 A reflective logbook outlining  current coaching practice.
Every coach has a responsibility to his athletes/players to be as effective a coach as he can.  Trying to analyse what makes an effective coach is extremely complicated. Pioneers in direct observation of coaches were Tharp and Gallimore (1976), who used an 11category coding system and recorded 2,300 behaviours of John Wooden, a famous basketball coach from UCLA.  Howe (1990) stated that different contexts such as age group, gender, experience, individual, team or elite, require different approaches in order to be effective.  This really does confirm the complexity of trying to analyse what makes an effective coach. A number of papers offer a variety of perspectives from which to view a coach’s effectiveness.  Douge and Hastie (1993) identified 5 principal factors, one of which was ‘Self-analysis and reflection’.  This is supported by Franks, Sinclair, Thomas and Goodman (1986) who suggested that the process of coaching had 7 stages, one of which is ‘Critique the session’.  More recent research (Ghaye 2001; NCF 2001) certainly see reflection as an integral part of the coaching process.  Carscadden (2001) suggests that reflection is a benefit in all sports and at all levels.  It is generallyagreed that one way in which coaching practice can continually evolve and be shaped by the coach is through a process referred to as ‘reflective practice’.

Reflective practice

Reflective practice as defined by Barker et al (2003) ‘is a process by which learners can develop the capacity to monitor their own progress, and to engage in critical dialogue with themselves’.  According to Ghaye and Ghaye (1998) reflective practice 
‘…not only is it necessary…it is also a fundamental human necessity’ (p.6) implying the importance of refection not just within sport but in life in general.  Everyone engages in a certain amount of reflection.  From time to time, you will think back over a particular event (e.g. an interview, a competition, a road traffic incident, an argument), review what happened and what you did, assess what you might have done differently or better, and perhaps determine what you might do in the same situation in the future.  In line with Ghaye and Ghaye’s quote, Poczwardowski et al. (1998) propose that by paying attention to self-analysing consultations and being aware of limitations, self interests, prejudices and frustrations, practitioners will be in a better position to manage themselves and their practice more effectively. Concepts of self-analysis are well established in health education (Bulman, Burns and Palmer 1994) and in education (Schempp et al 1998).

Reflective teachers develop characteristics and practices that allow them to maximize the findings of their deliberations (Cruickshank, Bainer, and Metcalf 1995). Teachers see themselves as the sole proprietors of their teaching. No one else is going to make them better teachers. Reflective teachers enjoy the process of exploring options and alternatives and are constantly questioning what and experimenting with new ideas and practices (Schempp 2003).

In my experience of being in the WRU Technical Dept. over the past 13 years, I have noticed an increasing number of the higher-level coaches use reflection, but perhaps not as often as they should.  They may do this more frequently when things are not going so well, when they are approaching a key fixture or when being assessed as part of the WRU Level 3 Coaching Award. Our Level 3 coaches are encouraged to reflect after both games and coaching sessions but rarely do they do this systematically.  To do this systematically however is a time consuming process that may even involve personal risk because the questioning of practice requires that the coach be open to an examination of beliefs, values and feelings about which there may be great sensitivity (Lyons, 2001) e.g. “ Oh, to see ourselves as others see us”.

To increase coach effectiveness, coaches need the ability to reflect and incorporate it systematically and regularly into their coaching sessions and matches.

The Self-reflecting process
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(Adapted from the UK Sports Coach publication ‘Analysing Your Coaching’ p.17).  In order to question themselves, coaches need a number of model questions, which will help them to reflect systematically.  There are a number of various models – Gibbs (1998), Johns (1993) Anderson (1999) and Ghaye (2001).

Generic Sport Model (Ghaye,2001)

1. What is my practice like?

2. Why is it like this?

3. How has it come to be like this?

4. What aspects would I like to improve?

5. Whose interests are being denied /served by my practice?

6. What nourishes and/or constrains what I do?

7. What pressures prevent/limit me from practicing in an alternative way?

8. What alternatives are open to me right now?

The WRU have restructured their coaching course to include competence - based assessment. Self- evaluation and reflection are central to competence-based training and assessment. The review process on the new courses encourages the candidates to reflect on their practical session by going through the following questions: -

1. What did you feel went well, and why?

2. What did you feel didn’t go as well as you would have liked, and why?

3. If you were to do that practice again what changes (if any) would you make?

4. What would be the follow up to your session?

Although I have only been using this review process with UKCC Level 1 candidates for a short period of time, I feel it is certainly improving both the ‘How’ and the ‘What’ skills of the coaches.  As a WRU Trainer/Tutor I have had to work hard to ask the right questions at the right time in order to get the candidates to reflect.  Ghaye (2001,p.10) suggested that asking a good reflecting question, in the right way at the right moment, is a skilful business’.  Another area where I feel I have had to use the reflective process is in the way I give feedback to the candidates.

Self-reflection is a particularly significant part of empowerment (Kidman 2001), whereby coaches themselves take ownership of their own learning and decision-making. There are a number of tools which can help a coach take ownership of their own learning such as coaching diaries, video clips, a mentor coach, a player or even an observant friend. Famed basketball coach John Wooden (1985) kept a journal in which he would record not only is daily practice activities, but also his impressions, feelings and judgements. He found his journal enormously useful for discovering those activities and practices that were most successful in shaping championship teams

Diaries or training logs are excellent tools to help a coach reflect on planning, organising and delivering.  The Welsh Rugby Union, together with a number of other governing bodies have recognised the benefit of diaries to a coaches’ development and over the last 2 years the WRU have provided coaching diaries for anyone attending Level 2 or Level 3 coaching courses.  Videotaping is also an extremely useful tool for a self-reflecting process in teacher education, and has gained great status in coach education as a means to self train. Kidman (2001) interviewed Wayne Smith, former NZ rugby coach who stated:

	
	…. we film  our trainings to  look at  the drills we are doing and  make sure

      they are valid , see whether the  players are doing them correctly and to 

     check  our  way of  communicating. Quite often I go home  and  think, 

Ge ‘Gee that wasn’t the right way to handle that player tonight’


All the practical sessions are videoed at Level 4 and the assessor is given one copy and the candidate another, but I feel that the candidate should be given the opportunity to self reflect on the session. At present the candidate is given a debrief 3 to 4 days after the session, and we are missing an excellent opportunity to see the coaches produce a self-reflective log

Conclusion

By becoming a reflective coach you will understand how you need to improve your performance by continuously reflecting on all aspects of it and looking for ways to improve it.  You will gain an understanding of your capabilities as a coach as well as acknowledging your limits.  The reflective practice process enables you to set your goals and empowers you to reach them.  Before starting as a reflective coach it is essential that you develop the ability to honest with yourself.  In sport it is so easy to put the blame on someone else- usually the referee, in rugby.  Those coaches that have this attitude rarely find the correct solution to a problem, as they have not recognised the real issues.  Always look at yourself first and then go wider later , if need be.  Therefore , although reflective practice is about being self analytical and at times even self-critical, if must not be looked on as a negative experience but rather as a tool that will benefit your performance as a coach as long as you follow the process correctly and honestly.
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