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[bookmark: _Toc133270057]Introduction

Managing student behaviour in the classroom can be difficult and complex and is one of the key factors in facilitating student progress (Robinson, 2019). There are many ways behavioural issues have been dealt with in education over the years, from corporal punishment in the 1970’s (Lebor, 2017, p. 8) to modern day teaching practices which are more student-centred; adopting a humanist approach (Lebor, 2017, p. 3). Teachers who do not address student concerns, or who passively avoid classroom issues are considered ineffective (Chesebro & Lyon, 2020, p. 145).
Guidance is limited when it comes to higher education settings but the Tertiary Education and Research (Wales) Act (Welsh Government, 2021) has been tasked to improve the PCET sector, by integrating policy making and improving collaboration between providers; through widening participation and allowing students to transition smoothly into higher education and lifelong learning. However, research informed policies and practices can be adapted by those developed within primary, secondary, and post-sixteen settings (Robinson, 2019). For example, strategies as outlined in the Practical Approaches to Behaviour Management in the Classroom - A handbook for classroom teachers in secondary schools (Welsh Government, 2010). Teachers should remember that strategies which are suitable for pupils in compulsory education are not specifically designed for adult learners and should be adapted accordingly (Robinson, 2019, p. 46). This aligns to standards K2 and K3 of the UK Professional Standards Framework (UKPSF) (Advance HE, 2011), by adopting ‘appropriate methods for teaching [and] learning’ and ‘recognising how students learn’. Using research informed approaches also aligns to V3 of the UKPSF, allowing teachers to use research to inform their planning and strategies within the classroom.

[bookmark: _Toc133270058]Managing Behaviour and Supporting Learner Engagement

According to Ofsted (2015) and DFES (2012, as cited in Lebor 2017, p. 4), disruption is defined as ‘activities that are perceived to stop learning from taking place’. A list of disruptions can include distracting others, poor attendance, inattention, and not undertaking assignments (Robinson, 2019). It is important to consider the context in order to understand what is meant by disruptive behaviour (Lebor, 2017, p. 4), as it does not necessarily mean students are not learning. Students using their mobile phones for example can be viewed as distracting (Lebor, 2017, p. 60), but they might be researching their work. The Cynefin Framework as recommended by Robinson (2019, p. 87) can be used to categorise these events to provide support for teachers in deciding if the ‘disruption’ is meaningful or not. In contrast, Lebor (2017, p. 5) recognises that even though a student has engaged with the process of learning, this does not mean that they have truly learned either. The use of assessment can help to track learning (Lebor, 2017, p. 6; Brophy, 20101, p.42).
According to Robinson (2019, p. 82), the introduction of ground rules can reduce disruption up to 28%. These should be constructed with students and communicated clearly. Providing clear instruction to avoid confusion can assist with managing behaviour (Chesebro & Lyon, 2020, p. 136). Clear instructions can assist adult learners in knowing what it is they are going to learn, and why. This addresses the intrinsic needs of adult learners and increases motivation (Knowles, et al., 2020, p. 236). 
It has been shown that the level of the teachers’ preventative and responsive skills reduce instances of difficult behaviour (Welsh Government, 2010, p. 1). Research has shown that successful classroom management is achieved by good planning to prevent problems from occurring (Brophy, 1983, p. 266). For example, ensuring students are actively engaged in activities reduces the risk of engaging in misconduct (Brophy, 2010, p. 41). This aligns to A1 of the UKSPF (Advance HE, 2011) in the design and planning of learning activities.
Adult learners have a range of experience and prior knowledge (Knowles, et al., 2020, p. 44). This might lead to disagreements in the classroom. However, Chesebro & Lyon (2020, pp. 143-4) reveals that effective teachers are those who use this to their advantage to facilitate discussion amongst students and can lead to deeper understanding (Lebor, 2017, p. 55). Simonds (1997, p. 483) suggests that challenging behaviour shouldn’t be unwelcomed by teachers as it can help build a positive rapport with students (Chesebro & Lyon, 2020, p. 139).
Good teacher-student relationships can reduce disruption by 31% (Robinson, 2019, p. 80), and improve attendance (Welsh Government, 2016). Robinson (2019, p. 81) suggests that the teaching behaviours identified in supporting good teacher-student relationships include being friendly, helpful, cheerful, and empathetic. However, student teachers often want their students to like them and thus do not challenge their students enough, which can damage the student-teacher relationship. This skill will develop over time as teachers become more experienced (Robinson, 2019, p. 81).
When conflict does arise, teachers can apply restorative practice (Robinson, 2019, p. 108), which aims to create an open, safe learning environment. This can be achieved by adopting an Adult Ego State using the Transactional Analysis model (Reece & Walker, 2007, p. 286), which is the optimum state to improve communication with students. Addressing students calmly and politely can gain student confidence in the teacher (Chesebro & Lyon, 2020, p. 146). However, they also mention that effective teachers know when to draw the line. Spending too much time addressing one student’s concern can affect the learning of the rest of the class, for example by not completing the work as set out in the lesson plan. Developing an effective learning environment is listed as one of the standards in the UKPSF - A4 (Advance HE, 2011).
Adults learn differently to children (Knowles, et al., 2020). They prefer to adopt a more self-directed approach, as opposed to being dependent on a teacher as children would be (Reece & Walker, 2007, p. 58). Reece & Walker (2007) suggest that teachers can support learners by helping them assume responsibility for their own learning, help them reflect on their learning and making learning as active as possible. One of the ways teachers can achieve this is through adopting a coaching style. Coaching has strong links with Andragogy (Knowles, et al., 2020), which acknowledges prior knowledge, supports self-directed learning and includes active learning opportunities (Avis, et al., 2019, p. 220). According to Avis, et al., (2019, p. 218), a coaching approach can be used by teachers within the classroom to facilitate learning; which can be achieved through activities such as observing, providing feedback and the use of questioning. Questioning can also support students in taking responsibility of their own learning, promote motivation (Petty, 2014, p. 63) and facilitate deep learning (Cox, et al., 2018, p. 318).

[bookmark: _Toc133270059]Conclusion

There are many strategies and approaches teachers can use to manage behaviour and promote engagement in the classroom. However, more needs to be done to support staff within higher education. There are concerns around the lack of case studies since it can cause harm to personal, professional, and institutional reputation, as it cannot be shown that learning is not taking place (Lebor, 2017, pp. 7,15). However, without sufficient training and development within this area, it can lead to staff leaving the profession (Lebor, 2017, p. 2). 
It is also important for teachers to know when and how they can reach out for help. For example, within the University of Wales Trinity Saint David (UWTSD), students are eligible for study support when concerns in their academic performance, poor attendance, lack of engagement or significant change in mood or behaviour arise (UWTSD, 2022). They also support staff and students by outlining student expectation on topics such as behaviour within the Student Code of Conduct (UWTSD, 2021). However, as a higher education establishment, there does not seem to be an organisation wide policy on managing behaviour which is recommended by Welsh Government (2016). This might be because adult learning organisations are different to those within the compulsory sector (Robinson, 2019).
It is therefore crucial that teachers plan their sessions accordingly to avoid disruption (Brophy, 2010). However research conducted by Robinson (2019, p. 98) has shown that strategies for planning doesn’t always work and that the most challenging problems arise in the unexpected and unpredictable. They therefore suggest that to ensure teachers have the required skills to improvise every time they teach, they need to practice, try out new ways of thinking and adopt role-pay scenarios to learn and rehearse them. To effectively plan and facilitate a classroom environment, teachers should be flexible and remember that what will work for one class, will not work for another (Lebor, 2017; Robinson, 2019). This aligns to A5 of the UKPSF (Advance HE, 2011) in engaging in continuing professional development.
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1. [bookmark: _Toc133270061]Description

To complete the current assignment, I observed two lecturers in different fields of expertise. This provided me with different perspectives on how they manage behaviour and engagement. Session one was for the Primary Education course, delivering an in-person session demonstrating physical education activities within a Sports Hall. Session two was delivered online within the field of International Hotel Management. 
I have included a lesson plan for one of my recent sessions that I will use for this reflection (Appendix 3). This was an online synchronous session via Microsoft Teams on how to ‘Build an online community’. 
I will use this reflection exercise to further identify targets of professional development aligned to the UKSPF ​ (Advance HE, 2011). To structure my reflection account, I will be using the Gibbs Reflective Model (1988).

2. [bookmark: _Toc133270062]Feelings

I was excited to develop strategies to use in my teaching practice. I was surprised to discover I already use some strategies I have discovered during my research. For example, I adopt a welcoming and friendly approach which is shown to enhance student-teacher relationships and reduces disruption (Robinson, 2019, p. 80).
I felt there was little disruption during both sessions. During session one, I considered if my presence made a difference in student behaviour, which can be a limiting factor when carrying out observations (Lebor, 2017, p. 192). This was not a concern during session two as it was an online recording. I felt confident in knowing that I was observing the standard behaviour of the group. 
I am thankful to those who allowed me to observe, as I was able to identify strategies that I can now use in the classroom based on evidence as aligned with V3 of the UKPSF (Advance HE, 2011). These will be discussed within the report, and outlined in my action plan (Appendix 4).

3. [bookmark: _Toc133270063]Evaluation

Both sessions included active learning opportunities to keep students engaged (Brophy, 2010, p. 41). It was clear that activities set for session one had considered the movement of students, which supported the smooth transition between activities. Brophy (2010) suggests this ensures the continuity of the session and supports classroom management. As for session two I observed the use of digital etiquette ‘ground rules’ as part of their classroom management approach, allowing students to know what is expected of them during the session (Chesebro & Lyon, 2020, p. 136); such as keeping microphones on mute, and turning cameras on. During my session, I was also able to use this approach by letting staff know how they could communicate and engage, for example by raising the hand icon within Microsoft Teams, or by posting their questions in the chat.
There were times where a small amount of disruption occurred. During session one, some students were chatting and using equipment they were not supposed to. The lecturers’ level of ‘withitness’ was high and was therefore able to deal with the situation effectively through monitoring the group dynamics (Robinson, 2019, p. 42). There was an occurrence during session two which indicated a minor conflict between students. The lecturer was able to deal with this through adopting an ‘assertive voice’, responding in a calm but firm tone (Robinson, 2019). This disengagement may have been due to a lack of understanding (Robinson, 2019), which I had also experienced during my session where staff in the second breakout room did not complete their task. 

4. [bookmark: _Toc133270064]Analysis

The level of disruption was low, which according to Brophy (1983) is a result of good planning which can prevent problems from occurring. I adopt this in my teaching through use of good lesson planning and aligning activities to best suit adult learners such as active learning (Reece & Walker, 2007). This increases motivation, engagement and minimises challenging behaviour (Brophy, 2010, p. 41). This aligns to A1, K2 and K3 of the UKPSF (Advance HE, 2011) in designing activities that use the appropriate methods for teaching, and how students best learn.
Both adopted a friendly and enthusiastic approach which has shown to reduce disruption (Robinson, 2019). However, at times it was clear that a more direct but respectful communication approach needed to be taken (Robinson, 2019, p. 42) when students displayed disruptive behaviour such as chatting. During session one, the lecturer was able to deal with chatting by scanning and moving around the room using a ‘lighthouse effect’; which according to Avis, et al. (2019, p. 161) is an effective method.  This method wasn’t suitable for session two as it was online. Therefore, I observed the use of digital etiquette ground rules to be useful; which is shown to reduce disruption (Robinson, 2019). During my teaching, I will ensure these are designed alongside students (Avis, et al., 2019, p. 159), which supports andragogy and satisfies the need for adults to be self-directing (Knowles, et al., 2020, p. 59).
The use of real-world examples was used during both sessions. This is where adult learners need to know how content can help them, which can improve motivation and engagement (Knowles, et al., 2020). I observed students taking notice of information most when it met assignment criteria, or when it aligned to their practice. One section during session two involved a lot of text which seemed to de-motivate students. Perhaps including an active learning opportunity would have been more suited to meet students’ intrinsic motivation, such as aligning it back to a real-world example (Knowles, et al., 2020). I used this approach in my session, where I designed it in a way to ensure staff could use it in their practice. I since discovered I had adopted an explicit modelling approach through ‘connecting exemplary behaviour with theory’ (Avis, et al., 2019, p. 157). I achieved this through modelling a method, discussed the underpinning theory, and demonstrated how staff could adopt and adapt it. I found this to be useful in the session to improve engagement and is something I will use more often in my lesson planning.
The lecturer during session two used open-ended questions. According to Cox, et al. (2018, pp. 317-8), this is a form of coaching and can help the [student] reflect on their experience, build confidence, motivation, self-efficacy and facilitate deep learning. This is a strategy I have started to adopt as it is an effective andragogical approach through recognising students’ prior knowledge (Knowles, et al., 2020). According to Avis, et al. (2019, p. 144), teachers should avoid nominating someone before asking questions as it can lead to others switching off. The lecturer avoided this through using an online random name generator. This required students to think of an answer whilst waiting for a name to be chosen. This is an effective method to boost student engagement (Knowles, et al., 2020, p. 248) and is something I will adopt in the future. This approach also uses instructional technology to boost student engagement (Knowles, et al., 2020), which aligns to K4 of the UKPSF in using appropriate learning technologies (Advance HE, 2011).

5. [bookmark: _Toc133270065]Conclusion

Brookfield (2017, as cited in Robinson, 2019, p.104), states that ‘no teacher can ultimately control what happens in the classroom’, and that strategies such as reflection can improve practice and avoid making the same mistakes (Robinson, 2019, p. 102). This experience has helped support my development and aligns to K2 of the UKPSF (Advance HE, 2011), where I can adopt appropriate methods within the subject area(s). Robinson (2019, p. 31) suggests what might work for one session, might not work for another. Therefore, this opportunity has allowed me to further develop my practice as aligned with A4, A5 and V3 where through continued professional development and research in subject areas and disciplines, I am able to develop good pedagogical approaches through developing effective learning environments (Advance HE, 2011).

6. [bookmark: _Toc133270066]Action plan

I have developed an action plan, which is available in Appendix 4 below. The targets have been developed from lessons learned and aligned to the UKPSF (Advance HE, 2011). 
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	Teacher 
 
	Nicola Evans, Meryl Bowen 

	Date 
	20th March 2023, 9am - 1pm 
 

	Group 
	BA Ed with QTS [ECAD4008], Level 4 
No. of students: 33 
 

	Topic/Context 
	Movement skills for foundation phase 
 

	Notes on the lesson: 

	 
Location: Carmarthen Campus Sports Hall 
 
Delivered bilingually, bringing the two cohorts together – English and Welsh courses. The lecturer spoke bilingually to address both cohorts. 
 
Initial observation: 
 
· The hall had already been set up with the activities and equipment already set out. (Area, rotation, separation already thought out and set up). 
· The room was split into two areas 
· Lecturer styles was welcoming, direct, friendly, explaining and expressive (body language/hand movements) 
· It was clear it was mostly going to be a physical lesson. 
 
The lecturer began by talking to the students through what today's session was all about. They explained what the session was all about and what they will be going through today. 
 
The lecturer was smiley and friendly. 
 
The lecture covered learning outcomes at the beginning of the session. This element was interactive with the encouragement of putting hands up and hands down when the lecturer was asking the students questions. 
 
They utilized the first area of the hall to go through the lesson objectives.  
 
They then moved over to the secondary area to warm up for the physical session. This session was going to cover movement skills so that students gained the knowledge and skills to deliver a physical education lesson with foundation phase pupils. 
 
There was a total of 33 students combining both the English and Welsh cohort. The lecturer was able to move between English and Welsh languages to provide the students with the bilingual session. 
 
This seemed to be quite a fun activity, as they were modelling in real life the activities the children would be expected to do. For example, going on a “bear hunt” activity meant that students had to move around the sports hall using different movements as communicated by the lecturer. The lecturer was able to model this behaviour. 
 
I noticed that the lecturer was mixing in and amongst the students whilst giving instruction for them to move around notice this was to ensure that all students were paying attention to what was being asked, the space was also quite large and therefore the lecturer's ability to move around meant that she was keeping everyone engaged. Students that weren’t participating as fully as perhaps she would like, by moving closely to them encourage those students to participate a little more. 
 
When the activity moved into a quieter movement, I noticed the change in voice from the lecturer. This may have been of course, but this part of the activity required a quiet voice alongside the quiet movement, but I have noticed that a change in tone of voice or lowering the voice can help with encouraging students to stop talking. As at this point the activity became quite loud as students were very excited to be taking part in the activity, laughing and joking etc. 
 
At the end of the first activity the lecturer explained to the students what the activity had achieved for example warming up and coordination skills that they could apply, it was able to point out the benefits and that it wasn't just a just for fun activity.  
 
Note: I wanted to add in here the spatial awareness of the hall- the lecturer was able to section off an appropriate amount of the hall in order to deliver the session and there was able to control the students movement making sure they made full use of the whole space, and by providing explicit instructions they also made sure that no students were bumping into each other and so on. 
 
The students were then encouraged to go back to the first part of the hall and whilst the lecturer was explaining certain parts of the session, the lecturer was able to communicate that students would need to take notes and as a result students went to grab Ben notebooks and pens 
 
During note taking the lecturer moved among students to reinforce and remind as well as encourage students to take notes specifically those who haven't yet taken their notes notebooks out etc. 
 
There were a small group of students in the corner that weren't writing any notes, this may have been because they didn't have note paper perhaps?  
 
A reminder was issued for to students that they had two more minutes to write down their notes. 
 
Note: I noticed that the lecture had good voice projection. This was particularly useful as the sports hall was quite large, and echoey. The lecturer instructed the students to get into groups of between four and five students. They were instructed to come over in their groups of four and again a reminder was issued for those who weren't moving. They also encouraged them with messages such as “come on”. 
 
The lecturer had a member of staff to assist her during the day. As a result, she was able to communicate to the students that her colleague will be passing out some paper handouts. 
 
lecture was able to maintain good eye contact with students at the back to help include all students within the session. 
 
Voice and movement were used to enhance instruction to those who might start talking to keep engagement. for example, moving amongst the group or needing to project her voice. 
 
I noticed that the lecturers’ colleague who was handing out the paper handouts was able to circulate amongst the group and help clarify any questions etc. 
 
Note: I made a point of writing down some wording that perhaps was used as terminology, to recognized whether students would have known what this terminology was. I would imagine this has already been covered in past sessions but of course for any new students or for those students who have missed other sessions perhaps this could have been expanded. 
 
It was clear that some students were keen to get started, however others took a little longer to get up. An informal conversation with the lecturer assistant outlined how some students weren't looking forward to this session whereas she confirmed that other students were very much looking forward to it. 
 
Although instruction had been provided at the beginning of the second activity the lecture did have to remind students what they needed to do for example a student took an object from the box when they weren't supposed to. The lecture was able to approach the student in a nice way and remind her that the equipment had already been set out for activity two.  happy student didn't realize and may not have heard. 
 
During the activity some students were sat down and therefore the lecturer went over and approached them and asked them a question to encourage them to take part in the activity. 
 
The lecturer asked students to reflect on the activity. For example, reflecting on some of the equipment they had picked up and some of the activities they had done for example picking up a ball and passing it to one another. This activity allows students to use prior knowledge and the lecture afterwards was able to point out that some of the activities the students had created we're good, however certain elements were pointed out as not being needed. For example, a stretching activity is not required for pupils under the age of eight. 
 
The hall was large on equity and therefore the lecturer had to ensure their voice was being heard. 
 
The lecture went through the learning outcomes and the activity requirements making sure that students knew what was happening the lecture was able to bring everything she was talking about back to the learning outcomes. This was reiterated and presented on a flip chart at the front of the room. This was then made available to students to refer to what any point during the activity. 
 
The lecture was able to move towards the groups that looked a little unsure and reminded them of the activity and sparked discussion once the lecturer had walked away, it was clear that the students better understood the activity, or at least we're now beginning the activity as they had been approached by the lecturer. 
 
Lecturer approached another group and reminded them to stay in their area for 10 minutes before moving on. Again, they may not have understood clearly what was being asked of them and therefore thought they could move on to the second stage, but of course the lecturer did approach in a friendly manner reminding them that they do need to remain in that zone for 10 minutes. When a reminder was issued after 10 minutes once the game some groups at the back didn't hear first up some members of the back with their arms crossed had come to a stop the lecturer was able to make their way towards the back and worked with the group. The lecture assistant did the same making sure that they were mixing with different groups providing each group with sufficient attention. 
 
As the students gained momentum in the task, the hall did become very loud and as a result the lecturer had to whistle quite loudly to gain everyone's attention. 
 
During an informal conversation with the lecturer assistant, I was saying that how engaged all of the students were in the task. I pointed out that the boys kept reverting to playing football. This is reflection on how well the lecturer was familiar with the students as I had seen it as being engaged in the activity. However of course they were supposed to be looking at new and alternative methods of activity to be more suitable for pupils of foundation phase who may not have the same level of coordination as an adult. 
 
The lecture was able to explain to one of the groups the actions in more depth to help with understanding to create their game. I believe this was a result of observation of their activity, and how perhaps they weren't quite achieving the learning outcomes the lecture was looking for.  
 
during the second part of the game activity some of the groups had to merge to teach the opposite group how to play the game that they had designed. This was a way for students to share their knowledge with the other student group, collaborate with one another, and reflected a social learning and peer learning approach. 
 
As part of the debrief for the building a game session students reconvened back at the part of the whole where the lecturer was able to cover some further instruction. This included an opportunity to feedback and ask any questions. 
 
Next activity involved designing six weeks' worth of activities based on the skills that they had learned that day. Lecturer gave students autonomy in applying their skills within their own context. This was followed by an encouragement for students to get their books out to take some notes and communicated that by doing so they will have plenty of ideas to take on their placement. As a result, more students got up and went to get their notebooks once they heard this. To me this was a reflection on how students recognize how this information could be applied in their context – e.g., being able to take these ideas to their placement. 
 
Some students were talking about other things not relating to the course. The lecturer did approach previously but only one or two of the group began to write when the lecturer had left. 
 
The lecturer ensured students remained on task by floating or scanning the room and reminding students of the key points for example the skills they have covered today the requirements of the task for example six weeks' worth of activities and encouraging students to use the activity wheel that were was provided to them at the beginning of the session as a learning resource. 
 
Some groups seemed distracted however this could have been because they had come to the end of their task. This was just before they were called back into the middle. The lecture called everyone back to the middle and acknowledged it sounded like she was shouting out because it was loud. But of course, she did have to raise her voice to gain everyone's attention due to the environment and the sports hall that that we were in. 
 
The lecture gave students an opportunity if they had found this helpful so far many of the students agreed. 
 
As the room was quite equally, and I was sat more towards the back of the room I couldn't be confident however I do believe I witnessed one student who was picked up for using their mobile phone. The lecturer calmly responded to this by asking that the phone was put away, electrum didn't make a fuss and moved on. Initially I wasn’t 100% sure if the student had pulled out a mobile phone however at this point the lecture was looking for student engagement and student feedback and perhaps This is why the phone was asked to be put back into the bag. 
 
I quite liked when reference the lecture used in terms of asking that students might have the next Gareth Bale in their class as a form of bringing in a real world example and building student motivation in order to recognize that yes, if I did have the next Gareth Bale in my class - this is why I need to make sure that I'm bringing in the right level of physical activity into my classroom. 
 
The students were then informed of the break, how long they had on break and when they were going to reconvene. This was followed by what they will be doing in the second part of the session. 
 

	What I have learned: 

	 
Overall, I was very impressed with the level of activity during the session, they were well structured, students were always doing something, this included collaboration work, feedback and the opportunity to ask questions. 
 
I noticed at the beginning of the session the space had already been laid out, including the equipment. Based on the number of students it was clear that there was enough equipment for all students within the group as well as sufficient space to move around. This is particularly important as they were completing physical activity which included running around in circles and playing games. 
 
The lecturer was able to address students in a welcoming and friendly manner. however, during the session itself, the lecturer did adopt A more direct communication approach. This was needed as the student group was quite large, the environment was echoey and therefore the lecturer had to speak louder and be more direct in her communication. The session involved a lot of activity and therefore the lecturer had to ensure that the students knew exactly what was being asked of them to avoid any disruption. 
 
There were a few groups completing activities at the same time, but with the help of an additional member staff both lecturers were able to move amongst the groups and address any concerns or questions along the way. I did notice at times students had either completed this task waiting around for something else to do and potentially doing other things such as playing football or talking about things other than the course material. However, this didn't last for long I do believe the activity was given sufficient time, as well as the fact that the lecturers were able to move amongst the groups and address why the students had come to a stop or bringing them back into the activity for example stopping playing football and coming back to something a little bit more suitable. this was done in a friendly manner by pointing out why that activity wouldn't be suitable for the age of the foundation phase pupil and not pulling the student up on doing something they weren't supposed to. 
 
I think the active part of the session, meaning that most of the session was involving physical activity, and active learning. My observation concluded that this provided students with hands on experience and real-life experience on what they would be doing with children when they go on placement and not just receiving that information in a passive manner in the lecture theatre. I believe this contributed student motivation, especially when the lecturer would point out at regular intervals throughout the session which elements of the activities needed to be written down on how these new knowledge and skills can be utilized in the classroom whilst they're on placement - addressing an adult learning theory approach of providing active learning opportunities, I'm tapping into their motivation and interest, in this case how is what I'm learning addressing my needs: providing students with practical ideas and activities that they can use in the classroom. 
 
 

	Targets to improve my own practice (mapped to professional standards): 

	
Plan out the physical space of my sessions - even though I am unlikely to have physical sessions in the same context as the sports hall, I do believe this is something I should keep in mind taking on Brophy's theory of making sure that I can move amongst the group to scan and prevent disruption where needed.  
· UKPSF: A1, A2, A4, A5, K2, K3, K6, V1, V2, V3, V4 
 
I think I need to become more explicit in my instruction, not taking for granted that although students are adults and he would like to think that they are listening and engaging, this isn't always the case and therefore strategies such as making explicit instruction as well as having a resource to refer back to (such as learning outcomes on the flip chart in the session, or in my context having the learning outcomes or instructions on screen or as an electronic copy for when students go off to do group activities) would be beneficial. 
· UKPSF: A1, A2, A3, A4, A5, K2, K3, K4, K5, K6, V1, V2, V3, V4 
 
 
During a physical session, I do move among students. However, based on earlier assignments I know that one of my targets was to create more time for reflection opportunities. This could in turn allow me the freedom to do more scanning and walk around the room to address any concerns. I have found that this can be difficult when doing an online session so I think I need to be more mindful on how I would design that into an online session.  
· UKPSF:   A1, A2, A3, A4, A5, K2, K3, K5, K6, V1, V2, V3 
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	Teacher 
 
	Laurence Blake, Lecturer 
Institute of Management and Health 
 

	Date 
	Date watched: 29th March 
Date recorded: February 15, 2023 
 

	Group 
	BA International Hotel Management 
Organisational Consultancy (BMIH6005), 27 students 
 

	Topic/Context 
	Data handling and closing consulting projects 

	Notes on the lesson: 

	 
Delivery method: Online synchronous 
 
During the initial registration of the session, the lecturer was friendly and welcoming.  They took time to go through and welcome everyone individually, asking them how they were. 
 
With around 27 students on the call, this did seem to take a while, but was receptive from students.  one student seemed at ease and shared a funny story, which the lecturer responded to with a humorous response. This generated a positive response from students and was able to put the students at ease. 
The lecturer thanked the student for sharing. During the remainder of the register it was clear that some students in particular welcomed the individual greeting. 
 
They were also able to re-call certain events and ensure that they are all ok, e.g. asking if their hospital appointment went ok. 
 
Around 5-6 minutes in, one of the students had some noise on in the background, but the lecturer calmly reminded students of their digital etiquette which is something I know they discuss at the beginning of the module, for example, keeping on mute if there are loud noises. All he did was remind them, (not targeting anyone in particular), and moved on. 
 
One of the students during the register didn’t have their camera on.  The lecturer asked if they did have it on as they were unable to see them on screen.  The student went on to turn it on, but responded in a way that they knew this was expected of them as they didn’t produce an excuse as to why it was off. As an observer, I felt that the student knew of the digital etiquette and proceeded to turn it on without the need for the lecturer to ask any further. 
 
One student recovering from covid, lecturer asked if they were ok, and hope they get well soon. 
 
The register took around 8 minutes to complete.  At times it felt that some students’ body language seemed to look a little disengaged as it took a while, but as mentioned previously, I feel students were receptive to that short time in conversing with the lecturer, and was a good way for students to get to know one another’s names etc. 
 
Microphone issues from a student wasn’t able to respond when their name was called out.  Lecturer was able to respond with no issues. 
 
Lecturer was enthusiastic when introducing the session.  Learning outcomes were shared at the beginning of the session. The content was linked back to why they need it, and benefits especially if they want to go into consultancy. 
 
Before they start – standards and expectation: Went over digital etiquette, e.g. remain muted, if there’s noise and utilise the chat, cameras on (This was prominent on the page, and was highlighted in red text with a yellow background), use the University background image on Teams to protect privacy. 
 
They went straight into a group activity via breakout rooms. The instructions were provided on screen.  The lecturer asked the students if they had any questions.  There was one student who looked like they were talking but must have been on mute.  Although this might not have been a question to the lecturer, and they might just be talking.  Perhaps waiting a little longer might have been useful for those trying to get off mute or typing in the chat. 
 
One of the students asked for the question to be put in the chat to help. The lecturer also stated that they will post this in each group chat also.  They went on to provide the students with the amount of time the task will take (15mins), and what will happened at the end, e.g. the lecturer will post an announcement beforehand in order to gather their notes and present their findings.  Lecturer informed them that he will be jumping into each group. 
 
He was very enthusiastic and animated, especially at the end to remind students it was a group activity which seemed to make the task a little more upbeat. 
 
One of the students had to restart their device. The lecturer went on to assign them to another breakout room and assured the students there was no problem at all.  
 
One student seemed to have joined late, or perhaps they had to re-join for some reason.  This meant that they were ‘stuck’ in the main meeting with no way of re-joining the breakout room as at this point the lecturer had joined the breakout rooms.  Perhaps a notice on screen, or a post in the chat would have helped this person in knowing what was going on, and possibly even some pre-instruction to students could be beneficial in letting them know what to do if they need to re-join.  Although this might have already been addressed in earlier sessions. 
 
When the lecturer returned to the session, students were presented with a Mentimeter ‘Wheel of fortune’.   
 
Lecturer quietly reminded students to go back on mute. 
 
This wheel was used to randomise the groups, so that the group that was selected would be able to feedback their findings to the group.  Initially the group chosen didn’t speak up.  However, after further explicit instruction, where the lecturer asked for the name of the chosen hotel, along with 2 pieces of further information, the students were more confident in answering. 
 
Issues on connectivity arose where one student wasn’t able to participate in the group discussion. Lecturer responded, hoping that the student can do all they can to resolve the issue, and of course to participate where they can, even if it’s just through the chat. He didn’t spend too long on this, and moved on. 
 
Enthusiastic and encouraging when students were sharing their feedback.  
 
Questioning was used, almost in a coaching manner?? To pull out answer and knowledge from students, bringing in their own thoughts, and providing that safe space for students to do so. Fostering discussion. 
“What strategies would you use?” - brining in individual experiences. Responses allowed lecturer to guide answers and elaborate why certain responses are suitable or not. 
 
Lecturer was keeping notes of the student answers in order to re-communicate these back to the students and elaborate – making the students answers feel heard and respected. 
 
Then strategy itself also brings in peer learning where students bring their findings into the group and shares with other students.  Students as teachers. Also fosters sense of community? I say this because as they were going through the feedback, more students were joining in the conversation.  
 
The lecturer did need to cut short on answer as I feel like they had realised they had given more time to one response, and needed to move on to next group. 
 
Lecturer asked different feedback responses to groups to avoid the responses being too similar, and allowed students to get different aspects of the session. 
 
Lecturer responded authentically to some of the responses that they weren't aware of, such as lack of parking or debts issues. They didn’t pretend to know this information. But their responses or guidance in other areas brought out their knowledge and expertise and showed the level of subject knowledge in the lecturer. 
 
One student didn’t quite understand the question. The lecturer was able to re word the question but when the student still didn’t understand, the lecturer had to remind them of the question.  another member of the group stepped in to help out but perhaps there is still a need for the first student to receive additional support. Perhaps there was also a language barrier here where they didn’t quite understand the question? 
 
Reminded the group of the importance of collaboration and team work, and to not let your team mates down. It did get a little awkward as one student mentioned that this was due to some students not quite knowing the answers. Lecturer was able to deal with this and move on. (Sensed there might have been some confrontation between students at this point) 
 
Lecturer was disconnected for a moment.  No fuss, simply carried on. 
 
Acknowledged really good contribution when rounding up the activity feedback. 
 
There were further issues with sound, but the lecturer was able to remain calm and sort this out with minimal fuss.  They did not come across as flustered and clearly were aware of what needed to be rectified which acknowledges the level of digital skills from the lecturer. 
 
Good use of activities to keep students active – e.g. breakout group discussion, and now google analysis frameworks.  One student asked for clarification, to check that they had covered these last week.  Lecturer was able to confirm this could form part of the answer but there are more.  Lecturer informed student of how to interact, e.g. post answers in chat, or raise they’re hand if they have an idea. 
 
One student started to present something, however, this wasn’t what the lecturer had asked for, and went on to remind students that he is looking for something similar to what they’ve discussed in past lectures. Perhaps an example would have been useful here to guide their thinking if the student was going down the wrong trail of thought?  
 
Opportunity for students to write their answers in the chat can help those students who might not be confident to speak out loud on camera. Lecturer re-capped activity brining in some of the answers he was looking for to inform student of additional models they might have missed. 
 
I don’t recall hearing a time on task for this activity, however he did give students some warning as to when they will finish the activity. As this was an online meeting, it wasn’t clear at this point if students were still researching or waiting around. 
 
Acknowledges technical difficulties as he is trying to present something.   
 
Presented the different models after they had discussed these in the activity. However I felt that perhaps some models discussed wasn’t used to show how students could use them, although this might have been done in previous session as suggested by the lecturer.  SWOT for example was used in today’s, so there’s an assumption made that the other models used have also been covered in more detail. 
 
There was an opportunity to ask questions, but no one had any.  The lecturer made a quick joke about not asking for when there’s break, but looking at the time, at it was gone an hour, I did feel that perhaps a short break would have been useful, and where students would have more time to consider any questions?   
 
Towards the end, considering there had been no break, the end of the session was very text heavy.  Perhaps watching the short video would have been more engaging than the lecturer speaking?  Perhaps an interactive engagement could have been used to gather student thoughts on how they would apply it, to understand the concept a bit better and see how they would apply it to the assignment?  
 
An activity towards the end wasn’t covered due to the interest of time but the lecturer was able to signpost them to what was needed on Moodle in order to complete it. 
 
Short break of 20minutes. Any questions can be asked to the lecturer using the Q&A tab during the break. 
 
Reminding students to use the hands up icon in order to respond/feedback. (This can help the lecturer to identify who wants to speak as of course, you can only see a certain amount of students on screen so this can help the lecturer to see who had their hand up first.) 
 
A lot was said about the framework, but as someone not familiar with the framework, perhaps some further ‘real world’ examples would have been useful, and when to use them, for example, in financial troubles, which one would be best used? This might not be suitable but I felt further explanation on “how I can apply it in practice” would be useful for students. 
 
Further on, someone asked if they could use these models in their assignment, and as a result, this is when the lecturer was able to bring in the example ‘in practice’. 
 
The activity at the end engaged more discussion as they were able to apply their answers back to the assignment and I believe this also helped reassure their feedback when the lecturer was able to acknowledge their answers, and provide further support for the assignment.  This also provided the lecturer an opportunity to remind students which elements are required for the assignment. 
 
A lot of information to take in! However, lectures reassured students that the lecture will be recorded and can be watched back at any time. 
 
Was able to bring in some relatable examples of one topic on methods to evaluate organisations by signing up to newsletter which he was able to share some examples – and what to look out for too, e.g. trends, etc. 
 
Q&A session at the end. 
 
Then they covered what the next lesson looks like, as well as what students need, e.g., submit their draft assignments, and book in their 1:1 session.   
 
Right at the end, the lecturer address one student question, but someone else had talked over them. The lecturer calmly allowed the first student to continue to speak, and the other student apologised. The lecturer then went to the next person with their hands up, and once they had finished, then the student who had initially interrupted asked their question.  I feel this was a subtle way for the lecturer to adhere to the digital etiquette of holding their hands up first, and not simply addressing those who ‘interrupt’ to maintain control of the classroom. 
 
 

	What I have learned: 

	 
Awesome who delivers many online synchronous sessions, I was interested to be a part of a session where I was able to become the observer. 
 
Initially, I was surprised at the lecture went round each individual student to take the register. Perhaps as a participant this could have felt a little longer unexpected as sitting through 25/27 students and seeing if they're all there may feel a little bit long. However, during the process, it was clear that some students took value in this process as they were able to communicate directly with the lecturer. For example, each student’s name was called out which was followed by the lecture asking how they were, the student always reciprocated this message and included a question on asking how the lecture was as well. It was clear that the lecturer uses a friendly, smiley approach. It was clear that after a few sessions as I believe this was session six of the module, that some students had become to get to know the lecturer and was able to offer some funny stories and with some students being happy to disclose some more personal information such as hospital appointments full staff which of course the lecture had remembered and had asked that student in particular how they were feeling. 
  
What I really liked about this session, as well as other sessions this lecture in particular runs are the use of digital etiquette guidelines. These are a set of guidelines that he discusses with his students and what is acceptable during the session for stuff things like being on mute and less they have something to contribute, especially if there is a background noise present, as well as encouraging the use of cameras on which was made quite clear through the slide in red writing with the yellow background. As I was unable to be part of the initial session, I'm not sure if this was designed in a way to discuss with the students what they felt was acceptable digital etiquette. However, during the session, the lecturer was able to calmly refer to the digital etiquette guidelines, where students knew exactly what to do. For example, when there was a background noise as soon as the lecturer reminded them of the digital etiquette guidelines with no fuss, the student in question had turned their microphones off. Other examples included having to hold air virtual hands up to contribute to discussion so that the lecture would be able to answer each student intern fairly. From research I have conducted these need to be considered and designed and built carefully alongside students to build a sense of community and a sense of ownership, however it would be unfair for me to comment whether this has happened in this instance as I have not been a part of that process. 
  
The lecturer's style was very enthusiastic when introducing the session as well as introducing content throughout the session. Learning outcomes at the beginning of the session allowed students to understand how the content related back to their Assignment as well as future practice. To the end of the session however there was one part that I felt was lacking in being supported by real world examples, and how students would use a certain model that they were discussing in practise. However, after one or two questions from the students to clarify how and when they would use it, most specifically in accordance with the assignment, the lecture was then able to provide some real-world examples on how students would apply certain models. For me, potentially the use of a backward design model when designing the lesson would have assisted here, and being able to identify certain models and how this would be used for the assignment but also to benefit the student in real life. I felt that as the lecture was able to explain the model in a way that best suited their needs and their immediate needs and turn the assignment and the way they were looking at how they would apply that in practise engage the students in further discussion and I felt that they what are able to get more out of the content.  
  
I really like the lecturers use of active participation during his sessions, through use of breakout room discussions, group discussion, online research tasks using Google. this kept students active throughout the first part of the session, but I felt towards the end before the break, it felt a little text heavy. after one activity, the group were asked feedback their findings. the lecturer uses an online randomizer tool to pick a group name at random to feedback. This brought interest to the group, and allowed the lecturer to choose a group at random with the use of this tool in which students didn't know who was going to be called upon next. At times students didn't always answer the question or speaker when asked a question, however I could see that upon further instruction which was a little bit more explicit of what was being asked of the student, the student was able to focus in on the question a little bit more and was able to successfully answer it. this isn't always obvious when you know the content is Electra, so being an observer can help see it from the students perspective, especially for me who has no knowledge in hotel management I was able to experience it from a fresh perspective and therefore it can really allow you to appreciate how explicit instruction really can make a difference when it comes to student engagement. During this process I feel like the lecture did adopt A coaching style when encouraging students to feedback. So, using guiding questions to pull out further information from that student. 
  
I quite like that fact that the lecturer seemed to be keeping notes of students answers to re communicate them back. I feel like this helped build some level of respect between the student teacher relationship acknowledging what the students have said but also to enhance on some of those answers by bringing in his level of expertise. The lecturer was able to acknowledge in a positive manner everyone's contributions which I feel also helps build trust and student relationship as well as encourage student motivation to do well. The lecturer used time on task quite well, communicating how long a task would take, however during one of the activities I don't believe I heard this, they may have, however as I don't believe they did at one point it felt like students were just waiting around and wasn't quite sure what to do next once the letter was trying to bring up their slides. However, I also appreciate this as a restriction with online learning because even when doing an online task, the student is still looking at the camera, so it is difficult at times to know when they are working and when they are just sat in front of the camera.  
  
As they were approaching a break, there was a lot of information to take in, and with the students potentially needing a break at this point something a little bit more interactive perhaps would have been more useful? To keep their interest and motivation? 
  
I felt that the lectures use of technology, as well as their level of digital skills meant that the lecture was able to deal with any technical difficulties with no fuss at all. When there were technical difficulties, as I'm sure that happened many times during online sessions, the lecture was able to calmly deal with them and move on relatively quickly with no fuss at all. They were clearly very used to knowing what they needed to do, what they needed to fix which led to minimal disruption. 
 
 

	Targets to improve my own practice (mapped to professional standards): 

	 
Develop methods and activities to boost the feel of an online community, giving students to get to know one another, and to build the relationship with the lecture to help build a safe learning environment as well as a sense of belonging. 
· UKPSF: A1, A2, A4, A5, K2, K3, K4, K6, V1, V2, V3 
 
Co-produce a list of guidelines or ‘ground-rules’ with students on how they can make the most of the session, how to interact, etc online as well as throughout the course.  (Brophy has a list of these that include the types of questions that support a social construction approach). 
· UKPSF: A1, A2, A4, A5, K2, K3, K6, V1, V2, V3 
 
Use a backward design model in designing learning outcomes, lesson plans and activities.  This is to ensure the content aligns to the learning outcomes, but most importantly, as this has more of a focus of what is to be learned, it provides an opportunity to think about how this aligns to authentic experiences, that can help motivate students (according to adult learning theory).  It can also allow me to focus in on ensuring I have the correct amount of active learning and reflection opportunities to keep students engaged, particularly through the support of digital tools. 
· UKPSF: A1, A2, A3, A4, A5, K1, K2, K3, K4, K5, K6, V1, V2, V3, V4 
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	Topic: Building an online community 
	Class: UWTSD Academic staff 
 

	Date: 15th March 2022 
 
	Length of lesson: 1 hour 
	Number of students: 12 

	Resources required: 
· PC 
· PowerPoint 
· Students will need a PC or laptop to access MS Teams for the online session. They may also want to bring their mobile phone to contribute to the Vevox poll during the session if they don’t want to do this on their PC. 
· Internet connection 
 

	Aim of Lesson 
 
· To explore Gilly Salmon’s 5 stage model in order to develop appropriate strategies for building an online community for both online synchronous and asynchronous sessions. 
 

	Learning Outcomes – The Learners Should Be Able To: 
 
At the end of the lesson, you will be able to: 
 
· Discuss how you would be able to apply the 5-stage model in your context 
· Identify and list the strategies you would use to build an online community for your next session 
 

	Previous student knowledge required for the session:	 
 
Students must already be in an academic role in order to apply the new knowledge in their own context.  For example, an understanding of their students, how their students attend their courses along with a good working knowledge of traditional pedagogy approaches so that they are able to apply the strategies discussed in the session to best suit their needs.  
 
A good level of digital skills are needed to access the online Teams call, as well as contributing to both the Vevox poll and the Padlet board activity. 
 

	Anticipated difficulties (if applicable): 
 
· Some students might not be comfortable in taking part in the online Vevox poll or the Padlet activity 
· Some students might not be familiar with these platforms and so I will ensure that I provide sufficient instruction, as well as time for students to be able to access the link. 
· This will include verbal instruction, avoiding the assumption that all students know what to do and expect.  I will communicate that I am available to assist students if necessary.  However the instructions on screen do provide multiple options for students to join, for example by scanning a QR code, providing the URL and access code, as well as allowing students to click directly on the link in the PowerPoint live, and posting the link in the chat.  
· Some students may not be able to attend the live session 
· There is a necessity that students must attend the live session to get the most out of the session as it includes activities such as discussion via breakout rooms (which will not be a part of the recording), a live poll and a collaboration activity via Padlet. 
· However, the recording will be made available, along with a roundup of the session that will be sent to students to catch up. A copy of the links, as well as activity resources (e.g. the Padlet), will be made available for students to review. 
· Some students may not wish to contribute to the session, or take part in the activities 
· This session in particular talks students through good practice around building a community.  This is therefore modelled during the session and a variety of strategies will be used to encourage interaction, such as introducing yourself in the chat, use of images and gifs in the chat, breakout room discussion and generally providing a welcoming, friendly environment. 

	Professional Standards (where are these being met within the session) 
 
· A1 Design and plan learning activities and/or programmes of study: This session has been developed and offered to academic staff at UWTSD to enhance their digital pedagogy practice, specifically when it comes to building an online community for their learners. This is a result of providing support on good practice when it comes to online learning, as well as a response to the Digital Experience Insights Survey on what students felt they missed out on during the pandemic.  One of which of course was the lack of community both online and in person.  This session aims to bring in a popular model for building an online community which forms part of good practice when delivering online sessions, as well as benefitting students who are taught face to face also in order to help staff plan their course delivery. 
· A2 Teach and/or support learning: This session is geared towards staff who deliver both online and face to face teaching.  Not only will developing an online community benefit student’s learning and access to online material, but it will also enhance the student experience. 
· A3 Assess and give feedback to learners:   This will be facilitated throughout the session, through question-and-answer opportunities, as well as through the formative assessment at the beginning of the session. The activity and discussion opportunities set out in the lesson plan also allows for clarification of any issues, as well as being able to provide learners with instant feedback on their progress and understanding.  
· A4 Develop effective learning environments and approaches to student support and guidance:  The session was developed to be delivered online only, so that the teacher can model good practice online, and replicate the online learning experience to staff.  Resources will be shared in the Teams chat, so that they have access to the relevant resources during and after the session. Opportunities for questions or clarification will be provided throughout. Supplementary information will also be provided for further support, as well as being useful for students who might not be able to attend the session in the form of a roundup which will be shared with staff afterwards. 
· A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices: In order to develop a quality session, continuous research and professional development has been carried out in order to ensure the timely and relevant content for this session.  This session focusses on a specific model which has been shown, through research to be a successful method in building an online community for both synchronous and asynchronous sessions. 
· K1 The subject material: Research has been carried out to ensure the effectiveness and quality assurance of the content of the session. The content of materials follows the Gilly Salmon 5 Stage Model, a popular and successful method used to help plan out successful experiences online.  
· K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme: In order to model good practice using the 5 stage model, appropriate online tools were utilised, for example delivery via MS Teams, use of a Vevox poll, collaboration activities using online breakout rooms for discussion and Padlet for formative assessment; as well as continuously encouraging staff to utilise the chat, or ask questions as and when they needed. 
· K3 How students learn, both generally and within their subject/ disciplinary area(s):  The presentation has been kept simple, yet engaging through use of text, images and colours. The use of the 12 multimedia principles have been adopted in an attempt to reduce cognitive load, retain student focus and to maintain expectations of the user, e.g. by providing time limits on the activities. Conscious use of active learning approaches have been used, including the use of Vevox to assist with student engagement, as well as opportunities  for discussion and peer learning using breakout rooms, and a Padlet board for formative assessment. Learning materials will also be provided afterwards to allow students to access the content at a later date, at a time and place that suits them. 
· K4 The use and value of appropriate learning technologies:  This session will utilise a range of digital tools to support learning, such as PowerPoint, Microsoft Teams, Vevox (Online polling platform) and Padlet.    
· K5 Methods for evaluating the effectiveness of teaching: Discussion via the breakout rooms and the feedback from the Padlet session will include discussion around how useful staff find the activities and strategies shared.  This is also alongside continuous dialogue with staff.  
· K6 The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching: This session was designed as part of a series to enhance blended learning within the university and so along with research from good practice, we worked alongside the Academic Office to ensure the topic met their needs.  
· V1 Respect individual learners and diverse learning communities: This session has been organised to allow students to interact with the session in the way they choose to. The material will be made available afterwards for those who need to access the session recording and shared materials if they were unable to attend.  Opportunities will be provided to all students to feedback, which is one of the reasons why Vevox was introduced, as the polls will be anonymous – encouraging all students to share their thoughts without feeling intimidated by raising their hands.  Padlet responses for the collaboration activity was also made anonymous so staff felt more comfortable presenting their ideas. 
· V2 Promote participation in higher education and equality of opportunity for learners: Allowing students to access the learning content after the session, allows students to access content and activities to assist with revision. The PowerPoint materials have been checked for accessibility compliance, and the use of PowerPoint Live also allows students to translate the slide content into a language of their choice, as well as being able to turn on live captions if they want to. 
· V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development: This session, as previously stated relies on research and good practice from a number of sources, not only from research projects but from expert organisations such as JISC, AdvanceHE as well through attending conferences, webinars or reading online articles from trusted sources. In particular – the rise of blended learning, and the importance of developing strong digital pedagogy knowledge and skills. 


 
Lesson Detail: 
 
	 
Stage  
	 
Focus 
	 
Strategy  
	 
Time  
 

	Introduction: 
 
Session introduction 
and outline 
 
 
 
Brief introduction to 5 Stage Model 
 
 
 
 

 
Entry behaviour 
 
 
 
	 
 
An outline of the session, along with the outcomes. 
 
 
An introduction to the 5 stage model, and Stage 1 itself, to provide students with background and context 
 
 
Explanation of stage 2 of the model, outlining what it is and modelling this stage. Using Vevox poll to gauge pre-knowledge on what makes a good online community 
	 
 
Explanation (Slides 1&2) 
 
 
 
 
Explanation (Slides 3&4) 
 
 
 
 
 
 
 
Vevox poll/Discussion (Slide 5) 
	 
 
5 minutes 
 
 
 
 
5 minutes 
 
 
 
 
 
 
 
10 minutes 

	Development 
 
Stage 3: Information exchange 
 
 
 
 
 

 
Discussion 
 
 
 
 

Stage 4: Knowledge construction 
 
 
 
 
 
Outline student activity 
 
 
 
 
 
 
 
 
Re-cap on student activity 
	 
 
Explanation of stage 3 of the model, outlining what it is and modelling this stage through use of a discussion activity using Microsoft Teams breakout rooms 
 
Conduct discussion activity as outlined above 
 
 

Explanation of stage 4 of the model, outlining what it is and how this was achieved using the previous activity 
 
 
Students to create a simple action plan by commenting or ‘liking’ the posts on Padlet, indicating which strategies they will apply to their next session. 
 
 
Student to feedback what courses they have found, and which ones they found most interesting. 
	 
 
Explanation (Slide 6) 
 
 
 
 

 
 
 
Group discussion/Buzz group: Use of Padlet to capture results of discussion via Microsoft Teams breakout rooms. (Slide 6) 
 
 
Explanation (Slide 7) 
 
 
 
 
 
 
Explanation (Slide 8) 
 
Individual activity commenting or ‘liking’ each post using Padlet (Slide 8) 
 
 
 
 
 
 
Feedback/Discussion (Slide 8) 
	 
 
5 minutes 
 
 
 
 

 
 
 
15 minutes 
 
 
 

 
2 minutes 
 
 
 
 
 
 
2 minutes 
 
5 minutes 
 
 
 
 
 
 
 
10 minutes 

	Plenary/conclusion 
 
Next steps 
 
 
 
 
 
 
 
 
 
 
 
What we’ll cover next week 
	 
 
Signpost students to additional resources, such as the E-tivities book supporting the session content, as well as other tools available that students can use other than the ones discussed in the session. 
 
 
Display the next session in the series on screen, including time, date and link to register. 
	 
 
Explanation (Slide 13) 
Post link in chat:  
 
E-tivities: The key to active online learning (Salmon, 2013) 
 
 
 
 
 
 
 
Explanation (Slide 10) 
	 
 
2 minutes 
 
 
 
 
 
 
 
 
 
 
 
2 minutes 


  
Assessment Strategies: when and how are they included within the lesson? 
 
· Formative assessment at the beginning of the session to determine pre-knowledge, as well as towards the end of the session (Slide 8) to capture students thoughts using a Padlet 
· Q&A/Discussion opportunities throughout to provide opportunity to clarify any understanding 
· Action plan – Using ideas from the Padlet activity, students will use this to form their own short action plan on which strategies they will adopt in order to help build an online community during their next session. 
 
Informal reflection (to be completed after the session) 
 
In comparison to an earlier session, I feel this session was far more successful.  I was able to bring in some additional interactive and collaborative activities than the session previously.  This meant that it needed a little more planning, which as usual, helped me focus my mind on what I needed to achieve to meet the learning outcomes, as well as planning out sufficient time for each activity.  As a result, I was far more relaxed. 
 
Planning the session out in full, along with studying the plan provided me with confidence in communicating the session outline, what we were going to cover, and allowed me to remain calmer (and less anxious!) so that I was able to provide ample time to explain the activity and provide sufficient time to deliver each one.   
 
I was able to provide students with the instruction on what was required of them at each point.  This was supported by me dropping into each breakout room to help facilitate discussion and clarify and issues raised. This was successful as even though I had explained what the task was, there is always going to be further questions to help clarify things and I felt I was able to do this.  Upon reflection, I spent far too long with one group, and I didn’t give the same amount of attention to the second group.  As a result, the second group didn’t not produce as many results (if at all!) on the Padlet as group 1 did. It was fed back that they ended up ‘going off on a tangent’ about further ideas which on one hand was an excellent opportunity for staff development and networking, but unfortunately mean that they were not focussed in on the formative assessment I had set them. I feel perhaps I should have made the expectation and activities clearer at the beginning to allow them to focus in on what was asked of them.  Allowing the same amount of time to clarify issues with them would have also been beneficial in my opinion. 
 
One of the things I was able to achieve during the design of the session was the use of modelling.  It can be difficult to train members of staff in a certain area that also brings in examples of ‘how to use it.  Due to the time constraint of the session, I was able to double up the activities, not only to include active learning, but also as ways to show staff the activities that they can use in their next session. 
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[bookmark: _Toc133270072]Appendix 4 - Action plan for professional development

I have outlined an action plan for professional development, aligned to UKPSF (Advance HE, 2011) where appropriate.  

	Identified target for future development 
	Description 
	Which of the UKPSF standards does this align to? 
	Target date 

	Plan out the physical space of my sessions.
 
	Even though I am unlikely to have physical sessions in the same context as the sports hall, I do believe this is something I should keep in mind taking on Brophy's theory of making sure that I can move amongst the group to scan and prevent disruption where needed.  This will also support the smooth transition between one activity to another to avoid disruption. 

What does success look like?

I deliver a lot of sessions online.  I feel that as we are now coming back on campus since the pandemic, including classroom set up, special awareness and the movement of students between activities can help me reduce any potential disruption and keep the flow of the lesson.

	· A1 - Design and plan learning activities and/or programmes of study
· A2 - Teach and/or support learning
· A4 - Develop effective learning environments and approaches to student support and guidance
· A5 - Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
· K2 - Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme
· K3 - How students learn, both generally and within their subject/ disciplinary area(s) 
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V1 - Respect individual learners and diverse learning communities
· V2 - Promote participation in higher education and equality of opportunity for learners
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development 
· V4 - Acknowledge the wider context in which higher education operates recognising the implications for professional practice
	To be included in any lesson plan that will be conducted in person.

	Provide explicit instruction when asking students to complete tasks.

	I think I need to become more explicit in my instruction and not take for granted that (although students are adults and would like to think that they are listening and engaging), this isn't always the case. Therefore strategies such as making explicit instruction as well as having a resource to refer back to (such as learning outcomes on the flip chart in the session, or in my context having the learning outcomes or instructions on screen or as an electronic copy for when students go off to do group activities in breakout rooms) would be beneficial.

What does success look like?

This opportunity has allowed me to reflect on some of the instances, particularly within my lesson plan that some students did not complete the breakout room activity.  I feel that by ensuring these instructions are shared within the breakout rooms, as well as making them clearer through providing more ‘explanation’ time in the lesson plan, would allow students to be reminded what the task entails, and what is required of them.
	· A1 - Design and plan learning activities and/or programmes of study
· A2 - Teach and/or support learning
· A3 - Assess and give feedback to learners
· A4 - Develop effective learning environments and approaches to student support and guidance
· A5 - Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
· K2 - Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme
· K3 - How students learn, both generally and within their subject/ disciplinary area(s)
· K4 - The use and value of appropriate learning technologies
· K5 - Methods for evaluating the effectiveness of teaching
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V1 - Respect individual learners and diverse learning communities 
· V2 - Promote participation in higher education and equality of opportunity for learners
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
· V4 - Acknowledge the wider context in which higher education operates recognising the implications for professional practice
	To include in my next lesson plan.

	Provide opportunities for reflection that would allow me opportunities to ‘scan the room’
	During a physical session, I do move among students. However, based on earlier assignments I know that one of my targets was to create more time for reflection opportunities. This could in turn allow me the freedom to do more scanning and walk around the room to address any concerns. I have found that this can be difficult when doing an online session so I think I need to be more mindful on how I would also design that into an online session.  

What does success look like?

Providing more opportunities for reflection to enhance learning satisfies earlier action plan goals.  However, I recognise that this would allow me the freedom to do more scanning and walk around the room to address any concerns that can reduce disruptive behaviour.

	· A1 - Design and plan learning activities and/or programmes of study 
· A2 - Teach and/or support learning 
· A3 - Assess and give feedback to learners 
· A4 - Develop effective learning environments and approaches to student support and guidance 
· A5 - Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
· K2 - Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme 
· K3 - How students learn, both generally and within their subject/ disciplinary area(s)
· K5 - Methods for evaluating the effectiveness of teaching
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V1 - Respect individual learners and diverse learning communities  
· V2 - Promote participation in higher education and equality of opportunity for learners
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
	To include in my next lesson plan.

	Develop methods and activities to boost the feel of an online community

	Coincidently, this is something that I addressed during my lesson plan.  However, as a result of this assignment, I have come to appreciate that although this is an important approach when designing online experiences and boost engagement, I have now learned how this can also support managing classroom behaviour

What does success look like?

Giving students to get to know one another, and to build the relationship with the lecture to help build a safe learning environment as well as a sense of belonging.  This can align to Maslow’s hierarchy of needs, as well as support motivation and engagement.


	· A1 - Design and plan learning activities and/or programmes of study 
· A2 - Teach and/or support learning 
· A4 - Develop effective learning environments and approaches to student support and guidance
· A5 - Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
· K2 - Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme 
· K3 - How students learn, both generally and within their subject/ disciplinary area(s)
· K4 - The use and value of appropriate learning technologies 
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V1 - Respect individual learners and diverse learning communities
· V2 - Promote participation in higher education and equality of opportunity for learners 
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
	To include in next lesson plan.

	Co-produce a list of guidelines or ‘ground-rules’/’digital etiquette’ with students.
	Co-produce a list of guidelines or ‘ground-rules’ with students on how they can make the most of the session, how to interact, etc. online as well as throughout the course.  (Brophy, 2010) has a list of these that include the types of questions that support a social construction approach).  


What does success look like?

At the moment, when communicating with students, I find that I am mainly communicating student expectations, as well as additional information on how to interact in an online session.  However, this assignment has allowed me to appreciate how setting out ground rules, or digital etiquette can contribute to good classroom management. Co-designing these with students mean that they have a feeling of ownership. It can also help with managing an online environment as physical queues and body language isn’t as easily available during an online session.
	· A1 - Design and plan learning activities and/or programmes of study 
· A2 - Teach and/or support learning 
· A4 - Develop effective learning environments and approaches to student support and guidance
· A5 - Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
· K2 - Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme 
· K3 - How students learn, both generally and within their subject/ disciplinary area(s)
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V1 - Respect individual learners and diverse learning communities 
· V2 - Promote participation in higher education and equality of opportunity for learners
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development

	I will adopt this during online sessions where I am likely to be with a cohort for longer than a 2 hour training session.  However I will explore how these can be integrated in shorter sessions to improve engagement.

	Use a backward design model in designing learning outcomes, lesson plans and activities.  
	This is to ensure the content aligns to the learning outcomes, but most importantly, as this has more of a focus of what is to be learned, it provides an opportunity to think about how this aligns to authentic and experiential learning experiences, that can help motivate and engage students (Knowles, et al. 2020).  It can also allow me to focus in on ensuring I have the correct amount of active learning and reflection opportunities to keep students engaged, particularly through the support of digital tools. 

What does success look like?

Good planning, which includes active learning opportunities that are meaningful and authentic can help engage and motivate adult learners, and reduce disruption in the classroom.  This can be enhanced by ensuring these apply to ‘real world’ problems allowing adult learners to realise how the content aligns to their practice. 
	· A1 - Design and plan learning activities and/or programmes of study 
· A2 - Teach and/or support learning 
· A3 - Assess and give feedback to learners 
· A4 - Develop effective learning environments and approaches to student support and guidance 
· A5 - Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
· K1 - The subject material 
· K2 - Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme 
· K3 - How students learn, both generally and within their subject/ disciplinary area(s) 
· K4 - The use and value of appropriate learning technologies 
· K5 - Methods for evaluating the effectiveness of teaching 
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V1 - Respect individual learners and diverse learning communities 
· V2 - Promote participation in higher education and equality of opportunity for learners 
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
· V4 - Acknowledge the wider context in which higher education operates recognising the implications for professional practice
	To include in next lesson plan.



image2.png
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

Trinity Saint David




image1.png
YSGOL CYMRU

Y Drindod Dewi Sant

&)/ Trinity Saint David




