





[bookmark: _GoBack]Taryn Williams


1602319





How does Learn through Play and outdoor learning impact child development?














Acknowledgments


I would like to thank all the lecturers at the University of Wales Trinity Saint David for their exclusive support over the past four years of my education, especially within such unprecedented times such as these. Your teaching and support have helped me achieve so much upon my educational journey and influenced the person I would like to become within my future career. You all have given me such great knowledge and experience, and for that I am forever grateful.






















Contents Page

Introduction 
Page 3 of this paper introduces the research question and ways of which the paper will navigate. The introduction gives relevant knowledge to explain to the reader what is entailed within this paper referring to relevant theory, policy and practice.
Chapter 1
Chapter 1 refers to Forest School as an outdoor learning context and the impact of which it has on child development. Learn through Play will be described as to its effectiveness outdoors and ways of which to implement the new curriculum. There will research regarding barriers faced as well as ways of which they may be overcome within education. 
Chapter 2
Chapter 2 moves on from Forest School to discussing the method of experiential learning and how useful it is within the outdoors. There will be theory regarding methods of reflection and how outdoor provision is implemented in supporting children's learning and development. There will be reference to theorists Piaget and Vygotsky and barriers which may cause controversy within experiential learning before moving onto the final chapter.
Chapter 3
Chapter 3 is the final chapter within this paper which discusses educational visits. This chapter focusses upon the fact of outdoor learning contexts not always being available and ways of making them accessible in education. There will be reference to children’s social and emotional well-being and the complications of transitioning from the Foundation Phase to Key stage 3. The chapter will conclude upon ways of implementing the new curriculum and supportive methods of enabling the vision of outdoor learning.
Conclusion
The final writings within this dissertation will be the conclusion. Here, points will be drawn together from all three chapters, analysing the findings of research regarding outdoor learning. It will conclude upon ways of which outdoor learning contexts could be supported further as well as referring to specific research in Wales as to how the curriculum is being implemented and the stages of progress that is being made.
Reference List
The reference List will show all research that has been used and gathered, and the places of which to access them. 


Introduction
This is a dissertation looking at the impact of learn through play upon child development in an outdoor context. Within this paper there will be reference to relevant theory, policy and practice of which supports the desired learning method. Throughout this paper there will be reference to potential barriers which can be faced with educating children in the outdoors. The term play has various ways of which it can be defined. Learning through pay allows children to be on control of their learning and self-discovery. The Foundation Phase (2015) suggests that the term play is expressed as being a fun learning experience which offers in the moment opportunities through first-hand opportunities. Whereas others have described play as being too structured and too serious (Else, 2014, p.10). An apparent factor to take into consideration is that some scepticism still surrounds the word play and exactly what it entails when it comes to education. Woudhuysen (2005, p. 110) suggests that play as a form of education is misleading and is limited to its development within a child’s learning. Throughout this paper there will be supportive theory as to how play is effective in an outdoor context and the impact of which it has on child development. The main focus within this dissertation is how Forest Schools, Experiential learning and educational visits support a child’s development by meeting every need of the child whilst complying with the new curriculum. 
When considering play as a method of enhancing children learning and development it is important to consider this as an emergent process within learning. Particularly contributing towards achieving continual cognitive development (Siraj-Blatchford, 2009, p.4). This suggests that children learning through play is becoming more common as a means of education to enable children to re-discover and build upon learning experiences. Throughout this paper there will be reference to practice such as reflection which can be implemented to help build upon learning processes and develop them further. It should be considered that play is not the only means of learning for all children. There are some methods of play which may not work as effectively as the outdoors. Therefore, it should be noted that play is not the only method of learning but provides a good context for development within young children (Siraj-Blatchford, 2009, p.4). Considering this it should be stated that every child has the right to an education and the opportunity to learn (UNCRC, 1991). These are opportunities which can all be achieved through learn through play within an outdoor context. The outdoors does not discriminate or exclude children., there is no hierarchical status in place and every individual is entitled to the same opportunities.  Granted outdoor learning may not be for every individual, a classroom setting may be a preferred setting of learning. Therefore, this dissertation sets out to research why learning outdoors is effective, and how it is beneficial to supporting the child in various aspects of their lives.   




Chapter 1 – Outdoor Learning Context of a Forest School
Within this chapter there is close reference to a Forest School as a learning environment. There will be relevance to provision for learning and careful consideration of the theory behind this method of education. The outdoors offers children the freedom to learn, discover new opportunities, gain relevant knowledge and life skills as well as build new relationships. Tovey (2007, p.54) states that an outdoor learning environment should not be one where children just play with objects as it should be a place for children to experiment, imagine and collaborate with others to create their own meaningful place. Within the Foundation Phase (2015) it mentions in the seven core aims that children have access to leisure, sport and play with cultural activities, as well as have a flying start in life with the best foundations for growth and development. Throughout his chapter there will be careful consideration as to how Fores Schools implement this within the curriculum.
Outdoor learning contexts can vary from the school playground, to somebody's back garden. Learning spaces within Forest schools mould experiences for children as they discover and engage in learning other than within a classroom (Harris, 2018, p. 1). Learning outdoors differs from a classroom in that it has no formal manner to learning and children are free to explore their surroundings. The outdoors space itself offers a greater experience of freedom, with more opportunities to learn new experiences and explore associations of the outdoor environment (Tovey, 2007, p.13). It is important to consider that outdoor experiences should not be mistaken as free play or as a break from real learning within a classroom. Learning in an outdoor context such as a Forest School offers holistic learning experiences through well planned resources in order to suit child learning and development (WAG, 2009, p.9) 
Piaget (1927) describes that there are three types of play developed within a child’s learning. These types of play are; sensorimotor, pretend or symbolic and games with rules. Each type of play develops within specific developmental stages of a child's life. Sensorimotor play and pretend any symbolic play are stages which occur within birth to aged six which is relevant to the Foundation Phase (Beard and Wilson, 2002, p. 72). An outdoor context such as a Forest School offers opportunity for this kind of play to happen as it allows facilitators to implement a structure of play for a learning experience to follow (Manning, 1977, p. 19). These types of structures involve the natural environment as resources to enable creativity and imagination and for true education to happen through the meaning of play (Mill, 1875, p.2).
Forest school is an establishment focused towards children in the Foundation Phase as they spend their time developing and learning within an outdoor setting such as a forest or a woodland (Leather, 2018, p.6). Forest schools have expanded from being an after school extra curriculum club to becoming a well-known establishment in the world of education. Forest School was introduced to the United Kingdom in the year of 1993 after Nurses from Bridgewater College went to Scandinavia to discover their own education system. Scandinavia’s open-air culture is what initiated the idea of Forest School here within the UK as a child developmental and learning method (Forest School Association (2020). In Norway most of the children’s learning takes place outdoors in what is known as Nature Kindergartens. Through study of this learning method it was discovered that a forest playscape offered more social, creative and complex learning than a conventional playground (Tovey, 2007, p.90). Playgrounds can be found in most build up area’s and are an accessible leisure to most children within the community. Playgrounds were first introduced in the late 1800’s in the United States in order to improve morals and health of children (Beard and Wilson, 2002, p.73). However, many people of today consider a playground to be of wooden play apparatus with a set of swings and a slide. This would not be far from the truth as many playgrounds funded by local County Council’s often devise play areas upon similar foundations as mentioned above. However, Pembrokeshire County Council (2020) released a statement describing how many primary schools within Pembrokeshire had come together to devise a plan to make improvements to playgrounds within their schools based upon their own ideas. The plan would be funded by a grant from the Welsh Government with opportunity for opening the playground to children and families within the community.  
This type of plan is would work effectively for some areas, as outdoor contexts are not always accessible for all children. Children who live in cities or deprived areas cannot always access the outdoors due to accommodation, environmental factors or lack of parental supervision. Sometimes accessible outdoors is only permitted for these children when they are in school. Tovey (2007, p.2) explains that children who grow up in poverty are less likely to have access to both public and private play spaces including fields and open spaces.  However, it is possible for schools to develop their outdoor spaces so that children can maximise their time outdoors whilst spending most of their time within school. The Forest School Association (2020) states that Forest school does not refer to an actual place, it is a philosophy of which can be adapted. Although, it should be considered that funding within schools can arise barriers to adapting outdoor areas as well as teachers being able to invest time and dedication to outdoor learning over curriculum teaching (Van Dijk-Wesselius, Van den Berg, Mass and Hovinga, 2020, p. 1). Effective planning in schools can overcome these barriers as it is possible for outdoor learning to occur from the basics of the environment. Forest School association (2020) describes that outdoor learning can happen just as easily from basic greenery and field studies to promote learning of the environment outside of a Forest School setting. 
Froebel (1837) saw children as curious and active learners who learn best through self-activity and first-hand experiences (Tovey, Outdoor play and exploration, p.2). Within Forest School children can explore for themselves with the freedom of choosing what way of learning best suits them. By giving children freedom to learn they can choose their interests, what is relevant to them as well as discover useful knowledge for future learning. Freedom empowers children to take control over their learning thereby resulting in greater motivation to learn further (Wurdinger, 2005, p.17). Learn through play allows children the opportunity to move around, interact with one another as well as think and discover new ways of learning. These developments build strong foundations for later learning including essential communication and physical skills (Estyn, 2017, p. 3). By taking learning outside of a classroom it changes the context of learning from a formal, structured setting to allowing children not only the freedom to learn but the physical freedom to roam and explore the environment (Harris, 2018, p.3). Physical space enables children to run, jump and shout without limits. All which would not be permissible within a classroom context. Children will not feel the need to quieten their voice which can restrict imagination and suppress energy (Harris, 2018, p.4). Manning (1977, p.161) suggests that the outdoors offers room for children to engage in energetic play, as for some children if this energy is confined to a classroom with little movement it could impact their attitude towards learning. 
Forest School focuses upon developing children’s social, emotional and physical development through child-lead learning and relation to the curriculum (Harris, 2018, p.4). Research suggests that benefits of learning outdoors are greater than learning within a classroom. Hamid (2018, Pentagon play tab) states that brain development in children who learn outdoors matures at a quicker rate than those who learn from in a classroom. Health benefits can also be recognised within the physical sector of a child’s development as being in the outdoors promotes health and well-being. Tovey, (2007, p. 6) states that a rise in obesity of children is undoubtedly due to the lack of outdoor opportunity for physical and vigorous play. Children’s enthusiasm, energy and physical movement should always be promoted to encourage space awareness, balance and co-ordination. All these contributing factors develop fine and motor skills as well as being closely linked to good self-esteem and positive body image (Foundation Phase, 2015). By allowing children the chance to explore the outdoors their physical movement overall is going to increase due to the freedom of space and play. The Foundation Phase Outdoor Learning Handbook (2009, p.2) describes how children in the outdoors can run and jump which increasingly improves their physical activity resulting in benefits towards their overall health. Physical movement could help decrease health risk factors in the future such as diabetes, heart disease and obesity. The outdoors not only offers children health benefits, but positively impacts their mental health and well-being resulting in restored moods and positive recovery from fatigue due to classroom confinement (Munoz, 2019, p. 6).
There is indication that Forest Schools in the UK have great impact upon children’s well-being and development. Tovey (2007, p. 89) states that children who attend Forest School have increased confidence, improved physical stamina as well as increased confidence. Within a Forest School there are six principles of which have been adapted to support children within their development. The FSA (2020) states that children are encouraged to take risks within their environment, use a child-centred approach to facilitate learning whilst facilitating a holistic development approach enabling learners to be resilient and confident. By promoting children to take lead with their learning it allows them to learn and discover through their own interests at their own pace. Beard and Wilson (2002, p.19) describes that each learning process is unique and individual. No person learns the same way or at the same pace. In woodlands children can freely explore therefore promoting imagination and giving children a sense of empowerment (Tovey, 2007, p. 83).  Forest School offers more stimulating experiences through child-lead approaches as well as offering a play environment and a learning context (Munoz, 2019, p. 15). 
Within any educational setting there are barriers which can arise. A Forest School has an element of risk being outdoors as well as children having less supervision as they would within a classroom. The Forest School Association (2020) states that all children are entitled to risk taking and appropriate challenges, entitled to choose and initiate their own desire to learn as well as develop strong positive relationships with themselves, others and the environment. An important factor to consider is that within a learning context, whatever that may be, there is no high expectations, or required behaviours. Children should be allowed the opportunity to express themselves freely and be who they want to be without any tags or labels defining them. They are merely children in the outdoors learning and exploring. Expectations can be damaging to a child’s learning as it can oppose too much pressure and restriction upon how children learn through play (Doyle Roch, 2018, p. 5). 
Munoz (2019, p.16) describes that often adults can put restrictions upon outdoors and how accessible some areas are for children. In these instances, it should be noted that children are likely to push these barriers to access an element of risk. Parental fear of danger in outdoor settings will potentially cause a rise in the amount of time and free outdoor play children have (Tovey, 2007, p.2). However, children participating within Forest Schools are in a safer environment due to being away from traffic, and potential risk of exposure to strangers (Munoz, 2019, p.17). Of course, children in Forest School are supervised by experienced leaders who ensure the environment is safe for children to attend through practice and legislation of important measures whilst still allowing children to take suitable risks within their learning and play.  It is within one of the FSA’s (2020) principles that tools and activities within Forest School are deemed appropriate and envisioned to support children’s learning. All of which are initiated and supported by qualified Forest School practitioners who maintain and practice their professionalism on a continuous basis (FAS, 2020).
Other potential barriers include shortages of land to facilitate a Forest School. Gifted land from farmers or National Trust’s enable the FSA and practitioners to set up effective woodland spaces however, funding from local authorities is not always accessible neither permission to effectively build needed equipment such as play apparatus or boundary settings (Munoz, 2019, p. 19). This could be the reason as to why school environments decide to design their own Forest School upon the school property. However, it could be argued that Forest School is its own unique establishment and one of which should not be copied within other education settings. Leather (2018) would argue that Forest School is seen as an economic boost in an educational setting, marketing that it raises attainment within education in order to encourage more pupil attendance. As class teachers are the leaders of education within schools, it is noticed that they are the leaders of Forest School activities. Outdoor education within a Forest School should be taught by specifically qualified Forest School leaders who obtain knowledge of the outdoors and how to facilitate best children's learning within a woodland in order for them to gain beneficial learning (Leather, 2018, p. 8). There is much debate surrounding the level of qualification needed amongst teachers and outdoor educationalists as to what specifics are required in order to lead a Forest School. Until there is further legislation as to why educational settings such as schools should not facilitate a Forest School it remains unresolved within education (Knight, 2018, p.3) FSA (2020) states that schools may adapt Forest School programmes but cannot become a fully established Forest School themselves.
Forest School is a place of creativity and imagination, as well as a place for children to become one with the environment. Beard and Wilson (2002, p. 104) explain that through a variety of environments there is opportunity to heighten a child’s senses through adventurous learning. Once in the outdoors an individual's senses are elevated through experiential learning allowing one's mind to open (Beard and Wilson, 2002, p.104). Natural elements within the outdoors allows children to touch and feel different surfaces and textures, enabling them to make links to the environment and how it differentiates from one element to another. Manning and Sharp (1977, p. 164) explain how the outdoors offers varying materials such as mud, water, leaves and the sun. Children can experiment with footprints in sand, water drying from the wind and shapes from the sun’s shadows. It is these elements that offer heightened senses due to the outside offering such a difference to learning indoors, stemming imagination. When children use imagination, they ae able to project their visions into the future allowing them to collaborate experience, organise and problem solve recognising mistakes and figuring variable ways of progressing (Beard and Wilson, 2002, p. 238). Play through using natural resources encourages children’s inquisitive. It encourages them to play collaboratively or independently (Manning and Sharp, 1977, p. 121). Effectively this type of learning method in an outdoor context contributes to children’s writing, reading and communication skills. Manning and Sharp (1977, p. 15) concludes that children who are exposed to a stimulating environment have increased use of vocabulary as there is more opportunity to interact naturally developing their speech and language.  
Benefits of this outdoor provision include aspects such as socialism, communication as well as self-esteem (Knight, 2018, p. 5). How a person perceives them self is a crucial value within somebody's life. This confidence starts at a young age and contributes towards how we feel towards ourselves as individuals. The Foundation Phase (2015) promotes Physical Education within its curriculum as an important aspect for many specific reasons. Being fit and active is inevitably a positive trait as it means looking after our bodies. Children’s physical development should always be promoted through positive enthusiastic energising activities as this promotes self-awareness, balance as well as co-ordination. It is also a main factor which develops fine and gross motor skills and physical control. All the above factors contribute towards positive body image and good self-esteem (Foundation Phase, 2015). This enables children to feel confident about themselves as individuals and corresponds to the four aims within the new curriculum.
Chapter 2 – Experiential Learning
Following on from the previous chapter an evolving learning method may be noticed that for children to reach full potential to their learning a hands-on approach is necessary. Experiential learning is a learning method which is free, natural as well as one of the most fundamental ways of learning (Beard and Wilson, 2006, pg.15). Within education how this approach is defined can vary between educators and theorists, as the learning method itself requires the opportunities to reflect either independently or as a group (Beard and Wilson, 2006, pg.15). No matter the meaning behind each definition, it is essential each developmental component maximises children’s learning. From birth babies are constantly learning from experiences and developing them. Piaget’s (1936) cognitive development theory suggests that children develop their learning through interlinked stages. One builds upon the other and each stage must be completed before it is possible to move onto the next (Lefmann and Combs-Orme, 2013, p.2). This starts from banging objects, dropping them or putting them in their mouth, to touching and experiencing the difference between hot and cold, liquid and solid. All these real-life experiences build upon one another to offer the child a new learning experience from learning about the world around them (Lefmann and Combs-Orme, 2013, pg.3). Each developmental stage is built upon the child's expanding knowledge and understanding which helps them navigate through the cognitive development stages (Agbenyega, 2009, pg.1). The final stage within Piaget’s (1936) cognitive development model is where a child can demonstrate imaginative and creative play, using play resources and gaining the ability to pretend (Lefmann and Coms-Orme, 2013, pg.5). Play has many definitions amongst many theorists, as well as having different meanings to a variety of individuals (Else,2014, p. 10). Inevitably play should actively provide children with ownership over their learning referring to their initiative and own choice in play (Unicef, 2018).
Learn through play offers opportunities for children to develop an array of skills including; social, emotional, physical and academic. Siraj-Blatchford (2009, p.5) explains, a child learning through play often makes a self-discovery of which they want to share and often this means co-operating with other children. This type of socialising extends to children collaborating with one another by exchanging knowledge, inevitably building upon their academic development and expanding their learning from a learning experience. Children learn through play by partaking in first handed experiences which provide the foundations for learning. It is first handed experiences which allow children to gain an understanding of themselves as well as the world around them (Foundation Phase, 2015). Vygotsky’s (1962) cognitive development theory suggests that communication and interaction were significant within a child’s cognitive development and that through play they could achieve variable behavioural experiences (Else, 2014, pg.11). Within the Foundation Phase (2015) play is not considered as just a way of making children self-aware, but it is a method which supports children develop their intellectual behaviour as well as their social skills. The pedagogy of play is relying on characteristics such as improvisation and exploration in activities such as role play (Woudhuysen, 2004, p.109).
Play is not defined to taking place within a classroom. Opportunities for children to play can happen anywhere at any time. When children choose play, they develop a range of skills which promote positive development across many areas (Unicef, 2018). It is quite possible for children to gain the same development outdoors as it is within a classroom. Life within a playground can improve social skill development, which is a considerable aspect to gain and use within later life (Knight, 2004, p.60). Beard and Wilson (2002, p.41) state that there is little known as to regarding play, but most of the learning nowadays takes place within an outdoor context. The Foundation Phase (2015) states that the Foundation Phase environment should promote independence and discovery whilst emphasising upon the outdoors environment as a learning method for children. According to Beard and Wilson (2002, p.91) the environment for children to learn effectively must be rich with positive and pleasurable sensations, which the outdoors gives an increase to sensitivity and a natural ecstasy for learning. An outdoor learning space is one which should never be neutral, it should reflect values of the children and reflect their learning and development (Tovey, 2007, p.53). 
Experiential learning can be defined as a holistic approach to learning as it touches upon all aspects of a human being including socially, emotionally and developmental. It is a learning experience which is widely used across a variety of settings including education, rehabilitation, outdoor development and therapy (Beard and Wilson, 2006, p.46). The reason behind it being so vastly used in such different organisation is due to method of which it represents. The idea behind experiential learning is that throughout a learning process there is the process of reflection. The idea of reflection is so that the child can take away some aspect of knowledge from the activity in which they are participating. (Beard and Wilson, 2002, p.46) There must be purpose behind the learning activity for the child to gain knowledge otherwise the activity itself becomes pointless. Many theories surround the concept of reflection, many with critical views as to what reflection theory is most purposeful and why. Learning from experience is something of which everyone has entitlement to. It is an accessible and natural means of learning available to everybody (Beard and Wilson, 2002, pg.13). This would suggest that experiential learning is something which everyone is able to learn from no matter the context of which it is learned in. By context this can relate to classroom learning or outdoor learning. The term experiential learning seems very much of a broad term in that it is not defined as to whether this experience can happen independently or as a group. This would determine that it could happen with either or.  Beard and Wilson (2002, p.47) continue to state the element of experiential learning is far greater as it supplies links to other philosophies joining learning theories together. This would suggest that it is a beneficial method of learning across all areas including social, emotional, physical as well as well-being. Although suggested that experiential learning can take place independently and as a groupwork experience it is important to consider that no matter the experience, everyone within participation will each take away a different learning experience whether this be a positive or negative. 
Experiential learning in the outdoors offers child more freedom with their learning. Beard and Wilson (2002, p.92) describes how the outdoors offers a variety of concrete experiences such as space, nature elements, new discovery as well as new discoveries and opportunities. Although this is something which is possible to achieve indoors, the outdoor environment offers an increase of sensitivity to one's surroundings as well as providing individuals with positive moods (Beard and Wilson, 2002, p.91).  More than often the outdoors is brought into a classroom context. An example of this is children learning of hot and cold counties recreating the beach or the north pole. Although it may not be possible for to offer the real-life experience of the beach or what snow feels like these are often recreated exceptionally well through teacher initiative and child imagination. The outdoors offers an individual a chance to smell fresh grass, feel the rain and become accustomed to their outdoor environment. Within the four purposes of the new curriculum it is stated that children should be ambitious, capable learners (Successful Futures, 2015). Through allowing children the opportunity to have access to the outdoor environment they will establish how to contribute in sustaining the environment through becoming ethical citizens. 
As previously discussed, Piaget (1983) describes learning and development through play to happen through stages. Each stage progresses one after the other, and one cannot move on to the next stage until the previous is reached (Wood, Smith and Grossniklaus (2001, p. 4). This would suggest that all children must effectively pass a stage in order to progress further with their learning. Lourenco (2016, p. 2) would suggests that through putting learning into categorized stages leads to hierarchy in education. This would suggest that there is an element of competition as some students may progress faster than others or not be able to complete some learning elements within the stage they are at. Above it is mentioned all the skills of which experiential learning can provide, however these skills are not necessarily learned in stages or progressive to one another. Elements of play such as socialising and collaboration are all skills which we may relate to and develop in later childhood as well as in adult life. The main point to consider here is that these different elements of play open new opportunities in life not just academically, but (Siraj-Blatchford, 2009, p.5).  
The new curriculum is currently built upon the current curriculum in Wales; however, it emphasises upon its strengths and where improvements need to be made (Estyn, 2015). Current reforms within education such as Professor Donaldson’s (2015) Successful Future’s report emphasises upon its four main purposes to develop knowledge and learning further for all children and young people in Wales. In 2017 the Organisation for Economic and Cultural Development published a report of education in Wales analysing the reform and considering recommendations to follow. Within these recommendations were seven aims which outlined ways in which schools can develop as learning contexts. (OECD, 2017). OECD, (2017) mentions within one of the seven aims that schools could develop by enabling a culture of exploration, enquiry and innovation, establishing systems to collect and exchange learning and knowledge as well as learning within and from the external environment. Experiential learning within and outdoor context relates to these aims in preparing children for the new and changing curriculum by implementing methods to achieve these learning methods. 
Within the report it was suggested that teachers should design activities which offered pupils the chance to be creative, opportunity for curiosity as well as enjoyable (OECD, 2017) This suggests that an approach of child centred learning may have been suitable as children could initiate their own learning and discovery approaches. Although sufficient change is being made within the reform of education barriers are still apparent for teachers and students which can have an impact on how the curriculum is taught and how the students learn. A high concern is insufficient curriculum planning. There are still subject areas and topics which must be covered within the curriculum, meaning that although changes towards making better learning experiences are progressing it still leaves gaps within planning and time (Estyn, 2018, p.10). It has also been recognised that whilst curriculum core subjects are being taught within a morning session and topic work within the afternoon there is no link which leaves little room for specific and organised planning (Estyn, 2018, p.10). 
Estyn (2018) notes a lack of guidance in developing and delivering the new curriculum has been causing noticeable concern within the education system as there is lack of consistency between pioneer schools and their links with other partnering schools. There is a grey area within how or when they are supposed to collaborate and the way in which they deliver lessons. Another crucial aspect of an arising barrier during the change of curriculum is lack of involvement with parents and the community. Positive relationships and their great links within education has been well supported. The Foundation Phase (2015) states that relationships with peers, teachers and parents is key and should be at the heart of the curriculum. A report from Estyn (2018) suggests lack of consultation with parents and the community regarding curriculum change was not very well consulted and lead to feelings of parents and the community feeling uninformed. This can sometimes occur when changes happen rapidly, and clear communication is not always apparent whilst these important changes are taking place. However, it should be considered that these changes are equally as important to parents and members of the community and they have a right to be involved, notified and respected as valued members of the school (Estyn, 2018). 
Chapter 3 – Educational Visits
This chapter build upon the previous in recognising that Forest Schools are not always accessible within some areas. Therefore, this chapter looks at the impact of educational visits upon child development. There are variable locations that can be used as outdoor educational visits such as a beach or field or a museum. Each outdoor context has different elements within its environment that can offer a child stimulating learning aspects that can support their development.  The Foundation Phase (2015) states that children should be at the heart of the curriculum through developing personal, social and well-being attributes. It is through this early development they make developments across all areas of learning through participation of experiential learning (Foundation Phase, 2015). Through this method of learning children experience social and emotional development through first-hand experience from their environment. Beard and Wilson (2002, p.238) claim that a child’s emotional development is the foundation for supporting unconscious feeling such as anger resulting in teachings of how to deal with conflict. Freire (1982) described that children in a classroom setting were oppressed and unable to gain full learning experiences as teaching is formalised from textbook. Freire's (1982) opinion upon schooling is that it takes learning away from the world of which it should be taught within (Manning and Sharp,1977, p.26). This theory suggests that natural means of learning should happen in the natural environment of which we are accustomed to. The FSA (2020) discovered that children who participate within their establishments with Additional Learning Needs can forget about their need and learn just like their peers around them.  This enables children to work cohesively in an inclusive environment of which they are not discriminated.
Manning and Sharp (1977, p. 165) describes that social skills and positive relationships are built upon emotional stability. Social development is dependent upon children being able to relate to themselves, one another and adults. Furthermore, if children cannot make positive relationships because of emotional inability it will be detrimental to their learning (Manning and Sharp, 1977, p.13). Barriers such as social exclusion could arise from these implications within child development however, the outdoors can improve social and emotional well-being through becoming aware of their environment and others around them. Manning and Sharp (1977, p.119) describes how within education there is such an emphasis upon children’s intellectual development, there is little attention paid to emotions and feelings. Personal and social development and well-being within the Foundation Phase (2015) states that children should be supported in becoming competent and confident individual thinkers as they develop an awareness for the environment and ways of which to take care of it. 
Vygotsky’s (1934) scaffolding theory describes how a child is actively enabled to construct themselves and their environment. Therefore, their social environment supports the necessary frame which enables a child to move forward in development continually building new competencies (Bigge and Shermis, 1999, p. 130). It can be considered that Vygotsky developed a theory that stated play develops skills that are essential to personal and social activities (Bigge and Shermis, 1999, p.132). The current reform in Professor Donaldson’s (2015) new curriculum is showing to make improvements already due to the freedom of which the curriculum promotes in achieving the four main purposes. Theory suggests that removing subject barriers within the curriculum inhibits flexibility and creativity from pupils in the new curriculum (Estyn, 2017). This shows useful implementation of the new curriculum as it has been suggested that the transitioning period from the Foundation Stage to Key Stage 3 has been abrupt and misleading for pupils as there is a significant change in teaching and learning methods as opposed to the reforming curriculum. Transition in any context can be daunting for a child from leaving parent company to starting nursery, from play group to school so on and so forth (Allingham, 2011, p. 36). Estyn (2017) portrays that continuous provision is important for children’s development. Suggesting planning and preparation involving the child’s interests and methods to learning are crucial in making these transitions as smooth as possible. Transition from Foundation Phase to Key stage 3 can often be rather a big step up for children as they go to a more formal setting of learning. The Foundation Phase (2015) offers experiential learning and the notion of free play, whereas Key Stage 3 children are expected to learn required subject areas that underpin the curriculum (WAG, 2010).  Estyn (2018) states how improvements towards making this transition are implemented within the new curriculum and regular opportunities within teaching offers the tools to implement the curriculum effectively.
There are contributing reasons as to why it may be difficult for a child to attend outdoor contexts such as lack of transport or financial difficulties. Occasionally they may face these barriers within a school setting as sometimes school trips cost money of which not every family can afford, especially those from deprived backgrounds. Because of these contributing factors children may miss out on opportunities to learn and develop their knowledge further because of these barriers. However, it is not always the common case that educational visits expect parents to pay, sometimes there is no contributing capital needed depending on the circumstance of the school and where or when the educational visit will take place. Some settings are fortunate enough that they may be within walking distance to outdoor contexts such as the beach, woodland or National Parks making it accessible for most children to attend. This is of course taking into consideration those with physical disability, where implementations may have to be put in place for it to be inclusive.  An area of risk is always apparent when considering parents and carers as well as education settings. Allen, (2013, p.2) suggests that school should have a consent policy which acts in place to cover all trips and activities organised within school time.  When children join a school parents should be made aware and asked to sign a consent form at the beginning of term which avoids asking for repeated consent forms, especially if participation in outdoor contexts is of regular occurrence. This is a useful method when considering time of staff and parents and resources such as paper. However, different risk elements come with different activities, and it may be that parents or carers would like the ability to consider whether each outdoor educational visit may be suitable for their child.
In supporting what is stated above, educational visits do not have to venture far from the school gates. As mentioned within the previous chapter, experiential learning can occur within any context or activity if it is of a reflective learning process. Higgins and McLaughlin (2013, p. 5) evidently state that educational visits require time, resources, staff as well as money from parents or carers for their children to participate. Because of these multitude of reasons school trips are deemed as unnecessary as the disturb the school day and put financial pressure on families who are not in such a position to spare the extra money. In matter of fact an educational visit could consist of an afternoon upon school grounds, in their own outdoor context. It should also be taken into consideration that some parents may want a healthy involvement within their child’s learning in the outdoors context by offering their help and support. Important links have been discovered through research suggesting the positive impact of which parents have upon children's learning and development. Relationships between the school, parents and children should be of most importance as parents should be educators within a child’s development and learning (Foundation Phase, 2015). Some schools may have their own woodland, or garden of which they can gain knowledge and experience. These visits are still educational as they contribute to new discoveries and promote effective methods of learning. Children may experience growing seeds, how to effectively look after their environment, or grow their own vegetables. 
Successful Futures (2015) was a report conducted by Professor Graham Donaldson who was appointed by the Welsh Government to review the curriculum and assessment methodology in Wales. Implementations of the new curriculum focuses upon areas of learning and experiences instead of subject based learning. This is to enable schools to build a foundation of practice which will be beneficial within later years of education and later life (Estyn, 2017). The Foundation Phase (2015) is a curriculum in Wales for all children aged three to seven. The curriculum centres children's needs whilst promoting learners to be creative and imaginative within a curriculum which makes learning more enjoyable and effective (WAG, 2015). Learning through play is an adaptive learning method frequently used within education. Play is seen as a leading factor for learning with no division between what is play and work within a child’s learning (Manning and Sharp, 1977, pg.12). Through good Foundation Phase practice children can learn through active involvement and discovery both indoors and outdoors (Estyn report, 2017). 
The Foundation Phase (2015) states that the curriculum framework should offer children with a holistic development of skills for children where thy build upon previous skills and learning knowledge. Successful Futures (2015) considers digital competency as one of its areas of learning for learning to occur within the modern world. This is compatible with outdoor learning contexts as children can use iPads to record their findings and take photos of their outdoor experience whilst improving their ICT skills. Gatto (1990) suggests that a technology is a barrier within a child's education as it reduces elements of the real world. However, Successful Futures (2015) claims that digital competency is what aids children in developing effective communication skills and is an increasingly common element within nowadays workforce. Throughout this chapter it has been developed that educational visits are an achievable asset to a child’s development as well as supporting elements of the new curriculum. 
  
 


Conclusion
From closely examining outdoor learning contexts it can overall be suggested that the development of learn through play in an outdoor environment has a positive impact upon childhood development. Through the studied research Learn through Play benefits a child in many ways other than academically. It supports social skills and well-being whilst supporting the child in developing new skills through freedom of the outdoors and child-initiated learning. Learning outdoors offers the children the freedom to learn independently or collaboratively in building new relationships with peers and adults as well as establishing ways of which to sustain and look after their environment. With regards to Forest Schools it offers a supportive environment to support a child’s development through holistic approaches to learning such as experiential learning which gives learning opportunities to all children, offering an inclusive education irrespective of ability and additional learning needs. Theorists such as Froebel, Piaget and Vygotsky all support the offering of the outdoor elements from social and academic aspects to the positive mental health aspect it supports through promoting children’s physical and emotional education by enabling children to lead active and healthy lifestyles which will have profound benefits.
Outdoor learning supports Learn through Play by providing opportunities for children to roam the outdoor environment freely making self-discoveries through the environment enabling them to broaden their learning knowledge. The classroom can be confining for some children, which can oppress them in ways which can affect their ability to learn and involvement with their peers. Outdoor learning supports the reforming new curriculum by encouraging children to be ambitious and capable learners, offering them no restriction to how, when or where they learn if it is of purpose. The outdoors offers children the opportunity to play as well as learn as each learning process is individual and unique to every learner whilst promoting imagination and heightening of the senses through its stimulating offerings. There are inevitably barriers to learning within the outdoors as contributing factors cannot always make it an easy option. Many factors consist of availability, provision and preparation. Especially taking into consideration those with physical disabilities within a Forest School and ways of implementing inclusive education to make it accessible for all learners by offering the opportunity for them to get involved to avoid discrimination and social exclusion. 
A rise in risk is associated with the outdoors as fear elements within adults and children contribute to lack of confidence in participation of outdoor learning. This is supported however, through effective provision and practice as well as having fully qualified Forest School practitioners to support children in their learning and development. Through close examination of the Foundation Phase and Successful Futures opportunities of safe risk are available and supported as well as no expectations of children's achievement is wanted with the idea that no child should be labelled or categorized within their development. The Forest School Association has supported that within most Forest School’s resources are implemented to the best quality of educational support through effective planning and specificness to the environment and all learners. Through high knowledge and professionalism within the field of Forest School continuous facilitation and support is emphasised in order to reach developmental goals and stages of all learners who participate. It is important to consider here it is argued that the use of Forest School within education contexts such as primary schools is not as effective as an actual establishment such as Forest School itself. It is, however, possible for children to learn new experiences through outdoor contexts such as gardens and woodlands although the extent of their learning and development is questionable when considering its effectiveness.
The outdoors as a learning context contributes to supporting mental health, promoting high self-esteem and positive body image whilst offering opportunities to explore and discover new places. The Foundation Phase as well as the Outdoor learning Handbook for the Foundation Phase describes how experiential learning is the foremost important aspect to consider in Learn through Play and ensuring there is plenty of opportunity for this to occur. However, the idea of children learning through play has been a contested area as some research has questioned how effective it is, and whether it can become repetitive therefore becoming aimless within education. The idea behind experiential play is to ensure there is consistent knowledge being built upon thorough reflective practice to expand and develop children’s learning so that no experience is ever the same. Overall Learn through Play within an outdoor context has exceeded knowledge upon learning and supported the idea that it is just as useful and effective in sustaining and promoting children’s learning and development as that of a classroom. Within reference to the new curriculum it promotes the four aims with careful consideration to the curriculum in best implementing effective practice in areas such as digital competency and developing social and emotional skills to prepare children for the future. 
However, it should be considered that outdoor learning contexts are not always accessible. This may be for several reasons such as lack of environmental space and funding as well as lack of qualified Forest School practitioners to develop Forest Schools further. Many contributing factors could distinguish the idea of there being less Forest Schools around due to no effective legislation stating the requirements and elements which make a Forest School an established learning context as so many schools now implement the idea within school grounds. Ways of which could promote and support the establishment of more Forest Schools is through National Parks or landowners offering land or appropriate landmarks for a Forest School environment to be achieved. Another contributing factor is the stigma surrounding Forest School and it not being an educational establishment, more of an outdoor space to play. Through supportive programmes to encourage outdoor learning, contexts such as Forest Schools could become more available could. Estyn (2018) concludes that various schools across the UK are implementing the new curriculum, it is just they are at different starting points and stages of development. Although it is a slow movement within education reform it is suggested that there is progress within the change of curriculum, and all of which are organised around the four aims (Estyn, 2018). Engagement with parents and the community cold increase opportunity for educational visits as well as sufficient funding to supply transport or resources to enable all students to have the opportunity to explore the outdoors and what it has to offer within regards to their learning and development. With implementation of the new curriculum and support of children gaining more life experience and first-hand learning there is hope for support of outdoor contexts such as Forest Schools and Educational visits expanding into the curriculum. Through extensive research of this dissertation it has become much clearer the educating asset outdoor learning is in developing and supporting children’s learning. 

