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Task 1
Choose a suitable theme to be presented to a group of children creating two differentiated activities to introduce them. The rationale for choosing the theme and the main aims attached to the activities should be noted. The proposed audience should be noted, and the type of language teaching opportunities that the activities would offer when teaching Welsh as a second language or as a first language.

The author decided to deliver a thematic session based around the theme of ‘Ar yr Mor’ to the children in her class. This was a suitable theme for the children as they have been looking at the sea and sea life throughout the author’s time at her final Professional Teaching Experience (PTE) school and she thought that this linked well to the topic of ‘Ar y Mor’. The activities relating to the sea/sea creatures throughout the term were child initiated as the children chose previously that they wanted to learn more about this topic and what activities they wanted to complete. The author believed that if she delivered a Welsh session relating to the same theme, this would encourage pupil engagement and involvement throughout the session. Barnes (2015) supports this as he stated that by using a thematic approach it can provide opportunities to generate pupil engagement and can encourage focused learning across different subjects. Donaldson (2015) also supports using themes to generate pupil engagement as in his recent report he stated that schools should move away from a subject-based curriculum and should work towards organising the children’s learning around skills and/or themes. 
The aims of the activities were to encourage the children to practise their oracy skills by practising general Welsh phrases and third person sentence patterns relating to the sea. The activities also aimed for some of the children to use their writing skills by writing the third person sentence patterns correctly.  The final aim for this lesson was for the children to become more familiar with third person sentence patterns and general Welsh phrases and words so they could use them confidently inside and outside of the classroom. The author witnessed a variety of opportunities for the children to create Welsh first person diaries where the children were encouraged to ‘communicate by using symbols, pictures, words, phrases and short sentences’ (Welsh Government, 2015, p, 30), and she decided that she wanted the children to have the opportunity to practise their third person sentences as well. Delivering this lesson and assisting in the other Welsh sessions and activities throughout her final PTE experience enabled the author to practise and develop her own Welsh oracy, reading and writing skills.  
This lesson was delivered to a Year 1 class of 32 children aged between 5 and 6. The activities planned were age appropriate and ensured to enhance many different skills including oracy, writing and reading. Some of the lower achieving children in the class also had opportunities to develop skills such as their Visual and Fine Motor Skills by cutting out and sticking pictures in the right areas. There were resources available for the children completing this activity such as word mats and the PowerPoint displayed on the board. This ensured the children had enough support and assistance to complete the task as well as being able to ask the author for assistance. 
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Task 2
Introduce a thematic session and two differentiated activities for a group of children during your PAP period. You will need to film the session and the activities to be analyzed by you and to present it as part of the module's assessment. (up to 8 minutes)

https://youtu.be/n4hQS_YFxrI 





















Task 3
A written reflection on Task 2. (up to 1600 words)
The author’s initial feelings regarding the Welsh session are that the lesson overall was successful as the children achieved the aims of the lesson and were all engaged in their focused task activities. The author believes that the introduction was effective as it was interactive for the children and encouraged them to use and practise their third person sentences and Welsh phrases. However, on reflection the author thinks that the introduction was too long as towards the end, the children became disengaged and fussy on the carpet. On further reflection, the author believes that the focused tasks were differentiated effectively and challenged the children appropriate to their abilities. Finley (2017) stated that there are many factors that make differentiation successful. He suggested that differentiation is designed to meet the needs of every student by changing the content and what they learn, changing how they process and accumulate the information, how they demonstrate their knowledge or skills and changing who they work with and where their learning occurs.
 All of the children in the class took part in the focused group tasks and every child engaged with and completed the task to the best of their ability. Finally, the author believes that her mini-plenaries were not as effective as they could have been as the children were so engrossed in the focused task it proved difficult to draw the children’s attention away from their activity. 
The author believes that the introduction was effective as it ensured that the children were involved and interacting with the PowerPoint and their learning. The importance of interactive perspective in Language Education is defined by Rivers (1987, as cited in Richards and Rodgers, 2001) as he stated that “students achieve facility in using a language when their attention is focused on conveying and receiving authentic messages (that is, messages that contain information of interest to both speaker and listener).” The author ensured that throughout the introduction the children had plenty of opportunity to become involved by testing their knowledge and encouraging them to use their oracy skills by choosing and practising their own third person sentences. This worked well as it ensured to test the children on the pronunciations of the words such as ‘Gwelais i,’ ‘Bwytais i’, and ‘Yfais i’ and the children’s understanding of each word and how to create a full sentence. 
The author found that by planning the Welsh session around the topic that the children had chosen and showed an interest in studying, ensured that pupil engagement and interaction was high, as the children were learning what they wanted to learn about. By presenting opportunities for pupil voice in the classroom and allowing the children to choose their topic of study, this meant that the children all showed an interest in the Welsh session and were all engaged and contributing to the lesson. This is supported by Estyn (2016) as they state that there are many benefits of pupil participation including improved health and wellbeing, improved engagement and behaviour, and improvements in learning, achievements and school performance.  The pupils’ involvement throughout the introduction meant that the children had plenty of opportunity to practise and develop their Welsh oracy skills as well as testing the children’s prior and existing knowledge. As shown in Appendix Two, there were plenty of Welsh phrases and words on the PowerPoint for the children to learn and practise. There were also opportunities for the children to practise their full third person sentences as a class and individually. 
The author believes that the focused tasks were successful as all of the children were engaged in the tasks and were participating by asking and answering questions throughout. The tasks were differentiated well and effectively for every child’s ability. As shown in Appendix Three, the higher achieving pupils were required to practise their written and oracy skills by writing full third person sentences and also practising the sentence patterns orally. The lower achieving pupils were encouraged to cut and stick the objects onto the right sentences and practise simple words/phrases orally, and the middle achieving pupils were required to complete the same task as the lower achieving pupils with the added task of writing out the Welsh phrase for those objects alongside the picture.  The author found that by differentiating the activities in this way, every child was ensured the ability to work at their personal best and produce a piece of work despite their differing abilities. This is supported by Perry (2003, as cited by the British Council, 2019) as he states that differentiation has been defined as an approach that ensures that every student learns well and to the best of their ability despite their many differences. 
There was a range of resources available for the children to use to support and aid them in completing their work. The author created a word mat, which is available to see in Appendix Four, which displayed the Welsh words that the children might need as an aid to write and practise their third person sentences. This resource was made available to every child in the class as it was a resource that aimed to support every child regardless of their ability level. This resource impacted the children’s learning as they were able to try to pronounce the Welsh words themselves once they had searched and selected the correct object they needed. The author also ensured that the PowerPoint used during the introduction was displayed on the whiteboard throughout the focused tasks as an extra support for the children. This is displayed in Appendix Two. This made sure that if the children could not use the word mats or the author for help, they also had the option of using the whiteboard. By providing the children with these resources the author was able to scaffold and develop the children’s learning, knowledge and understanding further. This is supported by Scarino and Liddicoat (2009) as they state that resources can be used to scaffold children’s learning and can be used to provide models to guide the language use of the learner. 
In hindsight, the author believes that she could have supported the higher achieving children’s learning further by providing a similar resource which showed  the ‘Es i’, ‘Gwelais i’, ‘Bwytais i’ and ‘Yfais i’ sentence patterns for the children. The author believes that this would have been useful for the children, as part of their task required them to write the full sentence onto their worksheet. This proved difficult to some of the children as without the sentence patterns available for them to see they had to attempt to spell the words on their own or ask the author for help. Although the majority of the children attempted the spellings without assistance, there were a small group of children who required the author to sound the words out with them, to complete their activity. Another disappointing element to the lesson was that the children in the class became fussy and started to lack concentration towards the end of the PowerPoint. This was due to the introduction being quite long which determined that the children were required to focus and interact with the author on the carpet for a long period of time. In order to improve this, the author intends to shorten her introductions to ensure that the children stay engaged but still include interacting with the children and encouraging them to practise sentence patterns and ask or answer questions as this proved beneficial to their learning. 
The author thinks that to ensure the middle achieving children’s learning is more effective, there could have been further differentiation to challenge this group of children further. She believes that once the middle achievers finished the task they could have then attempted to write one or two full third person sentences out as an extension activity. This would have stretched children in this group of learners that were working at a higher level and could have consolidated their learning further.  
In conclusion the author believes that this Welsh session proved to be successful as every child had achieved the aims of the lesson. As well as providing opportunities for the children to develop their Welsh Language, oracy, reading and writing skills, this lesson also ensured the author developed these skills. This proved to be beneficial to the author as not only did the children’s confidence grow whilst using these phrases and sentence patterns, but so did the author’s. The lesson delivered was fun and engaging for the children and ensured to link to something the children were interested in and wanted to learn about. The author also ensured that the lesson was interactive where appropriate and this proved to be a success as it ensured the children were practising the sentence patterns and phrases and were engaged from the start of the lesson. 
The author has decided that for future lessons, the introduction on the carpet will be shorter to ensure full attention and engagement throughout. This will be more beneficial to the children so they do not become disengaged after a long period of time. However, the author will still ensure that her introductions are interactive and engaging for the children where appropriate. 
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Higher Ability
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Middle and Lower Ability Cut and Stick Sheet
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Introduction

~For this lesson I will explain to the children
what the ML (lesson intention) is and will then
showa PowerPoint presentation where the
children will be encouraged to use their oracy
skills and practice Welsh 3¢ person phrases.
The children will be talking aboutthe
sea/seaside which links to their current theme.
Throughout the presentation I will ask questions
such as “what does Es i,, mean?” “what does
bwytais i mean?” and will ask them to turn to
their talking partners (think, pair share) to
discuss what this means. This will encourage
the children to talk with their partners about the
questions and then share with the class.

Lwill then explain what the children will be
doing for the main activity and then will ask
them if they understand what they need to do.
(Thumbs Up, Thumbs Down)

Trainee focused task(purpose,outine of rainee’s
Tole and children's learning):

Al of the children will be completing an
activity which will require them to use the
welsh sentences ‘Es i, ‘Gwelais i.” ‘Bwytais
i.! Yfais i to explain where they went,
what they saw, what they ate and what they
drank (relating to the seaside/sea)

Lower Ability and Middle Ability - The
children will be have sentence stems and

will need to complete the cutting and.
sticking activity ensuring that they have
stuck the correct picture in the right place.
The Middle Ability children will then write
the welsh translation nextto the picture.
The children will have word maps to help
them with their spellings of the objects.

Higher Ability - The children will be writing
out their own sentences in welsh using the
word mats to help them and will then draw
apicture alongside.

Throughout this activity the children will be
encouraged to use the word mats and also
the welsh language when talking about the
work. This lesson will be rotated
throughout the day with different groups
completing the worksheets whilst the other
children will be completing their MUST
STOPS.

Resources

-PowerPoint.
~Cutting and
sticking sheets.
“Word mats.
-Sentence
Stems.
Challenges 1,2,
and3.

~Glue sticks.
“Scissors.

-Observe and ensure that they are
all focused. Ask questions to
encourage participation and
discussion in groups.

~Questions: Ask the children simple
and open ended questions so [ am
able to access their prior knowledge
and understanding.

-Lesson intentions (ML): share the

intention of the lesson with the
children and refer back to the
intention throughout the group task.

~Thumbs Up, Thumbs Down:
Thumbs up if they understand,
down if they don’tand to the side if
they need more help. This helps to
see who needs more help and who
already knows what they are doing.

-Think, Pair, and Share/Talking
Partmers: This ensures thatif a child
doesn'tunderstand or is struggling
to think of ideas their friends can
explain and help them to understand
in a differentway.

Curriculum coverage (range and skills)

“Children should be given opportunities to participate as individuals, pairs and in differently sized groups.

~Children should be given opportunities to view and listen carefully to a variety of visual and audio-visual stimuli.

~Children should be given opportunities to speak clearly, using simple words, greetings and expressions.
~Children should be given opportunities to listen and respond simply to what they hear in familiar circumstances, with growing attention
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‘and concentration.
~Children should be given opportunities to speak using correct pronunciation and appropriate intonation.

Literacy (LNF. Numeracy (LN
“The children will listen to others, with growing attention, usually
responding appropriately, e.g. carrying out instructions.

N/A
~The children will take part in activities with others and talk about

what they are doing.

“The children will include some detail and some relevantvocabulary to
extend their ideas or accounts.

~The children will show understanding of what they have heard by
asking questions to find out more information.

-Welsh-medium statement: answer questions usually using the correct
formats, e.g. Oes? Oes/Nac oes.

Ict Thinking ESDGC ycc

“The children will be taking partin the “The children will be thinking of what the “The children will be using welsh words that
PowerPoint presentation that will be welsh sentences mean and what objects N/A relate to the sea, and will also be practising
displayed and answering questions. they can write/talk about. their Oracy skills by using welsh third
person sentences.
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