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	Targets
	How you have worked on this
	An example can be found on

	Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  


	To address this target, I have extended my use of journal articles by utilising the UWTSD database. Thus, I have included several peer reviewed books and articles in this assignment.
	An example of this can be found in my reference list on pages 13-18.

	Synthesis research into your writing to aid the support of your key points.
	I have synthesised research into my writing to aid the support of my key points when possible.
	A synthesis of research into my writing to aid the support of my key points can be found on pages 4-12.

	Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.

	To address this target, I have engaged with a wider range of literature to ensure that I support and critique statements.


	The wide range of literature I have engaged with can be viewed in my reference list on pages 13-18. I offered opposing views on pages 5, 6, 7, 8 ,9  and 10.

	Ensure greater elaboration of recommendations for pedagogy development when discussing counter arguments. 
	I have ensured greater elaboration of recommendations for pedagogy development when discussing counter arguments throughout my assignment.
	Examples of greater elaboration of recommendations for pedagogy development when discussing counter argument can be found on pages 4, 7, 8 and 12.
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For this assignment I will write a project proposal for a school community project based on child safety and inclusivity in sports using my knowledge of teaching seven to eleven-year-olds. Rivera (2022) describes a project proposal as a document that lists the relevant details for all involved parties to commence a project (Rivera, 2022). A project proposal intends to raise the community's aesthetics, education, or the quality of life in the neighbourhood (Lohrey, 2019).
The school will be referred to as “School A” to ensure anonymity and confidentiality. This project proposal will be for school A, situated in the Swansea area with approximately 400 pupils (Swansea Government, 2022). It will consist of two sessions a week, one during the school day and one afterschool for a class of twenty-five children between the ages of eight and nine (year four). This will consist of six weekly sessions, following this there will be an opportunity to get together in the following weeks to discuss what has been learnt on how to be inclusive and safe in sports. The school’s outdoor facilities will be utilized because they are a reasonable size for all participants of the project. Despite this being weather dependent, the school also has indoor areas that will be available.
There will also be an opportunity for parents to do some sports activities with their children and their community, for them to test what they have learnt, with the availability of the sports coaches to continue providing support as required. On completion of these sessions, the children will be asked to teach what they have learnt to a younger cohort of children in their school.
I would like to focus on members of the school community, specifically local sports coaches in the area and the children’s families to promote child safety and inclusivity for the children and their families for this project. The project will be carried out using this outside organisation to teach families and their children during different school days, workshops after school and on weekends. 
I have chosen this focus for my project proposal because it will support both the behavioural and social aspects of children’s learning because they will be learning about the safety of themselves and others within the context of sports and the importance of inclusivity in sports. A school sport survey identified that boys are more likely to participate regularly in sport compared to girls (Welsh Government, 2022a). In relation to this, there is a specific target in encouraging girls’ participation in sports. Hence the importance of informing children and their families of inclusivity in sports.
The Children’s Safety Network (n.d) note that sports can help children’s mental and physical health by teaching them how to collaborate with others, as well as enhancing their coordination and self-confidence. In agreement, the Welsh Government (2017a) believe that this contributes towards achieving a generally healthier population and improved well-being outcomes, boosting the citizens of Wales’s levels of physical activity and providing elite athletic pathways for all participants is a focussed goal. Therefore, it is important that the school and its community are encouraged to participate within sports by understanding the importance of safety and inclusivity.
The Welsh Government (2022b) desire that all schools in Wales need to be community focussed and help foster a close relationship with families, attend to the their community’s needs and work well with other agencies and organisations. In agreement, the collaboration between the school and its community relates to Donaldson’s twelve pedagogical principles. Specifically the twelfth principle which states that effective learning and teaching encourages collaboration (Donaldson, 2015). This project proposal encourages children and the community to become ethically, informed citizens and healthy, confident individuals in relation to the Curriculum for Wales’ four purposes because they are participating in sports and learning the importance of ensuring inclusion for everyone (Welsh Government, 2020a).
Bronfenbrenner’s (1979) ecological systems theory suggests that children’s development depends on their interactions with their environment, he believes they are encompassed inside five systems. Firstly, the child is surrounded by the microsystem that includes their immediate community, parents, siblings and school, which are likely to have a direct impact on their development. Next is the mesosystem, which are the other teams around the learner, within close settings from the wider community such as the area the child lives in and the interactions between the microsystems (Akbayrak and Douglas, 2022). This helps generate a healthy, positive relationship between families and schools, which will likely have a constructive impact on the child’s development. The third level is the exosystem which is their indirect environment such as their economic system, political organisation, educational framework, government administration and religious approach. Next, is the macrosystem which consists of a child’s social, cultural and historical influences and experiences. Finally, there is the chronosystem which consists of all of an individual’s experiences in their lifetime such as major life transitions, historical events and environmental impacts. 
This project is advisable according to Bronfenbrenner’s theory because the children will be supported at every level of his ecological systems theory. This is because the children will be surrounded by their teachers and parents with support in sports in general at the microsystem stage. Following this, the children’s families and their local community such as the sports coaches will be interacting at the mesosystem stage. At the exosystem stage the children will be impacted by the Curriculum for Wales because this is the basis for their education. Moreover, the children will be impacted by all the social, cultural and historical influences surrounding them at the macrosystem stage. Finally, the children will incorporate the experiences they have had during their lifetime at the chronosystem stage.
In accordance with this, Cynefin is a term that refers to the various interconnected elements of our environment and experiences that have an impact on the way that we perceive the world and behave in ways that we can never fully comprehend (The Cynefin Co, 2020). According to Williams (2021) Cynefin is a basic idea that underpins the Welsh Curriculum, it is a notion that encourages learners to investigate, create connections and build understanding of themselves within our inclusive, modern and diverse society. The Welsh Government (2020b) state that Cynefin is a cultural, social and historic location that has created and is still shaping the community it is home to. It is a place where individuals feel like we belong, where people and environment are familiar and the sounds and visions are reassuringly noticeable. According to The National Assembly for Wales (2001) children’s involvement in community life on a variety of levels is crucial to simultaneously encourage their achievement and development while also providing for others.
Sports Wales (n.d) discuss the vital role that sport in schools plays in getting young people active and encouraging them to build an enjoyment of sports for life. However, according to Rimmer and Rowland (2007); Rimmer (2008); Auxter et al (2010); Stanish (2010), cited by the Department for Education (2013) there are barriers to participating in sports for pupils with disabilities, including inadequate facilities and equipment, staff without sufficient training and insufficient programs and curricula that are inaccessible. Thereby, it is crucial that all schools begin to consider this and think of ways to reduce this barrier. Perhaps through fundraising these facilities and the equipment can be obtained to provide an inclusivity in sports within their schools.
According to the Department for Education (2014) refusing education or access to any facility, benefit or service in a form that students with specific protected characteristics are unable to access, or are refused to be provided with on the basis of a differing characteristic including sports and leisure activities is unlawful under the 2010 Equality Act. Therefore, ensuring that children and families are aware of how to be inclusive is crucial and the project will also benefit teacher’s by providing them with additional specialised knowledge about sports. Sports Wales (2022) discovered that only sixty percent of schools have the equipment which enables inclusion of pupils who are disabled, have an impairment or Additional Learning Need (ALN) when they conducted a school sport survey.
Barton (1998) cited by Armstrong (2003) states that all children and adolescents must partake in inclusive education and all exclusionary practises must be abolished. The concept of inclusion requires methods to increase involvement (Kiuppis, 2018). However, according to Spajj et al (2014) it is critical to remember that when discussing inclusion in sports, non-participation does not equate to social exclusion, which happens when individuals want to participate but are unable to.
Kirsty Williams (2017) cited by the Welsh Government (2017b) states that learners should not be restricted from reaching their potential according to geographic location, poverty, or formative experiences. Moreover, under the 2010 Equality Act, discrimination against a student is prohibited based on the race, sex, religion or belief, disability, sexual orientation, or gender reassignment of another person with whom the student is associated (Department for Education, 2014).  Similarly, Rawls’ theory of social injustice is based on the reality of reasonable pluralism, Rawls' theory believes that moral agreement limited to a political notion of justice, or what he considers an overlapping consensus, can be reached by individuals who cannot agree on religious, moral, or philosophical goals (Rawls,1921). He thinks there must be more moral fairness in a society.
Dewey’s experiential learning theory suggests that everything occurs within a social environment and that the best form of learning is by having experiences (Dewey, 1938). Similarly, Kolb’s theory implies that experiences, thoughts, emotions and environment impact learning processes (Practera, 2021). His theory consists of four stages which are concrete experiences, reflective observation, abstract conceptualisation and active implementation (Kolb, 1984). Therefore, children and families participating in sports, reflecting on their experiences, concluding them and testing what they have learnt with other children is effective according to these theories.
The aim of my project is to increase the awareness of the paramount importance of safety and inclusivity in sports for children and the community when conducting sports sessions inside and outside of school. The desired outcome for this project will be for the children, families and teachers within the school to be aware of this and always take it into consideration. Additionally, it is hoped that the children will benefit from this project because it will allow them to understand the significance of safety when playing sports. It will also allow them to acknowledge the impact of not being inclusive and the importance of considering others when participating in sports because it can have a negative impact on one’s emotions and mental health if excluded.
When considering this proposal, it was crucial to identify the existing initiatives that School A had for developing links with their community. School A demonstrates a commitment to fostering relationships with their community. The school’s aims are mainly focussed on their relationship with the community. The school’s aim to “develop a self-confident, well-mannered community where children and adults value themselves and respect the differences of others” (School A, n.d) is specifically relevant to this project because the children and families will be learning about the importance of inclusivity from individuals with specialised sports knowledge. Moreover, they aim to “provide a happy, friendly, caring environment where children and adults can develop their full potential” (School A, n.d) which will be achieved through this project because children and adults will be taught ways of developing their full potential, despite their individual circumstances and requirements. Davies (2023) believes that communication, collaboration and community are the key elements of planning an accessible curriculum that involves inclusivity. Therefore, when this project is implemented, there will be a focus on the communication between the school, children, families and the sports coaches at all times to ensure that inclusivity is considered effectively throughout the process to fulfil the aims.
According to Welsh Government (2009) twenty-two thousand, three hundred people are White ethnicity within the Swansea area.  There are two thousand, three hundred people that have Mixed ethnicity. Four thousand, three hundred have Asian or Asian British ethnicity. One thousand, five hundred have Black or Black British ethnicity and two thousand, eight hundred have another ethnicity in the Swansea area. Most pupils in school A are of White British Ethnicity and speak English as their main language at home (Locrating, n.d). However, there are a small number of children that are of other ethnicity and do not speak English as their main language. Consequently, there will be a variety of cultures and language barriers to consider when implementing this project. Nelson (2015) reminds us that due to prejudice and stereotypes, some children may experience discrimination and rejection, which is something else that must be considered when thinking of cultural differences, disabilities and other requirements.
Very few children from school A speak the Welsh language within their home setting (Locrating, n.d). However, this project will be implemented bilingually for both English and Welsh speakers in the school and its community so that those who have Welsh as a first language can also access the learning. According to Donaldson (2015), language is the foundation of thought and is essential to not only good communication but also learning, introspection, and creativity. Language acquisition is incredibly difficult, so much that no one has had the ability to programme a machine to do what we as human beings seem to execute "by magic" (Gross, 2013, p.4). Considering the language barriers that may occur, it could be beneficial to utilise online translations.
School A (n.d) identifies approximately thirty percent of students as having special educational needs. Therefore, it is important to consider their requirements and provide them with what they need to access the learning. This is because the Welsh Government (2021) note that they are committed to providing children with a fully inclusive education system, one in which needs are immediately identified and fulfilled and where all children are helped to reach their full potential.
This project would only require the members of staff from the school that are usually teaching the children attending the sessions, alongside the sports coaches and possibly some members of their sports teams. Therefore, staffing of this project is efficient because it does not require any additional staffing which means that the rest of the school can continue with their usual routine. Additionally, it will not require any additional costs because any equipment or resources that the school do not already have access to will be provided by the sports coaches for the sessions. However, if the school or teachers discover new equipment that is used in these sessions that may be useful for other pupils of the school, then it may be a practical idea to fundraise for them. Parental participation towards school funding makes a significant contribution (Arar, 2013).
To measure the impact of this project on the year four children, pupil voice will be utilised. The United Nations Conventions of the Rights of the Child (UNCRC) (1989) advocate that professionals surrounding the child should ensure that pupils voices are heard and that adults should provide children with the opportunity to be listened to with respect. In accordance with this, the Welsh Government (2022a) discuss the importance of schools and teachers drawing on pupil’s voice and responding to their needs, input and experiences. Therefore, the children will be asked to provide feedback on how they think each session went and whether they have learnt something new. However, Keisu and Ahlström (2020) discuss some pupils remaining silent as a limitation of using pupil voice. Therefore, not hearing every child’s feedback will not be a successful form of measuring the impact, but it will give a basis to evaluate the effect of the project. A school cased study used pupil voice to measure the impact of their project, they knew the project was successful because the children were confident with what they had learnt, this is effective (Pontardulais Primary School, n.d).
The Leuven-scale for well-being will be used to measure the children’s well-being prior, during and on the completion of the project. The Leuven-scale is a five point scale that allows child care specialists like teachers to measure a child’s emotional well-being and involvement (Learning Journals, 2021). Assessing the children’s well-being relates to the Health and Well-being Area of Learning Experience in the Welsh Curriculum (2022c). Additionally, it’s associated with one of the four purposes developed by the Welsh Government (2020a) which states that all children will be supported to develop as healthy, confident individuals. When looking at the results using this form of calculating children’s well-being, the majority result will be used to measure the impact. If the children’s well-being has not decreased using this measurement it suggests that this project did not detrimentally affect their mental health and well-being and if the children’s well-being has increased then it implies that this project has had a positive impact on the children. However, if the children’s well-being has decreased over the period of the project, then it would suggest that it had a negative impact on them.
Moreover, the Leuven scale for involvement can be used to measure the project’s impact because if the children were not effectively involved in the implementation, then the aims would not be met. If the results of this measurement were high then it suggests that the aims and objectives had a high likelihood of being achieved. However, if the results were low then it implies that the aims and objectives would not have been achieved because no one would have been engaged. Therefore, they would not have learnt anything additional. According to Woods (2016), Laevers' concepts draw on those of many other theorists, including Vygotsky, Piaget, Rogoff, Bruner, and Bronfenbrenner. As a result, his scale is effective because it was developed while considering many theorists.
The impact of the project will also be measured through self-evaluation against the aims and objectives. According to Chapman and Sammons (2020) a key element in attaining school improvement can be school self-evaluation. Therefore, this will determine whether the project being extended for the entire school to experience would be beneficial as whole-school initiative. Potter (2022) notes that it is important that schools do not focus all of their energy on resourcing a single child, but rather than that they look at how they can develop the school as a whole over time to cater more effectively to a wider range of children. Starting this project with one class of children and then implementing it as a whole-school initiative would advocate inclusive education with the motive of serving the whole school.
To assess the impact of the project on parents and families, their attendance will be recorded because Athey (2007) states that the strength of the parents’ commitment and participation can be measured by their attendance. Moreover, Whalley (2007) discusses a research project that was assessed by collecting parents written feedback to assess the effectiveness and its success. Therefore, I will use these forms of assessing the project’s impact because parents and guardians of children play a crucial part in their education since, they are the most important reference point for children’s individuality, learning stance and scaffolding of educational outcomes in young children (Pollard, 1996).
A SWOT analysis was composed to consider the project proposal’s strengths, weaknesses, opportunities and threats (see appendix A). Several strengths were considered including the staff expertise in areas that do not only include teaching such as their ALN will be effective in comparison to if this project was outside of school and did not involve them. This is because as stated by the Welsh Government (2020b) for children to play an active role in their community and wider society and thrive in an increasingly advanced world, a school’s curriculum should consider how all children will be supported to comprehend the four purposes and progress, whereby teachers are trained to support all children with their differentiated needs and ALN. Moreover, pupil engagement was identified as a possible strength of this project because most pupils in School A have an advantageous understanding of fairness and equality (Estyn, 2020). Therefore, many children will likely be engaged in discovering how to be more inclusive in sports.
One of the most powerful strengths of this project is that the school buildings and facilities can be used by the community for recreation such as evening classes and sports, not only for mainstream education (Welsh Assembly Government, 2009). For this project, the school buildings and facilities will be utilized because it is planned to be on their outdoor yard. However, if this is not suitable due to unforeseeable circumstances, they have a reasonable sized hall for all participants of the project including the children, teachers, families and sports coaches to safely conduct the project. This is in accordance with Estyn’s (2020) inspection recommendation for School A of sharing effective discipline in teaching and learning including those that take place outdoors. Despite the fact School A have since made effective progress of this in their School Development Plan (2021) it is crucial that different strategies in teaching and learning continues with the use of outdoor learning.
An opportunity of this proposal is that the sports coaches in the community implementing this project means that the children, families and teachers will be provided with professional expertise and specialised knowledge and experience. In relation to Vygotsky’s theory of Zone of Proximal Development, these members of the community will be their More Knowledgeable Other who provides them with information they do not already know. Additionally, Vygotsky (1978) notes that children learn a lot of crucial information through social interaction with a knowledgeable tutor who can model behaviours or provide the student with verbal guidance. He refers to this as cooperative or collaborative dialogue. Therefore, allowing children to experience social interactions within their community will help their development.
Threats of this project include that the coaches may face resistance from some children, parents or teachers who are resistant to change. The sports coaches may struggle to engage children who are not interested in sports and may not have time or enough resources to continue offering sessions after the initial project. Furthermore, they may face legal challenges if their discussions are seen as violating student’s privacy or rights and may face criticism if their message is seen as patronising. They may even unintentionally perpetuate pernicious stereotypes or biases if they are not sensitive to the cultures and social dynamics within the community.
One of the most pessimistic threats of this proposal is the safeguarding of the children. The project will follow the school’s safeguarding policy and the project will be discussed with the Headteacher and Safeguarding Officer within the school to ensure that the correct considerations have been put into place. Furthermore, the children will all be reminded of who to talk to if any safeguarding issues arise. Additionally, a risk assessment will be carried out prior to implementing the project in relation to the Welsh Government’s (2017c) guidance on the importance of risk assessments to keep children safe. According to article nineteen of the UNCRC (1989) anyone that oversees caring for a child is obliged to implement all necessary social, educational, legislative and administrative precautions to safeguard the child from all forms of mental or physical abuse, neglect or negligent treatment, injury, maltreatment or exploitation. Two crucial principles that underpin effective safeguarding practice in line with legislation and guidance are ensuring a child centred approach and that every association and practitioner take responsibility and contribute to the safeguarding of the child and promote their well-being (Safeguarding Wales, n.d). Sports coaches implementing this project is beneficial because they will already have a Disclosure and Barring Service certificate which aids employers’ decisions to make safer recruitments by assessing the suitability of applicants (UK Government, 2014; Carmarthenshire County Council, n.d). This means they are safe to work with children and the community.
Another one of the projects greatest threats is the possibility of a lack of parental/family engagement to fulfil the projects aims and objectives due to their own personal commitments. Parents being expected to learn how to support their children who may want to play sports but require adjustments necessitate their engagement to access the specialist equipment and knowledge. Parental engagement often requires extensive efforts being made by the school and teachers to understand their local community and needs to be perceived as a two-way relationship (Arshad et al, 2020). Similarly, Epstein’s model of parental involvement encourages schools to establish a position of parental ownership through collaborative decision making, embracing communication as bidirectional activity that shifts some of the responsibility from the parents to the school (Bower and Griffin, 2011). Therefore, when planning this project, I considered the availability of parents and families during the time that the project would occur such as their work life and other commitments to reduce the possibility of a low level of parental engagement. For this reason, the project consists of several different sessions over a six-week period. These sessions are during school days, after school and occasionally on weekends with some outside organisations. Additionally, some could join remotely via video call to access the same experience as other parents that are present.
In conclusion, this project proposal could be effective if it is planned and implemented correctly, with the correct considerations in place. This assignment has developed my understanding of the paramount importance of Donaldson’s (2015) twelfth pedagogical principle which states that effective learning and teaching encourages collaboration. This is because as stated by Davies (2023) communication, collaboration and community are the main aspects of planning an accessible curriculum for everyone. I have discovered that the community has expertise and knowledge to improve schools, teachers, children and family knowledge. 
The Welsh Government’s (2019) demonstration of the cruciality of the commitment that teachers have when engaging with guardians, parents and the wider community has made me acknowledge the paramount importance of always considering this throughout my career. In all future practice, I will ensure I take into account what the community surrounding the school has to offer that could benefit the children and possibly the school as a whole. In accordance with this, I will ensure that I sustain highly effective practice through the Professional Standards for Teaching and Leadership, specifically paying close attention to collaboration, to enable effective pedagogy (Welsh Government, 2020c). I will do this by taking every opportunity to productively work with all partners in learning and members of the community, to enhance my professional efficiency.
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Appendices
Appendix A: SWOT Analysis
	
	HELPFUL
	HARMFUL

	INTERNAL 
(Inside the school)
	· Staff expertise.
· Pupil engagement.
· Eager to receive support and guidance from experts in the field.
· Strengthening the relationship between the school and its community.
· Development of the four purposes
	· Possible lack of pupil engagement.
· May not have the budget or resources to provide and implement inclusivity in sports, despite being inspired to.

	EXTRERNAL
(Outside the school)
	· The knowledge of how to be inclusive in sports.
· Professional expertise, experience and specialised knowledge from the coaches.
· Sports coaches can offer real-life situation examples of successful sports initiatives that are inclusive.
· The sports coaches will act as role models for the children to become more inclusive and accepting of other individuals.
· Utilising the expertise of sports coaches will break down stereotypes, bias opinions of inclusion in sports.
· Coaches can use this project as an opportunity to build relationships with schools and families in the area, potentially leading to future collaborations and partnerships.
· Inclusivity initiatives can support sports teams in becoming more competitive by considering the talents of a wider range of individuals.
	· Lack of family/parental engagement
· The coaches may face resistance from some children or members of staff who are sceptical of or resistant to change.
· They may struggle to engage children who are not interested in sports.
· They sports coaches may not have time or enough resources to continue and offer ongoing support/sessions after the initial project.
· Safeguarding of learners
· Coaches may face legal challenges if the information they share, or their discussions are seen as violating students’ privacy or rights.
· Coaches and teams may face backlash or criticism if their message is seen as patronising or preachy.
· They may unintentionally perpetuate pernicious stereotypes or biases if they are not sensitive to the cultures and social dynamics within the community.
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