	2008450
	ECEY6007
	Word count: 3,536



Early Years Curricula

Section One
Introduction
Throughout section one, Foundation phase framework within the UK is looked at and how it differs in accordance with Finland and Norway. It provides an explanation of guidance set out in accordance with the Welsh government.

In the Uk, the learning, development and care of children follow the standards set out within the Early Years Foundation Stage Framework. The framework is designed for children from birth to five years old, so the guidance is informative to all care providers including, school staff, out of school providers and childcare providers. The framework is in place to certify that all children are at a level of knowledge to. begin school successfully and to ensure all early year's providers meet the standards for children to reach this by developing and learning, whilst assuring they are healthy and safe. The framework is statutory guidance which should be followed by all schools, playgroups, nurseries and childminders, this is to ensure each child will begin with the same level of development. Gov.Uk (2021). Child initiated activities are fundamental in the foundation phase whilst establishing a good balance that also involves activities directed by practitioners, shared and sustained thinking is pivotal to practitioners' involvement. Waters (2016).
UNICEF (2018) characterise the importance of play-based learning during the early years, as the focus is to provide pre-primary education globally, strategies to achieve successful outcomes are paramount. UK schools along with many other countries are taking the approach to child-based learning and the needs of the child being paramount, the pedagogical approach is becoming increasingly prominent to ensure positive outcomes for each child.  the meaning of play-based curricula is becoming more recognisable, the approaches that are being implemented to reach this goal include, exploratory play, role play artistic play, along with play which involves the school environment, both indoors and outdoors, Briggs and Hansen (2012).
Edwards et al (2010) focuses on the cultural history theory of implementation, assessment and evaluation. Vygotsky’s theory is imperative for today's early years education, Vygotsky’s research substantiated the future process regarding the way children learn and understand their surroundings whilst having the support and guidance of teachers, Roth, W. And Lee, Y. (2007). 
In its approach to establishing an effective framework, Welsh Government (2015a) identified seven areas of learning, being integral to the outlined framework, the focus of the areas of learning was to be placed at the core of the foundation phase. Welsh Government stipulated the importance of personal and social development, well-being and cultural diversity, this would ensure children engage socially, become confident, communicate effectively with others and independent. Language, Literacy and communication skills encourages the use of oracy, reading and writing. Mathematical development, children begin to recognise and name shapes and objects leading on to further discoveries and start to recognise and recite numbers. Welsh language development, children will start to say small words or phrases in Welsh.  knowledge and understanding of the world, children will begin to question things and become more inquisitive about their surroundings. Physical development, children will start to actively join in, co-ordination and balance will begin to improve through enhanced activities. Creative development, children will begin to explore different areas which relate to creativeness, textures shapes or musical instruments will all help develop their creative development, each of the seven areas of learning are fundamental to foundation phase.  
Uncrc have seven core aims, Welsh Government (2015b) have adopted this approach for the children and young people in Wales. The aims include, to ensure a flying start in life in the early years. To provide learning and education opportunities. Health and freedom from abuse and victimisation. Play, sport, leisure and culture. Participation in decision making. A safe home and community. Not to be disadvantaged by poverty.
In comparison to the Uk foundation phase, Finland's education system has a different structure. They do not have an official curriculum to follow during the early years, they instead, take a similar approach to Montessori schools. Children aged 2 – 7 years old are not routinely taught letters and numbers but are encouraged to learn about themselves through growth and interaction with others and the environment that they are in. The initial goal during these early years is to support growth and for each child to become confident, enhancing their social skills through play, they are however, taught letters and numbers if they, themselves promote an interest in it.  Simply learning tuition and consultancy (2022)
Finland and Norway have similar strategies throughout the curriculum, the values they share include involvement and commitment.  Therefore, their tradition of including the community ensures the ability for all to become an integral part of learning and promote the importance of being included, Molstad (2015).
Norwegian curriculum has changed over time, originally, many of the decisions of what the curriculum would be based on was predominantly the teacher's role, however, through reform, changes were made, and the outcome was to share the responsibility and decisions with local authorities.  The curriculums more recent reform has been based strongly on learning outcomes, national tests are taken to record outcomes, following guidelines set out.  Mausethagen (2013).
In comparison to Norway's curriculum structure, Finland's teachers are highly respected in terms of providing a well-informed educational experience, although this holds similarities to Norway before the most recent reform.  However, in contrast, schools in Finland do not partake in national tests, the school is prioritised as being the viable source to providing a versatile curriculum. Varjo et al (2013).


To summarise, the Uk plan a curriculum differently to Finland and Norway and the experience during the early years begins differently, however, children and young people's well-being and learning is paramount in these countries. 


Section Two
Introduction 
Section two looks at the unique child. It highlights how assessment is observed and reported to provide the most informative description for each child moving forward. Ability grouping and its purpose are explained.


A unique child is every child.  All children have the potential to be resilient, confident, capable and self-assured, competency to learn begins from birth. EYFS (2007a). 
The basis of how each child approaches their learning journey is determined by their own being, Early Years Matters (2022a). Every child is unique, and each child learns at their own pace, with this, resilience is built upon along with confidence. DfES Publications (2005) reiterate the individuality of children and the learning stages, also identifying that development such as, physical, cognitive, linguistic, emotional, social and spiritual all being significant to growth and positive outcomes of which symbolises the importance that each stage contributes to each child.
Throughout the early year's foundation stage, children's progress is assessed. The method of assessment that are taken by practitioners to gain the most informative insight into each individual child is formed as part of an on-going assessment, this is beneficial as each child continues their daily routine and the progress can be recorded easily. Early Years Matters (2022b). The structure of the assessment is often set out with observation, checklists and portfolios, this is significant to the child's growth and sharing of information with parents. Waterford (2018) highlights the importance of communicating with parents, engaging with parents creates a platform for input and prioritisation from both teachers and parents to commit to their child reaching success throughout their schooling, the use of portfolios is one of the ways a teacher can visually show parents progress and areas that could need improvement.
The assessments are implemented to form an understanding of each individual child's progress, the assessments are called formative assessments as its purpose is to inform the next phase for the child, whether it is a change of class, school or setting. It provides an insight of progress for the next practitioner; this can then be used to design the most efficient learning structure moving forward. Isaacs (2022). Pedagogical documentation is an essential method of assessment, Patterson et al (2017) documents this being an effective avenue to collaborating easily with parents and other practitioners, the result is a well-informed description of the child's progress and how everyone can be a part of the child's learning journey.
Summative assessment also forms a part the process. Cross et al (2015) describes the observation of children in a setting and how summative assessments can help children reach their potential. The reason for this type of assessment is crucial for practitioners to gain an understanding of each child, the observations provide an insight to the child, resulting in an understanding of a child's capabilities, success and also, struggles, these are also essential for parents to become knowledgeable about their child's stage of learning, this will be beneficial to supporting their child. Summative assessments include observing, assessment and planning, Gov.Uk (2022) explains the manner of logging their observations, observing children engaging in their activities throughout the day and to observe how they interact with those around them, whilst also watching and listening within their surroundings. Early Years Foundation Stage handbook offers guidance regarding the purposes and principles, along with the profile assessment being completed when the child reaches five years old, the purposes and principles include the information collected, to be accurate of the individual child and a source that can be relied upon for the next stage. Holistically, a child should be able to demonstrate their understanding of what has been documented.
Throughout the foundation phase, children are observed partaking in daily activities. During the foundation phase a profile is formed to record children's development, Welsh Government (2018a) state that the profile is beneficial to monitor each child's development and determines their capabilities, this is intended to facilitate a guide to provide a suitable curriculum for children. Steiner (cited in Willis, 2009) focused on the importance to giving more attention to each individual child, he believed, taking a holistic approach to education would be beneficial for children to develop their own individual abilities, thoughts and feeling. Subsequently, there are many Steiner schools throughout the world.  Steiner's basis for observation and assessment follows the same framework for outcomes, however, the approach focuses on the ‘whole child’ and taking into consideration the wider outlook. ‘Picture building’ is a part of the process used, this includes understanding and observing the child's family life away from the setting along with their physical body, this is observed to gain the most accurate profile. Steiner Waldorf Education (no date).
The profile results are used to efficiently provide an understanding of each child's abilities at the current time and to establish the needs are met within the early years foundation stage framework. Gov.Uk (2020) It is a foundation of information and an understanding of the proficiency of children in groups and those who were born in different months.  EYFS (2013b) highlight the benefits of such assessments, the accuracy obtained offers an insight to parents, regarding their child's learning journey whilst supporting transitioning throughout the stages of education.
Assessments are an element of the process for ongoing planning regarding abilities, despite this being the guidance to follow, not all agree with grouping abilities.  Roberts - Holmes (2021) shares an insight to the contemporary issues based around early childhood education and how it is constructed. He states that the process prepares children in readiness for schooling. Reggio Emilia narrative about assessments and how they are documented explains the opportunity that classroom learning provides. The process enables teachers to record children's daily achievements along with noting areas requiring guidance.  Rinaldi (2006). The tracking of children's progress enables the transitioning to. new class, a smoother process for children and the teacher, Hendry & Nicholson (2009) suggest the move away from play-based education can influence the child, however, once the assessments have been collaborated, this step can be made easier.
Ability grouping is a strategy used within the classroom, however, not everyone agrees with ability grouping. Grouping by ability and labelling groups can affect children's well-being as it segregates children from one another. Anne Wheelock (cited in Education World, 2009) argues that ability grouping is damaging to students. She does agree that ability grouping to a certain extent is acceptable, in situations that would help learners having difficult, then a group requiring the same extra input would be beneficial. However, overall, Anne believes the process would be harmful, the reasons she conveys are, the labelling effect that arises from grouping, this can affect the individual child and those around them. Once the grouping has been placed amongst the students, the expectations of their abilities remain somewhat within the group, prohibiting the avenue a higher level of competence to be obtained.
Nick Burton (Cited in Teacher Toolkit, 2021) agrees with Anee Wheelock, he reiterates that children are aware of their status following grouping and quickly identify with knowing if they are on the ‘clever or thick table’. Confidence, motivation and success seems to become apparent when children are placed on a higher achieving table, the lower tables, often remain at the same level and do not seem as enthused with resilience and motivation, resulting in failure. Slavin (cited in Sage Journals, 2022) states that improved achievement can be obtained, cross grade ability grouping in both mathematics and English.  issues can occur, however, within the ability grouping and high achievers have the possibility to excel, yet, it can have a negative effect on low achievers. Slavin (1990).
Therefore, schools, such as, Montessori schools take a different approach, in comparison to a traditional school being taught the same subject by one teacher, Montessori schools encourages children to learn and discover different parts of the classroom at their own pace. An emphasis is put on the use of loose parts, children can try new things, make mistakes and identify their error. Denervaud et al (2020). Often Montessori schools outperform children who attend traditional schools, the design of Montessori schools are set out to offer opportunities, the schools differ from traditional schools and methods of ability grouping by structuring their classes with mixed age groups. The purpose is to create a diverse environment so the abilities and talents of each child can be focused upon, further initiating growth within the learning experience and capabilities. The Guidepost Team (2022).
In contrast to ability grouping, the report by Ofsted states that children were not achieving their full potential, findings show, reports from Ofsted, Gov.UK (2013) states that 65% of high achievers did not reach an A* grade, along with 27% of the pupils not achieving a B grade in Mathematics and English subjects. The teaching approach was insufficiently directed to the more able. This resulted in the more able children not being challenged to work more suited to their ability, they state, this is partly due to having the same level of work provided, but also, research showed that children who came from a family who did not expect their child to excel and further their education, possibly as they themselves had not attended university.

To summarise, assessment of children is important to identify strengths and weaknesses to ensure the most efficient planning can take place for that child. However, ability grouping, is not as favourable in its approach as it can lead to labelling of children, affecting well-being and confidence.




Section Three
The Importance and Benefits of Outdoor Classrooms 

Introduction 
Section three highlights outdoor classrooms and why they are beneficial to early years settings.

During the Early Years, transitioning from home life to a more formal routine of daily life in a new environment is a large step for young children. To introduce these new surroundings and expectations of the learning experiences for the years ahead, a blend of indoor and outdoor learning is important to gain successful and happy children.  Estyn (2019) identifies the importance of the indoor and outdoor environment; this is in view of the fact that children can enhance their learning with the correct provision. The possibilities of exploration opportunities for children in the outdoors are endless and practitioners can encourage success by allowing outdoor time and introduce, where possible, free flow systems offering children the opportunity and choice to be curious and discover new things independently. 
In contrast to independent learning, Vygotsky's theory (cited in Dolya, 2010) identifies scaffolding learning as beneficial to children's development.  Therefore, he believed the input and support provided by a practitioner or other adult would form a better understanding of information available and by having another person to guide, Vygotsky believed children could process this more efficiently. 
As Jerome Bruner (cited in Olsen, 2007) believed, children have the enthusiasm and ability, as capable humans to build on their development, cognitively. Bruner believed each child's individuality and interest in their surroundings encourage expanded learning opportunities. Providing children with outdoor experiences to enhance learning along with indoor learning allows children's mind to explore further, their cognitive development improves. Brain development is a part of cognitive skills, so the more opportunities children have to problem solve and build on their knowledge is valuable.
Piaget (cited in Halpenny, 2014) also believed that children learn more productively in their own discoveries, he believed a stimulating environment which offers challenges can lead children to accomplish great things, emphasising further, the advantages outdoor classrooms can consummate. Piaget's four cognitive development stages, the first stage being from birth – 2 years, at this stage the cognitive development begins through senses and actions. The second stage is from 2 – 7 years, this is the stage when education has started, and an understanding is becoming clear through language and mental images. Thirdly, 7 – 12 years begins to understand logical thinking. Finally, the fourth stage, from 12 and onwards, logical thinking is established. Piaget believes these stages are met by the input of others along with having opportunities to explore and expand their mind and barriers.
Childrens development is based on linking theory and practice, Lindon (2012) states the substance of personal and emotional development occurs during early years and for practitioners to gain an understanding of children's behaviour within their surroundings whilst recognising cultural differences. Pacey (2016).
It is integral for children to gain an understanding of the environment, being outdoors not only improves their physical health and wellbeing children also build resilience and adaptability by taking a holistic approach. Barrett et al (2017).  Education Scotland (no date) outline the importance of outdoor learning. Being in the outdoors offers a multitude of opportunities as children develop relevant skills associated with the outdoors that they would otherwise not discover if all learning were in the classroom, it involves decision making on risk factors that are faced outdoors. 
Bangladesh constructed a purpose-built outdoor classroom to identify the scientific benefits. Results show, participation and enjoyment were considerably higher along with an increased scoring process. Khan (2019) confirming the importance being outside brings to education, well-being and learning.
Welsh Government (2020) outline their proposed guidance set out for the forthcoming curriculum to involve all schools establishing their own curriculum, this is also to include other settings, such as, pupil referral units, and funded non-maintained nurseries, this is to ensure that all educational settings have a clear understanding of the curriculum for Wales framework, improving the outcome for all children and young people.
Following the four purposes set out in the new curriculum are integral to its success. It states that all children and young people will be ambitious, enterprising, ethical informed citizens and healthy, confident individuals. The Donaldson Review regarding the content of a curriculum for Wales promotes a subject based curriculum proposing a significance towards skills and competency. Dauncey (2021) Ethical citizenship is valuable to young children, Nutbrown (2010) states the effectiveness of inclusion with children can be positive to their enthusiasm for learning choices. Furthermore, creating confident individuals, building relationships, offering kindness and inclusion amongst each other.  Ofsted set out in their inspection framework that citizenship will be included as a compulsory subject with the intention for this to be followed further highlighting the importance to inclusion, kindness, and having a voice (ACT, 2019).
Welsh Government (2021) signify the relevance to teaching with the focus being on how education is taught and why, in contrast to not necessarily what is being taught, a clear understanding for children and educators will accomplish the four purposes of the curriculum which is integral to its outcomes for learners. Froebel's theory (cited in Bruce, 2012) visualised outdoor play as being paramount for young children, he believed that children who could explore the outdoors would become inquisitive and knowledgeable about nature and having the time and space, would then expand their mind and thought process.
The Outdoor Playbook (2022) documents possible barriers that could prevent the greater use of outdoor classrooms or may somewhat reduce the full potential and purpose. The potential factors that could arise are health and safety, as the outdoors comes with natural areas that could cause trips and falls and without the correct risk assessments beforehand, could conclude in the time management of planning a school day around this may seem unsatisfactory. Other barriers that arise are the teacher or practitioner may have insufficient experience of teaching in this way, therefore, preventing utilising the opportunity, along with having the appropriate space and funding for an outdoor area.

To summarise, research shows that outdoor classrooms are successful in learning, it also highlights barriers which prevent all settings having this available.
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