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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.
Introduction 
This research project will be focusing on the progress of one pupil over 4 weeks, viewing their holistic development and their development within different areas of the curriculum. To gather this research and data the mosaic approach was used and this will be discussed later in the data collection section.
This research took place in a primary school in south Wales that had recently moved to the new school site in February 2018. There are 225 pupils in the school ranging from age 3 to 11, nursery to year 6 and after moving to the new location, it has a larger catchment area (appendix 17). The school currently had an amber grade 3 rating from Estyn in 2012 and is currently expecting an inspection.
The target child is in one of two reception classes within the school with a class teacher and one newly hired learning support assistant (LSA), there are 24 children in the class with a variety of needs. The target child is male and is currently 4 years old, almost 5. The target child will be discussed in this essay as child A in order to keep all of their information confidential. Child A’s development in different areas of the curriculum will be discussed further in the analysis of the learner where I will synthesise the data collected to create findings to provide next steps for the child’s development. A letter was sent to the parents of child A and they gave consent for the research to take place and a discussion was had with the child about the research and they had given consent to be a part of the research (Palaiologou, 2012).
Data collection 
In order to understand one child’s holistic development within such a short time the ‘Mosaic Approach’ was adopted, this is a way of researching that is adaptable and uses many different ways of gathering information (Greenfield, 2011). This approach also focuses on pupil voice within research (Russell et al, 2007; Flutter, 2007) and gives children the opportunity to express themselves in a variety of ways. 
Using young children for research especially using the mosaic approach is supported by Langstead (1994, cited in Clark & Moss, 2005, p. 83) where they discuss how children are experts in their own learning and researchers should try and see the world from the children’s perspectives (MacNaughton, 2003; Banks 2001). UNCRC article 12 believes that children are active participants and should be included in their own learning and development which is what the mosaic approach is trying to do which links to Piaget (1958) view that children and adults view the world in different ways and that teachers and adults should listen to their opinions (Smith, 1993), however we must listen carefully as some of the theories discussed by children may be misconceptions (Mestre, 1987).
The mosaic approach is made up of a number of methods of collecting data in different contexts and is put together to gain a greater understanding of the child. This approach consists of ‘touring, photography, observations, drawings and photo elicitation’ these methods collect qualitative data and it will be collected, analysed and put together to create a research profile of the child (Clark and Moss, 2011).
Clark and Moss (2005) believe that researchers will get better results from the mosaic approach if researchers spend time with participants which is what I have done, I have spent the past 4 weeks in the class, one week observing and three teaching the child and getting to know them and their level of development. 
Qualitative data allows a researcher to gather in-depth detailed data as the researcher writes narratively from the research (Langhofer et al, 2013). Hoe and Hoare (2012) cited in Norkett (2013) that this way of gathering data allows the researcher to underpin existing knowledge and link to specific areas of research and understands the perspectives of participants (Flick, 2008).
All information discussed in this essay will be anonymised following BERA (2018) and UWTSD Research Data Management guideline and the school, the child and their parents were aware of this when giving consent and assent. 
Although consent was given, the school did not allow photographs of the children to be taken off-site which means that no photographic evidence of work or children will be shown in this essay although a description of work, videos and images from the application that the school uses such as seesaw will be shown in the appendix to provide evidence. 
Photographs were taken by the child at the beginning of the day to discuss their favourite areas of the classroom, as it was taken at the beginning of the day there were children outside which meant that child A could not take photographs outside of their favourite outdoor areas and had to discuss it orally with me, therefore, I had to write notes while they discussed with myself. 
Interviews are another form within the mosaic approach and interviews were conducted with both the child and the teacher to gain the most information possible, although these could not be recorded and notes had to be taken to keep the privacy and follow the policy of the school which supports Brown and Dowling (1998) as they discussed that audio recording in an interview may inhibit what the participants say. Both participants understood what was happening and gave consent for them to be conducted, and these are discussed further in the analysis of learner. 
In the mosaic approach they use child conferencing (Clark and Moss, 2001;2005) and these allow researchers to have conversational interviews with participants especially if they are young children (Patton, 2002). Interviews with students give them the opportunities ‘to engage directly with their teachers in serious conversations about teaching, learning, curriculum and assessment.’ (Dudley, 2015:p147). These types of interviews require the researchers to have a great deal of sensitivity, be flexible and responsive (Gilham, 2000) as they must engage in natural conversations and provide open-ended questions for children to engage accordingly. 
Analysis of learner 
To understand the child holistically I needed to look into different areas of development for that child, I focused on literacy, numeracy, PSD, physical development and knowledge and understanding of the world to assess the child in these areas, Assessment is key in all classrooms (Slavin, 2016). In this school, they use paper trackers for each individual child with the outcomes to track the children’s development in three areas within the foundation phase. The three areas that are tracked are literacy, language and communication, numeracy and PSD. These are completed and checked each term by the class teacher to ensure the child is on track for their targeted outcome. While viewing the child’s development I will be discussing any misconceptions that arise while researching using the mosaic approach. Misconceptions are the result of a lack of understanding of a rule or topic (Spooner, 2002), these are an issue as they interfere with learning and students become attached to their misconceptions and believe that they are correct as they have constructed them which is why misconceptions need to be tackled immediately. (Khalil and Mohyuddin, 2016; Chi, 2005)
The different areas of development will be discussed, analysed and linked to the ASK model (Nottingham, 2013). The ASK model consists of three parts, the first being the ‘A’ which represents the children’s attitudes towards their learning, curiosity and persistence. The second part is the ‘S’ which links to their skills and ability to carry out actions to gain knowledge and understanding. Lastly, the ‘K’ stands for their knowledge and familiarity with information, concepts, theories and practice. 
Numeracy 
Child A took a photograph of the numeracy area of the class and discussed many times with me that he enjoys working in this area as the challenge is usually fun and there are other things to do within the area when he has finished the challenge, this was lovely to hear as child A was in the lower ability numeracy class for big maths with 3 other children but has recently moved into the main class for big maths with the other children although when doubling and halving he struggles with numbers over 10 therefore, during big maths child A sits near myself to have more support and feels a lot more confident in the class with that support and reassurance (Campbell and Fairbaim, 2005) although this does hinder his learning during the session at times as he is not confident with his answers initially and must check them with me before showing or telling the class teacher, this is something that needs to be worked on as he is an able child in maths and has the potential but his confidence in his answers hinders his development and will be discussed further in the next steps which link to Kim et al (2012) where they discuss motivation and confidence linking with learning. Child A’s work and development since moving groups have improved which links to Vygotsky (1978) Cultural learning theory where a child’s knowledge is developed with social interaction and imitate others mental and physical habits especially from their elders and people who they look up to. Although he developed there were some misconceptions when counting on his hand and when adding numbers together as he counts the number he’s counting from on a finger when counting up and usually has a number less than the answer as his own answer and needs support to correct that mistake which links to Cockburn and Littler (2010) research and misconceptions.  
The class teacher had discussed child A’s target outcome by the end of reception and how they made the progress from their 2b at the beginning of the year, their current target is 3c and believes that he will definitely achieve this outcome and is open to any next steps I would like to give which are discussed further in this essay. 
In one numeracy lesson the children were learning directions with a beebot and a map, as this was a lesson that did not include numbers as such, child A did very well in this lesson especially as his oracy skills are very good and allowed him to follow and give directions with others in his group, this linked to another lesson in topic where they then had to transfer those map skills to create their own map and direct an animal around it using the correct vocabulary, these skills link to the next area of development this shows that their confidence and oracy skills are good but these need to be transferred in their normal numeracy lessons when dealing with numbers (Li, 2006; Liebeck, 1984; Duncan, 1978)
Child A is in the lowest group for focus tasks in numeracy although they are one of the highest in the group and does not need as much support as others in the group. The photo of the numeracy area (appendix 5) links to the interview with the child where I had asked what was their favourite maths lesson and they had described a lesson where they had to use 2D shapes to create animals, this evidence was shown on seesaw, the child achieved the LOA as they were able to identify the 2D shapes and use them to create an animal which is an outcome 3 this lesson also did not include writing numbers as such and proves again that child A struggles more with numbers than the other areas of numeracy (Graven and Venkat, 2017; Hughes, 1986; Hansen, 2006).
This links to the attitudes of the ASK model as it links to his desire to succeed by asking an adult before announcing to the class and his peers which is something that would need to be overcome to develop their resilience to overcome obstacles (Nottingham, 2013).
Literacy 
After a discussion with the class teacher I had found out child A's targeted outcome by the end of reception and their overall targeted outcome for literacy is 3b. Although their targeted outcome for reading is 3c, their outcome for speaking and listening and writing is 3c which raises the outcome to an average of 3b.
Oracy
The evidence (appendix 9) shown suggests that their speaking and listening skills is one of their strongest literacy skills and this was also supported with his confidence to speak to myself at the beginning of this research when I was new to him and he was confident to speak and discuss new ideas, this links to Jones and Hodson (2013) where they discuss the speaking and listening skills of children are key for developing their reading and writing skills 
Child A has good oracy skills as discussed how happy and confident he was to speak to me at the beginning of the research, during the interview he has also discussed how he enjoyed working with other children especially his friends (children’s names taken out for confidentiality). 
Writing 
Child A did not take a photo of the writing or mark making areas, during the interview this was questioned and his reaction was that he wasn’t as confident in literacy compared to numeracy even though he is in a higher ability group, he is in a group one up from the bottom and is one of the abler in the group.
Appendix 12, 13 & 6 shows their ability to write for different purposes writing a poem, sentence and a fact file using finger spaces, full stops, and attempting their sounds, although his sounds and spelling do need to improve greatly before moving up an outcome. In the fact file they did not include any sentences and just used words which is something that needs to be improved although he did include a capital letter for ‘Elephant’ and identified that it was a capital letter from copying from the board, Spiropoulou et al (2007) and Dockrell et al (2015) discuss how copying words and spellings improves children’s spelling, word recognition and letter formation. His writing did improve by the next week and did write write a sentence about what an animal needs and included finger spaces and full stops and attempted to include their sounds in all of their literacy work and has improved over the past few week and will continue to improve over time with more support from the next steps that are discussed in the next section. 
Reading
Child A’s reading skills are the lowest as discussed and is in the same literacy group for guided group reading with other children who are at his level. Reading is something that needs to be developed in early childhood to support writing (Kovas et al, 2013; Berninger et al 1997; Bower, 2014). He has good letter recognition but no recognition of phonics and blending and this is a key part of reading. 
Literacy as a whole links with the knowledge aspect of the ASK model as children needs the familiarity of words and sounds and formation in order to complete and develop in tasks (Nottingham, 2013). 
Personal and Social Development, Well-being and Cultural Diversity (PSD)
PSD links to many areas of a child’s development including their well-being and this area is the last area of development that is tracked on paper each term by the teacher. Personal and Social Development, Well-being and Cultural Diversity are all important developing factors in a child’s life, especially early childhood. (Edwards, 2015; Bethune, 2018)
Child A had hit outcome 2 at the end of nursery and a discussion with the teacher showed that he is currently heading towards a 3b by the end of reception. Child A did not take a photo of the carpet area, when asked about this child A stated that he didn’t get to work with peers on the carpet, many researchers believe that carpet-time hinders learning (Serriere, 2010; Payler and Georgeson, 2013) as children always have to sit quietly and listen compared to the other areas where they get to express themselves and work with others confidently.
The context groups in the class are mixed ability in order for the higher ability children to support the lower ability children, which links to Saleh and Jong (2007) who discuss the positives of ability groups but they also discuss the negative impact that it has on children and would be something to look into when discussing next steps. Spurlin (1986) discusses how the less able children are able to work and ask for support not only from the adults in the class but from the other children in the group.
Although child A is confident to work with his friends he struggles to speak up in the class as discussed previously he needs more reassurance and support, this links to his PSD and well-being as it effects his confidence and ability to speak up (Ellis and Szatmari, 2015; Corsaro, 1997; Eden and Huxham, 1996) which will be looked into further in the next steps.
Child A is aware of all safety regulations and is always keen to discuss in them in PE and also the rules of the outdoor area and understands the consequences if children do not follow these rules as discussed in the interview when discussing the outdoor area which links to the next area of development physical development.
This links to the skills part of the ASK model as child A needs to develop their skills and understanding to achieve higher and become more social with other children around him not only his friends (Nottingham, 2013).
Physical Development 
Although images of the outdoor areas were not taken due to children being outside and using the equipment, opinion of the outdoor areas and discussed how he enjoyed the bikes, following and using the track on the playground especially the sharing bikes where he shares with his friends who he mentioned a lot in our interview, this links to the outcome 3 for PSD where children must take turns and share during activities. This links to Child A’s gross motor skills, his skills are very good for his age although the area that could possibly be developed is his balancing skills as he struggled slightly during physical development over the past few weeks (Faulkner and Reeves, 2000; Pickup and Price, 2007) although many other children in this class also struggled with this and has helped me to create lessons to support their development using the ASK model as physical links to the skills part of the model and their physical skills need to develop in order to develop further (Nottingham, 2013).
Another area that has been a focus over the weeks are their crawling skills, as many in the class struggle to crawl with the correct posture and is currently their focus in the real PE kit, after the introduction in the lesson child A focused on the other children in the class and how they were crawling and copied how they were crawling to ensure that he was doing it correctly which shows how he learns through observations (Vygotsky, 1978).
When asked about their physical development and if they enjoy having physical education every week and he said:
“I like having PE, I wish we had it every day because we have so much fun but I don’t like when we have to catch because I can’t catch when (childs name) doesn’t throw it far enough”
This shows their enjoyment of PE in school but feels that it isn’t done enough in the day and there is an area to help others develop in PE such as catching and throwing as some children in the class are struggling and causing other children to struggle (Nurse, 2014).
Knowledge and Understanding of the World 
The current topic in the class is ‘Carnival of the Animals’ which links greatly to knowledge and understanding of the world linking to ‘Myself and other living things’ which is a main focus of the early years as they get to know the world around them (Louis, 2012; Wells, 1991; Sharp and Byrne, 2007).
There were some misconceptions of what a pet/dog needs and this was needed to be clarified when writing a certain piece of work (appendix …) as they originally thought that a dog just needed food, water and a cage but after watching a video and discussing with his peers he understood that there were many more things that a pet needed and the following week he created a poster on what a dog needs on the enhanced provision table even after discussing how he didn’t enjoy writing.
This links to the skills and knowledge part of the ASK model as the children learn to develop their skills and knowledge in this area of the curriculum and it allows the children to express themselves. Child A needs to develop their skills and knowledge of this area on the topic in order to develop further as he does not currently have the subject knowledge to support his learning (Nottingham, 2013).
Next steps 
Teachers have approximately 30 pupils in their class and need to identify the next steps for all children (Rietdijk, 2018), in this school they use the outcomes as their tracking throughout the year and the next steps follow the outcomes the children need to develop next. As the school uses the foundation phase outcomes when researching into this child I used their tracking targets to view where the child currently is with their development and for this particular child there are many areas to progress and this section will discuss the appropriate approaches, resources and activities to help support the child’s next steps for development which need to be supported after analysing the data and assessment (DeLuca, 2019). 
These next steps will try and focus on the child’s likes to encourage their development and others in the class in the different areas of the curriculum discussed in the analysis of the learner above, these could be using their peers as he enjoys working with others or working more with support as he enjoys being reassured that he is doing a good job or by using new strategies or programs to help to engage the child with their development and making the learning enjoyable for the child, this links to Zinn (2008) who believes that the learning in the class should be fun in order for the develop to learn to their fullest potential. 
The main hinderance of child A’s development is their confidence and this is something that was discussed in the analysis of the learner and strategies and/or schemes will be discussed in this section in order to build their confidence in all areas of the curriculum (Donaldson, 1987).
Numeracy
As discussed child A enjoys numeracy in the class during the lesson and enhanced provision time although as they are in the bottom group with children a lot lower than themselves it would be an idea to move him up into the group higher to work with children with his peers who are more able to help support his learning and will receive more support and attention compared to his group at the moment as they are a lot lower ability children in the group doing completely different work. Another thing to do would be to include more challenges in the numeracy area to cover all sections within numeracy so that children can improve all areas within numeracy. 
Another key thing that could be done is to use objects to support their counting fingers and numbers in order for them to get used to the numbers and later improve number formation (Jourdain, 1956; Hughes, 1986; Behr at al, 1980). 
Literacy
As discussed that child A struggles with their spelling and reading, implementing ‘Read, Write, Inc’ into the school could potentially improve those literacy skills in order to achieve a higher outcome. Read, write, inc focuses on the phonics of words which helps support and develop children’s reading and writing skills. Phonics focuses on the sounds of letters and groups of letters to help children to read and write correctly (Lloyd et al, 2005). Although there are many benefits to read, write, inc in schools there are some limitations to the scheme such as it can be easily misinterpreted and is not always used effectively within schools, it isn’t a whole school approach but it is able to be used over the whole of the foundation phase and it can be costly for schools with a low budget. 
Another strategy that the school could implement would be to target the child’s work and improve the amount the produce would be to use the additional adults in the class to support the children working so that there are two adults with the group of 8 compared to one, this would take away an adult from the enhanced provisions although the class teacher could go back and forth to checking the children are behaving and understand what is needed to be done on the enhanced provision areas (Galton, 2007; Giles and Tunks, 2014). 
Personal and Social Development, Well-being and Cultural Diversity (PSD)
Ability groups are used in numeracy and literacy but the mixed ability groups are used in topic and seem to be successful working with higher achieving children, this could be something that could be implemented once a week in different literacy and numeracy lessons in order to gain child A and other children’s confidence with all of the pupils in the class and develop their skills. 
Another strategy that could be used once a week is to get the older children in the school (KS2) to come and work with the children or even listen to them read in order to gain confidence levels and support their work, this may not go as well if the children from KS2 are not the best behaved and may distract the children or make them go off task although an adult supervising would stop this from happening. 
Physical Development 
The school already uses the real PE scheme although only 2 staff are trained in it over the whole school and would be an idea to get more teachers trained in it or to let the already trained staff to inform the other teachers about the scheme and how to use it effectively.
Although getting more staff trained in the scheme would be costly and it would take up time and teachers would be away from their classes. 
Another thing that could be implemented is to use the older children in the school in key stage 2 to help support the younger children and ensure that they are doing things correctly with more one to one support than one teacher per 30 children (Faulkner and Reeves, 2000), a limitation to this is that the children may be distracted with the older children around or the older children may not listen to the teachers and they may be misbehaved.
Lastly, I would suggest using videos and demonstrating correct posture and actions to the children in order for them to mimic and copy as the children are so young and are still developing which links with Vygotsky (1978) as previously discussed in the analysis.
Knowledge and Understanding of the World
As their topic is ‘Carnival of the Animals’ it would be an idea to get animals in to visit the children so that they understand the different animals and what they need especially if the animals are pets or reptiles as they are easily brought into schools and would link a real-life context to their work and would help the children to speak and write with more knowledge (Sharp and Byrne, 2007; Kennedy, 2013). As there are with many other next steps there is a cost for bringing animals into schools which may be an issue for schools with a low budget and there is health and safety regulations that must be looked into to bring animals in to the school. An alternative to this would be to show child friendly educational videos as these would also help children to gain an understanding of the animals and possibly their habitats and save the school paying (King and Datu, 2017).
Conclusions 
In conclusion, I have learnt that in order for each child to develop holistically within the different areas of the curriculum, there are many aspects that need to be considered to support each individual child’s needs. These include planning appropriately considering the ASK model (Nottingham, 2013) and using the tracking and assessment to support the next steps for learning. 
The mosaic approach was useful to research the development of the child in the class as I was able to view him holistically, I was able to focus on one child for 4 weeks and he developed and improved within that time given. Limitation to this method was that I was only able to track and assess one child and if I was a class teacher at this time I would have 29 other children to track and assess in this time too, another limitation is that I had no previous knowledge of the child and only had 4 weeks to assess the child and compare to the outcomes for reception which was another limitation as I had to get used to the age group outcomes as my previous knowledge has been with upper foundation phase. 
On reflection I believe that assessment is important and must be considered when planning and teaching in order to help support the child effectively and by tailoring to their individual needs, it helps to support the variation of the children in the class as a child may thrive in one area compared to another linking to the foundation phase outcomes.  
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T can understand three step instructions and basic &L aL ryre
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I can ask appropriate questions about what has been
said. wel
I can memorise and perform songs and rhymes with |2 4 7
some support. ok
I can recognise rhythm, rhyme and spoken
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I can exchange ideas and interact with others during | 171 S 3cfit
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T can write some letters.

T can write some simple words and phrases.

T can understand that we write from left to right. 7002 1o/l
T can use the correct initial sound when writing words. Y4l -
T am beginning to use spelling strategies o spellve/ove | o
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T can identify capital letters.
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I can retell familiar stories in simple ways.
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I count 5 objects reliably. Yo

I record numbers by making marks or drawing
pictures in play.

I understand and use the concept of 1 more and 1
less in play.

T can use words that describe temperature during
every day activities





image18.jpeg
o e

Brynmenyn Primary School

Maths Targets- Outcome 3
/Target I

T can recite numbers up to 20. ‘iﬁ_‘

$S
I can count in simple sequences e.g.in2supto 10 | 1/
SS
T am able to count up to 10 objects reliably Vs
Ss

T can make sensible estimates up to 10 and check it
by counting

I carry out simple addition and mentally recall one
more within 10
U

I can carry out simple subtraction and mentally
recall one less within 10

I understand that O means none.

I am able to record collections using marks,
numbers or pictures





image19.jpeg
= P e L%
Brynmenyn Primary School
Maths Targets- Outcome 3
Target 151283
2

I can demonstrate a sense of how long tasks and

events take.
—

I can use direct comparisons when describing 2613
temperature SS.

_’_A__I
I recognise and repeat patterns of up to 3 visually

/|
and / or aurally.

I can recognise 2D and 3D shapes Wane 5 ldnzy Al

B

I can describe 2D and 3D shapes using simple
language ss
r I can sort and classify objects using one criterion

I can move in given directions





image20.jpeg
Addition to 10 Colour by Number

Solve the calculations to work out what colours to use,

- 3= 2 7 = purple
4 = orange 8 = black
5 = blue





image21.jpeg
>,£ 00 Oxw S

=





image22.jpeg




image23.jpeg




image24.jpeg
ST, Y. TR B——e——
-

o --LY\\‘.Pf\chN RE - Class tcacher

How = d ﬁou froce  Clhaaldrouns _Mdopmm AP
- meng_m,w“._& — SO0 s WA
= Harq WOk = ¥
cad  checks "b’c»c&u_j_ 00w A _Osadu‘l.x,
= Whole. =clhoe)  uses Hs
N0 Ar e Po.s.s'\bu. m)bws.?
- = S ﬂJf\j_
- 3c ading (3o WC oeladi.
= or
e ‘“"3 \
PSD eeJaluote

e o
. N o Y N\

ST,





image25.jpeg
\lnb,w‘m cesthaial o o i

%@S__i\,ja_-‘c¥, Fa\rm--i\&:«ss;ﬂj ¥ o

| cials
wit





image26.png
@ Preview File Edit View Go Tools Window Help @ 7 62%®) Thu11:27 AbigailMurray Q @

) an-introduction-to-the-professional-standards-for-teaching-and-leadership.pdf

brynmenyn-primary (1 page)
r'48 = ® Q search

1# Share | (] Comments

o [ A4

aing 2 Styles
Pane

Brynmenyn Primary School
Ysgol Gynradd Brynmenyn

Catchment Area
Ardal Dargylch

Entry w2
“Yungle and

btatement

Supporting pupil
progress




image27.jpeg
7 1 gli 2

{ 7
- g o





image28.jpeg
E |

Butterfly Doubles

(t
Double 1 lS Double 2 is __* v

O@
!

Double 3 is





image1.jpeg
R scrie
S University of Wales

Triewty Saint David

Yr Athrofa

Institute of Education

Addvve i Gymea./ Edocation foe Wales

RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2019

Dear class/senior mentor,

For the university module named above, trainees are required to identify one leamer within the class
in which they are based and, over the course of the Professional Teaching Experience, explore their
leaming in detail. The evidence that they need to gather could include:
* observation;
* asking the lcamer to identify places/things that help him/her leaming;
*  discussing what helps the pupil learn and how they feel about learning with the pupil and/or
teacher,
*  collecting samples of work which might show something about the learner’s progress and
development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at
lcast two other areas of the curriculum to gain an holistic picture of the child. They then suggest the
next steps for the leamer, and indicate how these will be achieved. Trainees are expected to undertake
this work independently whereever possible, and have been given ethical guidelines to follow
(although undertaking the work above would be in line with typical classroom practice). The trainees
have been asked not to reveal the identify of the leamer or the school within their assignment.
Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and leamer)

2. Provide verification that the work has taken place.

‘We would therefore be grateful if you could confirm that permission has been sought and that tasks
have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): ABIGAIL  MORRAY 1
SCHOOL NAME (PLEASE PR IN ) g e

SENIOR-MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

—

SENIOR-MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

QNN et 200
If you have any queries regarding this, please contact the module lead, Mr Mathew Jones.
M Jones@uwtsd.ac.uk R
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Dear Parent/Guardian,

Your child’s school is a partner with Yr Athrofa at the University of Wales Trinity Saint David

in Carmarthen and Swansea. This school offers placements to students who are learning to
be teachers.

The student-teacher in your child’s class has been given the task of analysing children’s
learning so that he/she can consider how he/she would support pupils in making progress.
As part of this, student-teachers will be observing the children’s learning and asking about
what things and places in the school help children learn. This is designed to inform students’
own practice and support children’s learning.

Any information collected would remain confidential, and both the school and the children
would remain anonymous in work produced. The work undertaken would be in line with
the University’s ethical guidelines. If, at anytime, your child does not want to share ideas,
they would not be required to do so.

If you are happy for your child to contribute to the project, please complete the parental
consent form below and return directly to the school as soon as possible. If you are
interested in the outcome of this project or if you have any questions, please contact the
University Partnership Office - partnership@uwtsd.ac.uk.

Yours faithfully,

Mathew Jones
Module lead —School Development and Pupil Progress
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