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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	Develop your critical evaluation skills, this will help you sustain an argument.
	I have critically evaluated to help strengthen my arguments.
	Page 5.

	Elaborate in more detail on specific lines of enquiry to ensure you have explored all counterarguments in more detail.
	I have explored all counterarguments by extending on specific lines of enquiry.
	Page 4.

	Avoid being overly descriptive.
	I have not been overly descriptive.
	Page 3.

















Written response – A proposal for a school community project (4000 words). 
My proposal for a school community project is based on supporting children and their parents to increase their daily use of the Welsh language. School A has approximately 200 pupils and has stated that very few pupils speak Welsh at home (Estyn, 2015). This proposal would be supported by Cymraeg 2050 (Welsh Government, 2021) which has set a vision for achieving a million Welsh speakers by 2050, and to double the daily use of Welsh. A reading group would be set up after school where KS2 pupils and their parents are invited to read and act out Welsh stories which have been donated by the local library. 

Learners’ will benefit from this project as it will help to develop their Welsh language skills. The Welsh Assembly Government (2008) states that Welsh language development can offer new cultural and social opportunities. Also, the Languages, Literacy and Communication Area of Learning and Experience (AoLE) implies that plurilingualism allows children to call upon their knowledge to make sense of text and increasingly understand the relationship between different languages (Welsh Government, 2019).

School A aim to develop a sense of belonging in the community (Cynefin) by encouraging learners to know, understand and take part in shaping their local community. The Welsh Government (2020) states that Cynefin is the place where we feel we belong, and the historic, cultural, and social place which has shaped and continues to shape the community which inhabits it.

I have chosen to focus on School A engaging with families for this project as it can help to raise standards and improve learner well-being (Welsh Government, 2015). Research by Desforges and Abouchaar (2013) has shown that the degree to which families engage with their child’s learning has six more times influence over the child’s educational attainment than the quality of the school.

Not all families have access to resources to support their child’s learning due to social injustice. This project was chosen to enable equity of opportunity through the awareness of circumstances of all learners (Welsh Government, 2020). Arshad, Wrigley, and Pratt (2020) state that teachers who are aware of social justice issues help their pupils to read and attain, and to reach their full potential through a conductive learning environment. This suggests that everyone can succeed regardless of their background. However, the Matthew effect (Rigney, 2009) implies that individuals from upper class backgrounds are more likely to succeed than others as they accumulate more advantage over time. In terms of reading, children who are read to by their parents at home acquire the skills to read earlier which results in them improving at a faster pace. Consequently, widening the gap between those children who do not have access to these resources at home as they improve at a slower pace. This suggests that social injustice can negatively affect educational attainment. This is also supported by Hage and Kenny (2009) who state that social justice issues and access to resources are connected to the collective well-being of families, communities, and society.

Furthermore, Smith (2012) implies family background is the most important contributor to academic success. This suggests that poor academic attainment is linked to parental education and their involvement in their child’s schooling. This is supported by Bourdieu (Webb, Schirato, and Danaher, 2002) who argued that social groups have different cultural capitals which are experiences, knowledge and connections and they are valued differently by society. Schools reproduce and reinforce specific cultural capitals which benefits students who fit into this. Therefore, upper- and middle-class students are at an advantage compared to their working class peers who face barriers affecting their cultural capital. Although, research by Halsey, Heath, and Ridge (1980) found that in the 1970s, over two-thirds of individuals who had attended a secondary school were first generation as their parents had not received this level of education. This suggests that children from disadvantaged backgrounds can reach high levels of educational attainment.

Bronfenbrenner’s (1979) ecological system suggest that a child’s development is dependent on their interactions with their environment. The child is firstly surrounded by the microsystem which is their immediate community such as their parents and school. After this, there is the mesosystem which is the wider community such as where the child lives and the interactions between the microsystems. Consequently, a strong relationship between families and schools will positively impact the child. This is supported by Athey (2007) who discovered that it is more beneficial for teachers to focus on interactions between parents and their child. The third level is the ecosystem which is national context such as how government policies, the Curriculum for Wales (CfW) and its’ four purposes impact the child. However, it is important to note that Bronfenbrenner’s theory depends on circumstances and is not static. For example, Nelson (2015) states that some children may face discrimination and rejection because of prejudice and stereotypes which weakens the interaction between the environments.

Additionally, Thompson (2018) highlighted the importance of collaboration. A collaborative approach between schools and families can challenge inequalities and be more effective than an isolated approach. For a collaborative approach to be influential, trust must be established. Encouraging collaboration is also one of the twelve pedagogical principles. This implies that collaboration allows those involved to learn from each other. On the other hand, Pomerantz, Moorman and Litwack (2007) argue that children should be independent learners and an active participant in solving their own problems. Parents who are involved in their child’s learning can sometimes display controlling behaviours. This can be done through regulation such as commands, direct instruction, or neglecting the child. Therefore, collaboration between schools and families may not benefit the child as there is pressure to achieve a particular outcome.

A case study of a school shared their effective practice of raising Welsh language standards (Estyn, 2020). Criw Cymraeg pupils were responsible for recording evidence to achieve ten targets to achieve the Siarter Iaith Cymraeg Campus Bronze Award after analysing data from a questionnaire which was completed by all KS2 learners. Welsh reading was introduced in the library club, providing older pupils with an opportunity to read Welsh texts to younger pupils. One week per half-term was also dedicated to Welsh guided reading. In addition to this, the school partnered with a Welsh-medium primary school where pupils used their Welsh language skills during webcam conversations and to email each other. Throughout this, parents were regularly informed of their progress. As a result of this, there was a measurable improvement in learners’ Welsh oracy, reading and writing skills and staff confidence to embed Welsh across the whole curriculum. This suggests that a child-centred approach is most effective when developing the Welsh language. Despite this, Ko, and Sammons (2013) believe that direct teaching ensures validity in assessment for learning. This suggests that direct teaching may be more beneficial for pupils learning Welsh.

Moreover, Beard (2020) argues that Welsh language provision in English-medium schools can be beneficial in producing speakers of the language. He discovered that the pedagogy used to teach Welsh in English-medium schools places a strong emphasis on oral methods. Although, psychological, social, and contextual factors can affect Welsh development outcomes. This implies that all children are provided with the opportunity to use Welsh in authentic contexts as it is a learning continuum but there may be barriers for some. However, Williams (2013) opposes the teaching of the Welsh language in English-medium schools as he believes that it damages education. He argues that a language in which children are not fluent in should not be compulsory education as it is rarely used at home or in the community. This suggests that teaching children Welsh can have a negative impact on their self-esteem, academic attainment, and the future of the language. Especially for children from disadvantaged homes, as neither English nor Welsh are developed effectively.

The aim of this project is to increase the daily use of the Welsh language within families. The Welsh Government (2014) states that this is one of their key priorities in safeguarding the future of the Welsh language. To do this, they aim to raise children and parents’ confidence to socialise in Welsh. One objective of the project is for children and their parents to read Welsh stories to each other and with other families in the after-school club. Another objective of the project is for families to use role play to tell the Welsh stories they have read in the after-school club. The third objective of the project is for families to use Welsh at home and within the community. 

This project will be held in the school hall as an after-school club once a week for KS2 pupils and their parents. It will be led by the Welsh co-ordinator who is responsible for the design and delivery of Welsh at the school (Welsh Government, 2020). To support this project, Welsh books have been donated by the local library. As a result of this, budget is not an issue for this project due to the strength of links with the local community.

Restoring the Welsh language is important in overcoming the effects of discrimination and hostility (Jenkins and Williams, 2000). Chomsky (2006) argues that children inherent the capability for language acquisition. This implies that only children who are biologically ready to learn Welsh will succeed. Whereas, Skinner believes that language acquisition occurs because of positive reinforcement from adults (O’Donohue and Ferguson, 2001). This suggests that with support from parents, any child can acquire the skills and knowledge of the Welsh language. The outcome of this aim is to create a Welsh ethos and reinforce Welsh language skills in families as highlighted in the Welsh-medium Education Strategy (Welsh Government, 2010). The intended impact is to encourage children and parents to communicate through the medium of Welsh (Welsh Government, 2007).

The Foundation Phase Framework (Welsh Government, 2015) states that within the development of Welsh, children should appreciate books and stories. Vygotsky created the Zone of Proximal Development which is the skills and knowledge an individual is capable of understanding with the support of someone who is more advanced (Kim, Song, and Kellogg, 2021). Therefore, scaffolding of the Welsh language in the form of reading between the Welsh co-ordinator and participants will support the development from collaboration to independent learning. Although, Estyn (2021) found that children who are not developing with their reading is caused by teachers who rigidly follow a reading scheme which prevents learners’ enjoyment. Also, staff do not consider the developmental stages of their pupils and discourage disadvantaged children and their families to enjoy reading. The outcome of this objective is to create a foundation for Welsh reading skills (Welsh Government, 2016). The intended impact is to improve Welsh reading skills as the Welsh Government (2013) has found that reading is underdeveloped despite positive attitudes towards learning Welsh.

A survey of Welsh as a second language in Key Stages 2 and 3 and transition (Estyn, 2004) found that good practice involves providing pupils with opportunities to work in pairs or groups and participate in oral interactions in role play. Also, it states that to raise standards from satisfactory to good, children need to provide extended oral responses to natural and spontaneous conversations. This is supported by Morris (2010) who discovered that social clubs can highly benefit those with little understanding of the Welsh language as the number of interactions is increased. However, Estyn (2013) states that pupils are not given the opportunity to structure simple sentences independently or use Welsh across the curriculum. The outcome of this aim is for learners to use Welsh within other AoLEs such as Expressive Arts. The intended impact is to increase the enthusiasm and excitement of the Welsh language.

Families using Welsh within their community is supported by Cymraeg 2050 (Welsh Government, 2017) which states that embedding language use from an early age is crucial. Encouraging families to use Welsh reinforces the relevance of the Welsh language from the children’s perspective. As well as this, it argues that developing leaders who understand the key aspects of Welsh planning are important when helping new adult learners of the Welsh language as they need enough opportunities to practise formally and informally in social contexts to achieve fluency. However, the Welsh Government (2017) budget has been cut by 5% since 2017 which has led to several projects suffering. The outcome of this objective is for families to use their newly developed Welsh language skills in community settings such as in the street or at the supermarket. The intended impact is for these individuals to use Welsh naturally as a result of their confidence from the sessions.

School Development Plans (SPD) (Welsh Government, 2014) state that reviewing impact should be informed by self-evaluation undertaken by the school. Estyn (2014) agrees with this as they imply that reflective professional practice enables schools to understand themselves better and promote innovation. However, a review of best practice in parental engagement (Goodall et al. 2011) found that teachers lack the confidence to work alongside parents and schools do not collect sufficient data on their community projects. Therefore, to measure the impact of this project, there will be a particular focus on effective communication between the school, parents, and pupils as believed by Ainscow (2020).

One form of measurement will be through parent and pupil voice. It is important to gain the children’s perspective of the project. This is supported by article 12 of the UNCRC (UNICEF, 2019) which states that every child has the right to express their views in matters affecting them and they should be taken seriously. To do this, all participants of the project will be given an anonymous survey where they can give their opinions on the positive aspects of the project and how the project can be improved. Teachers who support citizenship and human rights, create an environment where all voices can speak and be heard (Brett, Mompoint-Gaillard, and Salema, 2009). Although, it has been stated that teacher control can diminish children’s voice (Devine, David and Menter, 2010). Consequently, becoming tokenistic. By gaining feedback about the project, the school will be able to evaluate and adapt the project.

Furthermore, to measure the impact of the project, the parents and pupils who have attended the sessions could create their own Welsh play based on of the books they have read. Research has highlighted that empowering children to dramatize stories can have a powerful impact on language development (Welsh Government, 2016). This will allow the participants to show other pupils, parents, and members of staff what they have learnt. This suggests that pupils will gain transferable skills from participating in school-community projects. For example, pupils are given the opportunity to develop their organisational, collaboration, leadership, and communication skills. This is also supported by the Welsh Government (2016) which states that schools should share and display their findings with families, thus, increasing engagement with the project. On the other hand, it has been reported by the Welsh Government (2016) that some teachers and parents can find this experience unsatisfying.

Another way of tracking progress within the project is using the National Indicators for Wales (Welsh Government, 2022). By the end of the project, the percentage of people who speak Welsh daily and can speak more than a few words should have increased significantly as highlighted in well-being indicator 36. Additionally, the Welsh Language Strategy Evaluation Framework (Welsh Government, 2013) which states that there should be increased parental awareness of the value of Welsh language transmission to children. Although, it is important to consider that the use of the Welsh language at home is difficult to measure accurately (Huws, 2016).

The Welsh Government (2016) states that early intervention such as parent engagement is needed to prevent disengagement, especially for pupils from low-income households. This is also supported by the Educational Endowment Foundation (2021) which found that parental engagement has a positive impact on 4 months additional progress, closing the disadvantage gap. Donaldson (2015) states that disadvantage has a harmful effect on education attainment in a gradual way. However, it is argued that parents should not involve themselves in their child’s learning as their only legal responsibility is to ensure attendance (Kent, du Boulay and Cukurova, 2022). This suggests that children’s educations and families are intertwined. Lareau (1987) encourages parents to support children’s learning at home, but some parents lack the time to do this.

As a result of reviewing impact, it is important to refine the project to ensure there is continuous improvement in learner outcomes. One way the project will be refined is by developing enterprise projects in collaboration with the local community. For example, those who have attended these sessions could use their newly developed Welsh skills to set up a tuck shop at school where they sell fruit to raise money for local businesses. It has been suggested that schools should ensure these partners are also included in the evaluation process (Kerr, Dyson and Raffo, 2014). Allowing the participants of the project to be more independent will develop innovation (Sternberg and Krauss, 2014). This suggests that a growth mindset for learning will evolve which will help to increase pupil motivation. However, Sternberg (1999) believes that for individuals to be creative, they must have acquired freedom of expression. This implies that children need to be provided with opportunities to be independent such as leading their own learning as suggested by Dewey (1910) before they can become enterprising contributors.

A strength of this project is staff expertise (refer to Appendix A). As the Welsh co-ordinator is directly involved in the implementation of this project, it will ensure leadership and accuracy. The Welsh co-ordinator will ensure high standards of teaching and will be able to measure and enable progress of all participants within the Programme of Study for Welsh Key Stages 2-4 (Welsh Government, 2016). Also, Estyn (2012) praises schools who develop the expertise of staff to meet the needs of disadvantaged learners. Therefore, tackling the issue of poverty and improving the outcomes of all learners.

Moreover, another strength of this project is pupil engagement. The project creates a community within itself, pupils and parents will meet with each other once a week to socialise and develop their own skills and knowledge. Collaborative learning can support the development of positive relationships. The Welsh Government (2012) states that bilingual learners can communicate with others in English and Welsh and fully contribute to their community and local area. Learners are provided with a sense of belonging and purpose as they are acquiring transferable skills for their future. As a result of this, their commitment to the project will increase.

However, a weakness of this project is pupil motivation. As the project will be held at the school, children may not be enthused to participate as it could be seen as an extension to the school day. The Department for Education (2018) found that the percentage of children aged 8-11 who went to an after-school club decreased from 45% in 2017 to 41% in 2018. Whereas a different environment such as a visit to the local library or to meet fluent Welsh speakers or actors would help to enhance the learning. This is supported by one of the twelve pedagogical principles (Donaldson, 2015) which states that good teaching and learning creates authentic contexts for learning. This implies that children will be able to make connections between their learning and the real world. 

Furthermore, staffing is another weakness of this project. As the project is only ran by the Welsh language co-ordinator, the staff to learner ratio may not be adequate (Department for Education, 2011). Consequently, there will be fewer quality interactions which reduces the opportunity for personalised learning. As well as this, an absence due to sickness or personal commitments will mean that the club will have to be cancelled. 

An opportunity that this project can offer is ensuring development within the four purposes. By learning Welsh, children are provided with a foundation for a lifelong interest of languages, thus, making them ambitious, capable learners who are ready to learn throughout their lives. As well as this, children are building their confidence to take risks which can help them to become enterprising, creative contributors who are ready to play a full part in life and work. Languages can also support children to develop their own identity and create a better understanding of the relationship between their own cultures and communities of others. Additionally, positive relationships can be developed as children learn to express themselves and accept others’ viewpoints. Therefore, becoming healthy and confident individuals who are ready to lead fulfilling lives as valued members of society (Welsh Government, 2019). 

Another opportunity this project can offer is engaging parents in their child’s learning. Malaguzzi stated that the Reggio Emilia approach can be useful for schools working with parents as the child is an active participant who responds to a wide range of relationships which can increase the possibility of opportunities (Dahlberg, Moss, and Pence, 1999). Therefore, a shared understanding of the learning is created.

Although, a threat of this project is a lack of parental engagement. As this project involves parents developing their skills of the Welsh language, Whalley (2007) suggests that they could have fears and anxieties which prevent them from fully engaging with the learning. These can include feelings of being judged, how their performance will be affected by the pressure of other adults and shyness. As a result of this, parents will be more reluctant to participate in the sessions which may affect their children’s willingness to participate as Vygotsky (1978) believes that parents are responsible for developing higher-order functions.

In addition to this, the threat of deprivation could affect this project. Research by Mayo and Siraj (2014) suggests that social class can impact academic attainment. Therefore, working class parents who have been deprived of an education may lack the resources to support their child’s learning at home or have low aspirations. However, Wales are committed to the success and well-being of every learner, regardless of their background (Welsh Government, 2017). This is also supported by the Equality Act 2010 (Department for Education, 2014) which states that schools must not discriminate against learners and are required to adjust to reduce disadvantage.

Schools and communities should serve and enrich each other. It has been suggested that schools should act as a community resource (National Assembly for Wales, 2001). Estyn (2020) defines community schools as those that have the best interests of pupils, families and the community.

I have learnt that it is important to support families to feel comfortable when interacting with schools as stated by the Welsh Government (2016). By creating a welcoming environment, families feel valued and are more inclined to contribute to their child’s learning. As a result of these community links, Estyn (2020) found that learners’ life skills developed. Although research has shown that 66% of children who have lived in poverty had low parenting scores due to fear of embarrassment caused by the school and peers (Kiernan and Mensah, 2011).

Inclusivity within education ensures all learners are engaged through presence and participation (Central South Consortium Joint Education Service, 2021). However, Clarke and Akerman (2006) found that children with greater access to educational resources are more likely to thrive academically than those who lack access. Therefore, community cohesion is a crucial aspect of life as it helps to overcome barriers to lifelong learning. There should be a common sense of vision and sense of belonging in society where everyone’s circumstances are appreciated, and opportunities are equal (Welsh Assembly Government, 2009).

Moving forward, it would be beneficial to embed a whole-school approach to community engagement (Welsh Government, 2016). This would involve all members of staff and external agencies working together to enable improvement. Consequently, this will ensure progress within collaboration as a professional standard. Due to the positive relationships formed, more high-quality experiences can be offered to learners. There is a contribution to whole-school initiatives and involvement in projects which extend expertise and support learning outcomes (Welsh Government, 2019). This is supported by Warnock (1978) who states that individuals must work together in the interest of the child to ensure effective approaches to teaching and learning.
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HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths,

Staff expertise.
Pupil engagement.

‘Weaknesses

- pupil motivation.
- Staffing,

EXTERNAL
(outside the school)

Opportunities

Development of the four purposes.
Engaging parents in their child's learning

Threats

- Lack of parental engagement.
- Deprivation.





