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This portfolio is based on the field work placement located at unit 3 &4 Pier Road, Pembroke Dock. The “Moving Forward” project is run by the Pembrokeshire Youth Department, a function of the local council. The purpose of this project is to offer training and support to homeless or potential homeless young people.           

The resources are a furniture library, training in tenancy life skills through an online Virtual Learning Environment (VLE) tenancy course, while a further asset is the provision of a supported taster flat where a young person can spend a week experiencing living alone. 
by Nicholas, M. Sutton, dated 9th March 2021.
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[bookmark: _Toc67318728]3.1: Fieldwork Supervisor’s final report.
	How did the student use supervision and respond to feedback?

	
Nic was very guarded at the beginning of the process. Having come from a profession that did not employ the support function element of supervision and where he felt reflection on his work was often from a negative perspective, it is perhaps easy to see what informed his initial guarded response. This changed as the process continued and trust seemed to grow. This initial reaction meant that in the first few sessions Nic appeared to attempt to justify his train of thought on certain matters and was a little defensive. 
Nic always prepares well for the sessions and provides written reflections, with links to theory, prior to our meetings. These are well written and researched. Having agreed a supervision contract between us, prior to commencement of the sessions, Nic adhered to the terms of this agreement. 
The situation with Covid has clearly acted as a major obstacle in terms of Nic getting as much face-to-face experience as both he and we would have liked. This initially led to Nic reflecting on interactions with young people that would not have come under the purview of the placement. Whilst initially I think Nic again become a little defensive around our reflections on this, it was easy to see why he felt the need to reflect on these, due to the lack of face-to-face work as a result of Covid restrictions. However, this becomes a good exercise in exploring the subject of safeguarding and broadening his understanding risk assessing in the context of youth work. 


	To what extent did the student seek challenging situations, and how were these worked with?

	
Nic was very enthusiastic about getting involved in all aspects of youth work and embraced challenging situations. Due to the lack of face-to-face opportunity through the Homelessness Team engagement he was offered an opportunity to attend an outreach project over the half term holiday. Considering the nature of this work in Covid times, and the fact he had to work with colleagues from across the service who he had not yet met, this was potentially a very challenging situation which Nic embraced and took full advantage of. I feel this broadened his understanding, knowledge and context of the work of the Youth Service and afforded him a very constructive learning experience. All credit to Nic for challenging himself in this regard. 


	To what extent did the student show enthusiasm and commitment?

	
The above is an example of this, where Nic worked extra hours at very antisocial times in order to gain more experience, knowledge and skills.  There are also other examples where Nic demonstrated real commitment and enthusiasm; producing material for a learning resource and even doing drawings himself for it. He was asked to take the lead on one item of work where he had clearly undertaken his own research and produced a PowerPoint presentation. The comprehensive reflections he writes for each supervision session is all an indicator of his commitment to the process. 


	How well was the student able to relate theory to practice and reflect on her/his own practice and that of others?

	
As I have mentioned earlier, Nic is good at linking his reflections of practice to theories and goes to great lengths to research this. A minor observation: at times I feel he uses quotes from key authors to support his own theories/views/arguments, rather than inform practice and gain a wider perspective. When theories are reflected on in supervision or an author recommended to him, he makes a point of ensuring he follows up on this. For example, when we were talking about ethical issues in youth work I recommended he read Sarah Banks, Nic immediately followed up on this and referred to her work in our next supervision session. Brilliant to see. 


	How did the student articulate her/his own beliefs and values and relate them to the work?

	
Nic is fully aware of his own belief and value systems and has reflected on the need to challenge himself to both look outside these parameters and also ensure his objectivity when working with young people. Nic is clearly a very conscientious, caring member of his community. At first, when he reflected on engagement with young people in his community, it was through this lens he viewed and reflected on certain situations and interactions. The initial challenge was to encourage him to see these situations purely through a professional youth worker perspective. This challenged him, at first, as his natural value system was to offer conversation and help, but maybe not act in accordance with the professional parameters that frame our engagement with young people. 


	How pro-active was the student in demonstrating anti oppressive beliefs, language, and behaviour? 

	Nic’s approach and value system (referred to above) means he would proactively challenge anti-oppressive behaviours and practice where they were evident to him. 
The more his knowledge and understanding of youth work develops the more he will be able to identify other forms of oppressions that are not so obvious. For example; during our initial conversation with Nic, prior to his commencement on the placement, we explored his interest in Youth Work. During that conversation he reflected a lot on the problems facing young people and the need to provide support to them. Whilst not wanting to focus on the semantics, as in my opinion these are sound motivational factors to encourage involvement in the youth work profession, focusing on these problems as a starting point in itself could be deemed as oppressive. Such labels could be used by some to marginalize young people rather than develop inclusion. I hasten to add that in no way to I feel Nic is oppressive in any way and would challenge such factors where he sees them. 

	In your professional opinion has the student achieved the necessary standards to progress to Level 5?

	
Yes. Nic is a diligent trainee youth worker who wants to learn and takes pride in his work, both practice and academic. He is good at linking theory to practice and he is developing critical reflection skills. As mentioned previously, the process of reflective practice initially proved challenging as at times he could be defensive or see feedback as criticism. This is understandable due to his experiences in his previous profession. He clearly has extensive experience of assessing risk, but again due to his previous role, this has been based on a physical environment. His understanding of assessing risk in terms of safeguarding will develop the more experience of face-to-face practice he gets. I would encourage Nic to prioritize this element in all interactions moving forward to continue to build on the foundation knowledge he has gained. 


	Student’s Provisional Grade (Please refer to the grading criteria above)

	
65%(B)



	Signed Supervisor 
	N Hudd

	Signed Student
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	Date
	18th March 2021
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	STUDENT INFORMATION

	Student Name
	Nicholas Mark Sutton

	
Student Address
	6 Lawrenny Street, 
Neyland, Milford Haven,
Pembrokeshire. SA73 1TB.

	Student University e mail
	2012183@student.uwtsd.ac.uk

	Student DBS Status and date
	Child and Adult Workforce Youth and Community Work Student. Certificate no. 001711642164. Dated 01/10/2020

	Additional requirements
	Employer – UWTSD-University-Admissions.

	Name of fieldwork supervisor
	Nick Hudd.

	Fieldwork supervisor Tel.
	07768006780

	Fieldwork supervisor e mail
	Nick.Hudd@pembrokeshire.gov.uk



	HOST ORGANISATION INFORMATION


	Name of Organisation
	Pembrokeshire Youth Service

	Tel.
	07768006780

	Email
	Nick.Hudd@pembrokeshire.gov.uk

	Aims/ Purpose of the Organisation.
	Provide support and guidance to Young people, from dependence to independence.

	Duration of placement

	Level 4 Placement: 200 hours (100 or more face to face Youth Work).

	Please outline the activities expected of the student 

	1 to 1 intervention. Floating/ outreach support. Up-skilling workshops. Skills and development – Physical and online, via Independent living centre.

	Facilities/equipment available to student
	Kitchenette. 

	Please confirm that your organisation has in place the following and where the student can have access to them:


	a. Equal Opportunities Policy and procedures
	Yes received.

	b. Safeguarding policy and procedures including a designated child protection officer
	Yes received.

	c. Disability Policy (please state how you will meet any special requirements noted by the student)
	Yes received

	d. Health and Safety Policy and procedures
	Yes received

	e. Risk assessments including significant risks identified? An example to be provided to the University.
	Yes received.

	During induction, the student will be made fully aware of the organisation's rules of conduct (including boundary management), practices and policies, including Safeguarding and Health and Safety (e.g., accident reporting), First Aid contact details and materials and fire procedures?

	During Induction, the student will be made aware of the welfare facilities available during placement.

	The student will be covered by your employer's liability insurance whilst on your premises and undertaking any assigned tasks.
Yes            No

	During the placement, the student will be responsible to:

	Name of Learning Mentor
	Tim Ramsey

	Position 
	Project Officer

	Telephone No.
	07775 703602

	Email
	Tim.Ramsey@pembrokeshire.gov.uk

	
	

	
UNIVERSITY INFORMATION

	Name of visiting tutor
	Huw  Williams

	Telephone Number
	Not Known

	Email address
	Huw.williams@uwtsd.ac.uk

	Student, Learning Mentor, and visiting tutor to sign below:

	I hereby agree to the terms and conditions outlined above
Signed (student)………… [image: ] …………………………	 Date: 20/10/20
Signed (Learning Mentor) Not signed to  Covid restrictions	Date 20/10/20

Signed (visiting tutor) Sent to Huw Willims… ……………………………………….	Date: …………………
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[bookmark: _Toc67318732]4.1: An observation of good youth work practice in the placement.
This report is based on the author’s placement within a newly project called ‘Moving Forward’ working with homeless youth in a based in Pembroke Dock, within the Pembrokeshire Youth department. The report starts with the importance of placements for the undergraduate youth worker, moving onto outlining the project’s structure with the number of youth workers. Discussed next are the individual components and the raison d'être, with various authors quoted to demonstrating how youth work theory is worked out within this project’s practice. The first part is based on a report by Estyn.
The importance of placements as part of the undergraduate programme cannot be overstated. Within a recent report, Estyn discusses not only the benefits to the student, who “can use the theoretical aspects of their course and reflect on their own practice under the supervision of others” (Estyn, 2020, p. 5, section 7) but also the training Universities gain through keeping current with novel developments in practice while potentially increasing their contacts (Estyn, 2020, p. 22).
The project is targeted at homeless young people but seeks to open the online training component to universal access. The project comprised of three youth workers, one being my Learning Mentor and another my Fieldwork Supervisor, supported by the wider youth service with third sector organisations referring young people to benefit from its services. The project had several elements to it: firstly an online tenancy virtual learning experience (VLE), where aspects of moving into a new property were explored, from the Pembrokeshire waste system, budgeting, tenancy administration and housing options to name a few, with the aim to roll this training out to all pupils in years 10/11; secondly, a furniture library became available for those engaging with the online course, where young people can borrow furniture when moving into a new tenancy to reduce their financial burden; thirdly, a dedicated center where young people can learn to cook, make a bed and manage the chores; and fourthly, a sparsely furnished taster bedsit where young people have the opportunity to stay in supported accommodation for a week to experience living alone. While the unit and facilities were first opened in March 2020 these have not been able to run as intended due to the Covid pandemic.
The VLE platform was the first point of a young person’s voluntary contact, with platform being jointly developed by the youth workers and young people, and regularly reviewed. The VLE enables a young person to learn in a non-formal style from a curriculum-based information with a test to measure understanding through skills and knowledge learnt. Jeffs and Smith (2005, p. 81) would call the VLE a negotiated curriculum as young people have had significant input into the process. The ongoing test elements and review meet this requirement:
Youth Work organisations and all engaged in youth work are expected to assess outcomes and impact and to have systems for planning, monitoring, and evaluation of all aspects of their work with young people. 
(Youth Work in Wales Review Group,2018, p. 07)
The engagement with the VLE to gain access to the furniture library enables a young person to move from dependance on parents or the state to inter-dependence. The young person is not given charity but engages in the process. Dependance was demonstrated when some of the young people, on saving up to buy the furniture they wanted, returned the borrowed items, often deciding themselves to return it.
One young person has moved into active involvement with the project (as outlined in the author’s reflection no. 4) where she is now actively involved in process of creating a check list to assist young people to move into a new tenancy, based on her own experiences of moving out of the Care system.  The project’s aim is to convert the list into a brochure, and to add it to the VLE platform. Badham and Davies (2009, p. 81) make this statement: “The opportunity to genuinely participate in decision making is a right, a civil right, a human right and a right of citizenship”.
The third and fourth aspects of the project are broadly similar, with the project facilities and the taster flat. This allows for many aspects of independent living to be learnt informally from a young person preparing a snack for everyone, to helping move furniture, or clearing up together.  Another aspect of the venues allows young people to discuss various aspects of living independently from learning about various aspects through conversation, for example the electrical fuse box, setting a thermostat for the heating or unblocking the sink. This complies with Section B1 in CLD Standards Council Scotland. (2019, p. 11) where it states, “Facilitate learning and development of young people through youth work and critical dialogue”. A final aspect of good practice is found in section YW31 “provide learning opportunities for colleagues” (CLD Standards Council Scotland, 2019, p13) which was practiced by the youth workers in mentoring and supervising the author.  The last section is the conclusion.
This report on the observation of good youth work practice started with a quote from Estyn’s (2020) report stating the fundamental importance of youth work both to the student and to the University. This was followed by an introduction of the Moving In project where the author is currently on placement with. The facilities and four aims of the project were then discussed which were: the VLE platform; the furniture library; the project’s main building and the taster flat. How these aspects met youth work principles in practice were explored in some dept with negotiated curriculum, assessed outcomes of learning, informal learning, and active involvement.
 Word Count 934.
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Introduction.
Within this document the author outlines the definition of a community, where the homeless community of young people are found and outline the accepted practices for alleviating homelessness. The hidden side to homeless young people will be explored, its causes, the background of those involved, and finally, options for youth work practice to restoring the broken pathways of transition from childhood to adulthood in Wales. 
What is a Community?
Historically a community was understood to be a geographical area where people lived. Thinking has changed, to community now being considered as various connections people have with aspects of their lives, in the context of where they work, religious affiliations, family, friends and their interests, which could be described as social networks. (Gilchrist, A. 2003). Homelessness can happen when these social networks break down. 
Finland: a success story.
Homelessness is generally defined as those people sleeping rough or housed in emergency shelters and identified within most developed countries. Conversely, in Finland, homelessness has virtually been eliminated through a government led strategy. Further, Finland has adopted a much broader understanding of homelessness through counting those ‘hidden’ people who were sofa-surfing or staying with relatives or friends. To resolve their homeless crisis, the Finish government invested heavily into a ‘housing first’ plan; where small and large accommodation blocks were built or converted and rented out to homeless people on secure and affordable long-term contracts. The occupants of these housing projects were supported by multi-disciplinary professional teams to deal with health problems, while the occupants’ previous debt was consolidated into affordable payments. Notably, persistent homeless people were very involved in shaping the housing-first plan scheme. The large savings made through removing other interventions for the homeless were ploughed back into the plan, and not used elsewhere. (Pleace, N 2017). 
Some homeless statistics.
The Welsh local authorities only records those it considers as ‘statutory homeless’ under the homeless provisions of the Housing Act 1996 (Statswales.gov 2015b,) as defined in ‘Housing (Wales) 2014 Act (2019)’. 
The chart below shows the number of young people considered homeless for those aged 16-25 within Wales; -
	Males

	Females

	Total Homeless
	Population of young people in Wales
	Percentage homeless approximately

	1850
	2330
	Total = 4180
	365,594
	1.15%


(Statswales.gov 2015, (2 +3)).
Shelter Cymru (2020) recorded three thousand young people aged between16-25 as homeless in 2019 within Wales, mentioning the actual figures were likely to be far higher, while Clarke, A. (2016) advises values of twenty six percent for rough sleeping and thirty five percent for sleeping on a sofa sometime in their life within the UK.
 Extrapolating those figures for Wales give us: -
	Young people sleeping rough = 95,000
	Young people as Sofa surfer = 128,000



While these figures are for young people who had sofa surfed or slept rough at some point in their lives against the Wales Government stats for a given year, the numbers are stark. 
Who are the UK homeless young people?
The Albert Kennedy Trust (2015) suggests within the UK that LGBT young people may account for twenty five percent of the homeless population, with every homeless person costing between £24 -30K per annum. 
Clarke, A. (2016) found these categories within the homeless community; those with contact with the care system at any point during their lives; those who were disabled and those who were non-British, with the remainder coming from all walks of life.
Reasons causing young people be homelessness.
Llamau.org, a Wales based homeless support charity, state “Youth homelessness is a complex issue and there are a variety of inter-connected issues which can lead to a young person becoming homeless.” 

They proceed with a list of causes: -
· “Adverse childhood experiences (ACES).
·  Family relationship breakdown.
·  Mental health issues. 
· Youth offending. 
· LGBT youth.
·  Exclusion from school. 
· Welfare reform”. 
Statswales.gov (2015a,) adds these reasons: -
· “Violence and harassment.”
· “Current property: - unaffordable/ loss of/ unsuitable/ evicted from. In institution or care.”
Clarke, A. (2016) sees that having problems does not preclude people maintaining home, while being homelessness causes, and makes it harder to break free of, various problems and health issues.  The opportunities for young people at risk of homelessness.
various pilot projects. 
There are various pilot projects which seek to prevent homelessness and accommodate the homeless young person within Wales.
1. [bookmark: _Hlk59278439]Up-Stream, a Rhondda Cynon Taf project, seeks to identify those vulnerable to becoming homeless and provides a multi-disciplinary team to support the secondary school pupils and their parents, based on the Australian Geelong project (2016), which saw a forty percent reduction in homelessness (Harries, T. 2020).
2. The Pembrokeshire Youth service has a sparsely furnished flat, where a young person experiences interdependent living shortly to be expanded into two units where young people can live supported by a multi-discipline team. In addition. Their ‘Moving Forward’ project comprises of a virtual learning Environment (VLE) which trains young people in various aspects of independent living. It also supplies recycled furniture to reduce the financial burden of setting up a home, with facilities enabling young people to learn to cook and run a home.
3. The Salvation Army run two ‘Housing First’ projects similar to Finland (Trewern, M. 2019).
Housing and sofa surfing.
There is an acknowledged shortage of social housing, with private rental becoming expensive and often not secure (Hannaby, M. 2009). Sofa surfing has become one form of accommodation for those wanting a temporary place to stay. 
Developing ideas such as Couchsurfing (Johnston, C. 2020), a way for international travellers to sleep on strangers’ sofas at little or no cost, into a means for young people to find temporary accommodation may give them the space to find secure housing or re-connect with their family. Vicarious learning may additionally take place within the settled environment of the host. Detractors of this idea would suggest this dilutes the efforts needed by the Welsh and UK government to build sufficient affordable housing with the determination of the Finish government, together with the wide scale introduction of schemes like the ‘Housing First’ plan. 
With older people sometimes lonely and having a spare room, matching them with a young person paying a modest amount may be beneficial for both with benefits to the wider community.
Opportunities for Youth Workers
Preventing homelessness and working with homeless young people, is a rich vein of opportunity for the youth worker to engage with. There are many schemes to learn from and develop, like the ‘Up-stream’ project in RCT and rolling out Pembrokeshire youth service VLE platform to year 10 pupils. These develop relationships with young people within schools, bringing informal learning opportunities through voluntary engagement with issues they may face in the transition from childhood to adulthood. 
Changing public opinion from blaming young people for becoming homeless, to recognising the complex issues behind homelessness causing including crime, substance misuse and health issues which impact all of society.
Opportunities exist to cross fertilise ideas across countries and continents, like the Finish adopted ‘Housing First’ plan and Australian Geelong project and doubtless many more. This fosters international relationships and meets the requirements of continual self-development.
Conclusion
 The homeless community can be found in most developed countries. Finland used the ‘Housing First’ scheme to virtually rehouse all those sleeping rough and in homeless hostels while addressing the hidden homelessness, those sofa surfing.
Statistics demonstrated the disparity in the numbers of young people seen as statutory homeless compared with the more likely figures of the hidden homeless aged between 16-25 within the UK Wales.
The many reasons for youth homelessness were given followed by the make-up of the homeless young people. 
Described were the many pilot schemes being rolled out In Wales for the prevention of homelessness and opportunities for Youth workers were outlined.
Lack of secure affordable housing is identified as the main underlying cause of homelessness which needs addressing urgently by the Welsh government.
(Word count -1294)
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[bookmark: _Toc67318734]4.3: A personal summary of learning and development.
This summary touches on some of the learning while being involved within the placement. It draws out experiences from engagement with young people and the development of action and ideas through reflective practice and good supervision, as outlined in the personal development plan.
While on placement within the Pembrokeshire youth department, the author was working with young people within a homeless project aged from seventeen to twenty-four. The initial response by the author was to try to help and do tasks for them as a parent would to their child. This initially caused some conflict within the project, as the youth workers approach to working with youth was perceived as being reserved and somewhat uncaring, while ‘reaching out a caring hand’ was a perceived non-negotiable aspect of the author’s belief system. 
The apparent uncaring approach of the Youth service was part of the praxis of putting into practice several components of the five pillars of youth work, (Youth Work in Wales Review Group, 2018, p. 5 & 6), while the Author’s approach, however well meaning, would result in little education, participating nor empowerment, by doing the task for the young person. This dilemma was discussed at length within the second supervision session. This demonstrated the effectiveness of supervision to the author in several ways. 
Firstly, through discussion the author began to realise that by empowering young people to do tasks by themselves, through proper support, training, and companionship (Belton. 2010, p. 98) then the young person can “use their learning to enhance their future development” in YW 05 (CLD Standards Council Scotland. 2019, P.11). 
Secondly, the author felt that his beliefs were being challenged, but aspects of this thinking were at odds with good youth work practice, which was developed through good reflective practice. These parent conflicts led to reflecting upon aspects of Johari’s window (Sapin. 2013, p. 69), allowing for cherished beliefs to be challenged and changed. 
Thirdly, issues arising from engagement with young people outside the project became a great source of reflecting on good safeguarding practice, with the author reflecting on his previous practice of chatting with young people alone in a different light. This theme was developed through supervision sessions three and four and led to reflection number five. Safeguarding has different aspects, it protects the young person, it protects the youth leaders, and it protects the reputation of the host organisation 
Fourthly the supervisor took time to explain the theory of the Chimp’s paradox, in supervision session number one. The use of this tool allowed the author to use a difficult encounter with the learning mentor to be used in a very positive way through reflecting on his own response to conflict, leading to some personal changes in thinking and behaviour as discussed in supervision session and reflection number three.
In a further engagement, a young person was invited to assist with creating a check list to assist other young people when moving into a new tenancy, as part of YW 01 and YW 10 (CLD Standards Council Scotland. 2019, P.11). I was sceptical, believing it to be tokenistic. The young person produced three lists from their own experience and included items which the youth workers had missed out. More importantly the young person emphasised to include a fun element into the eventual list, while injecting an emotion element. These ideas have been influential on the author’s thinking, developed within the second list the author produced (found within section 5.7) and used in the author’s university presentation for unit ECYW4004, with the drawing used for the Café beyond idea. 
This encounter demonstrated the ideas behind informal education (Jeffs and Smith, 2005, p. 22-26) and how a youth worker can/should learn from a young person’s involvement. Sapin (2012, p. 69) suggests “shared enjoyable activities with young people could serve to reach as yet untapped creativity normally unknown and, in the subconscious.”[image: ]Café Beyond.
(own drawing)







This is summary of the author’s own learning and development, which went beyond the expectations in the Personal Development Plan with the learning and change of attitudes through effective engagement with young people, good supervision and developing reflective practice. 
 Word Count - 686
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For completion by the student after consultation with the Learning Mentor and Fieldwork Supervisor at the outset of the Placement
	Student
	Nicholas Mark Sutton

	Learning Mentor
	Nick Hudd

	Placement
	Moving Forward

	Date 
	20th October 2020



Students will be expected to consider their placement experience to demonstrate competence in the key aspects of youth work outlined in the table below based on the National Occupational Standards for Youth Work (CLD Standards Council Scotland, 2019) and the Youth Work in Wales: Principles and Purposes Document (YWWRG, 2018).
	Learning Mentor’s/mentor’s opening comments about the placement – exactly what type of work will the placement involve? 

	The placement will involve working out of Unit 3&4 pier Road delivering furniture to young people as a means of engaging with young people. There will also be non-formal and informal learning with young people through various activities on the premises. Nic would be expected to observe initially, with the expectation of him leading tasks as appropriate with young people.

	Student initial comments about the Placement. 

	My initial understanding of the aims of the project is to allow young people to voluntarily engage who have housing and homeless issues. The project links in with other providers and support organizations and has recently won an award.
Their novel approach is to use videos and Virtual reality, to allow young people to access and buy into the project. There are several aspects; offering housing advice; how to make a house into a home; how to cook/ manage a house and providing furniture, to name a few.
I feel that this project is run by enthusiastic practitioners, who look beyond the project to facilitate the young people to:- learn new skills i.e. managing their finances; to be involved by buying into the project; to allow them to take responsibility for their tenancy and for them to make their own decisions about the services they access. 
I feel that I would learn; the issues surrounding homeless youth; why they fell through statutory safety nets; current best practice in meeting those needs and understand young people’s individual complex needs.


PROFESSIONAL DEVELOPMENT PLAN
Please note that at Level 4 we expect students to be assisting a professional youth worker, assisting development, delivery, supporting youth work activities. Please complete the form electronically to enable the boxes to expand, ensuring you provide adequate detail.

	
	1. Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (Ref) (Educative, Expressive, Participative, Inclusive, Empowering).
	2. Facilitate the personal, social, and educational development of young people
	3. Promote inclusion, equality and young people’s interests and wellbeing
	4. Work with young people and others

	What do you need to learn?
	1) How to gain understanding through reflective practice on engaging with the project and young people. Gain a deeper understanding on the benefits of supervision through asking questions on the purpose of their actions and sharing reflections to gain deeper insight

	Engage with young people where they are at. To learn to listen to their stories without inputting my opinions or trying to fix their problems. To allow them find solutions to their issues, while providing support and information, in a safe and non- judgmental place. 
	To learn to enable young people reach beyond where they are through informal education.

	To understand the issues behind young people falling through safety nets into homelessness. To explore which other agencies are involved in homeless young people, how they operate, and what is considered best practice. To become aware of mental health and drug/alcohol abuse issues and solutions.

	Activities you will learn from (how will you learn, what will you learn from)
	To have 6 Supervision sessions with the Fieldwork Supervisor.
To keep a reflective Journal
To have at least two meetings with the visiting tutor.
To carry out a risk assessment in the first week.
Engaging in professionally endorsed Supervision develops reflective practice, which befits the young person, the project and self. It also reinforces understanding in the 5 pillars of Principles and Purposes of Youth Work in Wales.
	Engaging with a young person from their first encounter with the project through to a self-realised outcome. This would be through understanding their needs and allowing them to articulate how their need/s could be met through either the Project or supporting/ external agencies. Then creating a space to support them in arriving at a hopefully positive outcome. (The outcome in relation to the 5 pillars.) As well as their perceived needs.

	To observe and take part in non-formal learning activities, such as teaching someone to crotchet or make nets for example.
To explore how individual young people learn, and explore how I could learn from young people, i.e. being shown how to better use technology or social media platforms.
	To form relationships with partner/related organisations to understand their Modus operandi and to compare with that of the placement.
To discuss issues with and interview their staff to understand theirs and the organisation’s aims and goals. How it supports or contrasts with that of the ‘Moving Forward’ project.
 Reviewing their best practice and learning to incorporate into own practice. (This may entail at a future juncture in undertaking relevant courses to gain understanding and development.)



	Student
	N.M Sutton

	Supervisor
	PP. Nick Hudd.

	Date
	25th October 2020





[bookmark: _Toc67318736]4.5: Risk assessment essay
Risk Assessment on the Moving Forward project, Unit 3 pier Road, Pembroke Dock.
Carried out on 17th November 2020
Within this initial risk assessment for the for the ‘Moving forward’ venue, a consideration will be made as to why health and safety is important, how the risk assessment was conducted, with evidence of existing good practice and concerns found.
Sapin (2013) identified some important aspects of Health and Safety. While youth workers often take risks and push the boundaries, there are clear mandatory and practice rules and procedures to follow. When organising a task, or assessing the suitability of a venue, records must be kept of various scenarios and their risks, together with actions taken to mitigate or reduce the risk to an acceptable level. HSE (2009) states “We all have a duty to keep ourselves safe, by co-operating with safety measures and not putting ourselves or others in danger.” Preventing the spread of Covid since March 2020 is a new area of safety to be considered.
There was evidence good practice. Covid measures were stringent, the walkways were highlighted with a designated one-way system, and fire exits correctly identified and lit. 
Three safety issues were identified.  Some boxes had been delivered and left in front of a safety exit door. These were moved immediately by a Youth worker and the author. The author purchased a safety sign, warning of the potential hot surfaces for the electric cooker. The stairs require a handrail. The correct building regulations were identified with an emailed report sent to the key worker. This has been forwarded to the building maintenance team for action.
In this assessment the requirements of Health and Safety were briefly discussed together with the new risks of Covid infections. The existing good safety practice was described with the process of carrying out this risk assessment explained. Three concerns were highlighted, one immediately actioned, with an email sent outlining the additional two items. 
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Boxes moved which were obstructing fire exit.
No handrail on stairs
No warning sign for hot surfaces on cooker


Word Count 303.
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Youth and Community Work Programme
National Occupational Standards for Youth Work (LSIS, 2012) Checklist
Name: Nicholas Sutton
Date: 15th March 2021Placement:	Moving Forward Project.
Description of the group: A homeless young person project
Line manager: Nick Hudd
Supervisor: Tim Ramsey
Visiting tutor: Huw Williams
This document is a checklist to be used by students when compiling evidence for assessment.  The line manager is required to sign the final page to confirm that each standard has been met.  It is the responsibility of the student to ensure that each standard has been met and that the evidence for that is included within the portfolio.  This evidence will be checked during observations and at the final assessment.
This checklist must be printed out, completed and included at the front of the portfolio of evidence.

	Key Area A: Work with young people and others
 
	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW01
	Initiate, build and maintain purposeful relationships with young people
	Yes
	5.1.2

	YW02 

	Assist young people to express and to realise their goals
	Yes
	5.1.3

	YW03 

	Engage with communities to promote the interests and contributions of young people
	Yes
	5.1.2

	YW04 
	Develop productive working relationships with colleagues and stakeholders to support youth work
	Yes
	5.1.5

	No. 32
	Lead and motivate volunteers (SFT MV D2)
	No
	



	Key Area B: Facilitate the personal, social and educational development of young people

	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW05
	Enable young people to use their learning to enhance their future development
	Yes
	5.1.4

	YW06
	Enable young people to work in groups
	Yes
	5.4.1
(17/11/20)

	YW07
	Encourage young people to broaden their horizons to be effective citizens
	Yes
	5.1.4

	YW08
	Support young people to identify and achieve aims
	Yes
	5.4.1
(15/01/21)

	YW09
	Support young people in their understanding of risk and challenge

	Yes
	5.1.3

	YW10
	Facilitate young people’s empowerment through their active involvement in youth work
	Yes
	5.1.4

	YW11
	Plan, prepare and facilitate activities with young people
	Yes
	5.5

	YW12
	Work with young people to manage resources for youth work activities
	Yes
	5.4.1
(10/11/20)

	YW13
	Support young people in evaluating the impact of youth work activities
	Yes
	5.1.3

	YW14
	Facilitate young people’s exploration of their values and beliefs
	Yes
	5.1.3

	YW15
	Advocate on behalf of young people and enable them to represent themselves to others
	Yes
	5.16

	YW16
	Enable young people to access information to make decisions
	Yes
	5.4.1
(24/11/20)



	Key Area C: Promote inclusion, equity and young people’s interests and wellbeing 


	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW17
	Work with young people in promoting their rights
	Yes
	5.4.1
(18/02/21)

	YW18
	Explore with young people their wellbeing
	Yes
	5.4.1
(21/02/21)

	YW19
	Work with young people to safeguard their own welfare
	Yes
	5.4.1
(08/01/21)

	YW20
	Embed organisational policy for the protection and safeguarding of young people
	Yes
	5.4.2
(05/02/21)


	No. 33
	Promote equality of opportunity and diversity and inclusion in your area of
responsibility (Management and leadership NOS B11)
	
	

	YW21
	Develop a culture and systems that promote inclusion and value diversity
	Yes
	5.1.1

	YW22
	Ensure that youth work activities comply with legal, regulatory and ethical requirements
	Yes
	5.3.2

	
	
	
	

	
FUNCTIONAL AREA D: Develop Youth Work Strategy and Practice

	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW23
	Investigate the needs of young people and the community in relation to youth work
	Yes
	4.2

	YW24
	Evaluate and prioritise organisational requirements for youth work activities
	Yes
	5.8

	YW25
	Influence and develop youth work strategies
	Yes
	5.2.5

	YW26
	Identify and secure funding and resources for youth work
	Yes
	5.3.2

	YW27
	Facilitate and engage young people in the strategic development and delivery of youth work
	Yes
	5.4.1
(29/01/21)

	YW28
	Work in partnership with agencies to improve opportunities for young people
	Yes
	5.4.1
(16/02/21)

	No. 34
	Develop structures, systems and procedures to support volunteering
(Managing Volunteers NOS A3)
	No
	

	YW29
	Monitor and evaluate the quality of youth work activities
	Yes
	3.1



	
FUNCTIONAL AREA E: Develop, lead and manage self and others

	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW30
	Work as an effective and reflective youth work practitioner
	Yes
	5.1.5

	YW31
	Provide youth work support to other workers
	Yes
	5.4.1
(1502/21)

	No. 32
	Involve, motivate and support volunteers (Managing Volunteers UKWH B2)
	No
	

	No. 33
	Promote equality of opportunity and diversity in your area of responsibility (Management and leadership NOS B11)
	Yes
	5.1.6

	No. 34
	Develop structures, systems and procedures to support volunteering (Managing Volunteers A3)
	Yes
	5.3.3

	No. 35
	Manage your own resources and professional development (Management and leadership A2)
	Yes
	5.4.2
(22-23/09/20)

	No. 36
	Provide leadership for your team (Management and leadership B5)
	Yes
	5.1.6

	No. 37
	Allocate and check work in your team (Management and leadership D5)
	Yes
	5.4.2
(22-23/09/20)

	No. 38
	Recruit, select and keep colleagues (Management and leadership D3)
	No
	

	No. 39
	Provide learning opportunities for colleagues (Management and leadership D7)
	Yes
	5.3.3

	No. 40
	Make sure your own actions reduce risks to health and safety (Health and Safety HSS1)
	Yes
	5.3.1

	No. 41
	Ensure health and safety requirements are met in your area of responsibility (Management and
leadership E6)
	Yes
	4.5



SIGNED STUDENT [image: ]			DATE- 19/03/21


Section 5
[bookmark: _Toc67318738]5.0: Detailed Appendices.
[bookmark: _Toc67318739]5.Sections 1-10…. Located in Separate document.
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