Investigating Contemporary Issues In Secondary Education.
How School (A) Is Embedding Literacy.

Literary skills are a statutory requirement for Schools in both England and Wales. This issue plays a crucial part in developing strategic planning for school improvement. This report will investigate how School (A) is embedding literacy. This report will firstly address a brief background on School (A). It will then move forward by highlighting the importance of literacy skills then to further explain why strategic planning for school improvement is so crucial. After understanding why strategic planning is so important it will then focus on how Literacy skills are embedded in School (A) through the subject area of Art and Design using the Departmental Improvement Plan (DIP) as an overview and also referencing the School Development Plan (SDP) and attitudes towards learning. 
School (A) is a community school with a cohort of 953 pupils, with 23.8% of its pupils receiving free school meals. Based in a urban community it is currently in one of “the most socially deprived areas in wales” (Estyn 2018). The National Reading Tests currently show that year 9 increased from 59% to 90% while not much change happening in year 8, the latest Estyn report for School (A) found that pupils were making good progress with the reading and overall literacy skills but it remained an focus in the SDP highlighting that there needs to be alternative strategies taken place in order to improve the overall performance of literary skills, this proves that this matter remains crucial regardless of results. 
“Embedding literacy has arisen significantly in the English and Welsh political an policy agenda” (Lewis and Wray 2014). This most evidently known through the national strategy; the LNF Framework. This is the framework that makes elements of both numeracy and literacy a statuary requirement across all subjects. In the eyes of the Welsh government “it made a major step towards how learners are expected to develop literacy”(ref) School (A) remains consistent with government policy in embedding literacy making it one of the top priorities in the SDP. The SPD also shows targets set by Estyn from its last inspection, a relative target seems to be literacy, appearing in most of the areas of focus. Estyn identifies that much can still be done to improve pupils literacy. Although this requirement being statutory for all schools, the SDP keeps its focus in raising standards in literacy, the importance of this I believe reaches far into the learners personal lives, unlocking important life skills that can be carried in to profession. 
“In the 1990s the UN (United Nations) stated that illiteracy was linked to impoverishment, development, child health, economic social and cultural exclusion” (Hannon, 2013) These statements contrasts highly with the argument that shows that the level of “illiteracy has no significant impact on the average of poverty in a country” (Chandra, 2014). UNESCO (United Nations Educational, Scientific and Cultural Organization) contrary to this believe that literacy does not only prepare and meet needs required for adult life (closing the gap between illiteracy and disadvantage) it is a vital driver in the rights to equal education. In addition to this “literacy is the principle means by which education is carried out” (Hannon, 2000) exceeding expectations linked to national exam results its importance is very obvious as it still set as targets in contrast to data suggesting improvement. “increased literary led to economic progress” (Stinchcombe, 2013). Paulo Freire contradictory to this believes ‘merely teaching men to read and write does not create miracles, if there are not enough jobs for people able to work teaching people to read and write will not create them’ (Jaime et al), a huge negative of this connotation is that is not really take into account the evolving world we live in today it is constantly ever changing as observed by UNESCO; arguably most economies are based more on knowledge stating that knowledge provides the key in accessing and reaping financial and economic benefits. Literacy improvements within learners provides a full access in attaining the benefits of equal education, therefore pathing career paths though specialism developed at a GCSE level.
However, In accordance with Paulo Freire view there is some blur between the standards of literacy and economic growth although the importance. There is some “measurement errors in education data” (Krueger and Lindahl, 2000) it seems that concluding the impact of literacy on general education and its tie with economy is a complicated endeavour. Many factors drive both the effects of literary levels and impoverishment, some research has cleared the blur slightly, the improvement of literacy is dependent on the level of the learner at the time a huge body of research supports the notion that, the improvement of literacy does however impact the economy slightly. Concluding that the direct link between the attainment of literary skills and its impact on the economy can not be used as a significant driver in the causes of its condition in impoverishment, embedding literary skills “may be, at best, be a necessary condition for certain kinds of development” (Hannon, 2013). To summarise impoverishment altruistically “must be tackled on several different fronts” (White et al, 2001) but embedding literacy skills can give tools to tackle its effects by providing a equality in education. Overruling that the relatives between impoverishment and illiteracy tie in directly stereotypes and undermines individuals suffering the adversity of impoverishment. 
The equality of overall education and through embedding literacy skills are fundamental to life chances, it teaches vital abilities to communicate, to understand what people say, to understand and exercise your rights, freedoms and to critically engage with an environment that we are a product of. This is reiterated by the Welsh Government “robust literacy skills are essential for young people to lead purposeful and fulfilling lives” (Welsh Government, 2016). As said above Literacy skills also provides individuals with tools for understanding their environment, this armoury helps individuals/learners to become politically aware and aids with the engagement of contemporary issues through the understanding it provides. Some of Vygotsky’s work echo this he believes that literacy helps decipher the society we live in, it makes an aware and active citizen rather than submissive “literacy enables you to act effectively in the world, with the world despite the world” (Roe et Al, 2010). On the other hand, literacy plays a massive part in employability and access to higher education, it is important to embed literacy at this stage in education because it enables equality by providing the means to exercise and take advantage of our commodities. 
Strategic planning at best is a “disciplined effort to produce fundamental decisions and actions, that shape and guide what an organisation is… what is does and why it does it”(Bryson, 1988) a successful strategic plan must at its heart have “core moral focus on what is in the best interests of the children” (Chapman, 2006) it is a crucial process in the improvement and development of schools, it takes top priority in in a schools management, it establishes targets to be attainted and strategic, logical methods on how to achieve them, it affects the whole school, anticipating uncertainty and problems  it is in the best interests of the schools security to successfully plan for development. “It is mandatory that all maintained schools have a strategic plan in place that complies with regulations” (Welsh Government, 2017). A Schools development plan for improvement is vital as it contemplates and challenges the schools predictable and non-predictable aspects. Its emphasis is on “being future orientated rather than forming strategic plan by looking backwards” (Harris, 2002) spanning over 4 years a strategic plan for school improvement should never be linear, as it is to be reviews and updated to  accommodate development and circumstance, modelling and shaping well for adaptability. Schools that maintain regular strategic planning and reviews ultimately add to the security and  sustainability integral to accommodate change and flux. 
School (A) takes many actions through its SDP to embed literacy. It breaks the focus down in to departments providing the opportunity to integrate literacy in a way that embraces all learning specialisms. Departments do this through a DIP (department improvement plan), as the SPD incorporates issues, development and national requirements such as the LNF framework, the DIP meets the SPD’s requirements by addressing them as a department. The DIP addresses embedding literacy two ways, provision for literacy skills and assessing that standard of skills, this relates to one of the top priorities of the SDP, based on the review of data from Schools (A)s last Estyn report. Estyn identified that Schools (A)s development plan catered to and met the needs of the LNF requirements. From the DIP you can see that plans to incorporate the LNF framework are not overly  complicated and focus more on creative ways in areas that can nurse literacy skills in accordance with the LNF framework. A subsidence which causes an issue in the DIP and moreover in most creative subjects is funding, the DIP highlights that it will work as best at it can with the money that has been distributed to the department. A review done by school (A) found that expenditure on resources does in fact play a role in the performance and attainment of results, the investigation deduced that years that  had a sustainable amount of funding students improve general outcomes through the investment in beneficial recourses. This transparency and critical review helped School (A) understand the implications of meaningful investments, therefore enabling quality decision making. 
A more serios implication of low funding is identified by professor Smith in his report he states that the “‘erosion’ of arts subjects Schools with art, music or drama departments with only a single member of staff were said to have become ‘surprisingly common’”(Smith, 2013). A predicament that is ultimately unsustainable. 
There is some speculation that children are  being told that to steer away from “the arts subjects at GCSE and A level. In response, many felt there is a need for a concerted campaign to challenge the perception that arts subjects are ‘soft options’ that lack academic rigour or credibility” (Smith, 2013). As the funding for embedding literacy skills remains a constant across all academic disciplines at GCSE level the Welsh Government should provide the same regard to creative subjects, it should accompany the LNF framework as a statutory requirement in schools. “The Welsh Government should consider an arts rich education to be core to the whole school experience of all pupils, and should, with the Arts Council of Wales, seek to enable wide experience of the arts outside school as well as interaction with professional artists in the school environment” (Smith, 2013). This is reiterated by Osi Ryhs Osmond (artist) he believes that the role of art has a place amongst most disciplines. It is in fact at the core of most practices, from maths (the technicality of shapes and architecture) to English (illustrative and poetic practices), all share a place under the artistic umbrella. “Diagrammatic drawing has the potential to become an international language of thought, analysis, documentation, dissemination, investigation and communication, unencumbered by the limits of words, it can operate at every level of human achievement, from the nursery to the physics lab…the art room has, understandably, hijacked drawing and so it is important that the rest of education embraces and releases the extraordinary possibilities contained in the diagrammatic… The marks we make are not necessarily descriptive. We make proposals, graphic statements and then we challenge them against the evidence… (In graphic literacy) we draw to think and we draw as thinking.” (Osi Rhys Osmond, 2013). 
Critical mindsets are concerned with critical thinking, which is thinking based on factors of originality, incisiveness. We as individuals act as critical thinkers when we decipher if something is proper or improper, good or bad, free of error or faulted. We help our children in the process of their critical philosophy when we instruct them how to figure out their own self- governing ideas, decide if a political power and their actions are justified, and deduce if an artwork or performance, play or dance has creative integrity. These are the words of Carol Dewk, who focuses her attention mostly on the difference between a growth mindset and fixed mindset, attitudes towards learning can play as a vital pitfall in the delivery of education, even more so in the delivery of literacy rich content, she states that a fixed mindset view intelligence as static, finding solace in a desire to look smart by avoiding challenges, giving up easily and peak early and not develop any further, on the other hand Carol Dewk states that students with a growth mindset tend to embrace challenge with an eager attitude towards learning persisting in the face of dismissal and finds inspiration from the success of others. Her research shows that the major challenge overcoming education is the fight to promote a growth mindset. The most consistent way to do this though her research is changing the approach of teaching in general by the way teachers approach ‘failure’. When a child messes up to give constructive criticism rather than labelling a child, by being mindful of the targets you set, although talent is a disable goal the expansion of knowledge and skills also have significant virtue, to praise students efforts and progress rather than their intelligence, discouraging the use of labels that imply intelligent growth as a linear process, to listen to your pupils asking questions mindful of what type of mindset this implies, to teach students to think of their brain as a muscle that can be strengthened with use and to help students visualise their brains making new connections every time they learn. The way we teach can impact the abilities of learners by either hindrance or growth according to Dwek, subconsciously most orthodox approaches have the rationale to label and not to consider carefully the use of language. Attitudes towards learning will always shift when something new, or challenging is faced and through the use of such techniques teachers can help how to embrace these challenges, by nursing a growth mindset. A growth mindset according to Carol Dewl is the accompaniment of both critical and creative thinking. 
Creative thinking is thinking often associated to the collection and production of a integral and meaningful ideas or intervention. When the process of creativity emerges a new concept, we often gift it the title of “invention” or “composition.” When the process of creativity gives light to a new pattern or idea, we gift this the flux of “discovery.” In both cases, the a creative mind must pass judgement to intuitively perceive problems grasping opportunities as they come, reinventing them in an perspective ways that mirrors progression, by creating insightful substitutes. The creative mind works to choose the most favourable of these substitutes, confirming that the outcome of these works, caters to whatever demands are most required. We aid our children to indulge  their creative philosophies when we feedback playfully to their overwhelming questioning nature, when we promote their play and creative discoveries, and with sensitivity, when we teach them that there are potential drawbacks to aspects of the creative endeavour. (Carol Dwek) 
Creativity stems its basics from how pedagogy involves education, the ‘number crunching’ way facts from all subject areas are thrown at learners leaves not much time for learners to fully assess and contemplate their values and place in the world as a citizen. “The result has been a generation of technicians rather than visionaries, each one taking a career rather than an idea seriously” (Higgins, 1993) Higgins states that the way we are educated must allow learners to digest and search for a deeper moral meaning behind subject matter and creativity through the arts possess thee means to do so “Once the arts are restored to a more central role in educational institutions, there could be a tremendous unleashing of creative energy in other disciplines too.”(Higgins, 1993). The issue of Arts demotion arguably is within the transition to secondary school, most Primary School have creativity through the arts at the heart of all subject matters, however through the stereotype on art being a dead end subject with no jobs, its importance in the terms of development can be distorted. 
The integration of art and other creative studies  into the curriculum with the same importance would promote in learners a deeper understanding and respect for their own creativity and talents, to creatively put forward new ideas and critical engagement with regards to their own cultural identity, ultimately providing a wider approach of discovery the benefits could be felt across all subject areas. incorporating the arts as a requirement would bring about a new scope of artistic methods that highlight extermination bringing  a new lease of Welsh culture inspiring pride. Artistic subjects create confident and ambitious learners guiding them to explore new experiences and challenging convention, learners develop their creativity in a bigger scope of expression, generating quality learning experiences from which collaboration stems, growing from a critical engagement of their work learners develop into enterprising citizens. They grow into ethically appreciative citizens learning about their own cultural identity and identities around the world, history and complex contemporary issues outside of educational mainstream. 
Learners become aware confident individuals as the arts grants a sense of personal achievement and enjoyment as a result of its liberation through expression, which directly sisters a better quality of life. Some challenges to the integration of arts into the same likeness of the LNF framework are staff teams dedicated to the arts, for example if there is one art teacher in the whole school arranging a trip with a particular class the entire cohort of students miss out on art lessons for the day. There is  definitive regards to the benefits of out of school visits like galleries and theatres but the growing cost in transport that acts as a barrier of extra circular  access to the arts. Many artistic organisations face funding  as a long term barrier, in which successful projects can disappear, funding is perceived to be a factor in both Schools and artists as the most distortive barrier. More challenges are factors that surround schools that do not dedicate enough curriculum time to the arts, with fears in some cases that the arts become extra circular activities, creative actives are seen however as important in development but with having learners choose to go it often demands extra hours from both the teachers and learners. “With careful planning and appropriate professional learning, nurturing the creativity of children and young people through the deployment of the arts across the curriculum can bring about significant improvements in motivation, behaviour and attainment among children and young people”(Welsh Government, 2015) there has been steps towards enriching the curriculum with arts through the use of this report- Creative learning through the arts: an action plan for Wales 2015 to 2020 this report states an achievement goal of 5 years plans are made to “ achieve this through a Lead Creative Schools Scheme - an intensive intervention that draws on the skills of creative practitioners and teachers working together” (Welsh Government, 2015) 
To prepare Welsh students to grow to be active citizens, Professor Smith’s report beckoned creativity to have a important place in the curriculum, which will henceforth enrich teachers with a creative role to support education. Although through funding school (A) can improve its literacy attainment (as a result of resource investment) it is possible that a focus on creative development can inherently improve its quality of education. Other factors may indeed sway achievement in literacy skills, one reason is tracking development. The way School (A) has answered this is through its SDP was to put in place a tracking progress and report agendas that closely keep record of a Learners progress, this however in observation, leads Learners into being taken out of non-core curriculum subjects for extra support. This action is supported by the schools SDP which leads to a Literacy review that salutes the LNF requirements. Strong progress in literacy is a statutory requirement but taking learners out of non-core subjects results in them being neglected, although there is an incentive to improve literacy as a result of government protocol there is no substantial evidence that the exclusion of non-core subject aids in the progress of literacy levels. Contrary to the exclusion of non-core curriculum subjects tracking and monitoring progress across all subject areas has its benefits. Tracking and monitoring progress effectively can through data quantified from all areas of study can provide a vital basis to embed literacy skills. “tracking can identify underachievement in individuals and groups, inform teaching strategies and help schools target intervention effectively”(Roberts, 2006) this intervention helps students get vital attention which is a crucial component in the equality of education. 
Tracking as highlighted in the DIP provides a direct method of identification with regards to progress and academic abilities. This implementation school (A) adopted aids in the development of academic abilities and ensures a high quality of learning. A constant that allows students to self-assess and set exceptions of achievements high, these personal goals need to be supported by a school that invests in both important resources and tailored high quality lessons. This is highlighted in the DIP where it states that it will ensure quality resources in line with their budget, this according to the DIP will in turn assure quality lessons that embed literacy. Another way the DIP embedded literacy tasks to ensure vital skills are being learnt and are able to be assessed was a regular review with the English department where lesson plans and schemes of work are enriched with literacy tasks, in accordance with the SDP, in which highlights that subject areas need to ensure a rich quality of learning that incorporates the LNF framework. When high quality lessons are tailored it avoids probable negatives such as uninterest in potential subject materials “all the strategy and instruction in the world will not help build the skill and motivation to read when students do not have access to an abundance of interesting and manageable texts” (Douglas, 2006). The methodical use of manageable texts allows learners digest the lesson subject matter in a conceivable way. In comparison to this if insufficient intervention and scaffolding is not put in place it can in fact subdue the imperative of these quality previsions. 
In observation of a Yr 9 art lesson, with the topic of identity, I witnessed a quality text being studied about the artist Sandra Chevrier the text provided a background on the artist and the context behind her work which involved the challenging of fragility often stereotyped with women and their roles in society, her work shows that women wear masks in society and real emotion if buried under these masks, although this topic has high importance in the values of citizenship which all subjects should have at their core, it is in fact a very intense topic of study meaning that if the relevant intervention and scaffolding were not put in place in the delivery of such intensity, it would hinder the learners ability to understand it. 
Intervention and scaffolding in order to process content rich materials that incorporate sophisticated literacy is a necessity in order for learners to access a quality education. Teachers who do not use data to inform intervention run the risk of such previsions that aid in the delivery of literacy rich material content to be disregarded as they do not know how to suit the content to a learners ability. This issue is investigated in Wilhelm’s research where he states that this may lead to learners disregarding key literacy strategies and activities as they lack competency which in turn effects a learners confidence. Support in intervention across all subject areas in the accommodation of the LNF framework are strategies evident in both the SDP and DIP, however in the DIP there is only a brief acknowledgement with regards to this issue. The SDP strategizes in much more detail plans on which the intervention training is to be taken place. This training of intervention strategies and its plan on achieving these means are not alone in being excluded from School (A)s DIP the matter of a schools role in the community (its sociocultural context) is also neglected from the School (A)s SDP. A school as a hub plays an important role in the community as not only as a hub but a pillar of representation, a representation on the overall consensus in the development of young minds into to adult life. With teachers playing such an integral role in the strategies for improvement it is important that all teacher reach a unified belief on the matters concerning the equality of education through the embedding of literacy, this will ultimately provide and cater academic growth for all learners so they can go on to succeed, “it has the greatest impact on student achievement” (Goodwin, 2010) 
[bookmark: _GoBack]This paper was set out to investigate the importance of embedding literacy in school (A) it was also set out to evaluate and discuss the important of strategic development and its role in the improvement of a School. It was also targeted towards how school (A)  is responding to the call of government protocol by emending literacy, and its approach on creativity, the theme that was had been emerging the most was down to funding and the importance that embedding literacy means in the terms of taking advantage of our commodities one of them being the freedom to equal education. It could be arguably concluded that the importance of strategic planning for a schools improvement lay within the quality decision making/strategic thinking that supports its practice and implementation, another variable is investment in quality materials mean nothing if teachers are not trained to quantify data based on academic attainment, another aspect to emerge from this report is strategies for improvement are based on the situation of the school, this report has investigated the economic and financial context of school (A) which suggests that underprivileged learners are benefited most by quality planning. According to the most recent Estyn report it shows that School (A) is currently effectively meeting the standards of the LNF framework in accordance with government protocol and are implementing strategic planning for school improvement to meet those needs, particularly through the use of tracking methods to gauge a learners progress, and use of rich content material accompanied with training provisions for teachers to aid in the delivery of literacy and through the use of collaborative reviews with the English department. Further methods ensuring success is the financial transparency the SPD offers although there is little evidence for such transparency in the DIP. This report also touches on the importance of creativity’s role in education, proposing that the subject should be taken in the same likeness as the LNF framework, because overall attitude towards the learning experience plays a part in the quality of education, which may have a factor on the successful embedding of literacy in schools. 




