work and classroom talk, with more extensive vocabulary being used. This correlates to Vygotsky and Piaget’s theories that social interaction is key to language development and that exposure to more complex words leads to higher order skills being developed and used (Mercer and Littleton, 2007; Smidt, 2009; Bartlett and Burton, 2016).  

Reflection and evaluation 
The school has developed a very detailed account of the areas they aim to improve and areas where they celebrate their strengths. It is further evident in the school’s SDP how they aim to measure the impact of oracy levels of their learners to meet the four purposes of the curriculum (Donaldson, 2015). However, some clear examples would be useful to understand what they are measuring. For example, they could indicate whether the levels they are measuring are the ability to use complex adjectives, nouns, verbs, and adverbs or whether they are suggesting it is the ability to structure well-formed sentences which provide clarity and meaning for the intended audiences. They state in their SDP “listening to learners” is used to measure impact which is pivotal for the implementation of strategies to be successful (Placement School, 2022). Still, it could be argued that more specificity would be beneficial in terms of understanding strategies that are going to improve oracy skills. 
Drawing from theory and the idea that learning is constructed through a social process the school could aim to provide rich opportunities for talk to be developed (Jones, 2017). This might be through debates, role play, and topic discussions which allow learners to freely think and form ideas or opinions. The teacher can also promote the learner’s inquisitiveness by challenging them to use a new word every day/week within their writing. Furthermore, studies carried out by Macloed, Macmillan and Norwich (2007) acknowledged the advantages of using recording devices in the classroom. This method allows learners to hear themselves speaking and provides the teacher with the opportunity to enhance their oracy skills as they progress.  
Moreover, the types of questions learners are asked in the classroom can significantly hinder or enhance their oracy skills. Questions designed to recite or guess what the teacher wants to hear hinder the learner not allowing them to think for themselves (Coe et al, 2019). By developing probing and challenging questions to prompt thinking and inquiry, learners can use thought and develop their answers before responding. In turn, they are given the opportunity to use more complex language (Diadau, 2014). This is also acknowledged in the Welsh Government (2015) guidance which suggests that effective talk is needed to develop “concepts and language patterns” (p.15). By talking about a subject effectively this should translate to their written work, hence improving their oracy skills. 
Upon discussions with the oracy lead in the school, it was evident the school is making every effort to improve the oracy levels of their learners. As Macleod, Macmillan, and Norwich (2007) suggest, the key to improvement is training. The school has dedicated INSET days to staff training to improve oracy levels, inviting specialists within the area to come and talk to staff, providing practical ideas that can be implemented in the classroom. 

Conclusion  
To conclude, the SDP is a working legal document that needs to consider all aspects of the school, involving all stakeholders in its creation for its implementation to be successful. Using self-evaluation is a very effective way of providing an honest account of what is working well and what needs improving in a school. This will be different for every school as it considers the wider community, the locality of the school and the culture it is surrounded by. Additionally, through this process, I have reflected and considered how my own practices in the classroom are helping to develop learners’ oracy skills. Drawing from the literature review, I understand the importance of learning as a social process. By developing thought provoking questions and allowing for more talking opportunities, I believe this will engage learners in meaningful conversations where more complex language can be modelled and scaffolded upon. In turn, this should improve all aspects of literacy skills. It is for this reason I believe it is important to develop comprehensive oracy use in the classroom which will filter through into written work and reading ability.     
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