[bookmark: _Toc242010444]INTRODUCTION

My reflective assignment will utilise Gibbs' (1988) reflective cycle of a 30 min microteach subject on effective communication. As “Gibbs Reflective Cycle emphasises description over context” (Dhollande, Barnard and Shepheard, 2025, p. e1293), other relevant scholarship on teaching, learning, and assessment will be utilised to align with professional standards for practitioners in Wales (Wales.Gov 2023).

[bookmark: _Toc242010445]DESCRIPTION 
Microteaching was delivered to three peers and my tutor to develop effective body language skills while speaking. The session aligned three learning outcomes with sequenced teaching from PowerPoint slides (See Appendix.E) with formative and summative assessments (See observer 2 Appendix.B). 
I chose to describe the process in a visual description of how I implemented approached and learning theories to assist learner types (see Table.1) and how this was linked and built into the framework delivery stages in the diagram (please see Figure.1);
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[bookmark: _Toc242010446]FEELINGS 
I felt overconfident and felt that regulating emotions is key, as there is a correlation between teacher performance and internal regulation (Aldrup et al., 2024). As such, this negatively affected my perception of immediately adjusting if a learner struggled, as theorised by Schön, DA (1983) and also in planning for having extra time. (See Appendix.E)
​
[bookmark: _Toc242010447]EVALUATION 
My planning strategy used Biggs (1996) for constructive alignment to learning, designing activities, and assessments to support learning outcomes and “focusing content to optimise student learning” Curzon & Tummons (2013). I judged this combination as relatively successful where input output activity was effective, evidenced (See tutor observer Appendix.A) and aligned to Welsh professional standards in, “Planning and delivering effective learning” Welsh Government (2023).
The delivery was successful in framing the learner’s expectations from outset with clear aims and outcomes (See tutor feedback Appendix.A) with theory linked to practical action to meet (See observer 2 Appendix.B.) deliberately moving from theory to practical application to internalise the knowledge for practice, as seen in the taxonomy of (Krathwohl, 1964).  
However, the summative assessment, lacked benchmark performance, as I wanted to give support constructive feedback as, “teacher support has signiﬁcant and positive inﬂuences on self-efﬁcacy” Huang & Wang (2023) and focus on formative questions and quiz for inclusivity and diverse learner engagement as, “there is not one means of engagement optimal for all learners” (CAST, 2024).  Indeed this was successful with question and answer and peer-to-peer assessments, and bilingual title slides meeting professional standards of “equality of opportunity and inclusion” Welsh Government (2023). and evidenced (See observer tutor, 2,3,4 in Appendix.A,B,C,D). 
However, recent literature shows there is a divergence between participation and successful performance Tsibidaki et al, (2026) in my case, such methods causing disadvantage in reduced practice time (See tutor feedback Appendix.A) exceeding the 30-minute limit. Which I evaluate in a real teaching environment could negatively impact students and the institution by disrupting cascading schedules.
From my teaching experience, I know learners suffer anxiety in public speaking and wanted to reduce its adverse effects on their performance, as anxiety lowers learner cognitive engagement Lazarides et al, (2026). As such, I was successful in providing support in an engaging manner, crucial as support has positive inﬂuences on self-efﬁcacy” Huang & Wang (2023). However, this assumption is analysed later.



[bookmark: _Toc242010448]ANALYSIS 

[bookmark: _Toc242010449]Planning, learning outcomes and teaching strategy	

I implemented a scaffolded sequence through Vygotsky’s social constructivism and used Biggs’ (1996) supporting this process with regular formative assessment as, “Formative assessment and feedback are effective constructive learning tools” Irons.A, Elkington.S. (2021). However, despite this, as evaluated earlier one learner appeared nervous not actuating practice. A possible cause is that formative assessments were weak in ​implementation as “they are dependent upon how they are implemented” (Morris et al., 2021). In this case, I draw analysis that they should have been implemented pre and post within the peer-peer feedback also supported by Waskito et al., (2022) where pre and post testing reported improved achievement with formative assessment and active feedback.
It is also possible that my inference of the learner’s emotional state may be inaccurate. As there may be other factors, of non-visual learning disabilities not always apparent. A possible solution is an initial assessment, lacking in my design, evidenced also needing addressing in the lesson plan (See tutor feedback Appendix.A). required in demonstrating commitment to learner to be fully supported and given equality of opportunity Welsh Government (2023).
I chose this hybrid strategy believing a small class of 5 students would give me efficacy as a teacher and time for peers to assist achievement. However more time was required as argued by Carpenter et al., (2001) as learners require opportunities to move from understanding to application. Upon reflection theoretical input reduced group exercise opportunities, evidenced by Observer 3 identifying need for more practical practice time (see observer 4 Appendix D). Analysis imbalance would require reduced theory with more focus on practicals.
De Bruyckere and Kirschner (2016) argue that teacher authenticity is linked to expertise demonstrated in my subject expertise in effectively engaging learners (See tutor feedback Appendix.A). However, my single self-demonstration was insufficient as enactment learning requires phases of scaffolding instruction, Zhang D et al., (2024) further compounded by reduced time for practicals due to broad subject matter, not allowing my teaching authemticity to adjust dynamically as in Schön’s (1983) model, as reflection in action did not allow time for reflection on action. Emphasis on reiteration could effectively mitigate this, as Shana K et Al (2022) support my analysis that timing, spacing, and retrieval practice in learning are key to success. 


[bookmark: _Toc242010450]Inclusivity, differentiation and learner needs

To aspire to inclusivity, I designed all slides as English–Welsh bilingual headings evidenced by all observers (see Appendix A) to meet the professional standards of the importance of the Welsh culture and language as a bilingual nation Welsh Government (2023). Combined with consensus sought before each exercise using formative questions, with no pressure to answer for psychological efficacy, was evidenced by all observers (see Appendix A,B,C,D). This Conscious competence was to promote the first layers of Maslow’s hierarchy of safety and community; even in pairing, they were able to choose their pairs for practicals and peer-to-peer feedback that promoted inclusivity, meeting professional standards of inclusivity Welsh Government (2023).
However, despite the inclusive and aligned methods to develop learners to meet outcomes, I can draw an analysis that the transition of theory detail may have demanded too much cognitive load. Paas.F and Merriënboer (2020). emphasise this point, that instructional design must account for the interaction between the learning task. I balanced this by expecting peer-to-peer feedback would assist my instructional design; however, Bürgermeister et al., (2021) correctly argued that asking learners to provide feedback is not equivalent to equipping them to make consistent evaluative judgements. As such, more explicit performance criteria could have supported both the learner receiving feedback and peers, as, “feedback skill requires explicit instruction” Henderikx et al. (2025). This must be addressed in my conclusion and plans going forward.



[bookmark: _Toc242010451]CONCLUSIONS AND ACTION PLAN 

Upon overall reflection, I feel that my initial evaluation gave too much weight to the effectiveness of successful delivery, engagement, and positive observer feedback over the accurate evidence of learning. 
My analysis did support constructive alignment and effective design theories however weakened by broad excessive theory and lack of time for practical practice, and insufficient formative and summative assessments. 
Furthermore, effective inclusive participation or effective modelling did not verify effective learning in application or improvement. My overall reflection and conclusion from my assignment is that teaching should be focused on what learners can demonstrate from delivery and all methods employed should support that. 
In future, my teaching practice must implement initial baseline learner competency, prioritise aligned content, increase scaffolded application, and create explicit assessment criteria to assist and measure learner progression.

As such my action SMART plan is to address critical findings and evaluate impact for learner progression and meet Welsh teaching professional standards Welsh Government (2023);

	Critical Findings
	SMART action
	Evidence of Impact

	Insufficient evidence of learner starting points
	Implement assessment via form or observe icebreaker
	Baseline and final performance evidenced to compare individual learner progression

	Theory reduced more practical application time
	Prioritise specific theory, increase scaffold practice
	Lesson timings and observer feedback to evaluate increased practice efficacy 

	Assessment criteria lacked objectivity
	Create explicit performance criteria for peer and summative assessment on slide on screen
	Same criteria to be used across assessment points to improve consistency and evaluation

	Emotional Overconfidence
	Regulate emotion in planning and delivery (seek tutor support)
	Leaner performance measured with feedback and tutor evaluation

	Engagement over-relied on as evidence of learning
	After delivery triangulate assessment outcomes, and learner performance
	Evaluate demonstratable learner progression post-performance
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