ECAD6007: Who am I Teaching?		Student Number: 2000689

Appendices
Appendix A
	Date and time, year group: 28/09/2023 at 9:20am in a Year 4 class.


	Where and When: Context of the observation – subject/AOLE, general classroom context

Lesson Context
Languages Literacy and Communication
What Matters Statement: ‘Understanding Languages is Key to Understanding the World’
Progression Step 3
Descriptor of What Matters: PS2 ‘I can infer meaning from texts and images’

Classroom Layout
The class was split into 5 tables. There were 2 ‘more able’ tables at the back that were split into girls on one table and boys on the other, one ‘lower able’ table that had the teaching assistant sat with them, at the front right corner the ‘additional learning needs’ table as a row in front of the interactive whiteboard and the ‘English as an additional language’ table in the front left corner.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The children were making inferences based on an image on the screen which appears to be an underground cave with penguins and bugs, questioning what different characters or features may be doing and creatively answering these themselves. The class teacher asked for several ideas from different children. At first, Child E appears to not be paying attention as the child is playing with his glasses. However, once the class teacher calls on the child next to Child E to answer, Child E proceeds to stop playing with his glasses and listen to the class discussion; this is clear by how Child E looks at each child who is talking as he follows the discussion around the classroom. 

Eventually, Child E puts his hand up to give his idea, instantly, the teacher chooses Child E and praises ‘Wow I am so glad you have your hand up, what ideas do you have?’ At first, Child E seems unsure to share his ideas saying ‘I don’t want to share, it is the third one but it’s really short’ and points for the teacher to read it. The teacher reads it, clearly impressed, and says ‘Amazing, can I read this to the class for you?’, to which Child E says yes. The inference was ‘I infer that the shape on the left is a light’. The teacher points to the object on the screen and confirms with Child E that it was the object the child was talking about and asks ‘why do you think it’s a light?’. Child E thinks before quietly saying ‘um, I don’t really know’. The teacher responds ‘it’s a hard one because it’s not really a light you would usually see there’ and Child E agrees saying ‘I know, it’s normally the type of light you would see in a house’. The class teacher agrees and then suggests ‘Well do you think if it’s the type of light you see in your house that this place could be….’ as the teacher paused to think, Child E quickly responded ‘a house! It could be their house!’ The teacher praised the child in Welsh ‘da iawn’ and thanked Child E for working together with him to infer on what the light could mean for the place.

The class teacher then thanks the whole class for their participation and gives the children a point. Using a football reference, the class teacher says the children are up ‘2-0’. Child E remained engaged for the remainder of the lesson and attempted to work independently and with the reminder of the table to complete the focus task set by the teacher. On a few occasions, the class teacher comes over to look through and discuss some of the answers Child E is giving. On each occasion, the class teacher praises the child for his engagement with the activity.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Vygotsky – Scaffolding:
- Could consider how Bruner agrees.
- Could consider how Piaget disagrees.
- How scaffolding can improve emotional and social development in terms of Child E.
- Bronfenbrenner? Parents and teachers in the microsystem effect children’s learning and development.

Conditioning:
- Use of praise.
- How Skinner and Pavlov agree with these methods in their theory – how and where do they differ in terms of using praise?
- Dweck and Mueller theory of praise
- Theories/ideas against praise??

Emotional/social development
- Child seems insecure about sharing answers – is this why teacher praised to encourage child to do it more?
- Dweck – fixed mindset.
- John Holt – humanist approach – children fear failure – is this why Child E did not want to share his answer?

Professional Teaching Standards for Wales:
-  ‘PEDAGOGY Challenges and expectations ‘– challenges child further to extend on his answers.
- ‘PEDAGOGY Sustained effort and resilience in learners ‘– children apply themselves without reminding as they value the importance of learning. Encourages resilience by allowing Child E to participate in different ways (the teacher reading rather than Child E).

12 Pedagogical Principles:
- 2. ‘Challenges learners to encourage them to recognise the importance of sustained effort in meeting expectations that are high but achievable for them’.
- 4. ‘Means employing assessment for learning principles’ – ‘check your answers’, ‘do we agree?’
- 12. ‘Encourages collaboration’ – involving Child E in discussion in ways that suited the child’s emotional development.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

- Start of the day.
- Quiet environment.
- Distraction of a new piece of equipment in the back of the room.
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