Anna Britten. Module 3 - Developing your school as a learning organisation. 

A consideration of the opportunities for leadership to develop Schools as a Learning Organisation:

· A critical review of relevant research and literature which shows understanding of the relationship between the professional standards and a research-informed personal conceptualisation of the school as a learning organisation. 

1. Why is the concept of schools as learning organisations important in Wales?
Kools and Stoll acknowledged the limited prior research available for them to review when considering the effectiveness and development of schools as learning organisations (2016, p.13). In their own research, which, despite having considered a wide range of international literature, they state should be seen as a “first step” to answering key questions around the concept of schools as learning organisations (2016, p.13) they define a school as a learning organisation thus:
In short, a school as learning organisation has the capacity to change and adapt routinely to new environments and circumstances as its members, individually and together, learn their way to realising their vision (2016, p.10).
Following a review of the education system by Professor Graham Donaldson, Wales is launching a new curriculum and considers the development of its schools into learning organisations as a means for “realising” this new curriculum (OECD, 2018, p.19). The Welsh economy has seen major change in the last 50 years with a decline in extractive and heavy industry, and development of light and service industry (OECD, 2018, p.60). As Furlong et al. recognised, following their consideration of evidence from over 100 organisations and a wide range of documents, the ‘teachers of tomorrow’ “will need to be experts in teaching their students to ‘learn how to learn’” (2006, p.20), and with the implementation of the new Professional Standards and the drive in this changing climate to develop Schools as Learning organisations, they also need to become experts in teaching themselves how to learn. 

Welsh Government describe the new curriculum framework for Wales as “not an ‘off the shelf’ programme for delivery” recognising the role of leaders and practitioners in designing their own school curriculums that meets the needs of their particular learners, identifying a “need for innovation and creativity” by skilled professionals (Welsh Government, 2020). The new Curriculum for Wales demands learning schools with a skilled, reflective workforce, guided by quality research. 

To become a learning organisation, a school must start with developing a shared vision which underpins teaching and learning. Schools should create a culture which supports continuous learning opportunities for all staff through effective use of time and funding, ensuring that this learning impacts on practice across the school through collaborative working and collective learning. In schools acting as learning organisations, staff and learners are encouraged to take risks, experimenting and innovating practice in response to enquiry. Staff have opportunities to share knowledge and skills, analysing the impact of professional learning, and to learn from the community beyond the school. Schools as learning organisations have leaders who “model learning leadership, distribute leadership and help grow other leaders, including learners” (Welsh Government, 2018a).

While OECD claim that ‘the majority of schools in Wales seem well on their way in developing as learning organisations’ (2018, p.15), and consider its report to be valuable to both Wales and other countries (2018, p.287), Egan et al. argue that there is no sound basis for this claim with evidence drawn from a survey completed by less than 10% of schools (2018, p.9). Indeed, Estyn’s Chief Inspectors Annual Report 2015/16 noted that significant improvements in professional learning were needed to address weaknesses in teaching (Estyn, 2017 in Egan et al., 2018, p.10). Perhaps, as Egan et al. state, following their research which drew on a wide range of sources but maintained a clear focus on the Professional Standards and Kools and Stoll’s SLO model, this disparity is due to differing interpretations of the SLO model within schools (2018, p.9). It is possibly the judgement of school staff at the start of a long journey towards realising their schools as true learning organisations, recognising the initial steps that have been taken and not yet knowing how much further they have to travel, and it could be argued will always have to travel, in creating a continuously learning school. 

2. Are the new professional standards conducive for the realisation of schools as learning organisations?

In their guidance for policy makers and practitioners on what makes a school a learning organisation, OECD point to the importance of team learning and staff collaboration in developing the school as a learning organisation. They identify four themes flowing through the seven dimensions of the schools as learning organisations model: “trust, time, technology and thinking together” (2016, p.1).

Welsh Government supports the “thinking together” theme through the inclusion of collaboration as a professional standard for the education workforce in Wales (Welsh Government, 2019a and 2019b). It remains to be seen if education policy will move from high stakes accountability towards professional trust and if adequate and equitable funding will continually be available to facilitate time and technology. Welsh Government have certainly taken a small step in this direction with an additional training day for all staff to work together on developing a whole school understanding of the new curriculum. Hill’s 2013 work on ‘the future delivery of education services in Wales’ considered the views of over 30 online respondents to research questions, and interviews with over 60 others including 20 Welsh Government officials. Hill visited 20 Welsh schools and gained the views of a range of stakeholders in each. Whilst all of this research was conducted in Wales, with no international sources for comparison, and includes anecdotal evidence from headteachers, it draws on the experiences of a range of frontline professionals (2013, p.1). Following this research, one of Hill’s recommendations was for a greater flow of national funding into schools to support a professional development model based on collaborative working (2013, p.35). The addition of the Professional Learning Grant funding into school budgets to support the 2018 national approach to professional development in Wales is therefore a likely welcome development. However, to date, the published evidence on Hwb for the impact of this funding is limited to case studies from 21 schools, just over 1% of the total school population in Wales (Welsh Government, 2019c).

The professional standards for teaching and leadership and those for assisting teaching are built upon six overarching values and dispositions. These include staff continuously acting as professional learners throughout their careers, being part of a school that acts as a learning organisation, and contributing to school improvement both locally and nationally. The new professional standards give the school workforce the right to be part of a learning school and the responsibility to act as part of a learning profession (Welsh Government, 2019a and 2019b).

In order to meet the professional standards teachers must engage with research, using it to inform practice. Teachers should “try something new” and take a lead role in influencing the practice of others (Welsh Government 2019a). The standards support the adaptive nature of schools as learning organisations and hold individuals to account for their role in establishing this. 


3. What is the relationship between the professional standards and a research-informed personal conceptualisation of the school as a learning organisation?

The Professional Standards echo the conclusions Furlong made in 2006 as to the type of teachers needed in Wales: specifically teachers who “take personal and collective responsibility for professional development”, “are able to evaluate and use different sorts of evidence relevant to the improvement of practice” and “are willing to work collaboratively with other teachers and other professionals both day to day and in the development of their practice” (Furlong, 2015, p.6). In drawing these conclusions, Furlong considered international research evidence: crucial as Wales’ aims to develop a globally recognised successful education system (Welsh Government, 2017b, p.3).

OECD point to research which shows that the most influential factor in student progress is the quality of teachers within the school (Hattie, 2008; Hanushek and Rivkin, 2012) and argue that PISA and other data sources point to a need to improve the quality of teaching in Wales (OECD 2017 p.25). The importance of securing effective teaching is supported by Hill’s review into the future delivery of education services in Wales, which points to two key research conclusions identified by the GTCW:

The quality of an education system cannot exceed the quality of its teachers.
The only way to improve outcomes is to improve instruction (Hill, 2013, p.17).

Tripney et al. considered both direct and indirect evidence in their efforts to understand how  teachers can be encouraged to engage with research evidence. They admit that their work in this area has been limited by time and resources, and that much of the academic writing available for their consideration had been “theoretical or conceptual” (2018, p.29). However, they argue that research evidences a link between high quality teaching and the ability of teachers to engage with and use research (2018, p.4). Wales’ education system supports research engagement, but concerns remain around the quality of research materials accessed and the ability of the current workforce to critically reflect on this research. Teachers need clear expectations and support to translate research findings into practice (Tripney et al., 2018, p.4). The National Approach to Professional Learning includes a focus on supporting the workforce in making use of research and data (Welsh Government, 2019d).

In placing a responsibility for professional learning on each individual member of the workforce, the professional standards necessitate a research-informed personal conceptualisation of the school as a learning organisation. Tripney et al. point to the Donaldson Review (2015) and Welsh Government’s Action Plan (Education in Wales: Our National Mission, 2107), and argue that it is the very intention of Welsh Government that “the curriculum is delivered by a workforce that is research literate, research active, and reflective in their practice; drawing on the best available evidence to inform practice” and that schools achieve this by becoming “learning organisations” (2018, p.20). However, Egan et al. criticise the Professional Standards themselves for failing to adequately reflect the outcomes of research (2018, p.4).
There is an expectation in the Schools as Learning Organisations model that staff have access to research evidence for improving practice and allocated time for collaborative working (Welsh Government, 2018a). This is balanced by the requirement in the professional standards for staff to “take opportunities to work productively with all partners in learning in order to extend professional effectiveness” and to engage in research and wider reading (Welsh Government, 2019a). 
This collaborative learning could prove crucial in securing improvements for learners. Hanushek and Rivkin considered research which indicates that the advantages to a learner and progress gained from having an effective teacher for a year are cancelled out by having an ineffective teacher for the following year (2012, p.150). Although this review was conducted in America and not specifically within the Welsh context, a good range of sources were considered. There is a need therefore, for teachers and school leaders to not only develop their own practice but, if their school vision is to improve outcomes for all learners, they must work to develop the practice of their colleagues. The schools as learning organisations model and the new professional standards emphasise the importance of this team learning and collaboration (OECD, 2016, p.3).


4. What are the opportunities for leaders in developing schools as learning organisations?

Prior to the creation of the new professional standards for teaching, leadership and assisting teaching, the Welsh education system had been criticised for a lack of clear leadership development for future leaders (Hill, 2013, p.7) and no real consideration of distributed leadership (Egan & Marshall, 2007, p.292). Yet, studies undertaken as early as 2005, had identified the need for strong leadership at all levels to secure school improvement (Egan & Marshall, 2007, p.292). The SLO model recognises the need for leaders to model and grow learning leadership and to distribute leadership even among learners. 

The Professional Standards recognise the need for strong leadership, distributed throughout the school to facilitate team learning and secure effectiveness (Egan & Marshall, 2007, p.295). Through the development of schools as learning organisations, there is an opportunity to reduce internal variations in quality through shared knowledge and common approaches for all teaching and support staff (Egan & Marshall, 2007, p.295).

Estyn support Welsh Government’s 2012 claim that in the most effective schools, there is an emphasis on good leadership at all levels focused on improving teaching and learning and supporting staff to develop their skills (Estyn, 2015, p.2).

Hill points to Estyn reports for excellent schools where teachers share practice in staff meetings and are open to learning from one another (2013, p.25). Estyn state that leaders and managers need to identify strong and underperforming teachers (2015, p.18) and support educators to improve through opportunities to observe best practice and coaching and mentoring (2015 p.22). To secure high quality teaching for all learners, school leaders must be free to monitor teaching and learning within their schools and to deal with underperformance of staff in a “fair and timely way”(Hill, 2013, p.86). In creating a learning school, leaders empower all staff allowing them to innovate and take risks. The impact of this on learners must be regularly and carefully evaluated, with conclusions acted upon swiftly. This is the nature of the school as a learning organisation: the ability to continuously adapt.

In addition to improving the quality of teachers within the profession, OECD research acknowledges the need to support school leaders focused on developing their schools as learning organisations. To improve outcomes for learners in Wales, an equitable school-funding formula enabling support for pupils with additional learning needs and investment in support staff is essential and there is a need to develop a national assessment and evaluation framework, within this adaptive education system, that celebrates and drives good practice (OECD, 2017, pp.7-8). Leaders must be supported in enabling the four themes of “trust, time, technology and thinking together” (OECD, 2016, p.3).

The standards hold formal leaders to account for the creating a learning organisation through building staff enthusiasm for professional learning, promoting collaboration and making and sharing connections between reading, research and practice (Welsh Government, 2019a).

5. Conclusion

For Wales the development of schools as learning organisations is a way to enable the new curriculum (OECD, 2018, p.19). The next PISA assessments will take place in 2022, before the new curriculum for Wales is realised for 15-year-olds, and just 3 years after the new professional standards for teaching and leadership were published in Wales. It will take some time before this data measures the impact of the new curriculum and improvements secured through the Schools as Learning Organisations model. 

Egan et al. advise caution given the lack of educational research considered, or at least credited, in the development of the new Professional Standards (2018, p.4). They add that while the research base for the SLO model is clearer, it relies heavily on evidence from the business and private sector and appears to have overlooked research into professional learning in the Welsh education system (Egan et al., 2018, p.10), fitting with Kools and Stoll’s own admission of their conclusion as being a “first step” (Kools & Stoll, 2016, p.13).

Tripney et al. acknowledge there has been little evaluation to date on the impact of interventions designed to increase teacher engagement with research and improve pupil outcomes. They add that the current evidence is “mixed or unclear and of poor quality” (2018, p.4).

No evaluation of the impact of the Professional Standards on levels of teacher engagement with research and improvements in pupil outcomes has yet been completed. It is too early to tell what the legacy of these new standards will be. In February 2020, Welsh Government began its evaluation to determine their effectiveness in developing the desired highly-skilled workforce required to implement education reform in Wales. This evaluation is due for completion in August 2022 (Welsh Government, 2017a).

The head of the OECD’s education directorate admits that there is a “paucity of empirical evidence on the impact” of the learning organisations concept in schools (Schleicher, 2012 in Egan et al., 2018, p.9). Egan et al. suggest that although there are shortcomings with the Professional Standards and the SLO model in their efforts to develop professional learning, both “could usefully contribute to a National model of Professional Learning that underpins all aspects of the Welsh Government’s national mission for education”(2018, p.14).

Education in Wales: Our National Mission calls for teachers to be “research-engaged, well informed and learning from excellence” (Welsh Government, 2017b, p.11). As a nation of educators, it would seem we are perhaps starting from a low baseline and with no firm evidence that our new approach is working. However, as Kools & Stoll state: 

Evidence does not always exist about best approaches to take to address 21st century learning outcomes. It is not always possible to know what best practice is. Sometimes, “next practices” – “emergent innovations that could open up new ways of working” (Hannon, 2007) – will be more appropriate as practitioners explore new and better solutions to intractable problems (2016, p.47).

Meaningful engagement with the Professional Standards and the realisation of Schools as Learning Organisations, requires a freedom to take risks and, therefore, a need for leaders at all levels to strike a balance between holding educators to account for learner outcomes and promoting the sharing of problems to allow for team innovation. 

Teachers, formal leaders and teaching assistants all have an individual role to play in creating the curriculum for Wales’ learners, but are part too of a wider team both in their own setting and across Wales, commissioned to work together to improve the quality of teaching and learning for all learners. The SLO model recognises that this work will never be complete as the workforce continuously adapts practice to meet the evolving needs of society. 

Together the Professional Standards and SLO model give all staff a right to and a responsibility for professional learning. The challenge now facing school leaders across Wales is to create and promote opportunities for staff to develop a deep understanding of the school as a learning organisation and to take an active role within it. This will take “trust, time, thinking and team learning” (OECD, 2016, p.3). Teachers, school leaders and teaching assistants now need to take the next step into researching the way forward for Wales’ education reform journey.

· An initial SWOT analysis based on the implementation of Schools as a Learning Organisation in your setting (this should include an awareness of associated ethical implications).

	Strengths
· Carrying out professional enquiry-based research at all levels (teaching assistants, teachers, formal leadership)
· Focus on wellbeing for whole staff learning during lockdown
· Good staff engagement with professional learning during lockdown linked to personal interest and school needs: Welsh language; Trauma Informed Schools; Effective teaching of numeracy in KS2/3; Forest School activities to promote wellbeing; Schools as Learning Organisations; Teaching MFL in Primary; Developing Professional Learning; Effective Foundation Phase Pedagogy
· Established use of Hwb for collaborative working
· Staff at all levels engaging with new professional standards through self and peer evaluation of teaching and learning
· Governing Body engagement with development opportunities for governors through EAS and Diocese
· Shared planning via Google Classroom to develop a shared approach to home learning
· Middle leaders evaluating strengths and areas for development in own areas and identifying ways forward
· A few staff working towards formal qualifications during 2019.20 (MSc, OU MFL, Forest School Level 3)
· Staff collaboration during lockdown leading to the development of a learning project approach to teaching and learning which will promote enquiry skills for learners, staff and parents (through home learning)
· All staff are willing to engage in professional learning
	Weaknesses
· Limited examples of staff undertaking professional reading and sharing texts
· Few staff engaging with the Professional Learning Passport
· Limited individual staff understanding of the school as a learning organisation and the relationship between this and the professional standards
· Few opportunities to draw on expertise within the wider community (business links)
· Lack of opportunities to observe practice during lockdown
· Lack of engagement with relevant reading and research by middle leaders
· Limited opportunities for staff to undertake more formal learning
· Unfamiliarity with BERA guidelines (staff and governors)
· Insufficient risk-benefit assessments currently carried out before undertaking research
· Ethical implications of professional learning and research are not currently considered in the school’s Strategic Equality Policy and Plan

	Opportunities
· Formally recording outcomes of school-based enquiry and sharing with other schools
· Develop Performance Management system to further increase focus on Professional Standards
· Sharing outcomes of school-base enquiry with parents through parent workshops (via online forum in current circumstances)
· Further engage with research concerning effective ways to improve pupil wellbeing
· Share professional learning undertaken during lockdown with wider staff and trial in classroom
· OLEVI Outstanding Teacher and Teaching Assistant Programme – suitable staff within school
· Use of online platforms (Hwb, Teams, Google Classroom) for collaborative working within school and with other schools
· Strengthen parental partnerships to support learner outcomes by building on experiences and relationships developed through home learning during lockdown
	Threats
· Staffing changes – maternity cover teacher (NQT); new teaching assistant
· Time: balancing staff release and pupil needs in class
· Catch up for pupils following lockdown closure
· Inability to engage to with parents, other professionals and wider community
· Confusion between Excellence in Teaching Framework and Professional Standards overview grids
· Union concerns over changes to Performance Management process
· Risk of staff becoming overwhelmed when leading more than one area of learning and experience and attempting to make use of quality research in these areas
· As yet unknown changes to practice in light of Covid19 risk assessment for September
· Possible inability to conduct face to face team meetings or observations
· New staff may need to be encouraged to engage with professional learning



	Associated Ethical Implications
1. Ensure all staff undertaking research are aware of and adhere to the BERA ‘Ethical Guidelines for Educational Research’ as these are intended for use by anyone undertaking educational research, even for the purpose of improving their own practice (BERA, 2018, p.1).
2. Staff will need to understand the “spirit of the guidelines” to enable them to make decisions about appropriate ethical courses of action (BERA, 2018, p.2).
3. Senior leaders need to ensure that the guidelines are shared in such a way to promote engagement with research and not cause staff to feel daunted or overwhelmed by the task. Staff should be made aware that the guidelines are intended to support a diversity of approaches to research.
4. Governors and senior leaders must ensure that all research conducted by staff shows an “an ethic of respect for: the person; knowledge; democratic values; the quality of educational research; and academic freedom” (BERA, 2018, p.5). In order to achieve this, link governor monitoring activities will need to include a reflection on educational research undertaken by staff. Senior staff will need to support governors in this evaluation.
5. The balance between individual rights (for example to privacy, to not be subjected to unnecessary lesson observations, to not work / learn in a stressful environment) and the need to conduct research to improve the school as a learning organisation must be achieved through a risk-benefit analysis. This will need to be conducted by the individual staff member with support from a senior leader (BERA, 2018, p.5).
6. Consent should be obtained for research projects (BERA, 2018, p.9). Depending on the nature of the research, this may include parental consent and consent from children, particularly where specific children are involved (BERA, 2018, p.15). To develop good practice, teachers and learners undertaking more general enquiry based research within the class should discuss the issue of consent and the aims of the research. 
7. Researchers must comply with the General Data Protection Regulation 2018 (BERA, 2018, p.24).
8. An open school community with mutual trust and respect will be crucial in ensuring staff are able to adhere to BERA guidelines and report negative results of research (BERA, 2018, p.31).
9. The professional duties for school teachers, as agreed by the unions, do not specify a requirement for teachers to undertake research. They request that staff participate in performance appraisals and reviews for themselves and possibly others, and that they participate in professional development (NAHT, 2020a). This professional development could therefore include research and be included within directed time. Headteachers should not direct staff in how to use their Planning, Preparation and Assessment time. For this reason, directed time and additional release time funded through the Professional Learning Grant will be used for research (NAHT, 2020b). 
10. Headteachers should invest in staff development, have clear expectations and be consistent to secure good standards of well-being (NAHT, 2020c). Research time must be funded, the expectation must be clearly shared with all staff and fair to all staff. 
11. The United Nations Convention on the Rights of the Child articles must be considered and upheld. Specifically, article 3: “Everyone who works with children should always do what is best for each child”, Article 12 which gives children the right to say what they think and to have their views considered, Article 13 which gives children the right to information, Article 16 which gives children the right to privacy and Article 28 which gives children the right to learn (Children’s Commissioner for Wales, 2020).




· A detailed strategic plan, that could be delivered to SMT, for the implementation of Schools as a Learning Organisation based the initial SWOT analysis.

	PRIORITY 3: Develop all staff as leaders of learning with increased competencies in effective self-evaluation.

	Rationale from self-evaluation activities: 
· Standards of teaching demonstrate an overall secure impact of learning across the school. All staff are at least developing from fewer areas of acceptable impact to increasing elements of secure impact. Increasing examples of high impact on learning are being seen. 
· Staff have not yet consistently included clear learning objectives and success criteria in home learning.
· Support in effective monitoring and training opportunities for middle leaders have been limited due to lockdown closure. 
· Staff in Year 2, 4 and 6 engaged in mock moderation meetings prior to lockdown closure and all overall outcomes / levels were agreed, but with inevitable coverage gaps. 
· Teaching and learning is to be further developed through triad / peer working. 
· Staff proactively seek relevant CPD in line with the new curriculum and linked to areas of specific interest. All staff have begun working in teams to engage with the new curriculum. This is in its early stages.
· Early closure has limited evidence of the increasing consistency in teaching and learning across the school. Improvement is continuous and secure impact on learning or better was achieved by all staff in most recent observations. 
· All middle leaders have accessed appropriate CPD linked to their area of leadership and taken part in MER activities. All middle leaders can evidence impact on learners, colleagues and governors. All middle leaders have worked with colleagues from other schools within the region, building stronger professional networks, to identify areas for development and secure progress. 
· Engagement from pupils in deciding learning topics has been limited through lockdown. Pupils have not yet been given sufficient choice re maths and literacy topics.
· Pupils are involved in monitoring learning as Detectifs. This has increased pupil understanding of expectations and good learning practices, evidenced through the Detectifs feedback to pupils, staff and governors. All pupils spoken with were aware of the need to improve their learning and could describe how they are working to achieve this within their classes.
· The Foundation Phase is now led by the DHT. The phase benefits from strong leadership and a strong team of teachers and teaching assistants working collaboratively. This is impacting positively on standards and learning experiences for pupils. Improvements need to continue and develop further through 2020.21.
· Link governor formal training to further develop the role has not been possible due to the early closure. Link governors have been kept informed and contributed to discussion around distance learning via Teams. Link Governors will now need to access online training and support to enable them to fulfil their role effectively within a new blended learning approach.
· All subject leaders have been involved in monitoring teaching and learning through lesson observations or Google Classroom check ins. They have produced coordinator reports identifying clear next steps for the AoLE. These next steps are not yet sufficiently underpinned by professional reading and research. 
· Staff are unaware of the ethical implications of enquiry based research.
Rationale from Estyn monitoring revisit July 2019:
· Teachers have improved the balance between adult-directed tasks and independent learning activities… However, there is not enough adult interaction with pupils when they are working independently, for example to question them to extend their thinking and develop their problem-solving skills - Lesson observations and learning walk show improvements in this area but better use of additional adults to support independent learning is needed.
· However, on occasions teachers provide targets for pupils that are too generic or not specific enough for a pupil to be able to achieve in the short term. - Staff have received further guidance and support with target setting to ensure these are SMART. This has improved but now needs to be developed for a blended learning approach.

	Links to:
1. National priorities: 
The actions in this priority will contribute to raising standards in:
· Literacy
· Numeracy
· Reducing the impact of poverty on educational attainment
2. National Mission:
The actions in this priority will contribute to:
· Developing a high-quality education profession
· Inspirational leaders working collaboratively to raise standards
· Robust assessment, evaluation and accountability arrangements supporting a self-improving system
3. PIAP:
R1. Improve curriculum planning and the quality of teaching to ensure that pupils receive appropriate challenges in their work and develop their skills systematically as they move through the school. 
R2. Improve teaching in the foundation phase to ensure that it aligns with the principles of the foundation phase.
R4. Raise standards of pupils’ Welsh.
R6. Develop the school’s leadership capacity at all levels to address important priorities for improvement.
R7. Improve pupils’ independent learning skills.

	Priority Lead: 
Lead Governor Link: 
	Staff involved in priority: 
Link Governors: 

	Action/Professional Learning
	Success Criteria
	Resources including use of grant funding
	Timescale
	Monitoring arrangements
Who, what, where, when
	Progress against actions

	
	
	
	
	
	Autumn
	Spring
	Summer

	· Appoint permanent senior teacher with responsibility for curriculum development alongside DHT.
	Sustainable, flexible leadership structure in place.
All staff have clear roles and responsibilities.
	HR Support
	Complete in Spring Term 2021
	Headteacher
Vice Chair
R&R Committee
Leadership Review
	
	
	

	· Further develop ALN Team in line with demands of ALN reform.
	HT / ALNCo confident and effective in leading ALN across school.
ALN Team LSAs confident and effective in leading ALN within their specialist areas (phase / need).
ALN team accessing professional reading and undertaking enquiry linked to areas of need: ASD; EBD.
	PL Grant funding to release LSAs to access further training. 
	September 2020 – Feb 2021 Review
	Headteacher
ALNCo
ALN  Link Gov – YT
Pupil Progress Data; Link Gov Meetings; Performance Management
	
	
	

	· Further support and train middle leaders in conducting effective termly monitoring in subject areas.
· Enable middle leaders to engage with and utilise relevant professional research to improve practice.

	Middle leaders supporting and developing staff through joint planning and peer observations / team teaching.
Middle leaders managing AoLE action plans, identifying actions and evidencing progress.
Middle leaders accessing EAS middle leadership training programmes.
Middle leaders engaging in effective action research.
Middle leaders aware of adhering to BERA guidelines.
	Joint coordinator meetings with Croesy Cluster; Garnteg.

PL grant funding.
	September 2020 – July 2021
	HT monitoring of Coordinator Reviews – 
Dec, Apr, Jul
	
	
	

	· Further develop peer to peer support and collaborative research with colleagues in other schools through joint project planning.
	Improved staff wellbeing and reduced workload.
Pupils accessing rich topics and working with pupils in other schools.
Pupils engaged in collaborative learning with pupils in Zimbabwe. 
Improved standards in teaching and learning for all staff. 
	Love Zimbabwe Project; link with Garnteg
	November 2019 – May 2021
	SLT, SPI Committee
Staff Survey
Pupil Work
L2L – Dec, Apr, Jul
	
	
	

	· Link with local school (Garnteg) to develop staff expertise in developing independent learning.
· Release staff to undertake professional reading into promoting independent learning. 
	Learning walks demonstrate pupils accessing learning with increased independence.
Lesson observations demonstrate staff effectively facilitating independent learning through reduced input times and increased active learning.
All FP classes demonstrate a balance of adult directed and child initiated learning experiences.
	Staff release time – covered by HLTA / HT
Staff training (maths) October 2019
	October 2020 – May 2021
	SLT, SPI Committee
Learning Walk
Lesson Observations
Pupil Work
L2L – Oct, Feb, May
	
	
	

	· Develop staff understanding of the new curriculum for Wales.
· Utilize staff and phase meetings to develop understanding and share practice.
	Relevant CPD opportunities for all staff.
Staff using the new curriculum for Wales to effectively plan teaching and learning.
What matters is taught across the school.
	SLO survey; Staff self-evaluations; Staff meetings; CPD Record
Agenda item in all staff meetings.
	October 2020 – July 2020
	SLT
R&R Committee
Staff Survey
Performance Management – Oct; Mar
	
	
	

	· Establish opportunities for effective research based professional learning that impact on pupil standards and wellbeing, linking PM targets more closely to new professional standards.
	Increased staff understanding of new professional standards.
Secure staff development and improvements in impact of teaching and learning for all staff.
Academic posters to explain, promote and celebrate teaching and learning at Ponthir.
	Staff PM meetings and records;
Release time for staff;
PL grant funding to access research.
	October 2020 – July 2021
	SLT
R&R Committee
Staff Survey
Performance Management
	
	
	

	· Establish individual staff evaluation of impact of teaching in line with ETLF, involving all staff in developing and identifying practice worth sharing through joint teaching reviews.
	All teaching consistently achieving secure impact on standards or better. 
All staff reflecting on teaching and learning and identifying ways to improve.
All staff improving standards in teaching and learning from 18.19 (based on individual teacher targets).
Practice shared.
	Summer 19
	Spring 20
	Sum21Target

	25% acceptable
50% secure
25% secure / high
	50% secure
50% secure / high
	50% secure / high
50% high



	ETLF
Teaching & Learning Overview;
TA Prof Standards Overview
	October 2020 – July 2021
	Headteacher
Governing Body
Performance Management
Lesson Observations
Learning Walks
Planning Scrutiny
Work Scrutiny
	
	
	

	· Staff to continue to access Welsh language and methodology training as required with a view on securing elements of high impact on learning and running Welsh refresher lessons for all pupils following lockdown.
· Research effective methods for sharing resources to support home learning of the Welsh language for pupils and families.
	All teachers ensuring secure impact on learning or better in Welsh sessions.
Many pupils once again able to independently use Welsh oracy patterns at level of class pack.
Support staff effectively supporting class teaching.

	Welsh language online training;
Release time for Welsh Lead - £240 (2 days);
Link with YGC 
	October 2020 – May 2021
	Welsh Lead
SLT
Curriculum Reviews: Learning Walks; Work Scrutiny;
Pupil Progress; Data Analysis
- Dec, Apr, Jun
	
	
	

	· Develop staff at all levels as outstanding practitioners.
	1 teacher accessing OLEVI Outstanding Teacher Programme.
1 teaching assistant accessing OLEVI Outstanding Teaching Assistant Programme.
Staff securing high impact on learning.

	2 x £395 PL Grant
	September 2020 – June 2021
	Headteacher
Governing Body
PM
Lesson Observations
Learning Walks
Planning Scrutiny
Work Scrutiny
	
	
	

	· Develop Detectif Ponthir monitoring process to link to home learning and / or blended learning as required.
	All classes improving standards in teaching and learning.
Pupils aware of what they need to do to improve their learning.
	ETLF Pupil Forms
	October 2020 – June 2021
	Headteacher
Lesson Observations
Learning Walks
Work Scrutiny – Oct; Dec; Feb; Apr; Jun
	
	
	

	· Train governors in the role of the link governor.
	Improved governor challenge.
Increased governor involvement in evaluation activities.
	Governing Body training session
	Autumn 2020 (Date tbc)
	Headteacher
Vice Chair (SK)
Governing Body minutes
Link governor monitoring FADE reports
	
	
	



· The construction of an A3 poster including narratives intended to engage your colleagues in a dialogue about Schools as a Learning Organisation. Include a rationale and critical evaluation of your work. 
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Rationale

The poster is intended for use with staff in my particular school setting. It uses the same colour scheme as school displays explaining the Curriculum for Wales to learners and parents, making a link between schools as learning organisations and the realisation of the curriculum. It should provide the audience with a brief overview of the SLO model, professional standards, Curriculum for Wales, individual school curriculum and school professional learning offer, connecting the various elements. 

To suit a busy school environment and to appeal to teaching and support staff, the poster is intended to be read as a whole and discussed in staff meetings but also to allow the audience to glance at one box or coloured section during a coffee break and reflect on an element of professional learning in our school. It seemed important to me that the poster should not become an intense piece of professional learning for staff in its own right but simply act to develop an appetite for professional learning.

The school community includes a number of professional and academic parents. I anticipate that, given their interest in education reform, they will also take any opportunity to read the poster. While the school has much further to go on the journey to becoming a learning organisation, the poster, particularly through the photographs, celebrates some of the work that has already taken place. 

It is also my intention that the poster acts as a positive advertisement for the school, attracting job applicants and volunteers who are interested in professional development and will contribute to the learning culture. 

Critical Evaluation

1. Does the poster engage the audience in a dialogues about schools as learning organisations and how this relates to our particular setting, making links between the professional standards, SLO model and new curriculum?

Based on the responses from staff, the poster has prompted discussion between senior leaders on the links between the professional standards and schools as learning organisations, and also on the use of reflection following learning experiences. Teachers were led to reflect on the schools current progress towards becoming a learning organisation. Some teaching staff noted the use of the Welsh word ‘cynefin’. Developing the Welsh dimension is a current development need for our school setting so it was reassuring to see this link being made. Support staff also recognised progress already made in becoming a learning organisation and the part that they have played in this journey. I agree with the views of the staff that the poster acknowledges some of the progress already made and was pleased to see that it enabled staff to make connections between elements of professional learning and our own school development plan. 

2. Does the poster promote professional learning for staff?

Senior staff are already engaging with some professional learning linked to higher education institutions. They viewed the poster more as a means to promoting professional learning among staff that they manage. While I agree with their view, on reflection, the poster should have contained more specific reference to the formal leadership standards. There is still much that we are not doing, for example, contributing to journals and conferences. (Welsh Government, 2019a) As headteacher I will need to prompt further discussion with senior leaders around professional learning for highly-effective formal leadership.

I had not considered using the poster with learners. I would argue that there are better ways for engaging with the children, although elements of the poster could translate to that audience. I will explore developing an academic poster on this theme with and for the learners, with the aim of promoting enquiry. This is an important point raised by my colleagues as the Welsh Government intention for leaders of learning organisations is that we grow and develop leadership in others, including our learners (Welsh Government, 2018).

Teaching staff responded positively to the poster and to the concept of being a professional learner. They were reassured by the mention of support from senior leaders. They also responded positively to the promise of easily accessible research materials and time to engage with these materials. This supports the view of Welsh Government that effective use of time and funding is crucial (Welsh Government, 2018).

Some support staff (and this group included all staff who support teaching and learning within the school, not just teaching assistants) were daunted by the volume of information on the poster. The poster built their enthusiasm for conducting research and improving practice to positively impact on the learners, but did raise some concern around the level of academic engagement required. These will need to be addressed in performance management discussions. It will be important that, as senior leaders, we share the ethos of the BERA guidelines which supports research at all levels, with these staff (BERA, 2018, p.1).

Appendix A

Summary of responses from senior leadership team colleagues:
· “The poster is in school colours. This will clearly identify it as belonging to and being relevant for our school setting.”
· “There’s a lot of text on the poster but the bubbles help to make reading manageable. I think it would be accessible for all staff.”
· “The honeycomb makes the links between the Professional Standards and the Schools as Learning Organisation model.”
· “I can use this as a starting point for discussion around professional learning with staff.”
· “It would be possible to use the honeycomb with some of the Year 6 learners, if we explained ‘the system role’ and ‘professional entitlement’.”
· “The ‘So what?’ box will be good for encouraging people to reflect and to be accountable for the opportunities they have had.”

Summary of responses from teaching staff:
· “I like the idea of being a professional learner. It’s exciting to think of the role we have to play in creating the new curriculum but also daunting. I’m glad that we will be supported.”
· “The photos prompted me to think of the things we already do that make our school a learning organisation.”
· “I think it’s a good idea to make research materials accessible in school and to have time to read through them.”
· “Cynefin is definitely something that we need to focus on.”
· “We should put this up in the staff room. We could put it on the website to show parents. Our parents will be interested.”

Summary of responses from support staff:
· “There’s a lot to read!”
· “I like the photo that shows us sharing our professional enquiries.” 
· “It’s a big responsibility but we can do it and we are doing some of it now.”
· “The children are the most important thing. Our children deserve the best and we want to do the best for them.”
· “It’s exciting!”
· “I’ve noticed things in the classroom and changed how I do things. I’m happy to share as long as I don’t have to present it in a certain way.”

The poster was shared with two members of the senior leadership team, two additional members of teaching staff, two teaching assistants and the lunchtime supervisor. 
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