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	Target
	What I have done in this assignment.

	Target 1
	Avoid using book/journal titles and first names when referencing within the written assignment and follow conventions of author (date).
	Used the ‘RefWorks’ software to provide support and guidance in referencing during this assignment. 

	Target 2
	Constantly consider your own teaching in relation to what you read and in relation to trying to consider why something happened and how it might improve - this will encourage greater critical reflection
	Attempted considering what occurred during my own teaching compared to literature regarding similar situations and how it leads to particular outcomes.

	Target 3
	Identify key themes as this will support analysis but also the structure of your written work.  Avoid overly short paragraphs and group ideas together - research the use of 'topic sentences' in academic writing.
	Identified the key themes and have tried to avoid overly short paragraphs. Researched information regarding topic sentences.





Contents Page

2. Aim, focus and purpose
    Research Context

3. Literacy Review

5. Methodology 

7. Ethical Considerations

8. Lesson Study: Results and Analysis

12. Discussion of Research Findings

13. Conclusion

15. Recommendations

16. Reference List




Aim, Focus and Purpose
The aim of this research was to look at the question ‘does role play encourage participation of learners within the foundation phase?’ The objective was to look at a potential method of improving confidence and interaction between pupils and teaching staff. This area of research was selected due to the nature of various children in the professional teaching experience year 2 class I was involved with. There was a vast range of communication ability between the class of 29 pupils.
The purpose of this project was to investigate if role playing as a different character would have an impact on the children’s willingness to communicate; in either a beneficial or potentially detrimental manner.



Research Context
My assessment partner and I decided on our research question by discussing shared areas of interest in developing teaching and making the classroom more interactive. We then critically reflected on our respective classes, and how different ideas would work with the age groups, both of which were in foundation phase. Once we had narrowed down potential research topics, discussion with our teacher mentors took place alongside studying various pieces of available literature. 
In my class there was a wide range of ability in several areas of the curriculum, however in year 2 the development of a key skill such as vocalisation is clearly visible in the learners. This led to looking into potential methods of encouraging the learners’ speaking development. For my class, this meant activities or tasks that encouraged the children to speak out in front of the rest of the class; a skill that will grow in importance as the learners proceed through and after their education.


Literacy Review
I undertook further research into ideas and approaches designed to develop oracy in children from various sources, such as journal articles, books and government documents. The various literature resources illustrated that there has been prior research on the contribution of drama to enhance oral communication.
The primary focus of this research assignment is on the concept of role-play. According to an online article found on the British Council ‘Teaching English’ website, role-play can be defined “as any activity when you put yourself into an imaginary situation or when you put yourself in somebody else’s shoes”. The article also goes on to mention the views of author Jeremy Harmer regarding the advocation of role-play in the classroom. He believes that role-play is motivating and fun for the learners, and it also provides the chance for quieter pupils to express themselves in a more open manner in a more authentic context (J. Budden, 2020).
There has been study into the development of speaking through role-play. There was further focus of using role-play to improve learner’s development of an additional language, however the article is beneficial in describing different types of role-play that may be of use. It suggests that there are two types, surreal-plays and real-plays. Real-play focuses on authentic real-world contexts, leading the pupils to practice more typical activities. Surreal play on the other hand focuses on the expression of children’s feelings and thoughts. Teachers aim to let the children do what they find enjoyable. In relation to this study, allowing the children a more surreal experience was selected as the aim is to attempt to encourage the learners to participate. Selecting more real-world scenarios might potentially limit the classes willingness to participate if the topic selected was unfavourable to them (A. Kuśnierek, 2015). 
 In a research article from Griffith University in Australia, it was stated that the inclusion of drama pedagogy appeared to contribute positively to a learner’s oral communication skills. Another key area viewed in the article was the social implications, which in this scenario stated that the inclusion of some form of drama/roleplay assisted in the development of empathy (M. Stinson, 2015). It is important to mention that this research demonstrates potential limitations that must be reflected on. The first is that no form of formal testing was undertaken of the learners’ oral communication skills during or after the study, however there was the development of a draft oracy checklist. The second potential limitation is that the focus of the study was education in Australia; meaning results may vary significantly in an identical study carried out in the UK. This does not however mean that any information gained is not also valid around the world, particularly in locations where the primary language spoken is also English.
The importance of the development of a skill such as oracy must not be underplayed, as can be seen in the most recent version of the upcoming 2022 Welsh curriculum. The ‘Area of Learning and Experience’ (AOLE) of Languages, literacy and communication, which was last updated on the 28th of January 2020, suggests that effective and clear communication is an important skill for life. It is also stated that learners should be given the opportunity to express viewpoints and explore ideas.
In various pieces of literature, the theory of ‘play’ based learning is discussed and analysed with speeches and interviews. It was emphasised that a change of environment contributed to the development of physical literacy. It is important to note that the focus on physical literacy does not mean that a change of environment only works for that singular form of literacy development (N.Wainwright et al, 2016).
Another aspect of my chosen research question is how much support should the teacher provide during a similar activity? It is probable that the answer to this question changes as the average age and ability of the class increases. performed an analysis on the impact of teacher intervention in dramatic play contexts in order to support oral literacy and language was performed (S.S. Peterson and J. Greenberg, 2017). In their analysis they agreed with the idea that teachers have a significant role in the creation of an environment and in the interaction with children in ways that extend and support a learner’s oral language (Weitzman & Greenberg, 2010). An example of this occurred in a kindergarten setting. where the teacher created a ‘mail centre’ to provide an authentic context. The teacher entered the area in the role of someone who wanted a parcel posted. The authors made clear that the scaffolding of the experience was important in encouraging the learners and that the careful use of questioning could lead to further benefiting the learners oracy skills through the interaction. In context with this research assignment this means that providing the children with some form of support during the ‘role play lessons’ appears to be appropriate in accordance with the aims. It is also an area of further study in regard to the benefits of pupil to pupil and learner to teacher interaction during lessons of this nature. It is also important to note that the age range of the children who participated in this American study are younger than my year 2 class that participated in my investigation. Therefore, there are potential differences in how the classes would respond.	Comment by Rachel Scott: I don’t really know what the 2017 is referring to bc you have the other two years afterwards. 

You should just put the most uptodate I think
From the literature read and my reflection on them, appears to be substance to the research question that role-play will have some form of effect on pupils oracy abilities that would not be as viable in a standard lesson structure. However, the potential benefits or detriments do appear challenging to quantify, particularly in a small study of this nature. 


Methodology
In designing this research, it was decided that the methodology used would be lesson study research. When selecting which methodology to use, literature of different potential options was reviewed. One source was a guide for teaching staff on how to appropriately use the idea of a lesson study to refine and develop teaching. The lesson study is a specialised form of classroom action research that focuses on developing a teacher’s pedagogy. The original concept was formed in Japan, during the 1870’s and has developed and altered over time and distance. For example, in countries such as Japan, a lesson study would involve a large number of teaching staff in the classroom, while in the West smaller numbers tend to be used. The pattern tends to be that of a research area being selected then a cyclical process of planning, teaching, analysing and reflecting takes place. This allows teaching staff to refine or innovate upon a pedagogical approach to further pupils learning and then share this information with others (P. Dudley, 2015).
An important step when using the lesson study methodology is deciding the particular methods of data collection to be used. As these are likely to differ depending on the focus of the study and other areas such as the context of the selected class must also be considered. Due to these factors and discussion with the class mentor and research partner, this lesson study is to have a single non-participant observer. This form of observation was decided with the aim of not distracting the children, particularly due to their age range. While having any other individual within the class environment can have some form of effect, my aim was to limit this effect as much as possible.
The non-participant observer was monitoring the whole class, although most of the attention was focused on three pre-selected learners. The observation was recorded on pre-made sheets called ‘Learner Participation Observation schedule’ (Appendix 2). Observers required the ability to provide more data than ‘yes/no’ responses so space was required to allow notes to be taken on these children. A second sheet focused more on the teacher during the research lesson. This was in an effort to determine if how the teacher responded during the lesson and if that effected the outcomes of the lesson. The data gathered was therefore qualitative in nature. 
The focus group was constructed of three children chosen from the class. The selection of these children was in relation to their oracy ability, this was decided upon by monitoring the learners during class and speaking with the teaching staff of the appropriate class. The aim was to select children that display the potential range of oracy progression within the class, one would rarely be vocal in class, another learner would be increasingly vocal, and the final selection of the focus group will be a learner who is frequently vocal in class. The focus group provided feedback in the form of an interview taking place after the lesson. The data was qualitive in nature, due both to the topic of study and the age of those selected.
The interview questions (Appendix 4) were formed in conjunction with my research partner with the aim of making the children feel comfortable. It was also important to try to not lead the children to answer in a manner they think the interviewer wanted them to. The age also means that the wording had to be concise and understandable to gather the most useful feedback. The initial questions were focused towards developing an understanding of the children’s emotional response and enjoyment of the lesson. Later questions in the interview focused more on the concept of roleplay and how the children felt using this method and if it would be beneficial to them in future lessons.
The teacher conducting the lesson then took time to reflect on the lesson which were captured using gibs reflective cycle, created in 1988. This model of reflection was selected due to discussion with my research partner and advice from university staff (Appendix 6). This methodology was picked because of the detailed responses that are required and the guidance given on how to answer each section of the cycle to give the most useful reflection of the situation (the lesson) as possible. The cycle allowed for reflection on practice to develop and test theory. This also allows for potential improvements to the teaching practice and the lesson to be made while still useful for recording any observations that took place during the lessons. 
[bookmark: _GoBack]When all areas of the lesson study design are placed together the goal is to gain a comprehensive understanding on the nature of an activity, such as roleplay. The observation, interviews and reflection all focus on qualitative data collection, as myself and my partner decided that it would offer this research assignment more viable information. It is also important to note that the focus group of three provides a samples size of slightly over 10% of the class. This is with the aim of being able to interpret the information gathered from the focus group in conjunction with the whole class.


Ethical Considerations
There are ethical considerations to be noted, due to performing a lesson study within the classroom. An ethics form has been submitted to account for potential issues that could arise over the course of the study and the efforts that have been taken to attempt to limit or completely remove those concerns. The form has been submitted and approved. It adheres to the appropriate codes and guidelines, such as the ‘UWTSD Research Ethics & Integrity Code of Practice.’
The risk to participants that were identified included children’s self-esteem effected by not being selected as one of the focus group. To mitigate this all children were involved in the lesson but may not have been part of the observation. Another potential risk regards pupils feeling under pressure to give ‘correct answers’ to questions asked of them. To prevent this; children will be made aware that there is no expected answer. Safeguarding and anonymity are two other potential risks which were handled by use of the school’s safeguarding policy and ensuring that all raw data will be removed when analysis is complete.
 








Lesson Study Results and Analysis  
Throughout the lesson all children in the class were involved to some extent (Appendix 1). However, different levels of oracy involvement and engagement that were visible during the lesson. On the observation schedule for lesson 1, the three pupils selected provided a range of oracy ability in the class. Child X, who would be the most confident in their abilities was not particularly engaged prior to the lesson and during the introduction. On the other hand, children Y and Z displayed enthusiasm and interest during the introduction to the lesson. From observation it can be shown the all the children showed some form of interaction with teaching staff and other class members. Again, Child X was not as interactive with both groups than what would have been previously predicted; whilst both other children were interacting with their group and teaching staff when directed to. Once the children where in front of the class they responded in a manner more fitting with prior expectations. Child X was more confident, being able to speak up and support other members of the group. The most encouraging outcome was child Z, who was able to stand at the front, speak out to the class and perform actions. All observed children accomplished the learning aims of being able to speak out in front of a group of people. 
Upon reflection, several manners of improving the lesson were made clear. One method of improvement was to increase the time available to complete the activity, ideally children would have time for a focused planning lesson followed by another full lesson for rehearsal and performing. Another positive step would be to provide the children props and costumes to allow them more creativity and to help create a sense of pride in what they are working on. Through reflection with research partners, suggestions for ways of possible improvement during lesson 2 were made. Upon discussion it was recommended that due to the timing available the children would focus on playing the part of their character with more analogue rather than the groups having to take the time to form a narrative. This was due to the age range of the lesson 2 class being younger than the learners of the lesson 1 study.  
Interviewing children within the foundation phase involves many challenges. A large difficulty in lesson 1 was the children’s understanding of the questions. The children also tended to provide minimal response. Within the interview process the selected children responded in a surprising manner with child X, selected due to their oracy skills, responding less during interview. While children Y followed predicted expectations with some input while child Z, selected due to their lack of confidence in their oracy ability, provided good feedback when directly asked a question. The process of interviewing the children provided some evidence that the children were successful in the lesson goals of being able to speak/act in front of their peers. 
The proforma that was decided on for the purpose of the reflection of the lesson study was Gibs reflective cycle (G.Gibbs, 1998). This cycle was implemented to structure learning from experiences. It provides a framework to carefully examine what occurred and with the cyclical nature of the steps, it tends to work well in repeated stages. It follows these successive steps: a description of the experience followed by feelings and thoughts, evaluation both positive and negative, analysis, conclusion over what was learned and an action plan regarding how to deal with similar situations or general changes that might be appropriate. It is also beneficial to go through the experience frequently to allow for comparison between reflections.
To provide context to lesson 1, pupils were returning from break, leading to an unsettled class with low focus. My research partner and teacher/mentor were also present within the class. Learners received an introduction in the classroom before moving the class to an available open space room. My research partner and teacher mentor did not interact with the children during the lesson. The class was split into groups of 5-6 and they wrote down their names and the character they wanted to be onto an A2 page. The task appeared too complex for the children in the time given. Therefore, I altered plan to instead have the children act as their characters rather than create a structured narrative of all characters. Due to a limited idea of how the learners would respond there was a sense of nervousness during the opening sections of the lesson study.  I remained focused and positive during the lesson and was pleased with some of the children’s responses. The children appeared to genuinely enjoy the activity. During the lesson, my thought process was to develop methods to involve all the children in the activity. After the lesson I received good feedback from my research partner and the class.

There were both positives and potential issues to be reflected upon. First, and of significant importance, in relation to the research question is that all children responded in various ways, some purely vocal, others with actions, while standing at the front of the class. They also all appeared to enjoy the activity becoming more animated. A potential issue is that the complexity of the task, in the time available, could have been more carefully chosen. With more time available the class would have succeeded in the original task to a greater extent. The groups received a similar level of contribution from the teacher throughout the lesson and while the level of contribution required was more than predicted, it appeared to have a positive effect on most of the class. In order to create a more positive response in future, allowing the children more creative options with the use of props and costumes is recommended as a method of assisting the pupils to get into character. The positive responses occurred due to the excitement the teacher and other members of the class were putting into the activity which led to calming nerves and encouraging some of the children. For future situations a clear understanding of what assistance the learners required would have benefited or at least a simplified task, would have improved the situation. The lesson would also benefit from further study of the comprehensive abilities and literacy level of the class to help cater the lesson.	Comment by Rachel Scott: Whose contribution?

In conclusion, a key factor appears to be the method of interaction with the child. A more animated teacher allowed the children to relax and fall into character. It appears that having the children speak out as another character has both positive and negative aspects, however it is clearly useful to build confidence. To improve this experience in the future, the children should have more time to plan with additional guided support to increase the level of oracy being shown. The further development of the skills to encourage and motivate the class would aid in improving this style of lesson. To get the desired response of improved oracy ability using activities such as role play, the teacher’s response to what is occurring is almost as important as the learners. The more enthusiastic I was during the lesson, the more willing the whole class was to get involved, particularly children X, Y and Z.

Lesson Study 2
During lesson study 2, whilst only observing it was apparent that all children to some extent were involved at all stages of the lesson. There was a visible range of oracy involvement and engagement with different members of the class. From the observation of lesson 1 there were improvements recommended for this lesson. The lesson took place after break, so the children were more settled. When the lesson started child A and B where focused prior to and during the introduction, unlike child C who was distracted but excited. All children were engaged while in their groups, with most children responding well to other class members in their groups and having good interaction with teaching staff. One of the only outliers of the class was child A who displayed minimal interaction with teaching staff, even when directly questioned. They also only responded to and interacted with a female member of their group. When at the front, child A was able to perform actions of the character they were being. However, they were not willing to speak. Some of the suggestions/recommendations were like those discussed in lesson study 1. The primary suggestion for both lesson studies was related to time available for the activity. This led to one of the refinements of the lesson study 2, children were provided more time in the open space than what was available to the class of lesson study 1. The suggestion remains that having more than one lesson devoted to this activity would likely lead to further improvements. Another recommendation was to provide the children with further context to help set the scene which would be beneficial for children, especially for children of foundation phase who appear to require more structure than later years. To try to accomplish this, children were provided a controlled list of characters with images which appeared to improve understanding.
During the group interview that took place after lesson study 2, the three identified learners responded in a more predicted manner than those of lesson 1, with the two children who were more confident in their oracy ability showing a willingness to talk and providing more detailed responses. Whilst Child A, the learner with lower confidence in their ability, struggled to respond. In a similar manner to the interview of lesson 1 learners, children tended to provide minimal response to questions when asked as a group often requiring more directed questioning in order to give a more articulated and thus viable response. 



Discussion of research Findings
With the information gathered from the lesson study which includes the observation schedules, interviews and reflections it is a fair assumption that role play as an activity can influence oracy within children of foundation phase. To what extent beneficial or detrimental remains inconclusive due to the scale of the research that took place.
As all children could stand in front of the class, vocalising and in some cases physically acting as different fairy tale characters, it shows that there is some enthusiasm for activities of this nature. It was also intriguing to see a minor role reversal take place were the child of the focus group with limited oracy confidence in class appeared to show more confidence in their abilities than the learner who in standard lesson scenarios would have been more vocal. It was all clear that the more expressive and enthusiastic I was as the teacher, the more enthused and willing the class were. This was evident both in interacting in their groups, with staff during the planning section and at the front with their peers watching them. To try to eliminate any potential of altering the probable results, I attempted to provide all the children at all stages of the lesson the same kind of support. 
The strengths of the methods selected included the clear enjoyment of the children, which was one of the most visible aspects in the lesson studies with children displaying focus throughout much of the lesson. Another strength was that it was a positive way to build an understanding of empathy by encouraging the learners to think like another character. An article concerning the development of empathy in a classroom as a strategic response to bullying, suggested empathy can be described as awareness into the internal state of another person and how you decide to emotionally respond to them (J.S Good et al, 2011). The children are beginning to develop this important skill. Another strength was moving the lesson into a more open environment, allowing the class a different perspective from their normal environment. Collected data shows this had a positive impact on the majority of the class’ willingness to develop their oracy. 
There are also limitations visible from this method. These include the need for more time to get the most out of the activity as the learners needed a lot of support due to the short length of time available for the lesson. Another limitation for this lesson is the difficulty in getting useful and completely honest feedback from children. For instance, the interview process is not viable after every lesson.  


Conclusion
When critically examining the lessons and the methods of data collection it is clear that the various methods used during the lesson study had strengths and limitations. The observation schedule allowed the observer to gather detailed qualitative data on the focus group learners selected, while also allowing the observer to provide feedback on how the teacher interacted with the class and individual learners. Containing space on the schedule for unexpected observations was also beneficial. The observation schedule also had limitations which must be detailed. The schedule in question is not well suited for quantitative data making it hard to reach definitive answers. This makes reaching conclusions slightly more challenging.
Interviewing the children as a manner to gather data contained the most limitations, due in part to the age range of the class. Children, particularly in foundation phase, tend not to give detailed responses to what they are asked. The learners also attempt to ‘appease’ the teacher during the interview by answering in a manner they thought the authority figure would want.   A strength, however, could be seen in the manner that the interviews took place. From reading the children’s expressions and body language they appeared relatively relaxed and at ease. Also, while answers given were short, they appeared to be honest in nature.
The data collected from the completion of the reflection had the strength of covering a wide range of areas due to the quality of questioning that took place. The reflective cycle allowed for a critical reflection of the lesson. A limitation of the cycle is that it is qualitive in nature. While all methods were discussed with my research partner there was limited opportunity to pilot any of the selected methods bar the observation schedule and the reflective cycle. Having some prior experience with several of the methods used was beneficial in order to better understand what sort of data could be correlated.
In future lesson studies and the next school experience an understanding into how to use various data collection methods will be beneficial. In relation to role-play I intend to gradually introduce the idea over a set of lessons. I will also ensure that I maintain a high level of enthusiasm in activities of this nature as the research shows that how the teacher responds has a major impact on the class response. During the next school experience, I am also going to focus on developing other methods for children to work on their oracy in conjunction with various lessons.


If I did this lesson again the primary focus would be to have a more structured narrative in place for the class prior to the initial lesson. I would also ensure that this lesson study took place over the course of several lessons. In order to further encourage the children, it is important to create an environment that suits the role-play in use. This can be using props or altering the aesthetics of the location.
Moving forward, the experience of completing the lesson study has a lot of benefits and they are not all only focused on the lesson in question. Observing another class and reading the observations about my own, allowed the viewing of a situation I was comfortable with at a different angle. Interviewing students also aided in the understanding between learners and teacher or children talking to an adult in authority. Working alongside a research partner was also extremely beneficial for moving forward, as it helped develop an understanding of how beneficial and necessary good communication and teamwork is to be a successful teacher.
If this lesson study was to be completed again, I would ensure that leaners had more support available at the group creation stage of the lesson to provide ideas and suggestions. Props and costumes would also be made available to help encourage the children and push their creativity. There is also potential in creating a basic script that the children could use as long as they alter or add to it in some form. All of these suggestions would hopefully encourage children to relax and speak out as their prospective characters. 


Recommendations
Considering the research undertaken I believe that role-play is a potential method for improving oracy in foundation age children. This is an encouraging sign as it is an area that children appear to enjoy and can be altered for different lessons. The strongest sign, however, was the impact and importance of the teacher’s reactions and responses to the activity. As visible on the observation schedules, children appeared more confident when the teaching staff were more involved in the activities.
The recommendations for the lesson study are as follows, primarily ensure that the children have props costumes available to ease them into the activity. It is also important to provide some basic scripting for a lesson of this nature, particularly classes within the foundation age range. This is to primarily provide the children with a basic structure and to provide support if they happen to forget what they had planned to say originally. Another recommendation would be to structure the environment in line with the role-play theme. For example, to match the theme of fairy tales’ appropriate music could have been selected and backgrounds created. Potentially an outdoors environment could have also been beneficial.
In conclusion I believe completing the lesson study has led to improvements in various pedagogies, from the interactions with parents to the structuring of lessons. The good practice to be taken is an understanding of the power a teacher’s response/reaction to what a child is attempting, or the lack of one can have major impacts and is an area that would be beneficial to study further. 
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