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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ _04/03/2025 _ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

The objective of the observed session was to deliver direct work and practical support to a family experiencing multiple and complex needs, while safeguarding the children’s well-being in line with the Social Services and Well-being (Wales) Act 2014 (SSWBA). The session aimed to ensure that the children’s voices, lived experiences and developmental needs were central to planning, consistent with the SSWBA duties around well-being, early intervention and proportionate safeguarding responses. Although some partner agencies recommended Child Protection registration due to concerns about the home environment and the children’s behaviour, a holistic assessment demonstrated that the threshold for significant harm was not met. Instead, the evidence indicated that the children’s difficulties were primarily linked to neurodevelopmental needs, inconsistent school responses and environmental instability rather than parental maltreatment.

Research highlights that unmet additional learning needs (ALN) and neurodevelopmental difficulties can be easily misinterpreted as wilful non-compliance or neglect when assessments do not adequately consider developmental pathways (Brandon et al., 2020). Without a developmentally informed approach, there is a risk of over-pathologising parental behaviour or escalating to statutory intervention prematurely. The observed session therefore prioritised understanding the children’s sensory, emotional and communication needs, and identifying reasonable adjustments required within educational settings in accordance with the Additional Learning Needs and Education Tribunal (Wales) Act 2018.

The parents required substantial advocacy to navigate housing processes, specialist assessments and communication with education and health services. Emotional containment was also essential, as their own trauma histories and environmental stressors were affecting their confidence and capacity to engage. 

The SSWBA places a statutory duty on practitioners to promote well-being, prevention and co-production, ensuring families receive the right support at the right time without unnecessary escalation to Child Protection procedures (Welsh Government, 2014). The session therefore focused on stabilising the home environment, strengthening parental capacity and coordinating multi-agency support to ensure the children’s needs were fully understood and appropriately met.

Words 302



The family lived in a rural, predominantly Welsh-speaking community where cultural identity, extended family networks and bilingual communication formed core protective factors. In such communities, shared language and cultural understanding are not merely contextual details but essential components of effective relationship-based practice. In accordance with the Active Offer under the More Than Just Words framework, I proactively offered Welsh-language communication and confirmed preferences at the outset (Welsh Government, 2012). This was vital in acknowledging the family’s cultural identity and ensuring they did not bear the burden of requesting language support. Evidence indicates that culturally and linguistically responsive practice significantly enhances engagement and trust within rural communities, where statutory services are often viewed with caution (Williams, 2019). By actively offering Welsh rather than waiting for a request, I aligned my practice with Welsh Government guidance and demonstrated respect for the community’s linguistic heritage.
Prior to undertaking the observed session, informed consent was obtained from both parents and reaffirmed on the day, using developmentally appropriate explanations to ensure the children understood the purpose of the session and their right to participate or decline. This reflected key ethical principles of transparency, dignity and respect, as required by the Social Care Wales Code of Professional Practice (Social Care Wales, 2022). Considering the family’s previous negative experiences with professionals—characterised by feelings of being judged, misunderstood and scrutinised—it was crucial to minimise any perception of surveillance. Research suggests that when families feel watched or assessed critically, engagement drops, defensiveness rises and the quality of information shared declines (Munro, 2011). Consequently, I adopted a calm, relational and non-intrusive stance, positioning the observation as a supportive opportunity rather than an evaluative one.

Reflective Model Used: Schön’s Reflection‑in‑Action and Reflection‑on‑Action
To critically analyse my communication practice, I applied Schön’s (1983) concepts of reflection-in-action (adjusting practice in real time) and reflection-on-action (evaluating actions retrospectively during supervision). This dual approach allowed me to integrate immediate, intuitive professional reasoning with deeper post-session analysis informed by theory, research and legislative guidance.
Before the session, I reflected on the children’s potential neurodevelopmental needs and the parents’ heightened anxiety due to inconsistent responses from professionals. Research on neurodiversity emphasises that children with sensory processing differences require adapted communication, structured routines, and predictable interaction styles to reduce overwhelm (Beresford et al., 2020). Therefore, I anticipated that overly directive or fast-paced communication could escalate stress for both the children and their parents.

Reflection‑in‑Action: Dynamic Adaptation of Communication
Throughout the session, I continuously assessed whether my communication remained accessible, empathic and non-judgemental. Schön (1983) describes reflection-in-action as a practitioner’s moment-to-moment ability to think on their feet. In this context, that meant adjusting:
· tone and pace of speech to support emotional regulation
· physical positioning to reduce perceived authority
· use of visual supports to aid understanding
· question structure to avoid overwhelming the children
· body language to communicate warmth and containment
These adjustments align with relationship-based practice, which is recognised as fundamental to effective safeguarding and children’s engagement (Ruch et al., 2018). By tuning in to the children’s immediate cues—fidgeting, withdrawal, sensory-seeking behaviours—I adapted my approach spontaneously. This responsiveness ensured that communication remained person-centred and respectful of neurodevelopmental profiles.
The parents expressed early in the session that they often felt blamed or judged by professionals. Featherstone et al. (2018) identify that parental shame and fear of judgement can significantly undermine engagement, particularly for families experiencing poverty and complex needs. Drawing on this evidence, I used active listening, reflective summaries and strengths-based language to validate parental experiences while avoiding collusion. For example, when the parents discussed feeling penalised for circumstances rooted in poverty, I reframed their efforts positively and emphasised the systemic barriers they faced. This not only aligned with anti-oppressive practice principles but supported parents’ emotional containment and willingness to engage.
This approach also fully aligned with the Social Care Wales Code of Professional Practice, which requires practitioners to act with respect, integrity, diversity awareness, and in partnership (Social Care Wales, 2022). Transparent communication, including explaining the limits of my role and the purpose of the observation, contributed to reducing defensiveness and building rapport. Research indicates that when practitioners communicate clearly, consistently and respectfully, parental trust increases significantly, leading to better safeguarding outcomes (Forrester et al., 2019).

Child-Centred Communication: Developmentally and Sensory-Informed Practice
Communication was tailored individually to each child, reflecting SSWBA duties around voice, choice, control and participation in decisions affecting them (Welsh Government, 2014).
For Child 1, who displayed signs of sensory sensitivities and communication processing difficulties, I used:
· visual cues
· step-by-step structure
· simplified language
· predictable routines
· reduced environmental stimuli
These strategies align with evidence-based approaches for supporting children with neurodevelopmental differences (Beresford et al., 2020).
For Child 3, whose developmental profile suggested greater verbal capacity and social confidence, I used:
· open choices
· conversational questioning
· validation of autonomy
· exploratory dialogue
This supported their ability to express views meaningfully, consistent with UNCRC Article 12 and SSWBA expectations for participation.
Child-centred communication is central within Welsh safeguarding practice and is strongly associated with more accurate assessments of children’s lived experiences (Welsh Government, 2019). By adapting my style to accommodate developmental needs, I reduced potential communication barriers and safeguarded the children’s right to be heard.

The Active Offer and Culturally Responsive Communication
The Active Offer further informed my approach. While the family chose to proceed primarily in English, initiating the offer normalised bilingual options and demonstrated respect for cultural identity. The More Than Just Words framework emphasises that language forms part of dignity, identity and cultural well-being (Welsh Government, 2012). Failing to offer Welsh-language communication can inadvertently reinforce structural disadvantage and disempower families. My bilingual communication supported engagement, reduced anxiety and established rapport by acknowledging the family’s local Welsh-speaking context.

Ethical Practice: Advocacy, Empowerment and Anti-Oppressive Approaches
Ethically, it was essential to counter the parents’ previous experiences of judgement and surveillance by adopting a strengths-based, empowering stance. Many families experiencing poverty or neurodevelopmental challenges are vulnerable to disproportionate safeguarding intervention when contextual factors are misunderstood (Brandon et al., 2020). Advocating for the parents ensured that their voices were heard within the multi-agency network, particularly when professionals recommended Child Protection registration.
During the observation and subsequent multi-agency meetings, effective professional challenge became necessary. Drawing on evidence-based analysis, I presented findings that unmet neurodevelopmental needs—not neglect—explained the primary concerns. Munro (2011) highlights that confident, analytical, and well-evidenced challenge is a core safeguarding competency and a marker of professional integrity.
This challenge was delivered respectfully and collaboratively, underpinning the SSWBA principle of co-production while maintaining the child’s best interests as central.

Impact and Outcomes of Communication Practice
The communication approaches used during the session had direct, tangible positive outcomes. These included:
· access to neurodevelopmental assessment pathways
· agreement of tailored educational adjustments
· allocation of funding for specialist support
· re-establishing trust between the family and professionals
· improved understanding of the children’s sensory and developmental profiles
· a shift away from unnecessary Child Protection escalation
Such outcomes align with research showing that strengths-based, culturally attuned and trauma-informed communication leads to more accurate assessments and more effective safeguarding interventions (Forrester et al., 2019).
Parental feedback that they felt “heard and understood” was particularly meaningful and supported research identifying relational communication as a key facilitator of trust (Ruch et al., 2018). The children’s engagement during the session further highlighted the value of developmentally attuned methods.

Conclusion
This 1,300‑word reflection demonstrates that my communication practice was:







	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).


The family lived in a rural, predominantly Welsh-speaking community where cultural identity, extended family networks and bilingual communication formed core protective factors. In such communities, shared language and cultural understanding are not merely contextual details but essential components of effective relationship-based practice. 

In accordance with the Active Offer under the More Than Just Words framework, I proactively offered Welsh-language communication and confirmed preferences at the outset (Welsh Government, 2012). This was vital in acknowledging the family’s cultural identity and ensuring they did not bear the burden of requesting language support. Evidence indicates that culturally and linguistically responsive practice significantly enhances engagement and trust within rural communities, where statutory services are often viewed with caution (Williams, 2019). By actively offering Welsh rather than waiting for a request, I aligned my practice with Welsh Government guidance and demonstrated respect for the community’s linguistic heritage.


Prior to undertaking the observed session, informed consent was obtained from both parents and reaffirmed on the day, using developmentally appropriate explanations to ensure the children understood the purpose of the session and their right to participate or decline. This reflected key ethical principles of transparency, dignity and respect, as required by the Social Care Wales Code of Professional Practice (Social Care Wales, 2022). Considering the family’s previous negative experiences with professionals—characterised by feelings of being judged, misunderstood and scrutinised—it was crucial to minimise any perception of surveillance. Research suggests that when families feel watched or assessed critically, engagement drops, defensiveness rises and the quality of information shared declines (Munro, 2011). Consequently, I adopted a calm, relational and non-intrusive stance, positioning the observation as a supportive opportunity rather than an evaluative one.


To critically analyse my communication practice, I applied Schön’s (1983) concepts of reflection-in-action (adjusting practice in real time) and reflection-on-action (evaluating actions retrospectively during supervision). This dual approach allowed me to integrate immediate, intuitive professional reasoning with deeper post-session analysis informed by theory, research and legislative guidance.

Before the session, I reflected on the children’s potential neurodevelopmental needs and the parents’ heightened anxiety due to inconsistent responses from professionals. Research on neurodiversity emphasises that children with sensory processing differences require adapted communication, structured routines, and predictable interaction styles to reduce overwhelm (Beresford et al., 2020). Therefore, I anticipated that overly directive or fast-paced communication could escalate stress for both the children and their parents.


Throughout the session, I continuously assessed whether my communication remained accessible, empathic and non-judgemental. Schön (1983) describes reflection-in-action as a practitioner’s moment-to-moment ability to think on their feet. In this context, that meant adjusting:
· tone and pace of speech to support emotional regulation
· physical positioning to reduce perceived authority
· use of visual supports to aid understanding
· question structure to avoid overwhelming the children
· body language to communicate warmth and containment


These adjustments align with relationship-based practice, which is recognised as fundamental to effective safeguarding and children’s engagement (Ruch et al., 2018). By tuning in to the children’s immediate cues—fidgeting, withdrawal, sensory-seeking behaviours—I adapted my approach spontaneously. This responsiveness ensured that communication remained person-centred and respectful of neurodevelopmental profiles.


The parents expressed early in the session that they often felt blamed or judged by professionals. Featherstone et al. (2018) identify that parental shame and fear of judgement can significantly undermine engagement, particularly for families experiencing poverty and complex needs. Drawing on this evidence, I used active listening, reflective summaries and strengths-based language to validate parental experiences while avoiding collusion. 

For example, when the parents discussed feeling penalised for circumstances rooted in poverty, I reframed their efforts positively and emphasised the systemic barriers they faced. This not only aligned with anti-oppressive practice principles but supported parents’ emotional containment and willingness to engage.


This approach also fully aligned with the Social Care Wales Code of Professional Practice, which requires practitioners to act with respect, integrity, diversity awareness, and in partnership (Social Care Wales, 2022). 

Transparent communication, including explaining the limits of my role and the purpose of the observation, contributed to reducing defensiveness and building rapport. Research indicates that when practitioners communicate clearly, consistently and respectfully, parental trust increases significantly, leading to better safeguarding outcomes (Forrester et al., 2019).


Communication was tailored individually to each child, reflecting SSWBA duties around voice, choice, control and participation in decisions affecting them (Welsh Government, 2014).


For Child 1, who displayed signs of sensory sensitivities and communication processing difficulties, I used:
· visual cues
· step-by-step structure
· simplified language
· predictable routines
· reduced environmental stimuli


These strategies align with evidence-based approaches for supporting children with neurodevelopmental differences (Beresford et al., 2020).


For Child 3, whose developmental profile suggested greater verbal capacity and social confidence, I used:
· open choices
· conversational questioning
· validation of autonomy
· exploratory dialogue


This supported their ability to express views meaningfully, consistent with UNCRC Article 12 and SSWBA expectations for participation.

Child-centred communication is central within Welsh safeguarding practice and is strongly associated with more accurate assessments of children’s lived experiences (Welsh Government, 2019). By adapting my style to accommodate developmental needs, I reduced potential communication barriers and safeguarded the children’s right to be heard.


The Active Offer further informed my approach. While the family chose to proceed primarily in English, initiating the offer normalised bilingual options and demonstrated respect for cultural identity. The More Than Just Words framework emphasises that language forms part of dignity, identity and cultural well-being (Welsh Government, 2012). Failing to offer Welsh-language communication can inadvertently reinforce structural disadvantage and disempower families. My bilingual communication supported engagement, reduced anxiety and established rapport by acknowledging the family’s local Welsh-speaking context.


Ethically, it was essential to counter the parents’ previous experiences of judgement and surveillance by adopting a strengths-based, empowering stance. Many families experiencing poverty or neurodevelopmental challenges are vulnerable to disproportionate safeguarding intervention when contextual factors are misunderstood (Brandon et al., 2020). Advocating for the parents ensured that their voices were heard within the multi-agency network, particularly when professionals recommended Child Protection registration.


During the observation and subsequent multi-agency meetings, effective professional challenge became necessary. Drawing on evidence-based analysis, I presented findings that unmet neurodevelopmental needs—not neglect—explained the primary concerns. Munro (2011) highlights that confident, analytical, and well-evidenced challenge is a core safeguarding competency and a marker of professional integrity.


This challenge was delivered respectfully and collaboratively, underpinning the SSWBA principle of co-production while maintaining the child’s best interests as central.



The communication approaches used during the session had direct, tangible positive outcomes. 

These included:
· access to neurodevelopmental assessment pathways
· agreement of tailored educational adjustments
· allocation of funding for specialist support
· re-establishing trust between the family and professionals
· improved understanding of the children’s sensory and developmental profiles
· a shift away from unnecessary Child Protection escalation


Such outcomes align with research showing that strengths-based, culturally attuned and trauma-informed communication leads to more accurate assessments and more effective safeguarding interventions (Forrester et al., 2019).

Parental feedback that they felt “heard and understood” was particularly meaningful and supported research identifying relational communication as a key facilitator of trust (Ruch et al., 2018). The children’s engagement during the session further highlighted the value of developmentally attuned methods.


This 1,300‑word reflection demonstrates that my communication practice was:
· ethically grounded, upholding dignity, consent and respect
· culturally sensitive, incorporating the Active Offer and Welsh Government frameworks
· developmentally informed, tailored to neurodiverse needs
· legally aligned, fulfilling duties under the SSWBA, UNCRC and SCW Code
· reflectively robust, utilising Schön’s in‑action and on‑action frameworks
· evidence-based, integrating relevant safeguarding, neurodevelopmental and communication research


Overall, this approach supported meaningful engagement, strengthened multi-agency collaboration, and prevented unnecessary statutory escalation—demonstrating the critical role of reflective, relational, and culturally competent communication in Welsh social work practice.










Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think the social worker was for his or her meeting with you?

	Very well

	  How has the social worker listened to you and respected your views and wishes?

	She always listens and shows respect.

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes, she always does.



	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	We thank her for her help. We feel heard and understood like she is going to help us and not just think we’re doing something wrong.
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