Critical reflection of the overall Teaching Practice
Using Gibbs’ Model of reflection (1988) I will go through the stages he has set out to reflect on the teaching practice at HMP Swansea. Using the teaching cycle to reflect on Assessment, Evaluation, Planning and Teaching (see appendix A). The teaching cycle must be addressed for teaching and learning to be effective (Gravells, 2012). 
I chose to use Gibbs’ reflective model as a good structure, I feel that his model is a good way to work through an experience and according to The University of Edinburgh (2019) Gibbs promoted its use in repeated situations which would work well for the professional teaching experience as it is something that I did every day. He set out several different reflective stages which will be used throughout (see Appendix B).  
Description
The professional teaching placement that was used to complete 150 hours of teaching took place at HMP Swansea. After completing a BA (Hons) Education Studies I felt that I could take the knowledge that was gained from modules such as 21st Century learning, Creative approaches to education and Inclusion matters and put them into place for teaching. I have taught a range of subjects from Maths, English and English Speakers of Other Languages (ESOL) at all different levels ranging from Entry Level – Level 2 (GCSE Level). This gave me the opportunity to explore different teaching methods according to levels and to also differentiate learning. I was able to do this by using creative approaches to learning when planning and assessing learning. 
[bookmark: _Hlk9335176]HMP Swansea use the awarding body ‘Agored Cymru’ where the learning is set out through different courses. The courses must then be created following the learning outcomes and assessment criteria that are provided by Agored and are required to pass the course. Following these lesson measures teachers must create lesson plans/scheme of work and assessment booklets which must be verified before teaching the course to ensure that effective teaching will take place. I have found this method of planning to teach helpful as the learning outcomes are already in place, I must facilitate the lessons around them which can take the pressure of planning and assessing. 
Depending on the different level that I am teaching will depend on the type of assessment that is usually used. Although both formative and summative assessment must be used in lessons, the lower level classes such as ESOL tend to experience more formative assessment and the higher levels more Summative as the learning styles were different. 
Formative Assessment is mostly used with the lower level learners as whilst teaching I have found that it was more effective to learn through ‘doing’. According to NCTM (2007) There are five key strategies for Formative Assessment in the classroom. These are:
·  Clarifying, sharing, and understanding what students are expected to know. 
· Creating effective classroom discussions, questions, activities, and tasks that offer the right type of evidence of how students are progressing to the espoused learning goals.
· Providing feedback that moves learning forward. 
· Encouraging students to take ownership of their own learning.
· Using students as learning resources for one another. 
Therefore, I would plan to assess the lower level learners though mostly observation and feedback by setting out activities for them to complete in accordance to the lesson objectives provided through Agored Cymru. 
I found that this worked well with the lower level learners as it kept them engaged in the lesson for longer and would encourage other essential skills such as communication and team building skills whilst focussing on the main topic itself. For example. ESOL learners would play games that would always encourage them to speak English. This could be quite challenging for the learners, but the progression of understanding English develops rapidly through speaking. Agored often ask for evidence of observation for the lower level learners therefore there is very minimum use of summative assessment. 
Summative Assessment is used to evaluate overall learning is mostly used through the assessment booklets and worksheets that must be independently completed by the learners therefore it is more likely that the higher-level learners. Summative Assessment will give the learners a chance to meet targets that are set through assessment and can track their progression easier than through formative assessment (Promethean, 2018). 
[bookmark: _GoBack]At HMP Swansea, all learners are provided with learning plans that give the learners an insight to their progression and is used to keep track of learning. These are taking into consideration when planning for lessons. Using this method of summative assessment will push the learners and set challenges for them. I have found that the more challenges you set the higher-level learners the more determined they are to achieve; therefore summative assessment works well for them.  All learners must be set with targets that are SMART, for them to be attainable and realistic. 
Feelings
My feelings towards the learning and assessment at HMP Swansea varies depending on what level of teaching I am doing. I personally prefer to teach lower level as it is more formative and the assessment criteria is often set out for me already, I often just have to prepare activities for the learners which I find takes the pressure off me as often there are activities that have already been set by previous teachers, although I do enjoy finding and preparing creative activities. I often prepare activities that the learners can do independently or as a group which after clear instruction they facilitate their own learning, I just support if they need it. 
The higher-level learners need more detailed teaching as they need to know information about the subject being taught, therefore I find there is a lot of dictation given to them in accordance to assessment criteria that is provided. Although this is harder in the sense that I have more work to plan summative assessment, the learners need less support whilst completing activities, they are independent learners. Although it is independent learning, as a teacher I still have a key role to play whilst enabling and supporting learning, whatever level the learner (Meyer et al., 2008). 

Evaluation
The overall teaching practice has been very challenging but whist working in an environment like HMP Swansea I did not expect anything less. There are often lessons where learning is hard to take place due to disruptions from learners with behavioural issues which could sometimes be quite frightening as a new teacher, but it did not take me long to find my feet and find strategies to overcome these. Also, the learners in this environment get paid a small amount to attend lessons, therefore some learners often do not want to learn so it is my job as their teacher to plan and prepare lessons that will keep the learning as interesting as possible so that learning is always engaged.
According to the Department for Business Innovation, and Skills (2013) the wish to develop skills and knowledge and to gain experience is a particularly strong motivator for those ‘looking for learning opportunities’. Individuals at HMP Swansea are usually wanting to gain skills and experience that generally focus on the employment advantages that learning can provide, while those more concerned with developing their knowledge tended to acknowledge the wider benefits of learning. Therefore it is important that I take this into consideration when planning my lessons and assessment methods for teaching for effective teaching to take place if not the learners will lose interest and it will become a ‘chore’ to learn.
On the other hand, above all the challenges that I have faced there have been more rewarding aspects to the teaching placement. When a learner is interested in learning and does want to gain qualifications and achievements, they tend to try as hard as they can to do so. It is very rewarding to see that someone who has not had the best education to thrive from learning in an environment like HMP Swansea and will go far when they are released and makes teaching in an offender environment worthwhile. 
Analysis 
Learners in the offender environment often go through education to gain the skills that they need for employment in the future. According to HM Government (2005) evidence suggest that most offenders recognise that qualifications, skills and jobs can help them to a crime-free life. They also go onto explain that offender educational environments need to do far better in engaging and motivating offenders to improve their skills. To ensure that I continue successful learning in the offender environment I will continue planning and teaching imaginatively to ensure that learners are engaged with learning but I will also incorporate more employability skills such as CV writing and communication skills to ensure that learners have the skills that they will need to proceed to employment or continue upon release. 
Another issue that could be addressed for the lack of engagement in learners is that the lessons are too long for the learners to concentrate for. They are put into a classroom for five hours out of their day. For some learners who have learning disabilities or behavioural issues, this can be very hard and could be a reason for disruption in the classroom. The British Council (2018) suggests that to ensure that your offender classroom is well organised you must give out a positive attitude as a teacher yourself, if you are positive then your learners will be too.  You must find some safe common interests with your learners such as sports, their birthdays etc so that these can be incorporated into your lessons to keep them engaged. Reading Horizons (2012) also suggests that if there are learners in the classroom that do happen to have behavioural issues/learning difficulties it is important that the activities are changed frequently so that the learners do not get bored with the activity and loose concentration which will then cause disruption. This is something that I will take into consideration when planning activities for my future classroom in order to make the class run smoothly. 
Conclusion
If I were to continue my teaching journey at HMP Swansea I would have liked to have had more support from my mentors or other teachers in the department. I found that my mentor was very busy a lot of the time and did not show me the support that I expected from the teaching placement. On the other hand, I feel like spending so much time at HMP Swansea has made me a more confident person as now I can move on in my career knowing that if I can teach myself to teach offender learners then I should be able to teach in different working environments in the future. 
I have learned that my current knowledge of Maths/English is good but teaching ESOL still needs more practice as it is low level English there are different strategies that need to be adapted for effective learning and understanding to take place but I am glad that I had the chance to teach ESOL as it gave me a different insight to teaching such low level learners but it was also rewarding watching the learners thrive. 
Action Plan
My professional teaching practice has pointed me in the direction that I would like to go with my future career, and it has given me the confidence to teach anything. I am going to do extra training to teach ESOL in the future as it something that I really enjoyed teaching whilst at HMP Swansea, although it was challenging, I feel as if it was the most rewarding course that I had delivered whist teaching so far.
The experience had it’s good and bad points as mentioned in the evaluation section of this paper, but it has given me the motivation to continue my studies to expand even more career options and take the next steps forward. 
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Appendices A 



    TEACHING
● Amount of Support
    needed for new
    learning to occur 
   EVALUATION
● What can the student do?
● What is the Student 
   attempting to do?
● What does the student
    need to do?




*

       PLANNING
   ● Select
      ● objective   
      ● grouping
      ● resource
      ● approach 
    ASSESSMENT
● Collecting information 
    about progress of learners 
LEARNING 
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