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TASK 2 Introduction 
The purpose of this report is to identify whether a wider range of artistic genres or cultural references are necessary for a more effective art education. I will research and explore relevant literature surrounding the topic. I will also study the focus and use of artistic genres and cultural references used within School Y against the relevant literature.
I will discuss the methodology used in creating this report, explaining the in-depth process surrounding my research.
Evaluating my findings, I will analyse my findings from the Art Department Handbook, including relevant policies, and critically analysing, where possible, the Schemes of Work. I will explore pupil’s sketchbooks and their creative outcomes, and review how pupils work is used as displays within the department and around the school. 
I will present my findings through making connections with the relevant literature researched within my literature review.
Finally I will reflect upon my work, identifying any limitations, focusing on areas I may investigate further in future in order to support my professional and personal development. I will explore how my research and the relevant literature reviewed related to the QTS standards and will discuss how this research will impact my professional development as an Art and Design teacher.
TASK 3  Literature Review 
(The Welsh Assembly Government, 2008: 6) states that ‘all children and young people must be provided with an education that develops their personality and talents to the full.’ This is reflected in a number of documents such as (School Art – what’s in it, 2004), (Arts and Cultural Education at school in Europe, 2009), and (The Arts, creativity and cultural education: an international perspective, 2000), among others, which will be mentioned throughout this literature review.. Many of these reports also indicate strong connections between art and cultural education, suggesting that a broad range of cultural references is necessary within art education. The NC (2008: 4) notes how discrimination and harassment needs to be eliminated in order to provide equal opportunities, promote positive attitudes and encourage participation throughout school life. The NC (2008: 4) also states that learners should be able to develop a ‘sense of personal and cultural identity’ from school which will help them become ‘receptive and respectful’ of others. They ways in which this should be done have been made very clear in the NC (2008:6), stating that:
‘Schools should develop approaches that support the ethnic and cultural identities of all learners and reflect a range of perspectives, to engage learners and prepare them for life as global citizens.’ 
This statement has had a strong impact on my planning, teaching and learning decisions, making me more conscious and aware of the need to include a broader range of cultural identities and perspectives with the hope to engage all learners. 
Through their research for the report ‘School Art- What’s In It’,  Downing and Watson (2004) discovered that from the schools involved, a wide range of artistic genres and cultural references were included in the curriculum. However they also mentioned that considering the huge potential range available, the choices that were actually used were relatively limited.  They identified a number of reasons that may affect this, with many teachers in the randomly selected schools suggesting that shortages of time and resources such as materials, technology and access to out of school learning were inhibitors (2004: 10,11). 
This has been confirmed by school Y, who state in their resources policy that they rely on second hand visual resources as they aim to ‘give pupils the experience of ‘real’ art but this is very difficult to organize in KS3 due to the size of groups and the requirements of the timetable and external examinations.’ (School Y, 2009) 
The use of technology within Art and design is frequently becoming a topic for discussion with the increase of options available. It is stated in the Evidence review: The adoption of digital technology in the arts that, ‘Without being able to adopt new digital technologies in transformational ways, arts organisations will be left behind and lose their relevance to society.’ (Evidence review: The adoption of digital technology in the arts, 2017:6). This is mirrored in the Digital Competency Framework guidance (Welsh Government, 2016: 4), hereafter known as DCF, where it suggests that in order for learners to be successful in today’s society, they must be able to be  ‘confident, creative and critical with the use of technologies and systems.’
However, it is suggested by UNESCO (Road Map for Arts Education, 2006: 10),  that the increasing demand for technology within Art education may not be easily implemented due to a lack of ‘experience, pedagogical training and resources’.
A key recommendation as discussed in Arts and Cultural education at school in Europe, says, ‘arts teaching should use the latest information and communications technologies’, (Arts and Cultural Education at School in Europe, 2009: 10). While the NC says in regard to developing ICT in Art and Design, that the development in ICT skills should be across the curriculum for learners by ‘finding, developing, creating and presenting information and ideas and by using a wide range of equipment and software.’ They continue to suggest that, ICT skills can be applied by the learner in Art and Design to ‘investigate, manipulate, develop or realise creative ideas.’ They state that appropriate equipment and software can be used to support designing and making, and that ICT should be regarded as ‘a medium in its own right or as part of a multimedia outcome, integrated with other materials and processes.’ (Welsh Assembly Government, 2008: 7)
This leads me to question further whether if there a lack of experience, pedagogical training and resources, can this be effectively made possible?
Marc Prensky (2001:1,2) outlines the difficulties of remaining up to date with digital technology, referring to the older generation as ‘Digital Immigrants’, those who have not grown up from a young age surrounded by the ever changing technology. He believes that although the younger ‘Digital Natives’, born into technology, are able to understand and immerse themselves into the ever-growing digital age, the ‘digital immigrants’ will also be able to adapt, and learn the ways, although this may take more time and effort, and they will always keep one foot in the past.
Mike Britland (The Guardian, 2013) discusses the importance and benefits of using digital technology in the classroom. Comparing his childhood education of copying from a textbook with the ability to promote independent learning in pupils through the use of technology in modern education, he addresses that it can seem very daunting to some teachers to give their students the space to do this, in his personal experience, it has only benefited his teaching and learning. Stating that ‘Technology places the world in the hands of every student inside the confines of your classroom’, this could enable teachers to access the infinite range of artistic genres and cultural references desired to facilitate each induvial learner within the classroom. 
Digital Technology within Art and Design, although it is extremely relevant to the times, is only one small branch of artistic genres that schools should be exploring/ implementing into their curriculum. While there are teachers in the education system ready and able to offer the opportunities for learners to broaden their art knowledge, many teachers and Art departments still solely rely on their own knowledge to teach the curriculum. (Downing and Watson, 2004) learned that most teachers used the guidelines provided by the government as support to choosing curriculum to suit their own interests and skills, with personal preference determining the variation of art images used in the curriculum.  The Ofsted (GOV.UK, 2012: 11, 19) report, ‘Making a mark: art, craft and design education’ supports this statement, conveying that when teachers are able to use their strengths and degree specialism, learning was benefited. This was shown in an exemplar school where the teacher used their strengths and experience to build learners basic skills, resulting in 95% of students achieving A* to C at GCSE, high above the current national average of 77%. (Welsh Government, 2017) (appendix 1)
Using a combination of 10 randomly identified schools and 8 schools ‘known to incorporate contemporary art practice in their curriculum’, (Known as ‘CAP’ schools), (Downing and Watson, 2004: vii, 35) identified through their research that there was a dramatic difference between the 2 types of schools, noting that, ‘No references were made to international art/culture in the modules in the randomly identified schools.’.  Caroline Sharp and Joanna Le Metais explain in their report The Arts, Creativity and Cultural Education: An International Perspective (Sharp and Le Métais, 2000: i), that in order for learners to feel valued and included, cultural education is a common priority and belief for art education in many countries. They also suggest that Art education plays a key role in developing cultural understanding. The particular aims of art education are outlined with a new focus on creativity and cultural education, within the Arts and Cultural education at school in Europe (Education, Audiovisual & Culture Executive Agency, 2009: 12), with an importance in innovation, individual identity and promoting intercultural understanding. The report also refers to another of the key recommendation by the (European Parliament, 2009: 10), that the ‘Teaching of art history must involve encounters with artists and visits to places of culture.’
The Arts and Cultural education at school in Europe report also highlights a ‘trend for more cross-curricular work, involving arts and other (non-arts) subject areas working together on creative and/or cultural themes’ (European Parliament, 2009: 12). This trend has a strong similarity to the new curriculum proposed by Prof. Graham Donaldson in  the report, Successful Futures (Welsh Government, 2015). This report insinuates that  we must ensure that each individual learner ‘grow as a capable, healthy, well-rounded individual who can thrive in the face of unknown future challenges’. (Welsh Government, 2015: 5)
In order for Donaldson to complete his report, he referred to a number of documents, including the report ‘Culture and Poverty: Harnessing the power of the arts, culture and heritage to promote social justice in Wales’ (Welsh Government, 2014). In this report for the Welsh Government, Baroness Kay Andrews OBE made a recommendation to develop ‘cultural citizenship opportunities around cultural activities and engagement as part of the Welsh Baccalaureate enrichment programme.’ (Welsh Government, 2014: 44). Within the Successful Futures curriculum, it is proposed that the Welsh Baccalaureate will be developed with an ‘increased emphasis on skills across the curriculum’ (Welsh Government, 2015:9).
During his research, Donaldson was also able to highlight one of the best things about the current education system in Wales, the Welsh language and culture (Welsh Government, 2015: 24). In his recommendations one of the four purposes of the curriculum is the be an ‘ethical, informed citizen of Wales and the world’ (Welsh Government, 2015: 29, 30). He explains that learners should be  ‘knowledgeable about their culture, community, society and the world, now and in the past’, and continuing  in an illustrative example in regard to the expressive arts, ‘enabling them to understand their own cultural identity and those of societies in other places and at other times, and to explore complex and difficult issues.’ (Welsh Government, 2015: 44)
Within his recommendations are 6 areas of learning including, the expressive arts. Although there is emphasis on being informed citizens of the world, within the Rational for the Expressive Arts in his report, Donaldson states that ‘achievement in the expressive arts also provides a basis for lifelong participation and can ultimately contribute to a thriving economy and cultural life for Wales.’ (Welsh Government, 2015: 44)
As part of the successful futures curriculum, it has been suggested that learners should have a ‘strong sense of  identity’, not only as citizens of Wales, but of the wider world too. Continuing, he suggests that it is important to have a confident understanding of sustainability, interdependence and social justice (among other factors) to be considered an engaged citizen (Welsh Government, 2015: 28). This has strong connections to the Education for sustainable development and global citizenship (ESDGC) part of the current National Curriculum for England and Wales. In the supplementary guidance for ESDGC, it is stated that ESDGC has become an important part of school curriculum in recent years as one of the 5 themes in the PSE framework and while also featuring in the ‘Learning Core of Learning Pathways 14-19 and in the Welsh Baccalaureate Qualification core.’ (Estyn, 2013: 1)
In 2005, HM Government declared in regard to sustainable development, that their strategy aimed to ‘enable all people throughout the world to satisfy their basic needs and enjoy a better quality of life without compromising the quality of life of future generations.’ (HM Government, 2005: 6) 
As such, Estyn (Welsh Government, 2013: 2)  suggest schools develop projects to address topics such as ‘recycling, minimising waste , using energy and in understanding the wider world’, targeting several of  the 7 themes of ESDGC, which are: Consumption and Waste, choices and decisions, health, climate change, Identity and culture, the natural environment, and Wealth and poverty. It is described in the document ‘Education for Sustainable Development and Global Citizenship A Common Understanding for Schools’, known hereafter as ‘ESDGC’, that learners need to ‘be better prepared for the challenges of school and the wider world’ (Welsh Assembly Government, 2008: 12),  and this should be done across the curriculum developing numerous skills such as numeracy, communication, ICT and thinking skills. 
Of the 7 themes, Identity and culture is a strong theme running throughout my question for this paper. As part of ESDGC, (Welsh Assembly Government, 2008: 4) have set a number of challenges in schools for teachers and learners, including being able to ‘make links between what is personal, local, national and global’ and ‘engaging in culturally-diverse experiences’. As part of the document by (The welsh assembly government, 2008) A framework has been designed to assist schools and teachers in implementing ESDGC across the curriculum at all key stages. At KS3, it is suggested that learners should be provided with the opportunities to show sensitivity and respect, while being able to celebrate and value themselves, and the culture and diversity locally and across the globe (Welsh Assembly Government, 2008: 34). They should also be able to ‘develop insight into their own values’ and question stereotypes. They should gain an understanding of ‘links between cultures’ and how other cultures may have positively affected their own society. Many of these points can be targeted through Art education through the learning of Artists and designers from various corners of the world, and also through the education of artistic genres and skills, and the learning their origin. (Welsh Assembly Government, 2008: 36)
  Although there is an importance in addressing and exploring cultures outside of Wales, it is also a necessity that learners are taught the importance and richness of Welsh culture. In the document, ‘Developing the Curriculum Cymreig’ (Welsh Assembly Government, 2003: 2), it is suggested that the curriculum allows learners in understanding and celebrating ‘ the distinctive quality of living and learning in Wales in the twenty-first century’. It continues to describe how it can promote global citizenship through allowing learners to gain an understanding of an ‘outward-looking and international Wales’. In a presentation created on behalf of the examination board WJEC, Shan Samuel-Thomas discusses the tiresome use of Welsh references, and addresses the issue that there is ‘rare engagement with issues or cutting edge contemporary art’. (Samuel-Thomas, n.d.)
The Cwricwlwm Cymreig, history and the story of Wales, Final report (Welsh Government, 2013) was used by Donaldson when researching for the Successful Futures Curriculum (Welsh Government, 2015). Donaldson references the report (Welsh Government, 2015: 24), which states that the next curriculum to be implemented in Wales should be built upon the Cwricwlwm Cymreig, as opposed to being an ‘addition to it’, and should have an ‘international perspective’ as well as a ‘Welsh dimension’. Based on this recommendation, both a ‘welsh dimension and an international perspective’ have been laced throughout the six areas of learning and experience of the Successful Futures curriculum (Welsh Government, 2015:38), as well as achievement outcomes including elements of the Cwricwlwm Cymraeg (Welsh Government, 2015: 54). 
Whilst the literature shows how embedding the Welsh dimension into the curriculum is an important factor for Welsh education, it may be seem as a limitation in regard to ensuring a wider range of artistic genres and cultural references. For example, statutory guidance for the National curriculum in England: art and design programmes of study, (Department for Education, 2013), states that learners at Key Stage 3 should simply, ‘know about great artists, craft makers and designers, and understand the historical and cultural development of their art forms’. Thus minimising the limitations on the variation of cultural references that may be used.

TASK 4 School policy and practice 
School Y’s Art & Design department have a number of departmental policies reflecting the points shown in my literature review. Through examining these policies, it is clear that the Department are aware of the benefits of using a wider range of artistic genres and cultural references within their planning, teaching and learning. The Department frequently develop their schemes of work and unit topics to develop and broaden the knowledge and skills of not only the learners but also the teaching staff within the department. They discuss the desire to improve the ICT resources to further facilitate investigation and researching for both staff and learners, reflecting the DCF (Welsh Government, 2016) but also tackling the views of the European Parliament, as discussed in (Arts and Cultural education at school in Europe, 2009).  The ability to develop ICT resources and continually updating the topics taught within the department would strongly assist with providing the opportunity to widen the availability of artistic genres and cultural references available to the learners, as suggested by Mike Britland (The Guardian, 2013). With the willingness to stretch their knowledge and learn new skills and artistic genres, this will also improve learning through showing their strengths as suggested by Ofsted (GOV.UK, 2012).
There is a focus on ESDGC within the school, which can be seen very clearly within their ‘ECO Pod’ project (see figure 1). This project involves a number of learners (many of whom have additional learning needs) who are able to spend the time learning new skills in the school garden with an individual from a local farm. One particular skill that the learners were taught was willow craft, creating structures and objects that could be functional or decorative. This project, linking cross-curricular subjects reflects the trend reported by (Arts and Cultural education at school in Europe, 2009), as well as complying with the up and coming curriculum by Donaldson (Welsh Government, 2015).
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Figure 1
The departments’ Resources Policy discusses the limitations to the department, revealing that although a high percentage of departmental funding is used, there is still a strong reliance on recycled and donated materials. Although this may be seen as a limitation to some, making learners aware of the importance of recycling and demonstrating how it can affect the environment on a Global scale is now considered and important part of the curriculum under ESDGC (Welsh Assembly Government, 2008) 
A general policy within the department states that learners should be stimulated and able to maintain interest through the use of exciting and relevant curriculum that corresponds to pupils' ability levels. This inspiration can be seen in the numerous displays of artwork in the classrooms and around the school. Through these displays, the department hope to set high standards and expectations, through demonstrating examples of various work. They believe it creates a welcoming and colourful atmosphere, while celebrating, promoting and strengthening the success of good practice and high standards. This sets the department in good standing as It is suggested in the NC (Welsh Government, 2008.16) that learners should be appropriately inspired and stimulated in a number of ways including the ‘work of their peers’.
 The department have a belief that no comparison can be made between seeing ‘real’ art rather than seeing it in a book. While this belief can be seen in the use of displays, they are also very passionate about raising awareness of the different types of art, both locally and nationally, and so take the opportunity to visit galleries and work with working artists, believing that this results in developing more complete citizens. This has connections with recommendations made by the European Parliament (Arts and Cultural Education at School in Europe, 2009), as can be seen within my literature review.

TASK 5 Methodology and Ethics  
In order to explore whether a wider range of artistic genres or cultural references is necessary for a more effective art education, I have utilised a number of methods. Prior to commencing this report, I submitted an application for ethical approval. The core ethical guidance documents used and adhered to within this form were ‘The BERA/ SAGE Handbook of Educational Research’ (BERA.ac.uk, 2017), UWTSD Guidance strategies and Policies (UWTSD, 2018), and the Data Protection Act (HM Government, 1998), ensuring the research was completed fairly and ethically. As discussed in my application, I proposed and have now carried out a number of methods in order to obtain my research. I have used mainly qualitative research such as educational literature and school documents and policies to examine my question. However I have briefly explored the quantitative research through examining the data of the Art Department through ‘My Local School’ (Mylocalschool.wales.gov.uk, 2018).
During my time at School Y I have observed many lessons from all year groups, in Key Stage 3, Key Stage 4, and Key Stage 5. These observations have provided me with an insight into how the learners are able to engage with the topics presented to them. It allowed me the opportunity to identify any gaps in the curriculum and also how the learners used the topics to inspire them, fuelling their interests and encouraging them to look more in-depth into the topics and researching further linked artists.
Exploring the Schemes of Work within the department provided a further opportunity to gain an understanding into the topics chosen to be studied. There were limitations to what could be found within the Schemes of Work as I was unable to obtain copies for each year group, or to any previous Schemes of work. This affected my ability to be able to make suggestions based on what the data implied. 
The Departmental Policies (School Y, 2009) demonstrated how the department were following the guidance closely related to the suggestions found in the literature review. The policies included the following:
· Resources (including staff, timetable, departmental equipment, Photos and images, PowerPoint presentations, books, videos, and compact disks.)
· Exhibitions and Displays (including in the classroom, in the school, and outside school)
· General (Outlining the aims and objectives and Art Department structure)
· Activities and Visit policy
· Methodology Policy
· Essential skills policy
· Cross-curriculum Aspects
· Y Cwricwlwm Cymreig
With strong similarities to the literature reviewed in this report, each policy appeared to have been created in line with educational literature and Government and curriculum documents.
As briefly described, I have examined the data for the department, looking at the percentage of pupils achieving at least level 5 in Art at Key Stage 3. As can be seen in figure 2 below, I decided to focus on the total Welsh average, along with the total school average and then the same for both boys and girls. I chose to focus on these specifically in order to identify if there was a correlation between the pupil achievement and the topics used within the schemes of work during these years. However, due to the lack of schemes of work available to me, I was
unable to further analyse any correlation between the topics and the level of achievement. (Mylocalschool.wales.gov.uk, 2018).
[image: ]Figure 2
The relevant literature explored was focused on Government documents and policies including curriculum frameworks and guidance. This included the following as outlined within my ethics application:
· The National Curriculum for Art and Design in Wales (Welsh Assembly Government, 2008)
· School Art: What’s In It? (Downing and Watson, 2004)
· Arts and Cultural Education at School in Europe (Arts and Cultural Education at School in Europe, 2009)
· Digital Competence Framework guidance (Welsh Government, 2016)
However as I carried out my research, this grew to include the following:
· The Arts, Creativity and Cultural Education: An International Perspective. (Sharp and Le Métais, 2000)
· Evidence review: The adoption of digital technology in the arts (Evidence review: The adoption of digital technology in the arts, 2017)
· UNESCO (Road Map for Arts Education, 2006)
· Digital Natives Digital Immigrants (Prensky, 2001)
· Y CWRICWLWM CYMREIG (Samuel-Thomas, n.d.)
· Art, craft and design education: making a mark (GOV.UK, 2012)
· GCSE entries and results (pupils in Year 11/pupils aged 15) by subject group (Welsh Government, 2017)
· Successful Futures (Welsh Government, 2014)
· Culture and Poverty (Welsh Government, 2014)
· Securing the future delivering UK sustainable development strategy (HM Government, 2005)
· Supplementary guidance: education for sustainable development and global citizenship (Welsh Government, 2013)
· Education for Sustainable Development and Global Citizenship A Common Understanding for Schools (Welsh Assembly Government, 2008)
· Developing the Curriculum Cymreig (Welsh Assembly Government, 2003)
· The Cwricwlwm Cymreig, history and the story of Wales Final report (Welsh Government, 2013)
· Art and design programmes of study: key stage 3 National curriculum in England (Department for Education, 2013)
· How has technology transformed the role of a teacher? (The Guardian, 2013)
· My Local School (Mylocalschool.wales.gov.uk, 2018)
I attempted to ensure that the majority of literature used in my research was relevant to Welsh education in Secondary schools. However, during this research, I felt it was important to examine the literature regarding international education in order to strengthen my cultural understanding. The literature focusing specifically on Secondary Art education in Wales was also very limited and would not have allowed me to fully enrich my research as I have now done.
As I was not intending to complete an intervention as part of my research, the majority of this form was not applicable, and as such, my research activity was deemed ethically low risk. No individuals were intended participants, and I had no anticipated risks involved in obtaining my research. As I was not involving any individuals or their specific data, it was unnecessary to provide feedback to participants, obtain consent or ensure confidentiality and anonymity for individuals. However, the name of the school and all relevant documents have been anonymised. 

Task 6 Evaluation 
Although the policies within the Departmental handbook (School Y, 2009) have not been updated for several years, a number of these policies show strong similarities to the literature I have reviewed. The Resources Policy discusses the availability of resources within the Department, but also the limitations. With the increase in available technology since 2009, an addition to this policy would be the availability of iPads, and having observed and worked within the department at School Y, are a very big advantage. The Department are frequently looking for new ways to involve the technology into the teaching and learning within the Art Department. Having recently created a unit of work to design and create GIFs using Welsh Idioms as themes, the department are targeting the suggestions from several of the reports reviewed including the following:
· (Evidence review: The adoption of digital technology in the arts, 2017)
· the Digital Competency Framework guidance (Welsh Government, 2016)
· Successful futures (Welsh Government, 2015)
· Developing the Curriculum Cymreig’ (Welsh Assembly Government, 2003)
· The Cwricwlwm Cymreig, history and the story of Wales, Final report (Welsh Government, 2013)
School Y are currently developing and increasing their use of technology through the use of ‘Hwb’, an online resource created by the Welsh Government, hosting a collection of resources and digital tools, designed to ‘support a national approach to planning and delivery’ (Hwb.gov.wales, 2018). Teachers and learners are able to access Hwb from anywhere with an internet connection, enabling learners to take more independence in their learning.
The General policy in the Departmental Handbook (School Y, 2009) states that they wish to provide a work environment that stimulates pupils visually and leads pupils to feel the value of their individual efforts. Within the classrooms in the Art & Design Department, various examples of work created by pupils can be found to inspire learners and set high standards. However there is a lack of work created using digital mediums on display, which could potentially allow learners to assume that the artwork they create should not, or could not include the medium. This goes against an aim in the General Policy of the Art Department, which states that they hope to develop awareness of the language relevant to Art and to promote the individual's confidence in communication, including ICT. It also goes against the  suggestions made by in the NC (Welsh Government, 2008:7), as noted in the literature review, who state that learners should be ‘finding, developing, creating and presenting information and ideas and by using a wide range of equipment and software.’ However, even with the lack of digital artwork on display in the department and around the school, the department do make an effort to encourage the use of digital technologies within the learners work. In order to further inspire the pupils, informing them on the possibilities within using digital technologies within the subject, I would recommend the department use examples of pupils work having been created digitally to display in the classroom and also around the school. This would also help show that the school, and the art department are up to date with adopting new digital technologies and will not ‘be left behind and lose their relevance to society.’ (Evidence review: The adoption of digital technology in the arts, 2017:6). Examples of artwork displayed can be seen in figures 3 & 4 below.
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Figures 3 & 4
It is an aim of the Art Department, as recorded in the General Policy (School Y,2009) that they wish  to structure the Art curriculum so that it is completely multicultural in nature, to encourage empathy with other cultures and to reflect the richness and diversity available in multicultural Wales. Through my observations and work within the department, it is clear that there is an effective promotion on the use of different cultural references alongside the consistent use of welsh culture. This has close connections to the recommendation of one of the four purposes of the new Successful Futures curriculum, to be an ‘ethical, informed citizen of Wales and the world’ (Welsh Government, 2015: 29, 30); As well as connections with the suggestion within the document ‘Developing the Curriculum Cymreig’ (Welsh Assembly Government, 2003: 2), to allow learners to gain an understanding and to celebrate ‘the distinctive quality of living and learning in Wales in the twenty-first century’.
To foster creative instincts, originality and ingenuity through self-expression and observational work. This is another target set in the General Policy of the Art Department (School Y, 2009). Examples of this can be seen clearly within pupils sketchbooks at all Key Stages, where pupils have been allowed the opportunity to use their own imaginations and creativity to individualise tasks and pieces of work. This has a prominent focus on the aims of the National Curriculum, as explored in the literature review, (The Welsh Assembly Government, 2008: 6) stating that ‘all children and young people must be provided with an education that develops their personality and talents to the full.’ 
[image: ][image: ]There are opportunities for exploration of a selection of mediums throughout Key Stage 3. In Year 7 there is a focus on building on the basic skills learned during Key Stage 2. In the second half of the year pupils are taught about portraiture. As per the guidance by (Welsh Assembly Government, 2008: 12), developing two-dimensional skills as well as three-dimensional (see figures 5 & 6), through a range of materials. They are presented with the opportunities to Investigate from observation, experience, memory and imagination, as well as gaining an understanding of various periods and cultures, through the exploration of appropriate artists. There is an emphasis on stimulating and inspiring the pupils in the school through the study and exploration of ideas, media, methods and processes and of course a variety of artists, craftworkers and designers, all in line with the recommendations of  (Welsh Assembly Government, 2008: 12). 
Figures 5 & 6
The Pupils are  Year 8 the pupils explore the topic Graffiti, using Welsh Artists and Designers for inspiration such as Neale Howells and Jayne Pierson, alongside internationally known artists from different cultures, including Banksy and Jean Michel Basquiat. This topic is particularly enjoyed by the learners, as even those who feel they are not naturally gifted with artistic talents are able to create successful and effective pieces of work (see figures 7 & 8). Exploring the different cultures throughout this topic allows learners to develop their cultural understanding, as is seen as an important part of Art Education in the report ‘The Arts, Creativity and Cultural Education: An International Perspective’ (Sharp and Le Métais, 2000: i),
[image: ][image: ]Figures 7 & 8
Year 9 is seen as an important year in order to ‘sell’ the course to those pupils looking to select their GCSE options, as suggested by (Downing and Watson, 2004:26). They reported from their findings that ‘in the majority of schools the emphasis of the art curriculum began to shift away from being primarily skills-based to the introduction of more exploratory art work in year 9.’ It could be insinuated that School Y also does this through the introduction of working with more digital technology, (see figures 9 & 10) however with the growing use of digital technologies expected to be used in schools from the Digital Competency Framework guidance (Welsh Government, 2016: 4), this may just be a happy coincidence that the pupils find the units covered in year 9 to be highly engaging. With ‘exercising and developing their information technology skills by exploring information, experimenting with ideas, and presenting their work’, being stated as a key skill for Key Stage 3, as well as, ‘making use of the digital camera in co-ordination with relevant computer programs to create and develop interesting and original images in the context of the unit of work’, it may be suggested that the latter is more relevant (School Y, 2009).
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Figures 9 & 10
The skills learned throughout Key Stage 3 are then developed during Key Stage 4 and Key Stage 5, allowing learners the opportunity to experiment, focus on and begin to specialise in their chosen mediums and themes (see figures 11 & 12). They are presented with the opportunity to choose their own theme and are encouraged to explore a wide range of possibilities, including various genres and mediums, and artists, craftspeople and designers. Examples of the possibilities are presented to the pupils which do include a vast selection of these, which are aimed to inspire and motivate learners to begin their own research. As discussed in the Resources Policy (School Y, 2009), there are also a large selection of books available to be used within the department, as well as the addition of the iPads which can be used within lessons to improve [image: ]research.
[image: ]Figure 11
Figure 12
Although there is a generally high engagement within the lessons from all pupils, the following data suggests that more could be done to ensure  higher engagement and resulting in a  higher percentage of boys achieving A*-C at GCSE.
The data shown in appendix 1 and Figures 2-4 below clearly show that girls are typically achieving higher grades in Art and Design than boys, with only 68% of boys achieving A*- C grade at GCSE compared with the 82% achieved by girls. (Welsh Government, 2017) (see figures 13 & 14 below)
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Figure 13
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Figure 14
In order to improve the engagement of the boys, which would hopefully increase the percentage of achievement, it is suggested by Estyn (Her Majesty's Inspectorate for Education and Training in Wales, 2008:23) that one of the possible strategies that may work to address the gender gap is to offer ‘a more varied curriculum’, linking closely to my initial question in this report.
Task 7 Conclusions 
 Throughout this report I have explored the question, ‘is a wider range of artistic genres or cultural references are necessary for a more effective art education?’. In order to address this question I have used a number of methods included examining relevant literature and studying School Policy and Practice, as outlined in Task 4, Methodology and Ethics. 
Within the Literature Review I chose to focus on literature surrounding the following topics:
· Digital technologies
· Culture
· ESDGC
· Y Cwricwlwm Cymreig
Each of these four topics discussed are intertwined throughout the new curriculum proposed by Prof. Donaldson in Successful Futures (Welsh Government, 2015). With Digital Competency being highly encouraged throughout the curriculum within the Framework Guidance (Welsh Government, 2016), I have explored the reasons this is important, and ways in which it could be implemented through reports such as (Evidence review: The adoption of digital technology in the arts, 2017), and (Arts and Cultural Education at School in Europe, 2009), as well as examining the use of technology within the current National Curriculum for Wales (Welsh Assembly Government, 2008). I have discussed the ideas of Marc Presnky (2001), who refers to individuals as either a ‘Digital Native’ or a ‘Digital Immigrant’, depending on their age and ability to adapt, understand, and use technology; and also Mike Britland (The Guardian, 2013), who believes that ‘Technology places the world in the hands of every student inside the confines of your classroom’.
Using ‘School Art- What’s In It?’ (Downing and Watson, 2004), the authors of my question, I have explored the issue of teachers relying on their own skills and strengths to teach. This was supported by the Ofsted report, ‘Making a mark: art, craft and design education’ (GOV.UK, 2012: 11, 19), and displayed through the data provided by (Welsh Government, 2017) (appendix 1).
I have studied the need to include a broad range of culture within the curriculum while keeping a focus on local culture, and in this case, the Welsh culture. Through the report ‘The Arts, Creativity and Cultural Education: An International Perspective’ (Sharp and Le Métais, 2000: i) it has been suggested that cultural education is a common priority and belief for art education in many countries, in order for learners to feel valued and included. I have discussed the report ‘Culture and Poverty: Harnessing the power of the arts, culture and heritage to promote social justice in Wales’ (Welsh Government, 2014), which was used as research by Donaldson to create Successful Futures (Welsh Government, 2015). The report discusses the Welsh Baccalaureate enrichment programme, which is reflected in Successful Futures with an ‘increased emphasis on skills across the curriculum’ (Welsh Government, 2015).
I have discussed the importance of Education for Sustainable Development and Global Citizenship (ESDGC) in education exploring cultural education in order to become a ‘global citizen’, through the theme Identity and culture, one of the seven themes within the report (Welsh Assembly Government, 2008). I have also explored why ensuring sustainability is taught through Art and Design in order to ‘enable all people throughout the world to satisfy their basic needs and enjoy a better quality of life without compromising the quality of life of future generations.’ (HM Government, 2005: 6). 
Briefly discussing Y Cwricwlwm Cymreig, it became clear that there is a strong emphasis on the use of Welsh Culture within our education, as this there will be a ‘Welsh dimension’ in addition to an ‘international perspective’ within the Successful Futures Curriculum (Welsh Government, 2015:38). I also explored how it is also important to ensure we engage ‘with issues or cutting edge contemporary art’ (Samuel-Thomas, n.d.) as this is rare at the present time.

I have discussed the in-depth process surrounding the research of this report, including the ethics that were relatively low risk due to a lack of intervention. Through exploring the School Policy and Practice, I have noticed that the policies within are structured from the literature reviewed, using the recommendations to fully enrich the department. Within my final evaluation, I have made recommendations of my own based on data and the relevant literature, with the hope of closing the gender gap and inspiring boys to be more engaged with the subject. I have also recommended that the Department make more use of artwork created by pupils using digital mediums as part of the displays in the department and around the school. This could inspire pupils to use the medium, making them more aware of the possibilities available.
The ability to stimulating and inspire learners has been a key theme running through the majority of literature I have researched for this question. My findings have made me conclude that without the ability to do so would result in an ineffective art education. 
Task 8 Limitations and future development 
As this report was created using a short-term research project there were many limitations to the research I was able to obtain. Having only been able to study, observe and explore my findings within one Art Department, my conclusions were limited to being specifically focused on said Department. In order to explore the question further I would need the opportunity for the following:
· access to multiple schools from all backgrounds and areas across the world, to further enrich my research, providing me with more insight into the necessities to create an effective Art education.
· To explore the differences in the number of teachers in the departments, and the skills they can offer. This would allow me to explore whether if teachers using their strengths to choose the curriculum could be an even bigger positive, depending on the variety within the department.
· To explore how the new curriculum, Successful Futures (Welsh Government, 2015), will be developed and implemented into school, and how this will affect the effectiveness of Art Education.
The question I have explored in this report has many links to the Standards for QTS (Welsh Government, 2009). Firstly, S1.1 Understanding everyone's learning needs, which states that:

‘To gain QTS, trainees must show that they understand and uphold the principles of the General Teaching Council for Wales’s ‘Statement of Professional Values and Practice’ by demonstrating that they understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential, whatever their individual aspirations, personal circumstances or cultural, linguistic, religious and ethnic backgrounds’

Through my exploration within this report alongside my teaching practice, I have now gained a greater understanding of the needs of individuals and the importance to ensure cultural diversity for all.
I would also like to address S1.7, Commitment to professional development, which states:

‘They are able to contribute to the wider development of the school and profession and are aware of the importance of maintaining up-to-date professional knowledge, understanding and skills and are able to reflect on their own practice. They recognise their own needs and take responsibility for their continuing professional development.’

Again, through my research within this report, I now see clearly, the ‘importance of maintaining up-to-date professional knowledge, understanding and skills and are able to reflect in own practice’, in order to be able to offer my pupils a truly effective art education through a wide range of artistic genres and skills. Throughout my professional development as a teacher of art and design, I will ensure a broad range of artistic genres are explored and  experimented with, and will continuously seek to learn more skills and keep up to date with new processes, and contemporary issues and themes within the subject.

And Finally, S2.5, using information and communications technology (ICT), states, ‘They know how to use ICT effectively, both to teach their subject and to support their wider professional role.’ I feel this standard will have particular emphasis on it in the coming years with the fast changing developments in digital technology. In my own professional development as art and design teacher I will aim to Keep up to date with these fast changing technologies and promote the use of it within the classroom.
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