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AI acknowledgment  
I acknowledge the use of Microsoft 365 Copilot (https://m365.cloud.microsoft/) on 4 October 2026, 14th October 2026, to research study techniques. I used the prompt(s):   
1.  can you give me some sources that provide guidance that I can use to develop my reflective practice in early years.
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.  











Part 1. Create a reflective personal development plan (PDP) that includes personal and professional aims to help develop your professional practitioner skills, including a personal reflection.
	Goal number
	Improvement and development goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	[bookmark: _Int_xkaoHiRN]What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	[bookmark: _Int_SQ8jRJxm]Develop my research skills to inform my practice, building skills in locating, reading and applying research. 
 
	[bookmark: _Int_dlpsySae]I make good use of time management strategies to complete research, using effective and accurate information, relating it to my professional practice.

I use a range of study techniques to conduct research and apply it to assignments and workplace knowledge.



	Practice taking notes and paraphrasing information. 

Apply these skills to my assignments and everyday work.  

Read a wide range of sources to give me the knowledge and foundation to write effective responses and citations.

Reflect on my practice and assignment feedback, identifying areas that need improvements and enhancements. 

	[bookmark: _Int_1LyBh3px]Enhancement of my academic study and problem-solving skills will develop overall professional practice, knowledge and understanding.

[bookmark: _Int_EM6bUtqK]Increased knowledge of early years practice will help make informed judgements and give professional opinions to inform practice.

[bookmark: _Int_z95IOPq3][bookmark: _Int_QA7jmLbK]I will be able to share research and develop practices through use of new approaches, models and strategies.
	Increased levels of research have led to implementing changes in professional 
practice supporting school development and providing good early years 
Pedagogy.

Working to professional practitioner 
guidelines and supporting the school to meet government standards. (Estyn, 2026).

	2
	Enhance my presentation skills when delivering to an audience.
 
 
 
	[bookmark: _Int_dCeB4ygj]I can use appropriate strategies to confidently present to an audience, manage anxiety and deliver presentations in a professional manner. 

I can prepare and structure digital presentations and deliver them verbally whilst engaging my listeners and using relatable knowledge to connect with my audience.
 
	[bookmark: _Int_nRghRyUz]I will prepare, plan, structure and rehearse my presentations to give me secure knowledge prior to delivery.

[bookmark: _Int_QWs1SH0K]I will deliver digital presentations at staff meetings to deliver class activities, enhance my ICT skills and improve my confidence.

[bookmark: _Int_1QgZILi3]I will use constructive feedback to build on physical presentation skills such as eye contact, body language, speed of delivery and transitions.
	I will be able to implement strategies and techniques following feedback and understand how to improve or make positive changes to digital presentations effectively.
 
I will be able to confidently present to different audiences and implement presentation skills in a relatable and assured way.
	Presentations have been conducted in an assured, relatable,
knowledgeable and confident way.

Review every 3 months to progress feedback from colleagues, peers, and tutors.



	3
	Research future careers and endeavor to match my personal skills and aspirations towards a career of interest. UWTSD (2026)  
	I have a future career in mind, a goal to work towards and know what I need to do to achieve it.  

I will understand what level of qualification I need and what professional and personal experience I need to meet the requirements of the job role.
	[bookmark: _Int_WxHUVyWH]I will identify my transferable skills, interests and strengths and research job roles that are of interest.

I will engage with, and learn from, professionals in roles that interest me and arrange an appointment with the Careers Service at UWTSD to explore options and possible careers.
	[bookmark: _Int_hVNutYj6]Working in a career that matches my values, fits my family and fulfils my career aspirations leading to a sense of achievement and personal success.
	A career map has been drafted highlighting
potential career paths during this time of transition and post degree.

[bookmark: _Int_4L5YgM2V]Continue to review career opportunities.




Part 2 – Design an academic poster that explores the importance of reflective practice within the early years and analyses different reflective models.
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Part 3. Recognise and analyse the significance of different aspects of professional practice and why these are important in meeting the individual and inclusive needs of the child.
Professional practice in early years education refers to the skills, approaches, values and knowledge base that a practitioner has to successfully support and care for children and their families.   Brock’s (2020) model of reflective practice relates to early years practitioners responding to diverse family backgrounds and socio-cultural factors (p.106) and interpreting policy changes (p.93) that affect children’s lives.  Hayes et al., (2024) further strengthens this by explaining the importance and relevance of practitioners undertaking continuous learning and developing knowledge of play, assessment, and quality interactions. How to provide high quality professional practice is set out in statutory frameworks such as Estyn (2026) and should be closely followed to support children’s early learning and developmental outcomes. This essay will explore the role of a professional practitioner and the importance of reflection in early years. The idea of developing a professional identity whilst working to improve practice within early years settings will be discussed, and how consideration of policies and knowledge of effective early years practice can impact on the ability to reflect critically on a practitioners interactions, decisions, and values.

To establish trust and build relationships with children and their families, as well as colleagues and multi agency partners, effective communication matters.  According to Dobson (2020), as human beings we have many social rules and can often be led by cultural stereotypes and past interactions can shape how we interact in the future.  By understanding the needs of children, as well as their family's needs, a practitioner who recognises their own thinking, pauses, reflects and acts in a calm and informed way can help guide conversations to quick and sound resolution avoiding conflict or miscommunication. To meet the needs of families effectively, and to enable strong communication and establish positive relationships with families, the Department of Education (2026) agrees that practitioners must know their children well. Cafcass Cymru (2026) refers to Munro's review (2011) and states that "helping families involves working with them", this ensures that the quality of the relationship between the family and professional is positive which will directly impact on the effectiveness of help, knowledge and support being provided.
Early years guidance states that practitioners should work closely and develop positive relationships with families, understanding children’s interests, and adapting teaching to support different stages of development (Department for Education, 2021). This guides practitioners to involve parents and carers in supporting their children and meeting their needs. By working closely with parents or carers and gaining important insight into childrens needs, practitioners can identify and implement any potential or necessary early interventions, and support plans to put suitable support in place for the child or their family.  This may mean incorporating the expertise of other agencies such as health visitors, safeguarding professionals or ALN specialists.  Taking the opportunity to seek advice and communicate with other professionals to provide a joined-up multi agency approach for the child ensures that the best support is in place for them to thrive.
Having the knowledge and understanding of early years education and development underpins good professional practice.  Welsh Government (2024) not only sets out the importance of continuous professional development for practitioners to use the curriculum alongside professional knowledge and experience, but also refers to the implementation of reflection tools and responding to the individual needs of the children. Practitioners who link and work with relevant professionals and use the outcomes of reflective discussion from professional bodies such as the Welsh Government National Network Conversation (2024) are continually developing their professional learning and development in an ever-evolving area of education. Establishing a professional identity as a practitioner based on knowledge and experience is key to highly effective practice.  Practitioners looking for opportunities to share and develop knowledge, skills and expertise with all stakeholders involved in a child's care can expect to develop their own identity that is established through the relationships they form from their day-to-day practice.  The Department for Education (2022) refers to how practitioners' identity can be established through their interactions with the children in their care. Children who are supported to develop their own sense of self with a feeling of belonging and show good emotional development have been inspired by the professional practitioner adhering to the standards set out in the EYFS framework (2022).   


Professionals reflecting on their own individual practice, or reflecting on practice together, is viewed as best practice at all levels and involves evaluating actions, decisions, and interactions to improve professional knowledge and practice. (Hallet, 2013, p.24-25) refers to reflective practice as a learning tool to support practitioners to be reflective in an ever-evolving environment where muti agency professionals are continuously working to find new ways of integrated working in a sensitive and reflective way.  Reflective practice theories by Schön (1983) and Kolb (1984) are discussed by Kathie Brodie who emphasises learning through experience and thoughtful analysis of practice to respond to the needs of children in a highly reflective way. 

The concept of multi-agency working to support children and families to access a wide range of services throughout a childs life ensures that practitioners work together to co-ordinate appropriate responses and approaches with the common goal of giving children the best start in life.  Safeguarding means protecting from harm and NSPCC (undated) guidance supports the sharing of information about children and collaboration with agencies and professionals can give a full picture of a childs needs whilst understanding any risks that a child may be exposed to. Practitioners following a professional code of conduct when keeping children safe will demonstrate this by working with parents and other agencies to meet the needs of the child whilst ensuring the appropriate training has taken place, policies and procedures are followed and high levels of communication are maintained.
Much of the professional practice that takes place within an early years setting revolves around observation, assessment and planning which informs many different aspects of education, care and development. The cycle informs good practice and ensures that the individual needs of the children within the setting are met (Birth to 5 matters (2021).  This guidance can be used alongside curricular guidance for practitioners to observe, develop and understand the unique characteristics and needs of a child. This is often based on the known broader context of their home life and developmental needs and uses professional knowledge of early years pedagogy, practice and curriculum design to support children's early years progress.  Through understanding, and use of this information, professional practitioners can plan next steps to support all aspects of a child's growth from ensuring that the environment is suitable, resources are available, interventions are planned and the wellbeing of children and staff is provided for.  
The principles of the United Nations Convention on Rights of a Child (Unicef, 1990) inform professional practice and unpin the ethical and practical frameworks that support practitioners to apply the rights of a child in their everyday practice.  Professionals are often guided by their own values and principles that have been ingrained into their personal moral compass. Adherence with the UNCRC principles enables practitioners to ensure any decision they make, or action they take, has been guided by the best interests of the child in a non-discriminatory way whilst giving the child the dignity and respect that they deserve.  THE UNCRC sets out a framework to guide practitioners to create supportive and equitable learning environments for all children which lead to positive developmental, healthy and educational outcomes.
Conclusion. 
Through effective and inclusive professional practice, practitioners can ensure e. that every child’s individual developmental, educational and socio-economic needs, are recognised and supported through inclusive and reflective responses and approaches. Ensuring that practitioners across early years settings work together to create safe, equitable and nurturing environments support children to feel that they are valued members of society. Only then are they able to participate and make good developmental and educational progress.  Reflective practitioners who can adapt to different environments, and carefully observe and establish needs of children, are able to reflect, plan and develop early years curriculum and pedagogy. Successful professional practitioners have deep knowledge of early years practice and theory, they establish each child’s starting point, respond to their needs and interests, adapt to preferred ways of learning and give access to meaningful and child led learning and care that is personalised and inclusive.
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According to Early Years
Wales (2026), reflection
improves children's learnir
and development. Adapting
professional practice in line
with reflections, ensures that
individual needs are met,
effective development is
achieved and positive
engagement s created

Practitioners can use
reflection as a continuous
professional development
tool to develop individually
and as a team. Early Years
TV (undated) explains how
reflection enhances skills,
develops confidence and

adds a deeper understanding

of teaching and learning
processes whist aligning
theory with action, This
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provides practitioners an
ability to analyse situations
plan more effective
responses and maintaining
high-quality provision

Reflective practice supports
self-awareness and team-
work, and promotes shared
learning. Reflection, as
explained in the Birth to 5
matters (2021)
documentation, deepens
understanding of personal
beliefs, biases and emotional
responses. This improves.
interactions with children and
families. Peer reflection and
group discussions enhance
collaboration and collective
problem-solving

Reflection aligns.
with regulatory expectations
setout by Welsh
Government, the Early Years
Wales reflective toolkit
(2023) supports reflective
practice as part of quality
improvement in early years

pracitioners who are successful at high-quali
are able to respond to change, analyse the emotional and developmental needs of
the children in their care and action their reflection to positively engage children and

The
supports practitioners to analyse their daily experiences, The visual model

What is reflective practice?

Reflective practice in early years is an evolving, continuous process that requires

pracitioners to think critically about their practice with children and families. It

involves reflective thinking, learning and action (Brock, 2015). The aim is to improve
learning, development and care whilst enhancing practitioners own professional

development and the quality of the provision being provided. Children's needs
remain central to decision-making. Practitioners working in Early Years should

genuinely want to continually improve their practice and want the best outcomes for

children. Estyn (2024) has published best practice examples of how reflective
practice can be implemented successfully, emphasising how leaders and

families.

Why do Early Years Practitioners use reflective practice?

Reflective practice is widely used in Wales and the UK and is an expectation under
WG guidance and policy. The Welsh Government have provided a reflective toolkit
(2023) to enable continuous reflection on not only practice but also the learning
experiences being provided. By following reflective practice guidance practiioners.
can expect to see improvements in knowledge, understanding and skils. Regular

joners to identify what went well, what support may be

reflection can help pra
needed and highlight areas where we might need extra development.
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Reflective model in practice.

bs reflective model (1988) ensures a continuous reflection process that

quides practitioners through 6 stages and is helpful in promoting self-

awareness, supporting practitioners to navigate moral and ethical challenges
‘which may impact upon a childs wellbeing and development. The model is a

helpful practical tool that uses experiences as a foundation for learning

reflective practice have vision, and

What does the theory suggest?

Welsh Government puts an emphasis on early years practitioners
delivering high-quality play, learning and care. Hayes et al, (2024)
advises a team approach to reflective evaluation and action, itis deemed
highly successful when collaborative responsive planning takes place
followed by implementing changes based on informed team decisions in
the best interest of the child is key. Sharing observations and ideas
allows for reflection and giving a good base to provide to support to each
individual child.

An observation example.

Reflective observation in early years education helps practitioners gain

understanding into children's development and can be used to guide next
steps to enhance provision and support a childs leaming journey. Whilst
a group of children were putting things back to where they belong at the
end of the nursery session, a child became visibly upset and went and
hid behind a cupboard. Reflection highlights that transition may be too
quick, overstimulating or not contain enough verbal or visual cues. If the

pracitioner introduces a visual cue, and gives the child a "job” to do
during this transition, this can improve the understanding of the transition
improving their seff-esteem and reducing upset.
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The reflective model in practice.

Kolb's Cycle of Reflective Practice (1984) suggests that we leam from practical
experiences. The cycle consists of 4 stages and reflection is seen as an
important part of the learning process.. By reflecting on experiences in the
moment, the learning cycle is continuous by reviewing what went well during an
experience and what didn't, learing from the experiences and taking action

A practitioner is able to connect theory to experience and apply the leamning and
new knowledge to enhance the experience for both the learner and the
praciioner in the future.
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learning tool

Busy practitioners
may find it difficult to
find time to reflect
with colleagues and
children when not "in
the moment”.

Inexperienced or less.
knowledgeable
practitioners may
have a lack
of understanding and
experience
leading to inaccurate
or unrealistic
reflections. There is.
also the risk of
overthinking reflection
‘which can lead to
unnecessary anxiety,
personal bias, and
inconsistent unhelpful
reflections and
observations being
made
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