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An exploration into child poverty and how it affects more able and talented children in early year education living in deprived areas.

Section One - Literature Review
The UK Government (2024) state that there are four million children living in poverty in the United Kingdom and suggest tackling child poverty needs to be a priority and a national effort. This is consistent with the data obtained from Save the Children (2024) who state these 4.3 million children are being failed and claim this means that 30 percent of the children living in the UK are currently living in poverty. 
According to Dickerson and Popli (2016) poverty has a negative impact on children’s cognitive ability and suggest children living in poverty for the first seven years of their lives have significantly lower national test scores at age seven, with an almost 20 percentile lower score than those children who have never experienced poverty. In the same vein, Hamza et al. (2024) state the negative effects that poverty have on children’s cognitive development and discusses the effects of generational poverty, stating that children who live in areas of depravation receive poor education resulting in disadvantaged futures. According to Pichere and Cadiat (2015) this is consistent with theorist Maslow’s hierarchy of needs. His theory would support this view and suggests children must have basic needs like food, water and shelter to thrive and states that a lack of these needs can impact on children’s development. 
The Welsh Government (2024) child poverty strategy aims to tackle this over the next ten years and suggests one of their objectives is to help create links for children to help them to reach their potential. The Welsh Government (2019) currently track areas of depravation in Wales using the Welsh index of multiple deprivation [hereafter WIMD] and use these statistics to decide where funding is allocated. According to the Welsh Government (2024), WIMD helps them determine where provisions such as Flying Start should be allocated. Flying Start is a service in Wales that is offered to children and their families in target areas and aims to set the foundations for children’s education in the early years. According to the Welsh Government (2021) analysis of Flying Start children who use the service are more likely to meet their expected outcome. However, share no such information of those children who exceed these expectations and highlight the difficulties in tackling the gap between children from deprived areas and those who are not. Despite best efforts, according to the UK Parliament (2024) the gap in development of children living in deprived areas compared with those who live in more affluent areas has widened. 
According to both the Welsh Assembly Government (2008) and Estyn (2018) more able and talented children can be defined as children who excel in one or more areas of learning in the curriculum and are described as children who need further opportunities compared with other children in the same cohort. The UK Parliament (2020) support this and suggest more able and talented children should be identified, supported and be provided with an individual learning plan to support them to develop further. Furthermore, they state that each school should have access to pupil development grants that can be used for more able and talented children from deprived areas. 
The Welsh Government (2015) and the National Association for able children in education [hereafter NACE], (no date) agreed a quality standard in 2008, outlining guidance for provisions in schools across Wales. However, despite this, according to Estyn (2018) more than a third of children were not achieving as well as they could and states more able and talented children are not always given sufficient opportunity to enhance their skills, suggesting that not all teachers plan for the more able children. This is consistent with Papadopoulos (2021) who would argue that the curriculum is catered more for the norms rather than supporting the more able and talented children in such cohorts and points out that there is a lack of information given to define the framework and criteria that a more able and talented child must meet. In the same vein, the Welsh Parliament (2024) found that more able and talented children living in deprived areas could achieve higher and suggest that schools need to use free school meal funds not only for those under achieving but for the more able and talented children in early year education. However, the Uk Parliament (2024) suggest that the effectiveness of interventions for more able children can be difficult to measure and record, creating a gap in the knowledge. 
Therefore, this study will explore children living in poverty in Wales and what that means for the children’s learning experience. The study will focus on Flying Start and early year education, and ask questions such as, how effective are practitioners at recognising more able and talented children in deprived areas? Furthermore, this study will research Flying Start and early year settings focussing on the criteria for more able and talented children, asking are they doing enough to support these children to achieve more? Are more able and talented children from deprived areas given the same opportunities as those from more affluent areas? 

Section two - Methodological Considerations   
Sampling 
According to Cohen and Manion (2017) sampling is a key component of research and suggests creating a plan to help identify who the study will use and where the information can be gathered, they also suggest using a larger sample for greater reliability. Newby (2014) would agree, and states sampling is a strategic way of gathering information from a large population and suggests using secondary data as a great way to start researching. However, points out that some secondary data can be outdated making the information irrelevant to present time. He discusses the importance of knowing the target population and puts emphasis on having clear research requirements. 
Walker and Solvason (2014) state the importance of knowing who the study will include and suggests knowing this can have an influence on what data collection methods will be used, suggesting purposeful sampling as being more specific and effective. Cohen and Manion (2018) would agree and suggests that convenience sampling will allow the researcher easy access to the data, this is because the researcher can choose to collect data from the closest areas. Therefore, this study will use a mixed method approach and use both purposeful and convenience sampling. The study’s target population will be children, specifically the more able and talented children that currently stands at 20% of all children in Wales, families and educators in the early years education sector, with focus on primary schools, in particular foundation phase in deprived and affluent areas and Flying Start provisions in deprived areas in Swansea, which according to Swansea Council (2024) currently stands at 17 provisions in the Swansea area. According to Cohen and Manion (2018) this research would lend itself to non-probability samples as this study aims to target a more specific group of the population. However, points out the limitations and suggests that non-probability sampling can be more biased and not always be a true reflection. 

Research Method 
Nolan and Macfarlane (2013) state adopting a mixed method approach when researching can be beneficial and suggest using both quantitative and qualitative data to gather research as effective, describing this mixed approach as giving the researcher answers such as what and why. This study will use a mixed method approach and will collect both quantitative and qualitative data using interviews and questionnaires.    
According to Lambert (2019) quantitative data provides the researcher with specific numbers and suggests that it can easily be analysed using software such as Microsoft excel and points out that the researcher must be clear about what they need to find out before putting together the survey. Cohen and Manion (2018) would agree and state that collecting quantitative data can give the researcher an insight into the questions they may wish to ask during interviews, providing them with more accurate quantitative data. This study will use quantitative data in questionnaires to research how many children from a flying start setting became a more able and talented child in foundation phase. 	
According to Lambert (2019) questionnaires can be conducted face to face or over the telephone and can be cross-sectional or longitudinal and suggests cross-sectional surveys will give the researcher a snapshot in time, whilst longitudinal surveys can be repeated several times to give the researcher more in-depth feedback, enabling them to see any new patterns that develop. However, Lambert (2019) points out that online surveys are increasing in popularity as they can be less time consuming and benefit from software that can analyse the data. Whilst Cohen and Manion (2018) would agree that questionnaires are effective for data sampling, they do however point out the limitations and state that when deciding how many participants, the researcher must take in to account the number of questionnaires that will not be returned or completed and suggests doubling the sample size. Therefore, this study will aim to make the sample large and send out 350 questionnaires to each flying start provision in the Swansea area, including schools in both deprived and affluent areas.  
 	 This study will use interviews to collect qualitative data, this is because according to Nolan and Macfarlane (2013) qualitative research tends to be better suited to smaller focus groups as it focuses more on experiences with more depth, giving more personal experiences and suggests this type of research can lend itself to interviews, especially when conducting research in the early years. Cohen and Manion (2018) would agree, however point out that to make sure interviews are valid and reliable the researcher must minimise bias as much as possible. According to Gabrieli et al (2021) such bias can be known as the halo effect. The authors describe the halo effect as how adults perceive one another based on aesthetics and suggest preconceived perceptions can cause bias as the researcher may carry their own values and beliefs in to interviews. 
Nolan and Macfarlane (2013) suggest semi structured interviews are the most relaxed and natural form where the researcher can gain a deeper understanding and allow the conversation to free flow. Both authors recognise that analysing the data from interviews as time consuming and suggest some of the conversation during the interview can be forgotten. They state a way in which to overcome this could be to record the interview so that the researcher may re visit the recording again. However, Hopkins (2014) would disagree and suggests that audio recordings do not allow the researcher access to the visuals, missing out on social cues such as body language and facial expressions.
      This study will conduct semi structured interviews asking questions such as, do you think Flying Start helped your child to become more able and talented and what do you feel they did to help your child achieve this? These types of open-ended questions will provide the researcher with the why answers, providing qualitative data. This study felt that the use of observations would be irrelevant as the children would not be participating. Furthermore, limitations such as the Hawthorne effect can be linked to observations. According to Oswald and Sherratt (2014) the Hawthorne effect can sometimes cause a change in how participants behave and state that participants change the way they would usually behave when being observed. The authors suggest a way in which to overcome this effect is to build rapport and trust with the participants to allow them to feel relaxed. 

Triangulation 
According to Walker and Solvason (2014) triangulation is an important element of research and suggests using more than one research method will help to improve the validity of evidence. Roberts- Holmes (2018) would agree and states using a mixed method approach strengthens and validates the research, furthermore the approach gives the researcher a range of evidence, allowing them to gain different perspectives. 

Section three – Ethical Considerations
According to the British Educational Research Association [hereafter BERA], (2024) research should be conducted in an ethical manner and states the importance of showing respect to all participants involved which includes being treated fairly without prejudice. This is consistent with Harcourt and Perry (2011) state the importance of ethics when conducting research with children and adults and suggest researchers have a duty of care to protect the participants and be able to recognise risks of harm that may arise. Both authors recognise the difficulties faced when having children as participants and state that some adults do not always value what children have to say. However, point out that children have the right to be informed and be free to take part. This runs in the veins of the United Nations Convention on the Rights of the Child [hereafter UNCRC] article three that states the best interests of the child must be the priority when making decisions that can impact them (UNICEF, 2019). Palaiologu (2012) would agree and suggests children should be seen as participants, describing their knowledge as influential to research, pointing out that a sensitive approach would need to be adopted. 



Voluntary Informed Consent
According to BERA (2024) voluntary informed consent should be conducted at the start of any research and puts emphasis on how important the participants fully understanding what they are consenting to is, stating they must also know their rights as a participant and understand they have the right to withdraw at any time and suggest researchers must show full transparency. The University of Wales Trinity St David [hereafter UWTSD] (2022) would agree and states consent as an essential element of research, suggesting consent must be given freely without coerce by a competent adult. To gain such consent UWTSD (2022) suggest creating an information sheet that aims to include information for the participants sharing why the study is being carried out and what the purpose of the study is. They also point out the importance of adding contact details of the researcher in case of any withdrawals. In the same vein, BERA (2024) state the importance of sharing such documents and add that participants should be made aware of how the researcher plans to store and hare their data. 
Another important aspect of research according to McAreavey and Das (2013) is getting gatekeeper consent and suggests researchers must build positive relationships to gain this consent. This study would be reliant on gatekeeper consent and will seek to get headteachers to consent in different schools and flying start settings. However, McAreavey and Das (2013) discuss power dynamics and state that some gatekeepers such as headteachers can be bias and have a strong desire to protect the school and may not grant the researcher permission.    
	According to BERA (2024) the term assent is given to children that fall under the legal age to consent and point out that in line with UNICEF (2019) article 12 of the UNCRC that states children have the right to express themselves freely, they advocate for children who are capable of making their own decisions and state these children should be granted this right. However, point out that parental consent may still be needed in some cases. This view is supported by UWTSD (2022) who agree that children offer valuable insight, however, highlight the importance of the researcher knowing the signs of children not wishing to participate and state with parental consent there are sometimes children that do not want to be a part of the research. In the same vein ERIC (2013) state the importance of observing any behavioural changes the children may have and suggest that behaviours such as showing a lack of co-operation, crying, silence or fussiness to be cues that the child does not wish to participate. This study will provide an information sheet to all participants that will all hold the same information, giving participants full transparency. The study will also send consent forms with clear and concise information for both the participant and researcher to sign.  
	           
Right to Withdraw
 According to BERA (2024) and ERIC (2013) all participants must be aware of their rights and be given the right to withdraw at any time during the research and suggest when using online methods of research, the researcher must not take in to account any research that has not been completed or delete and must disregard the information. Furthermore, UWTSD (2022) state the importance of reinforcing this notion to children and suggest that it would be considered good practice to remind children that they can leave the study at any time so that the children do not feel pressured in to taking part. This study will let participants know how they are able to withdraw with the information sheet and will be reminded of their rights to withdraw on the consent form. 

Confidentiality and anonymity 
BERA (2024) state that researchers must adhere to legal requirements when using and holding personal details and state these requirements fall under the Data Protection Act 2018 and must have permission from the participants to store and use their information.  BERA state that researchers must keep the information protected and use password protection when storing any data. However, recognise that in some circumstances such as safeguarding concern, confidentiality must be broken. This is consistent with UWTSD (2022) research ethics and integrity code of practice who would agree, and state participants should be given all the information including any clauses so that they can make an informed choice. UWTSD state that the researcher must always respect anonymity and the identities of the participants should be kept confidential. ERIC (2013) would agree, however discusses the challenges of confidentiality with research such as interviews and points out that researchers must be aware of the implications, suggesting that some children may want other children or responsible adult present. This study will provide the participants with an in-depth confidentiality agreement and state how and where any information will be stored. Furthermore, consent forms will include the clause explaining that confidentiality may be broken if the researcher feels anyone involved in the study is at risk.

Risks to Participant
BERA (2024) suggests loss of data can be one risk for the participant when researching and state that researchers must be given permission from participants to be able to share information with third parties. BERA states researchers must follow mandatory guidelines under General Data Protection Regulation (GDPR) and be vigilant making sure all information is protected. Furthermore, point out that researchers need to be aware that in some circumstances sharing data online can pose risks and my compromise confidentiality. UWTD (2022) would agree and set out guidance for researchers stating the importance of storing the participants data to minimize such risks.  
	According to Ethical Research Involving Children [hereafter ERIC] (no date), there are many risks that can occur when involving children in research and states the researcher must think about the impact they can have on children and the potential harm it can cause. ERIC also suggest that in some situations children may feel the pressure to take part because of power dynamics and may feel like they are unable to say no, causing them emotional harm or distress and continue to state that researchers need to have access to readily available support in case of these needs. Similarly, BERA (2024) proposes researchers have a duty of care and must be able to confidently mange any signs of distress. Furthermore, must know and understand safeguarding concerns and be able to comply with procedure in case of a disclosure. However, ERIC (2013) suggest that some researchers choose not to use children in research methods to protect themselves form being disclosed to. 


Risk to the Researcher
According to BERA (2024) safeguarding the researcher is important and suggest that the overall well being of the researcher is the responsibility of the employer. BERA state that employers are legally responsible, suggesting risk assessments and frequent monitoring need to be carried out to protect them. Furthermore, they state that researchers should receive adequate training as some researchers may find themselves in an unsettling and stressful environment and will therefore need support on how to deal with such situations. Similarly, UWTSD (2022) state the importance of risk assessments for the researcher and suggests they will need to provide information such as lone working, environmental risk and risk to illness. Harcourt and Perry (2011) suggest there are other risks to the researcher such as insufficient data and suggests the lack of information can be impacted by the sample size. 
Risk to the institution 
According to UWTSD (2022) researchers must comply with the ethical guidelines and adhere to confidentiality and data protection making sure to follow GDPR. Furthermore, the University states that researchers not following the ethical guidelines pose a risk to the reputation of the Institution.  
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