
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
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The following essay will critically evaluate a critical incident (CI) that happened within a classroom during observation and identify and focus on the next teaching and learning steps for future teaching practice. A CI does not need to be an argument or event that causes harm; however, it is likely a common occurrence that occurs in the classroom. According to Tripp (1993) it is the analysing and evaluating after the incident that has happened is the ‘critical’ part of the process, where the reflection is going to happen. Many authors and professors such as Tripp (1993) and Brookfield (1990) have defined critical incidents in all different ways. These professors and authors suggest that ‘critical incidents’ highlight the crucial influences that reflect on a teacher's knowledge, abilities, and attitudes towards teaching and learning. 

This is very beneficial for a teacher as CI can influence and encourage educators to become reflective practitioners and a huge effect in teachers’ pedagogical progression. By critically analysing the CI, teachers can choose the next steps that will enhance their pedagogy and the learning of their pupils. Tripp (1993), described a CI as an understanding of an immense event that has happened during teaching, a critical incident is an interpretation of the significance of an event. 
Reflecting on CI is a value judgement we make, and the significance we place on the incident's meaning serves as the foundation for that judgement. Tripp (1993) suggests that incidents appear to be ‘typical’ rather that ‘critical’ at first sight, but are rendered critical through analysis. Likewise, Brookfield (1990, p. 84) “A critical incident is any unpredicted and unanticipated event that happens within a class or outside class.
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The role of critical reflection is an essential part of our development as teachers by reflecting on the positive and negative factors that occur in or outside of the classroom environment. Reflecting on different aspects of teaching practice will enable teachers to move forward to grow and develop their knowledge and skills.
Critical reflection balances and enhances learning through different experiences with understanding the knowledge of the theory and how to apply your theory to the -practice, considering the changes from reflecting. A critical incident is not a serious dangerous incident that occurs but an incident that happens typically in a classroom in real-life teaching practice daily (Tripp, 1993). As teaching is always changing, teachers need to develop and reflect on their professional practice to ensure that the pedagogy and learning are suitable for the learner's needs. Tripp (1993) suggests that to be successful at performing the critical incident methodology we must follow the 2 steps. One is that they can be utilised to help teachers find the specific classroom action research they require, and the other is that they have a great deal of ability to comprehend and manage professional judgement within the occurrence, while using reflective models such as Kolb (1984) or Brookfield, this will allow to build on previous learning, linking it to current and future practice.
 In reflective practice, practitioners engross in a constant cycle of self-evaluation in order to understand their actions and the responses they prompt in themselves and in learners (Brookfield, 1995; Thiel, 1999). This will help avoid factors that have a negative effect on the learners and learning environment but to better our teaching practice. Reflection, being critical is a specific approach that will enable teachers to gain knowledge on what is going well and what can be improved on with their teaching practice. Critical reflection enables teachers to develop as reflective practitioners. According to Finlay, (2008) reflecting on your own teaching practice is learning from experiences while gaining new insights towards innovating methods to teach. Teachers who engage in critical reflection work to develop their teaching methods, and meet the needs of their students to give them the best possible learning experience. Carr & Kemmls (1986) suggest that it will produce opportunities to learn and deconstruct usual practices.  Analysing and reflecting allows teachers to respond and adapt to any concerns or situations while developing an understanding of their teaching philosophies and values in their teaching and how they would want to engage and create a positive learning environment for their learners. The professional teaching standards, the expectations that teachers must meet and which are continuously developed throughout teaching practise in Wales, have a benefit the pedagogy and numerous other areas in teaching practice. The Professional Standards for Teaching and Leadership reflect on practice that is consistent with the recognition of the new curriculum (Hwb, Professional standards, 2017).
The teacher used the standards within the class and ensured to use pedagogy in the classroom by first fostering a welcoming atmosphere for the children. ‘Teacher X’ adapted the learning environment, from individual to pair and group work and used an authentic content lesson, using their mathematical skills, using objects, e.g., money/coins and facilitated the students in making connections that would enable them to use the skills not just on paper but also in and throughout their lives, e.g., £120- £10? How much left?  
Reflection is a personal factor and will be different for everyone, whether it is for teaching practice or personal reflection; there should be positive impacts after reflecting, as everyone learns differently and at different times.
Reflection is very important and as the world is changing, teaching practice will need to change to develop the skills the learner needs to progress. 
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Consideration of BERA, ethical guidelines and educational research, to enable confidentiality and anonymity the school's name, pupils and teachers will be anonymous throughout (BERA, 2018).
The observation of a critical incident happened within an English medium primary school, in an urban area in a local authority in South Wales. 
The school has 300 pupils, including 39 who attend the nursery on a part-time basis. The school is in Wales but has no children who has welsh as a first language or come from a Welsh speaking home. The school has 10 classes, including 5 mixed-age classes and a nursery class. The school identifies 13% of pupils as having additional learning needs. This is below the national average of 21% (Estyn, 2018).
The class that was observed was a year 3 class, where there were 20-24 students aged between 7–8-year-olds. The observation took place over a two-day period. The CI occurred during a mathematic and numeracy lesson. ‘Teacher X’ managed the learning environment in a positive way despite ‘Student A’ attempts to disrupt it by shouting, shouting out the incorrect answers, and moving around the classroom. ‘Teacher X’ did not threaten punishment, but instead took the incorrect answers and asked the class to help figure out the correct answer. ‘Teacher X’ used a wide repertoire of teaching methods, for example pair work and whole class game to establish all students to engage and ‘Student A’ positive behaviour started to emerge. In order to motivate and support the student, ‘teacher X’ utilised encouraging words and created a tranquil learning environment where students were free to respond.
‘Teacher X’ made it clear that making mistakes are a common part of the learning process, ‘teacher X’ made a mistake on the board to show that everyone can make a mistake.  If learners have the knowledge and appropriate skills the teacher can introduce methods to learning on how to deal with errors and how they will be able to learn from these misunderstandings (cf. Hiebert & Carpenter, 1992; Reusser, 2000). 
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The critical incident that will be discussed is focused on classroom behaviour management and developing a positive teaching and learning environment. The CI happened during an observation period within a classroom, where a student was showing problematic behaviour and disrupting the class. Teacher ‘X’ managed the learning environment with positive reinforcement strategies and behaviour management strategies to enable learners to continue to engage in the lesson. Teachers must be effective at maintaining appropriate behaviour in their classroom to allow for learners to grow and develop and to acquire competence in the four core purposes (Welsh Government, 2020).  The four core purposes are the guide of all teaching and learning in Wales. The four purposes are the aim that all children and young people will be them (see appendix).  The crucial area of the four core purposes this essay will concentrate on is ‘Ethical, informed citizens who are ready to be citizens of Wales and the world’ (Donaldson, 2015, p30). In this core purpose learners will need to understand and reflect on their actions when making decisions and as a member of a diverse society to respect the rights and needs of others. Teacher ‘X’ has developed the lesson using the Curriculum for Wales and the four core purposes. The area of learning and experience (AOLE) was mathematic and numeracy-based lesson with the focus on subtracting 10 engaging children in their learning with us of real-life context. Which links with the professional standards, allowing children to have a lesson with real life authentic context. The teacher included questions that were real life scenarios, for example ‘teacher X’ had scenario of a shopping trip in a supermarket, ‘teacher X’ had equipment and resources such coins (money), counters all themed and related to a supermarket. 

‘Child A’ shouted out ‘what’s the point in this?’  Teacher X explained how they can use their strategies can be used when shopping, or receiving change and many more places. 
There were many instances where Teacher ‘X’ managed the learning environment in a positive way. 
Examples of Teacher ‘X’ managing the learning environment:
· Allowing children to reflect on their mathematical skills 
· Encouraged learners to use their initiative and innovation with their work during the lesson children had independent task
· Questioning one on one and whole class.
· Regular check in on students during tasks 
· Modelled work for learners
· Differentiated tasks but allowed a challenge if they felt comfortable. 
· Ensured use of authentic content within the lesson

Teacher ‘X’ had created a positive learning environment for the children, I observed a class where learners work had been displayed on the walls of the classroom, this is a strategy where the teacher has tried to create a positive learning environment where they are able to see their own work, giving the children a chance to reflect and progress, develop their empathy and respect,  where they will be able to use those connections to  develop and deepen their knowledge and skills where they will be able to apply these skills in other contexts (Wales, 2022).  Teacher ‘X’ used positive strategies to encourage learners to work independently and expressed that the learners should be using their prior knowledge and setting the learner high standards while being able to enjoy a challenge, to become confident induvial. Teacher X methods were underpinned by the 12 pedagogical principles allowing learners to gain the most useful information that they needed (Government, 2022). The teacher blended the learning environment creating a real-life scenario where children can build on previous knowledge or experience and will be encouraged to understand why they are learning what they are and showing the learners that it is useful beyond school where they will use it throughout their lives, this creates a relevant framework for both academic and personal growth (Bourke, 2016). 
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1.1 [bookmark: _Toc128033851]Classroom Management

Classroom management indicates the activities and strategies that are used to maintain order in the classroom (Doyle, 1986). Classroom management is frequently named classroom discipline and it is one of the many obstacles to promoting effective teaching (Slavin, 2014). Classroom management is there to support and offer learners more opportunities to engage and learn all of what is being done by the teacher in the lesson. Positive classroom management has a huge potential to boost students' motivation, learning, and self-esteem (Gillborn et al., 1993).
According to Evertson and Weinstein (2006), classroom management has two different objectives: "It not only strives to construct and maintain an orderly environment so learners may engage in meaningful academic learning, but it also seeks to improve learners' social and moral development” (Slavin, 2014).  The objectives and activities of the lesson must be aligned with effective classroom management. To establish which management strategies would be most successful, teachers must first define what appropriate student behaviour looks like. From there, they can work backwards from the intended results (Slavin, 2014).  An example of when ‘Teacher X’ used one of these strategies were ‘Student A’ was shouting out wrong answers when other pupils were trying to explain their answers, ‘Teacher X’ reinforced the rules, ‘no shouting out, raise your hand if you have a question, and said especially if another member of the class is speaking’, ‘Teacher X’ also defined what the school rules were and their core purpose of the school.  
Managing the classroom can look vary for different teachers, from the way the students sit, to the materials they use in a lesson, and many more aspects.  To allow teachers to build a healthy positive relationship with students, teachers need to set boundaries that both teacher and student understand and accept (Glasser, 1998). The teacher will determine what behaviour is appropriate in the classroom, choose a classroom management strategy that, in their judgement, will be most effective, and include the students in appropriate activities where they may best develop their knowledge and abilities. However, teacher needs to be crucial and conscious of their approach to behaviour control in the classroom and are aware that it can have a substantial impact on the level of misbehaviour (Wright, 2006). 
Babkie (2006) suggested that teachers should be fair and consistent when implementing regulations once they have been established and conveyed. Similarly, ‘Teacher X’ positively reinforced the rules, “Eisteddwch please ‘Student A’ I will be with you now”, Teacher X reinforced rules of not walking around the class during a task and tried for ‘student A’ to not disrupt the learner environment for any other child, ensuring that it is still a positive environment to be in. Holliday (2005) emphasises further, that teachers must establish positive learning environments in their classrooms that convey their enthusiasm and passion for the subject matter, allowing students to interact with the lesson and curriculum where they are connected to the learning and environment. ‘Teacher X’ ensure to communicate with all students, particularly with ‘Student A’ as ‘student A’ was walking around the class to other students. However, Van Lier et al (2004) states that ‘learners who are disruptive within the classroom are at a greater risk of many negative outcomes in their school and home life’.  An example of ‘Student A’ disturbing the class during the lesson was when student A’ walked around the room, talking to other students, another example of this was when they shouted out incorrect answers when other students were answering. Johansen, Little and Akin-Little (2011) also, suggest that classroom management is an important factor and is linked with disruptive behaviour if there aren’t any classroom management strategies or if they were poor, it would impact the teaching and learning skills of the children. However, in order to positively influence a student's behaviour, it is vital to take into account the influencing variables that affect their lives, how they view school, and their behaviour. The Ecological Systems Theory (EST), put out by Bronfenbrenner in 1974, contends that four of the five Ecological Systems make up a child's environment with a series of interconnected structures. He arranged them based on how they affect individuals (Bronfenbrenner, 1974). Family is at the centre of a child's first and most regular interactions with these systems, which are the microsystem (family, peers, and school). The child's microsystem interacts with the mesosystem, which comes next (attitudes, values, relationships). The terms "macrosystem" and "exosystem" relate to the cultural, social, and environmental contexts in which the child is immersed. For example, Wilson et al., (2002) found that establishing a supportive learning environment through a school philosophy that values diversity had a positive effect on how well students get along with one another. This type of school culture has an impact on those who are part of a child's developing ecological systems (Berk, 2000). 
Similarly, Langford et al., (2014) discovered that whole-school methods to health and well-being AOLE and making modifications that can significantly influence educational attainment and student well-being, as a result the microsystems influence how the learners develop.The macrosystem system is the layer that might be regarded as the child's environment's topmost layer. This layer is made up of cultural values, conventions, and laws even though it lacks a particular framework (Berk, 2000).  The microsystem is the area of the environment where children and their surroundings interact most directly and this may have an effect on behaviour in school. Teachers have many strategies to use within the class. Teachers can use praise, if a child has done something correctly, or if a child who misbehaves tries hard with their work, is on task and is trying their best and the teacher said ‘well done’ it will give the learner the intrinsic motivation that child will think ‘yes I can do the work’ or ‘I am going to keep trying hard in school’.  An example that ‘Teacher X’ used within the mathematics lesson is “yes, bendigedig, you can do this”, giving ‘student A’ that motivation and showing that they are on their side. Hue and Li (2008, p. 57) suggest that proving praise and rewards will create the positive environment needed to preserve good behaviour and encourage learning. As teachers, we are always trying to find supportive and engaging strategies to ensure learners respond to us as a teacher. It is a combination of improving teacher behaviour management skills and teaching success (Cossairt, Hall & Hopkins, 1973; Sarokoff & Sturmey, 2004).
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The purpose of classroom management is to give learners opportunities to learn all of the things that a teacher does to organise the learners and the environment. This will allow learners to achieve their maximum potential, which allows students to develop appropriate behaviour and patterns in the classroom. As teachers and schools want their learners to feel confident and encouraged to learn whilst enjoying being in the school environment. Creating a positive safe environment at the beginning is crucial for teachers as it is providing students with all the opportunities to develop the skills and knowledge that they need to be ready to learn throughout their lives (Hwb, n.d.). The classroom is the environment that is described as the physical environment, it is the atmosphere, and a specific setting where students spend most of their time learning and engaging with different AOLEs and pedagogies (Vickerius & Sandberg, 2006).  
Moore et al., (2018) suggest that an engaged learning environment that promotes meaningful experiences will improve learners’ attention and focus, and it will enable learners to develop a higher level of problem-solving skills and critical thinking. Also, if the learning environment is calm and positive where the learners feel safe, the learner’s behaviour will improve and there will be fewer distractions as learners feel at ease (MacGrath, 2012).
Creating a positive learning environment is so important to both teachers and learners. Creating a happy atmosphere where the children want to come to school to learn, enabling the next generation of people to be the ambitious capable learner that the curriculum has been designed to create (Conroy, Sutherland, et al,. (2009). While the teacher creates a happy environment students need to respect and engage in their lessons, ensuring that they are following rules and meeting the working and learning expectations of the teacher (Wai-Shing, 2008). Teachers need respect and engagement from the learners. 
The teacher would reinforce positive praise to give students the extra motivation to complete or be on task, similar to ‘Teacher X’ with ‘Student A’ after implementing the other strategies to engage Student A to complete a section of the worksheet. However, if learners are not engaged and disrupting other learners, there are fewer opportunities for teachers to give positive praise for their independent work. Praise is an important part of a child's learning journey. Shing and Ming-tak (2008, p. 57) verify this by expressing that “praise and rewards create the positive atmosphere needed to maintain good behaviour and promote learning”. According to Brophy (1981), typical praise means "to commend the worth of or to express approval or admiration" (p. 5), and it is provided when a child completes an expected task appropriately (Dreikurs, Grunwald, & Pepper, 1982). Instances of where the use of general praise would fit into situations where learners’ concertation levels with their work or an improvement, and/ or quality of work rather than concentrating on outcomes or abilities. Praise should contain detailed reports about the appropriate behaviour learners show (Chalk & Bizo, 2004; Sutherland, Wehby, & Copeland, 2000). The classic praise statements include phrases such as "well done!" or "excellent".
However, teachers must be aware of the interests and learning preferences of their students in order to be effective. (Aldermann, 2004, p. 15). A learner who is motivated has the desire and focus to accomplish their goals or change their behaviour; it is the motivation that determines whether they complete the task or objective (Wiseman & Hunt, 2008, p. 147).  One particular form of positive reinforcement that many teachers frequently employ in their interactions with pupils in the classroom is praise. As you engage with students in the classroom. Conroy et al. (2009), state that many teachers consistently utilize praise to increase their pupils’ engagement in positive social and academic behaviours.
Although there are many positives of having a healthy positive environment if there is a negative environment or a negative experience for a learner, the child will push the boundaries, misbehave and disrupt the class. According to Clayton & Forton (2001), ‘learners can become irritated and frustrated when they do not have a structure or an organised classroom. Creating an environment where students find it difficult to work. According to Lewis, (2009) without effective classroom management, student behaviour management will be difficult to achieve.
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Positive reinforcement is a form of operant conditioning and it is an approach to help form positive behaviour in the classroom. B.F. Skinner created the theory of operant conditioning in 1937 and it was based on the awareness of Thorndike’s law of effect (Cerutti, 2003). 
Skinner (1948) believed that behaviour could be formed through reinforcement and/or punishment. Positive reinforcement is the reaction or behaviour which is increased by rewards, it is when a reward comes after something that has happened and they want the behaviours to continue, motivating and encouraging learners to behaviour. However, Deci (1971), Kohn (1993) & Suther-land, (1993) suggest that positive reinforcement fails to intrinsically motivate learners. 
Intrinsic motivation refers to participating in the lessons as they enjoy it, find it a challenge or find the lesson interesting (Barry & King, 2000).  When there is no engagement in the classroom, learners lose motivation, which leads to misbehaviour since it encourages more bad behaviour.  However, if learners struggle with finding their intrinsic motivation, a teacher can help to build and reinforce extrinsic motivation for example a reward system, to first engage the learner, and then as a teacher, you would find out what would the children enjoy, for example, a sport, then you could tail a question using the sport, e.g. I have 20 balls I need 10 how many did I subtract?
 Schunk, Pintrich & Meece (2002) suggest that rewards or reinforcements should only be used if they will develop the learners or improve their Intrinsic motivation. Positive reinforcement can be used successfully and can be effective when used appropriately but it is the teacher who can show and develop the learner’s extrinsic motivation within the environment, the attitude and the class materials or topics of the lessons it will build the learner's intrinsic motivation and learners into wanting to know more about the subject (Palmer, 2007). Positive reinforcement has been shown to be an effective, high-impact strategy for improving students' behaviours in documented research in a variety of educational situations, for both individual students and groups of students (Wheatley et al., 2009).
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Following my observations of the critical incident, I feel it is important to reflect on the teaching practice I had witnessed and formulate how I can develop and manage the learning environment within my classroom. 
During my future career as a primary teacher, I am going to create a classroom environment where learners feel happy and safe and a place where they want to learn and become creative, healthy confident induvial who have motivation from within their bodies. The next steps of my teaching practice will be developing my pedagogy standard to support and promote positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.
During my teaching practice, I am going to develop positive relationships with students where learners can be themselves and if we come across a challenge, we will work at it together, developing the standard pedagogy and working towards the learners having a blended learning experience, where learners have a range of teaching approaches that will encourage and engaged each learner. 
In my future practice, I hope to create healthy positive relationships with the learners to engage and motivate them so they can see their potential, not just a teacher telling them.  When a learner receives sincere praise, PR can be utilised to naturally motivate that behaviour.  Giving positive reinforcement is a form of a restorative approach, which is backed by both Vygotsky and the EST. It is a holistic approach that takes an account of the numerous values, beliefs, and relationships that can influence a child and their behaviour. It also acknowledges that teachers cannot manage every aspect of a challenging school environment. The learning environment is busy as school is a public place where lots of children and teachers are there working, however, if I can create a supportive learning environment where learners feel as if they want to learn, children want to come to school, where the learners feel involved and responsible for their learning while being calm but ready to engage participants in different types of activities within the classroom that is the environment I will try and create with my teaching career.  I will have high expectations for the students but I will incorporate their own learning needs and abilities in the very best possible way I can.

As a training teacher, I am currently working towards my QTS standards and within my future practice as a practising teacher, I will be completing the professional standards to ensure I am exploring and providing a focus on professional learning for both learners and myself. 
I will use these methods when I am in the classroom teaching, I will be able to identify if I have any targets or goals to achieve to ensure I am giving and teaching with the strategies that work for both myself and my students. I will use Kolb’s reflective model or Brookfield's 4 lenses approach to critically reflect on my teaching practice. However, if these methods are not working, I will do further literature research and take my mentor and senior mentor's advice into consideration. I will be able to adapt new strategies as a result of my experience with these techniques through the using Brookfield reflective cycle. By establishing weekly goals with my class teacher, I will be able to determine whether these methods are working. Classroom management and Positive reinforcement are essential for students to encouraged behaviour that they want to see in the classroom, for example when students are on the playground and they won’t play with each other, ask the students ‘what happened’ and then allow them time to stop and think about their words and actions, ask them to think about ‘how you would feel if you got told that’. Children will be able to own their mistakes and offer an apology; if not, the teacher can step in and settle the conflict.
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To conclude, this essay has discussed the critical incident, while examining fundamental theories which were related to the critical incident. It is important to remember there are many different aspects to a learner's behaviour in the classroom, the environment has a huge impact on the concentration and motivation levels that the learner has, while that is not the only main strategy that needed in the classroom, the behaviourisms of the teachers, are they motivating the students to reach their fullest potential, do they want their learners to succeed. 
Teaching in Wales is changing, teaching changes all the time, the new curriculum for Wales will enable teachers not only to teach, but the how and the why we teach what we teach, every teaching focus is to create every young child/person to be ambitious, capable learners, enterprising, creative contributors, and ethical, informed citizens who are ready to lead a fulling life (Donaldson, 2020). 
As teaching has continuous professional development, teachers need an awareness of what needs to be developed for the Curriculum for Wales. Teachers are developing the next generation of people, and teachers and students need to develop an awareness and understanding of what is expected of them. To ensure teachers are developing in the correct areas, the professional teaching standards have set clear expectations of what needs to be achieved by the teacher ensuring the learners are engaged with the most suitable teaching and learning practice.
The Professional Standards for Teaching and Leadership allow for reflection that follows the curriculum for Wales (Government, 2020). 
As a result, this has given me the opportunity to reflect, and I will continue to do so as develop within my professional practise to ensure I am employing the right procedures and employing the various classroom management and behaviour measures.
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· Ambitious, capable learners who are ready to learn throughout their lives.
· Enterprising, creative contributors who are ready to play a full part in life and work.
· Ethical, informed citizens who are ready to be citizens of Wales and the world.
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” (Wales, 2022).
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